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LIST OF ABBREVIATIONS 
 

Abbreviation Explanation 
ASTRA Abbreviation for the European Social Fund’s “An institutional package measure for 

R&D institutions and higher education institutions” 

BMLS  Biomedical Laboratory Science 

CM Childminder 

CW Care Worker 

CWMHP Client Worker for People with Mental Health Problems 

EBLS Association of Estonian Biomedical Laboratory Scientists 

ECTS A Credit Point in the European Credit Transfer and Accumulation System 

ECVET Estonian Vocational Education and Training Credit Point 

EFEH European Federation of Environmental Health 

EHA Estonian Hospitals Association 

EHIS Estonian Education Information System at MoER 

EHS Environmental Health Specialist 

EKKA Estonian Quality Agency for Higher and Vocational Education 

EMT Emergency Medical Techinician 

EMWA Estonian Midwives Association 

ENU Estonian Nurses Union 

EPBS European Association for Professions in Biomedical Laboratory Science 

ETIS Estonian Research Information System 

EU European Union 

EURASHE European Association of Institutions in Higher Education 

HaridusSilm The public visual educational and research statistics database at MoER 

HB Health Board 

HS Health Sciences (Master's Level Programme) 

ICM International Confederation of Midwives 

IFEH International Federation of Environmental Health 

MAS Masseur/Masseuse 

MoER The Ministry of Education and Research 

MoSA Ministry of Social Affairs 

MW Midwifery 

N Nursing 

PT Physiotherapy 

RCUAS Estonian Rector’s Conference of Universities of Applied Sciences 

RDB Research Development Board in THCC 

RDC Research, Development and Creative activities 

RG Radiography 

RPL Recognition of prior learning and professional experience 

SAIS Electronic Admission Information System  

SIS Study Information System 

TallinnHCC Tallinn Health Care College 

THCC or college Tartu Health Care College 

TUH Tartu University Hospital 

UT University of Tartu 

  



 
 

1. INTRODUCTION 
 

 

 
                                       Figure 1.  General data of the college (May 2019) 

 
 

1.1. A BRIEF OVERVIEW OF THE COLLEGE 
 
Tartu Health Care College (hereinafter the THCC or the college) is a state institution of professional 
higher education administered by the Ministry of Education and Research (hereinafter the MoER) 
functioning pursuant to the Institutions of Professional Higher Education Act (in force until 31 August 
2019), the Higher Education Act (in force from 1 September 2019) (in Est.), the Vocational 
Educational Institutions Act (in Est.), the statutes of the college (in Est.) and other relevant legal acts.  
 
The aim of the college is to be an internationally acknowledged professional higher education 
institution with a modern learning environment, providing education in the fields of health, 
wellbeing and service; to influence health behaviour of the population and the development of a 
healthy living environment as well as to develop, by the promotion of lifelong learning, the 
specialities of professional higher education and vocational training provided by the college through 
the study, research and development activities. 
 
The competitive advantage of the college within the education system is a clear specialisation field, 
involving a combination of high quality of teaching, an excellent learning infrastructure and the 
preparation of specialists on curricula of higher education and vocational training required in Europe. 
In 2018 studies at the THCC were conducted on one master’s programme, seven professional higher 
education curricula and five vocational training curricula.  
 
Collaboration of professional higher education institutions in Estonia is efficiently organised at the 
level of the Estonian Rectors’ Conference of Universities of Applied Sciences (hereinafter the RCUAS) 
and the Foundation of Estonian Universities of Applied Sciences where the college has belonged to 

Legal form: A state institution of 
professional higher 
education administered 
by the Estonian Ministry 
of Education and Research 

Established: In 1811 and in 2005 
named  Tartu  Tervishoiu 
Kõrgkool/Tartu Health 
Care College 

Register number: 70005714 
Address: Nooruse 5, 50411, Tartu, 

Estonia 
Homepage: www.nooruse.ee 
Rector: Ulla Preeden, PhD 
Contact person: 
  

Kersti Viitkar, MSc 
Vice rector for academic 
affairs, +372 737 0203, 
kerstiviitkar@nooruse.ee  

https://www.riigiteataja.ee/en/eli/ee/508012019002/consolide/current
https://www.riigiteataja.ee/akt/119032019012
https://www.riigiteataja.ee/en/eli/ee/514012019002/consolide/current
https://www.riigiteataja.ee/en/eli/ee/514012019002/consolide/current
https://www.riigiteataja.ee/akt/107012015003?leiaKehtiv
mailto:kerstiviitkar@nooruse.ee
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from 2005. The RCUAS is aimed to develop joint activities of professional higher education 
institutions in Estonia as well as to develop common statements and represent common interests in 
the development of professional higher education and the educational policy in Estonia. The RCUAS 
is a member of the European Association of Institutions in Higher Education (hereinafter the 
EURASHE). 
 
A brief history of the college 
In 1811 a school of midwives was founded by Professor Chr. Fr. Deutsch at the obstetric clinic of 
Tartu University; that school of midwives is considered to be the predecessor of the present college. 
Within about 200 years the college has been merged with different schools, had different names (the 
best known is the name Tartu Medical School (Tartu Meditsiinikool in Est.) that was borne by the 
college in 1960–2005), and provided education and training in different specialist fields and at 
different levels. Since 2005 the college has legally been functioning as a professional higher 
education institution; that change was possible due to the excellent results of international 
accreditation in 2004. The college is celebrating the 209th anniversary in the year 2019. 
 
Teaching and study of the college has been conducted in different buildings, but from 2011 the THCC 
has its own study building.  In 2008 the Government of the Republic made a decision on funding the 
construction of a new study building of the college and on 24 November 2010 the first stone of the 
building was laid. In 2011 the study building of the college was completed in Nooruse 5 with the 
European Union (hereinafter EU) funding. In 2011 architect Tarmo Piirmets was rewarded the annual 
award for the internal design of the college by the Estonian Association of Interior Architects.   
 
Until 30.06.2016 Anneli Kannus was in the position of the college rector (2005–2016) and from 
01.07.2016 Ulla Preeden is the rector of the college. For the first time in the college history the 
possession of a doctoral degree was established as a criterion in the last elections for the position of 
the rector in order to enable the development and opening of master’s programmes at the college 
that had been established as one of the key outcomes of the development plan. 
 
Main objectives and key indicators of the development plan 2015–2020 

 

The development plan 2015–2020 serves as 
the fundamental document for planning the 
activities of the THCC, forming a basis for 
drawing up annual action plans (see action 
plan 2019 (in Est.)). 
 
Within the preparation of the development 
plan 2015–2020 the mission and vision of 
the college were revised, shifting the focus 
from a college-centred approach to a wider 
approach, recognising the role of the 
college in society in having an impact on 
the community. 

 
In addition to the measurable key outcomes the targets and fields of activity are determined in the 
development plan as substantial goals for the years 2016 –2020: 
2016 Cooperation – The 205th anniversary of the college was focussed around the idea of 205 good 
deeds (in Est.). The year 2016 focused on the quality assessment of the study programme group and 
preparation of joint curricula; improving the efficiency of the cohesion of activities undertaken with 
curricula, departments and foreign partners; 

THCC mission is to provide competitive, high 
quality, innovative, international, research and 
development based lifelong learning in the fields 
of health care and social welfare within an 
inspiring environment.  
 
THCC vision is to be an acknowledged partner in 
developing a happy and health-conscious 
knowledge society. 
 
THCC core values are integrity, development, 
human-centeredness and professionalism. 

http://www.nooruse.ee/205headtegu
http://www.nooruse.ee/205headtegu


7 
 

2017 Integration – The year 2017 was devoted to comprehensive integration of curricula, subjects 
and enhancing the cohesion between the subjects and modules, including in the assessment 
process; 
2018 Competence – In 2018, on the 100th anniversary of the Republic of Estonia, the focus was on 
the activity of the competence centre in the area of patient safety. The aim, activities and 
development of the centre are clear inside and outside the college, community members are offered 
services free of charge and for a charge. The competence is evident by the registration of the 
master’s programmes based on successful passing of the evaluation of master’s programmes; 
2019 Lifelong learning – The objective for the 2019 are the admissions to the international master’s 
studies and providing an opportunity to study part-time or in a different way of organisation of 
studies on all curricula in order to ensure more flexible study opportunities for re-training; 
2020 Cleverness and awareness – In 2020, the preparation for a new development plan will begin. 
In addition to studying on vocational training curricula and professional higher education curricula, a 
master’s degree can be obtained at the college. Continuing education is offered to health care 
professionals as well as to the population; international collaboration is carried out on different 
curricula and in research. The competence of patient safety has been developed at the college and 
the legislation is supporting the activities of the college in provision of services to the community.  
 
The development plan 2015–2020 includes the formulation of core values of the college as follows:  
Integrity – balanced relations between mental, physical and social well-being and an environment, 
and an attitude to life that values health; 
Development – development in an open, free, creative and innovative learning and working 
environment, alternatives and responsibility; 
Human-centeredness – honest, respectful, dignified, equal, trusting, and caring relationships with 
the learners, colleagues and oneself; 
Professionalism – cohesion of knowledge, skills and attitudes, commitment to professional, 
occupational and specialist activity. 
 
College structure  
From 21.03.2017 the structure of the college consists of the study and research structure and the 
administrative and support structure. (Figure 2). The study and research structure is formed of the 
pedagogical board, four study departments and the competence centre; the latter is involving the 
open college, the research and development board, the coordination of development projects and 
the services offered by the college targeted predominantly to the population, educational 
institutions and organisations. The administrative and support structure is formed of the 
administrative and financial department, the rectorate, the academic affairs department and the 
library. Respective fields of activity of the structural units are led by the rector, the vice rector for 
academic affairs and the administrative and finance director. As of the end of the year 2018 the 
college includes in total 110 positons (three positions in the rectorate, 81.5 positions in the study 
and research structure and 25.5 positions in the administrative and support structure). 
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Figure 2.  The structure of the THCC as of 31.12.2018  
 
Management of the college 
The highest collegial decision-making body of the college is the college council. Members of the 
college council are elected within the college. The membership of the college council consists of 
three rectorate members, eight representatives of the teaching staff and four representatives of the 
students. Functions of the council are regulated by the Professional Higher Education Act, the 
statutes of the college and the rules of procedure of the council.    
 
A body of advisors connecting the college and society is the advisory body of the college, which is 
comprised of representatives of the interest groups outside the college. In 2017 the membership of 
the advisory body was reorganised with an aim to engage a wider management level of the 
collaboration partners. The organisations represented in the advisory body are as follows: the MoER, 
the Ministry of Social Affairs (hereinafter the MoSA), the Health Board (hereinafter the HB), the 
Estonian Nurses Union (hereinafter the ENU), Tartu University Hospital (hereinafter TUH), the North 
Estonia Medical Centre, the East Tallinn Central Hospital, Viljandi Hospital, and the City Government 
of Tartu. 
 
A representative body of students and pupils (hereinafter students) is the student council, 
representing the students in relations with the college, Estonian and international organisations, 
institutions and persons. Each learner admitted to the college can stand as a candidate for and can 
elect members to the student council. The student council is a democratically elected responsible 
and organising representative body of students, including maximum 21 members. The student 
council elected in 2018 includes 15 members. Regular elections of members of the student council 
take place once a year in October; the elections are announced about on the intranet and on the 
information screens of the college. The function of the student council is to protect the interests and 
rights of the student body inside and outside the college; to inform the student body about the 
activity of the student council and other tasks that are in accord with the objectives of the student 
body. Representatives of the student council participate in the work of the college council and the 
curriculum boards as well as in the committees of stipends and study allowances. 
 
According to the statutes of the college the functions of an advisory body of the rector is fulfilled by 
the rectorate, including the rector, the vice rector for academic affairs and the administrative and 
finance director. The function of the rectorate is to ensure a comprehensive development of the 
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college, the coordination of structural units of the college and the cohesion of the organisation in 
the achievement of its objectives. 
 
The organisation of studies and assurance of study quality, development of the learning 
environment and curricula, preparation of documentation related to teaching, studies and learners 
and the implementation of the adopted documents as well as solving problems and single issues 
related to teaching and study or the organisation of their resolution belong to the sphere of 
responsibility of the pedagogical board of the college, the activity of which is led by the vice rector 
for academic affairs. The pedagogical board is the highest decision-making body of the study and 
research structure; its membership includes the vice rector for academic affairs, the heads of four 
study departments and the head of academic affairs department. The study departments are 
responsible for the implementation, continuous development and management of the curricula; the 
academic affairs department carries responsibility for assurance of the organisation of studies.  
 
The responsibilities of all management levels are specified by a directive of the rector. The duties of 
different management levels at the college are regulated and described by the following documents: 
the statutes of the college (in Est.); the statutes for study and research structure; the statutes for 
administrative and support structure; the management system of the college, substitution and 
powers of the rector, the right to sign; the procedure for electing and voting for the college council; 
the rules of procedure of the college council; the rules of procedure of the pedagogical board; the 
statutes of the student body; the records management procedure. 
 
Changes to the structure and work organisation 2015–2018 
In 2015 a needs analysis of and discussion about reorganisation of the management of internal 
structures of the college were commenced. In August 2015 the management of curricula at the 
college was changed to achieve the objectives established by the development plan 2015–2020 and 
to facilitate the interdisciplinary collaboration between the curricula. The Biomedical Laboratory 
Science (hereinafter BMLS) and Radiography (hereinafter RG) curricula as hospital-based curricula 
were merged under joint management and the Physiotherapy (hereinafter PT) and Environmental 
Health Specialist (hereinafter EHS) curricula as more enterprise-centred curricula were also merged 
under joint management. The Nursing (hereinafter N) and Midwifery (hereinafter MW) curricula 
with a similar content had been merged under joint management in 2010 to ensure uniform 
management.   
 
By the beginning of 2016 it had become clear that in order to increase the quality of studies and 
improve the internal division of tasks it was necessary to integrate the study and development 
processes, and the management of the study department and the development department was 
merged under the leadership of one vice rector. In the second part of the year 2016 the preparation 
was started to change the statutes of the college and start the implementation of a new structure 
under the leadership of the new administration. On 21.03.2017 the amendments of the statutes of 
the college were approved by the minister of education and research; pursuant to the amendments 
the structure of the college consists of the study and research structure and the administrative and 
support structure, operating according to the statutes adopted by the rector.    
 
To improve the organisation of studies the academic affairs department was established in 2017 
aimed at the organisation of studies at all levels of education from student admissions until 
graduation, incl. the organisation of practical training, drawing up timetables, counselling students in 
matters related to the organisation of studies and issuing certificates and graduation documents. 
Preliminary assessment on the extent of the impact of changes will be received during the 
preparation for a new development plan in autumn 2019 when asking feedback as well as analysing 
employees satisfaction in spring 2020.      

https://www.riigiteataja.ee/akt/121032017003?leiaKehtiv
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1.2. A BRIEF DESCRIPTION OF THE PROCESS OF SELF-EVALUATION AND REPORT 
PREPARATION 

 
The process of self-evaluation for institutional accreditation was commenced in September 2018 
when a joint seminar was conducted by the compilers of the report and the representatives of the 
Estonian Quality Agency for Higher and Vocational Education (hereinafter the EKKA). A time-scheme 
and responsibilities for the development of self-evaluation was determined and the tasks of working 
groups were specified. On 15.10.2018 a seminar for the members of the college took place where 
the process of self-analysis and the activities were introduced. 
 
From 01.10.2018 to 31.01.2019 the working groups were preparing different chapters, engaging 
other members and the responsible persons and students of the college as well as the 
representatives of the employers. Self-evaluation of the curricula is described in chapter 4 of the 
report. On 04.02.2019 a joint seminar for the employees of the college took place with an aim to 
evaluate the main processes of the college and to identify the strengths and improvement areas. 
From February to April in 2019 discussions were conducted in the pedagogical board, the rectorate 
and the advisory body. On 24.04.2019 and 27.05.2019 joint discussions of the report took place, 
involving the representatives of the college council, the rectorate, the pedagogical board and the 
advisory body. At the beginning of May 2019 the report was delivered to the members of the 
college, the student council and the advisory body for discussion and comments. The report was also 
delivered to the representatives of EKKA. The self-evaluation report of the college was approved by 
the college council on 14.06.2019. In June 2019 the report was translated into English and designed; 
on 12.07.2019 it was submitted to the EKKA.  
 
Self-evaluation of three professional higher education curricula (chapters 4.1.–4.3.) and all study 
programme groups of vocational education (chapter 4.4.) are submitted by the college for 
institutional accreditation. The professional higher education curricula involve the curricula of EHS, 
BMLS and MW. Changes to the curricula were made after the successful passing of the quality 
assessment of the study programme group in 2016. External evaluation of curricula in the process of 
institutional accreditation in 2019 provides a good opportunity to identify the efficiency of the 
implemented changes. 
 
 

1.3. AGGREGATE DATA OF LEARNERS 
 
As of 31.05.2019 the number of learners at the college is 1059 (Table 1). The number of students 
admitted to professional higher education curricula has gradually increased due to additional 
admissions to the N curriculum and a part-time PT curriculum study group opened in the academic 
year 2018/2019. In 2018/2019 60 master students were admitted to the college for the first time. 
Data of the learners are given in a separate table.  
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Table 1. Aggregate data of learners at the college (2018/2019 data as of 31.05.2019 (statistical data 
of the college), other data by HaridusSilm* as of 10.11.2018) 
* HaridusSilm is the public visual educational and research statistics database at MoER 

 ACADEMIC YEAR 

STUDY LEVEL  2014/15 2015/16 2016/17 2017/18 2018/19 

Professional higher 
education 

 

Students 1068 1057 1022 971 870 

Admitted 262 342 357 359 360 

Discontinued 135 133 117 106 79 

Graduated 259 264 265 239 153 

Master’s studies 
 

Students - - - - 60 

Admitted - - - - 60 

Discontinued - - - - - 

Graduated - - - - - 

Vocational education 
 

Pupils 74 95 143 150 129 

Admitted 46 64 114 108 111 

Discontinued 7 15 27 34 17 

Graduated 36 62 86 99 9 

In total at the college Learners 1142 1152 1165 1121 1059 

Admitted 308 406 471 467 531 

Discontinued 142 148 144 140 96 

Graduated 295 326 351 338 162 

 
An increase of admissions to vocational training curricula is due to the opening of workplace-based 
study in 2016/2017 (supported by project The development of vocational and higher education in 
meeting labour market needs (the PRÕM project) of the European Social Fund) and the opening the 
curriculum of masseur/masseuse (hereinafter MAS). In total the proportion of pupils who complete 
vocational training curricula in the form of workplace-based study was 50% in 2017 and 38.4% in 
2018. 
 
Each year the admission numbers of all curricula are approved by the education committee of the 
MoSA. Admissions to the N and MW curricula are regulated until the year 2020 by a consensus 
agreement concluded in 2016 by the MoSA, the MoER, the Estonian Hospitals Association 
(hereinafter the EHA), the Tallinn Health Care College (hereinafter TallinnHCC) and THCC. The 
consensus agreement with the collaboration partners is undoubtedly an essential achievement in 
order to ensure the sustainability of the provision of health care services and a sufficient number of 
student places in the fields of nursing and midwifery at the first level of higher education. 
 
The college contributes, in collaboration with the employers, to the organisation of studies outside 
Tartu based on the regional needs: 

 Until 2016 nursing studies based on a shortened programme were organised in collaboration 
with different health care institutions across Estonia (Järvamaa, Rakvere, Viljandi, Jõgeva);   

 In the academic years of 2017/2018 and 2018/2019 studies of BMLS curricula was opened in 
Tallinn in collaboration with the hospitals in Tallinn; 

 In the academic year 2018/2019 a part-time study group on PT curriculum was opened in Tallinn 
in collaboration with Astangu Vocational Rehabilitation Centre;   

 Within vocational education, school-based study of care workers (hereinafter CW) is organised in 
South-Estonian counties by the college in collaboration with the health care institutions.  
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In collaboration with the employers a programme Development of the practical training system in 
vocational and higher education, including school practice in teacher training is carried out and 
within a project Promoting the reputation of vocational education, extending workplace-based 
training (the PRÕM project) workplace-based study of childminders (hereinafter CM) and client 
workers for people with mental problems (hereinafter CWMHP) is organised.  
 
The analysis of admissions competition is described in chapter 3.8., the analysis of dropout in 
chapter 3.10. and also in self-evaluation of the curricula. 
 
 

1.4. AGGREGATE DATA OF TEACHING STAFF AND SUPPORT STAFF 
 
The total number of employees of the college has increased about 10% within last five years (incl. 
the number of teaching staff). At the same time the full-time equivalent of teaching staff positions 
has been at a comparable level, showing a bigger amount of part-time staff members or employees 
practising in other institutions. On the other hand, a slight increase of the number of full-time 
teaching staff members is evident, considering all positions, which is an essential indicator for 
sustainable and high quality organisation of work at the college (Table 2.). 
 
Table 2. General data of staff as of 31.12.2018 

STAFF OVERVIEW 2014 2015 2016 2017 2018 

Total number of 
employees 

118 118 122 130 132 

Number of positions 103 105.25 107.25 109.5 110 

Division by gender 
- women 

- men 

                    
104 
14 

 
104 
14 

 
106 
16 

 
113 
17 

 
117 
15 

Number of teaching 
staff  

- FTE positions  
- incl. 1.0 positions  (% 

of FTE) 

80 
 

70 
 

33 (47%) 

77 
 

67 
 

33 (49%) 

81 
 

69 
 

39 (57%) 

88 
 

72 
 

41 (57%) 

88 
 

72 
 

38 (53%) 

Average age 43.9 44.7 45.0 46.4 45.5 

PhD 8 (10%) 7 (9%) 9 (11%) 12 (14%) 11 (13%) 

Master’s degree 53 (66%) 52 (68%) 51 (63%) 57 (65%) 56 (64%) 

First level higher 
education  

19 (24%) 18 (23%) 21 (26%) 19 (22%) 21 (22%) 

Number of non-
academic staff 

 
-FTE positions 

38 
 

33 

41 
 

38.25 

41 
 

38.25 

42 
 

37.5 

44 
 

38 

Average age 42.3 44.5 44.4 43.6 44.2 

PhD  1 (3%) 1 (3%)   

Master’s degree 8 (21%) 11 (28%) 12 (29%) 11 (26%) 13 (30%) 

First level of higher 
education  

9 (24%) 9 (23%) 7 (17%) 10 (24%) 10 (23%) 

Secondary education 21 (55%) 19 (48%) 21 (51%) 21 (50%) 21 (48%) 

 
It is important that the college has the teaching staff members who are actively practising in the 
professional field, but at the same time it is also important to have the teaching staff members who 
are completely devoted to the development of the college and to the achievement of its objectives. 
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A small increase of the number of teaching positions is definitely essential, e.g. 62.0 in 2014 and 66.0 
in 2018. Not all teaching positions are filled by ordinary teaching staff members, so, the unfilled 
positions are filled by experts in the field, engaging them in teaching based on an authorisation 
agreement. An increase of the number of teaching staff members with a doctoral degree is a positive 
change that is also related to the achievement of the key indicators of the development plan of the 
college. 
 
To achieve the objectives of the college five additional support staff positions were created in 2014–
2018 that are related to the implementation of general support activities of the college (the 
procurement specialist, the legal counsel-administrative assistant and the academic advisor), the 
development of research, development and creative activities (hereinafter RDC) (the development 
specialist), the development of the competence centre (the position of competence centre 
developer for a fixed term), the increasing role of internationalisation (the international relations 
specialist) and with an aim of better operation of other support processes. The average age of 
employees of the college has been stable within the period of 2014 to 2018. 
 
The organisation and statistics of continuing education is described in chapter 3.12.  
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2. MAJOR CHANGES BASED ON THE RECOMMENDATIONS OF PREVIOUS 
INSTITUTIONAL ACCREDITATION AND ACCREDITATION OF VOCATIONAL 
STUDY POGRAMME GROUPS 

 
 
 

2.1. INSTITUTIONAL ACCREDITATION IN 2013  
 
Table 3. Main development areas (institutional accreditation in 2013) 
Based on the decision of the assessment committee of the Estonian Quality Agency for Higher and Vocational 
Education of 21.02.2013 

RECOMMENDATIONS        CHANGES 

1. The College would benefit 
from leveraging fully their 
potential with better 
targeted communication 
strategy towards new target 
groups (older student 
candidates), towards 
stakeholders other than 
immediate partners 
(smaller health and social 
care providers, outpatient 
providers, nursing and 
mental health providers, 
school and other preventive 
health services providers) 
and towards regions outside 
immediate vicinity. 

 In 2013–2016, to popularise the activity of the college and extend 
the range of target groups Healthy Thursdays were organised – 
different events (e.g. measuring vital signs) and workshops organised 
in the rooms of the college once a month in collaboration between 
the college, the nurses union and nursing care providers. From 2017 
information days with a similar aim and content and with the same 
partners are organised for community in collaboration with TUH.  

 In 2017 the competence centre was established that includes among 
other duties the provision of services to different target groups. The 
variety of training courses and the range of target groups of in-
service training have been extended.  

 To implement more efficiently the potential of the college the 
position of communications manager was established and filled in 
2013. 

 To extend the range of target groups the college is collaborating with 
the Unemployment Insurance Fund and other organisations, 
organising open door days, participating in fairs and researchers’ 
night organised by the science centre AHHAA etc. (chapter 3.12.). 

2. Teaching methodology 
should be clearer defined in 
the perspective of general 
competences. 

 

 In 2016/2017 an analysis was carried out involving the 
implementation of study methods and the development of general 
competences on all the curricula, focussing on the development of 
study and assessment methods that support the development of 
general competences (e.g. simulation based training, OSCE – 
Objective Structured Clinical Examination). 

 The format of syllabus was revised by specifying the cohesion 
between the study methods and learning outcomes. The concept of 
learning approach was added to the curricula and learning outcomes 
of modules were specified (chapters 3.7., 3.8., 4.). 

3. Enable elective courses for 
students in English to 
increase international 
mobility and develop 
foreign language skills of 
students. 

 Offering and conducting subject courses in English was identified in 
the development plan as a priority of the study departments. 
Regular international collaboration takes place, and a number of 
subject courses in English are offered on the curricula (chapters 3.5. 
and 4.). 

4. The college would benefit 
from the development of 
guidelines and policy rules 
for quality control of the 
assessments.  

 To improve the organisation of studies, increase the quality of 
studies and promote the systematic monitoring of study results the 
academic affairs department was established, including changes in 
the organisation of studies and specification of the spheres of 
responsibility. 

 Quality indicators of the study activity and the collection of the 
relevant data were specified in the quality manual.  

 To assess the results of studies the description of assessment in a 
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syllabus was specified.  

 The questionnaire regarding dropout was revised and the monitoring 
process of students with insufficient academic progress was 
documented (chapter 3.10.). 

5. To develop one overall 
support system that takes 
into account all the 
strengths of different parts 
and divides the tasks 
according to that, so there 
would be one clear system 
and the students would 
know what kind of help 
different parts are 
providing. 

 The college has continuously analysed the feedback on counselling 
of students and made changes in the counselling system, specifying 
the spheres of responsibility of the support staff. 

 Due to the structural changes of the college the academic affairs 
department was established in 2017 and the system of counselling of 
students was improved, providing the students with a more personal 
counselling and a seamless organisation of studies (e.g. the 
development of the timetable and the organisation of practical 
training were decentralised). Work is continued with the analysis and 
improvement of counselling in study matters (chapter 3.10.). 

6. Evaluate the needs of 
Russian speaking students 
(esp. in their first year). 

 

 Elective studies of the Estonian language are offered by the college. 
Regular conversation groups take place aimed to improve the 
language skills. In addition, language studies are offered within a 
particular language project (chapter 3.10.). 

7. It is recommended to 
enhance in international 
networks of the curriculum 
on EHS. 

 The European Federation of Environmental Health (hereinafter 
EFEH) and the International Federation of Environmental Health 
(hereinafter IFEH) are the main international collaboration partners 
in the field of environmental health. The teaching staff members of 
the curriculum are acknowledged experts in scientific committees of 
international conferences and as keynote speakers.  

 Due to active participation of the teaching staff of the curriculum of 
EHS in a public health conference in the spring of 2018 a 
collaboration agreement was concluded the same year by the 
college for the organisation of an international conference Public 
Health and for increasing the scientific capacity. In 2018, the IFEH 
granted the college the right to organise in Estonia the fourth 
conference IFEH Academic World Conference on Environmental 
Health 2021.  International collaboration on the curriculum is active, 
supporting duly the curriculum development and research (chapter 
4.1.). 

8. It is recommended to 
develop a strategy to 
participate in joint research 
projects with universities 
and international research 
funding projects to support 
methodological skill-set for 
R&D.  

 The college has two strategic source documents – the development 
plan 2015–2020 and the quality manual (in Est.) and the 
development of additional strategies within the development plan 
period is not considered justified. Specific action plans for one year 
are drawn up in order to develop particular fields. 

 In the years 2015–2020 internationalisation was determined as one 
of the priorities and the college collaborates efficiently in the field of 
curriculum development with universities of applied sciences abroad 
(e.g. collaboration agreements with Universities of Applied Sciences 
such as Jyväskyla, Klaipeda, Metropolia) as well as in Estonia, e.g. 
TallinnHCC (development of the master’s programme in health 
sciences (hereinafter HS)) and the University of Tartu (hereinafter 
UT) (joint research publications and a patentable invention).  

 In the preparation process of the development plan 2020–2025 a 
need for separate strategies for the research and development 
activity and for internationalisation is analysed at the college 
(chapter 3.5.). 
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2.2. ACCREDITATION OF VOCATIONAL STUDY PROGRAMME GROUPS IN 2014 
 
Table 4. Main development areas (accreditation of vocational study programme group in 2014) 
Based on the accreditation decision of vocational study programme groups by the assessment committee of 
28.11.2014 

RECOMMENDATIONS       CHANGES 

1. To find possibilities for re-
opening of childminder 
speciality. 

 Vocational training of CM, level 4, was opened in 2015 with the 
support of the education department of Tartu city government. 
From 2016 workplace-based study is offered in addition to school-
based study. 

2. Analysis of a need for 
training of emergency 
medical technicians 
(hereinafter EMT), level 5, 
and preparations for 
opening. 

 So far, the employers have not initiated the development of the 
professional standard or informed about the need for training of 
EMT, level 5. In case the initiative will be shown, the college is ready 
to develop the curriculum.   

3. Application for the right to 
award the profession of 
EMT.  

 

 The professional council of health care decided to grant the college 
the right to award the profession of EMT, level 4, to the graduates of 
the curriculum of EMT from 01.09.2017 (minutes of the meeting 
27.04.2017 no. 6.1-7/6, decision no. 1.1.). 

4. Specification of the vision 
of the study programme 
group for a new 
development plan period. 

 Formal education is planned in the fields that lack qualified work 
force based on the OSKA (a system of labour market monitoring and 
future skills forecasting, in Est.) report by the Estonian Qualifications 
Authority, and the needs of the labour market. For example, based 
on the needs of the labour market new curricula are being 
developed in collaboration with the international partners: the 
curriculum of nutritional advisor and the curriculum of podiatrist. 

5. Drawing up an activity and 
training plan of the study 
programme group based 
on the vision. 

 

 Vocational education is part of the college and the vision of the 
study programme group is in accord with the vision of the college. 
While preparing the development plan and identifying the priorities 
of the college all study levels of the college are taken into account, 
no separate documents are prepared. The activity and training of the 
group of vocational training curricula is planned within annual action 
plans based on the development plan and no separate activity and 
training plan for vocational education is drawn up. 

https://oska.kutsekoda.ee/wp-content/uploads/2016/04/tervishoiu_uuringu_terviktekst.pdf
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3. SELF-EVALUATION OF THE COLLEGE BASED ON THE STANDARDS  
 

 
 

3.1. STRATEGIC MANAGEMENT 
 
Standard: Development planning at the college is purposeful and systematic, involving various 
stakeholders. The college evaluates regularly the achievement of its stated objectives and the 
impact of its activities.  
 
Development planning at the college 
Functioning of the college is based on different documents regulating higher education and 
vocational education and training, ranging from the legal acts like  the Institutions of Professional 
Higher Education Act and the Vocational Educational Institutions Act that are regulating the 
institutional activities to various national strategies. The college itself has two strategic source 
documents: the development plan 2015–2020 and the quality manual (in Est.). In addition, each year 
an action plan (e.g. see action plan 2019) is drawn up based on the priorities stated in the 
development plan. The principle of the Deming cycle (plan-do-check-act) is followed in the quality 
management system of the college. 
 
The fundamental document of the college activities is the development plan that is based on valid 
legal acts, the mission, vision and core values of the college. It is the aspiration of the college that its 
core values would be followed in all activity fields. The current period of the development plan is 
ranging from 2015 to 2020. The preparation and monitoring process of the development plan is led 
by the rectorate of the college. The staff members, learners, graduates and collaboration partners 
are engaged in the preparation process. Development planning and drawing up of the development 
plan are preceded by thorough analysis of the current situation and implementation of the 
development plan. Planning of a new development plan should involve the following: vision 
statement of the college; review and, if required, revision of the mission and core values of the 
college; identification of the strategic objectives as well as objectives for the fields and identification 
of activities necessary for the achievement of objectives. The appropriateness of the key indicators 
should also be reviewed. For example, due to the opening of master’s programmes one of the 
challenges of the college is to grow and support teachers with a doctoral degree, and a need for a 
wider engagement of foreign lecturers in teaching. In addition, from 2016 state funding of higher 
education is more focussed on internationalisation (incl. the proportion of international students).  
 
THCC and TallinnHCC are the only higher education institutions where N and MW education at level 
six is provided in Estonia. The rest of higher education curricula at the college are mostly unique in 
Estonia and there is no other school where to acquire these specialities, e.g. RG, EHS, BMLS. The 
speciality of PT, level 6, can also be acquired at the UT, but the PT education provided at the college 
is characterised by a bigger applied component, e.g. the volume of practical training in a working 
environment forms 28% of the total volume of the curriculum. Regarding the specialities that are 
also taught in other higher educational institutions, collaboration is conducted with TallinnHCC and 
the UT, but common components can be found in a number of other higher education institutions in 
Estonia. For example, the master’s programme in HS was developed in close communication and 
collaboration between the college, TallinnHCC and the ENU. On the one hand, in order to assure a 
similar content and quality of the programme and, on the other hand, to avoid the duplication with 
the master’s programme in nursing management and pedagogy offered by the UT. It was the 
feedback by the employers that served as a basis for making a decision to maintain within the 
curriculum four clear specialisation pathways adopted by regulation (in Est.) of the minister of social 
affairs of 11.06.2001. The uniqueness of THCC with its focus on health care specialities makes it 

https://www.riigiteataja.ee/en/eli/ee/508012019002/consolide/current
https://www.riigiteataja.ee/en/eli/ee/508012019002/consolide/current
https://www.riigiteataja.ee/en/eli/ee/514012019002/consolide/current
https://www.riigiteataja.ee/akt/12819821?leiaKehtiv
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possible to have a specific role in the landscape of vocational and higher education landscape, and to 
have successful collaboration with similar higher education institutions in Estonia as well as in 
Europe, and to carry out networking on all curricula. Vocational training, professional higher 
education and master’s level studies all together in one educational institution has facilitated 
integration, flexibility and interdisciplinary collaboration that, in turn, provides an opportunity to 
develop curricula at different levels of education at the whole  college. 
 
Achievement of the objectives and impact of the activities of the college  
An action plan is drawn up for each calendar year based on the objectives of the current 
development plan and including concrete activities in the particular year, the responsible persons 
and the terms. An action plan is adopted by the college council, taking into account the cohesion 
with the development plan and prior action plans, purposefulness, the compliance of the planned 
activities with the relevant objectives as well as the feasibility of the objectives. An action plan is 
introduced to all employees in a monthly briefing. From 2017 the action plans were made more 
detailed and the tasks descriptions more concrete, including the responsible persons (see as an 
example action plan 2019). Implementation of the development plan is continuously monitored by 
the rectorate and the pedagogical board, and evaluated by the college council on the basis of the 
annual report (formerly named annual financial report). An annual report is compiled each calendar 
year and submitted to the MoER at the latest by 31 March (annual reports 2016, 2017 and 2018). An 
annual report is also evaluated by the advisory body of the college; the feedback by the advisory 
body on annual reports of 2017 and 2018 was very positive, highlighting the value of the content, 
the presentation of data and the readability of the report.   
 
Analysis of the key indicators fulfilment of the college development plan shows that it is possible to 
achieve the majority of the stated target levels.  
 
Essential collaboration partners of the college involve the employers, graduates, educational 
institutions, the unemployment insurance fund, the MoSA, the MoER, Tartu City Government, 
professional associations, and career and counselling centres.  
 
The employers are purposefully engaged in the collaboration aimed at curriculum development and 
estimation of the need for labour; they collaborate also as practice bases, partners in projects and 
research studies, and experts in teaching, supervising and assessing final theses. Other educational 
institutions in Estonia and abroad are engaged as collaboration partners in order to jointly 
contribute to study, research and development activities. As of May 2019 the college has in total 464 
contracts for the organisation of practical training and 24 quality agreements. 
 
At the national level, the prognosis for labour and skills provided in the OSKA report are essential in 
the field for the years of 2015–2025, including an analysis of potential development trends in the 
field in future, an estimation of a need for labour in the fields with a growing trend and how should 
the content of training be changed so that the skills would meet the needs of the labour market. The 
activities of the college are predominantly based on the results of research in the fields of health and 
social work. Based on the OSKA report completed by the first half of 2017, the prognosis for the skills 
and labour in the field of health care shows a continuously increasing employment rate, and the 
need for labour in main professional fields is growing at least 10% in coming 10 to 15 years.    
 
Based on the key indicators of the development plan, the college is monitoring the age and the level 
of education of the teaching staff as well as the employee satisfaction with the working 
environment. The same way are evaluated the total budgetary funds, incl. target funding of external 
resources and investments, the impact of RDC activities based on the number of publications and 

https://www.nooruse.ee/dokumendid/aastaaruanded/MA2016.pdf
https://www.nooruse.ee/dokumendid/aastaaruanded/AA2017.pdf
https://www.nooruse.ee/dokumendid/aastaaruanded/AA2018.pdf
https://oska.kutsekoda.ee/wp-content/uploads/2016/04/tervishoiu_uuringu_terviktekst.pdf
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service to society (more detailed in chapters 1.1. and 3.3., and in linked documents quality indicators 
and fulfilment of the development plan of the college).  
 
The college has established an objective to be a knowledge-based community developer, by 
informing indirectly through different information channels (more details on communication 
statistics in chapter 3.2.) and directly through offering services to community (more details in 
chapter 3.12.). The college has been an essential partner in the development of educational policy as 
well as health care policy. 
 
Examples: 

 In 2015 the college as a health developer in society was awarded by the EHA for a dignified 
contribution to the Estonian health care system; the ministry of social affairs valued an excellent 
collaboration, and the rector of the college Anneli Kannus, as a finalist in the competition for the 
Education Leader of the Year, was awarded a letter of appreciation by the minister of education 
and research for care, devotion and excellent work; 

 Active participation in the management team and working groups on updating the Higher 
Education Act (in Est.) in 2016–2018; 

 Active participation in activities of the RCUAS. The RCUAS is aimed to develop joint activities of 
professional higher education institutions in Estonia as well as to develop common statements 
and represent common interests in the development of professional higher education and 
educational policy in Estonia. The most successful challenge of recent years has been the 28th 
annual conference of EURASHE organised in collaboration with the partners on 18.–21.04.2018 
in Tallinn, Estonia. The main topic of the conference was Partnership for Digital Future – 
Strategic role of professional higher education for society. The rector of the college Ulla Preeden 
was in the position of the chairperson of the RCUAS in the academic year 2018/2019. In addition 
to the collaboration of rectors, active communication and collaboration is also taking place at 
the levels of vice rectors for academic affairs and quality managers; 

 Five teaching staff members of the college participated in the development of The Strategic Plan 
for Nursing and Midwifery in Estonia 2011–2020, with the rector of the college in the 
management team as an expert. In 2019 the college is continuously contributing to the 
development of a new strategy by the participation of four experts from the college; 

 The vice rector for academic affairs participated as an expert in the preparation of the OSKA 
report in the field of health care in 2017. 

 
Continuing education courses of the open college, the research and development board as well as 
community services are included in the structural unit of the competence centre of the college with 
an aim to improve the community service and cohesion. This is a new and innovative solution for the 
college, facilitating more efficient information dissemination and communication of the strengths of 
the college, empowerment of and collaboration with (potential) partners, ranging from individuals 
to organisations and authorities. The main role of the competence centre in the field of 
development activities has so far been related to the extension of opportunities for service learning, 
i.e. offering services within the studies (more details in chapter 3.12.). 
 
Strengths: 
1. The college has a relevant role in higher education and vocational training in Estonia and a 

diverse collaboration with the employers at different levels; 
2. The college is an essential partner in the development of educational policy and health are 

policy; 
3. Performance indicators of the college are available to the public (thorough annual reports), they 

are continuously compared with the indicators of other higher education institutions and 
improvement activities are planned.  

https://haridusseadustik.wordpress.com/
https://haridusseadustik.wordpress.com/
https://www.eurashe.eu/events/annual-conferences/28-tallinn-2018/
https://www.eurashe.eu/events/annual-conferences/28-tallinn-2018/
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Improvement area: the targets established in the preparation process of the development plan 
2015–2020 need to be reviewed and revised considering the changes in society. Planned 
improvement activity: to evaluate in the preparation process of the development plan 2020–2025 
whether the stated targets are relevant and up-to-date. 
 
 

3.2. RESOURCES 
 
Standard: The higher education institution develops its staff and manages its physical and financial 
resources in a purposeful, systematic and sustainable manner. Internal and external 
communications of the higher education institution (including marketing and image-building) are 
targeted and managed. 
 
Staff management  
The college has a functioning system for staff management; the process is described in the quality 
manual (in Est.). The college monitors regularly the quality indicators related to the staff and 
employee satisfaction. The college values and supports the development of employees on the basis 
of common principles by implementing the knowledge, skills, experience and attitudes of the 
employees for the achievement of the college objectives. A need for staff is analysed based on the 
process, and additional positions are opened or the duties specified, if required. For example, a 
position of the international relations specialist (with a 0.5 workload) was created in 2018 due to the 
extension of internationalisation at the college and based on the feedback given by the graduates. 
The former position of the international relations specialist was re-named as the chief international 
relations specialist and the range of duties was extended by adding the coordination of all 
international activities at the college in collaboration with the rectorate and the departments.  
 
The principles for position filling, competitions and recruitment are transparent and clear. The 
academic positions are filled on the basis of an open competition; in case a non-academic position 
becomes vacant, the initial search for staff is conducted by the direct supervisor or the position is 
filled on the basis of an open competition. The college has established qualification requirements for 
the academic staff as well as for the non-academic staff; the relevant procedures have been 
established by a directive of the rector and are available on the intranet. In 2017–2019 the 
competitions for non-academic positions have been high (more than 10 candidates per position), the 
competitions for academic positions have been stable over years. 
 
Work-related activities of the staff members are planned within a development interview in 
collaboration with the direct supervisor based on the needs of the college, personal development 
goals of an employee and the job description. The employees have an opportunity for self-
improvement, within their workload, in the specialist, pedagogical and/or management areas, 
training in a working environment or formal education in order to develop their competences.     
 
The results of staff surveys show clearly the employees’ satisfaction with the possibilities for in-
service training; 90% of the respondents completely agree or agree with the statement that the 
employees are provided with sufficient self-improvement based on their wishes and needs (Figure 
3).



21 
 

Figure 3. Staff satisfaction with the possibilities for in-service training  
(percentage of respondents) 
 
The employees of the college can use the opportunities of the Erasmus+ and other mobility 
programmes meant for employee training, teacher exchange and training in a working environment, 
for participation in different seminars, international weeks, trainings in Estonia and abroad as well as 
for participation in projects and international networks (chapters 3.5., 3.11. and 3.12.). The 
recruitment, of academic staff members, planning of working time, supporting the self-development 
is described in chapter 3.6. 
 
The college values the post-graduate training of the teaching staff and contributes to the increase of 
the educational level of the staff.  
 
Examples:   

 In 2018 the motivation and recognition procedure of the college was updated, the revision of 
the content was participated by all staff members. From 2019 the remuneration in similar 
positions will be differentiated, depending on the possession of a doctoral degree; 

 In planning the working time of the academic staff members up to 120 hours per academic year 
is planned for participation in post-graduate training. 

 
As of the year 2018, seven employees commenced or continued their master’s studies and eight 
teaching staff members continued their doctoral studies.  
 
The staff members are engaged in the planning and implementation of development at the college. 
Monthly staff briefings take place; the briefings are video recorded and can be re-watched later on. 
The teaching staff members have an opportunity to be represented in the college council and they 
can participate in various development working groups (e.g. working groups on simulation based 
training, self-evaluation guidelines for practice bases, internal communication etc.). Twice a year 
joint trainings are planned based on the needs of the staff; at the beginning of each academic year a 
traditional information day is organised for the staff. 
 
Currently there are five qualified mentors at the college to support the adaptation process of newly 
recruited employees. The conduct of mentorship is coordinated by the quality manager and it is 
implemented for academic staff as well as for non-academic staff. The mentors are guiding the 
activities of new employees within the first working year, planning their training and counselling, if 
required, and directing the personal development of an employee. 
 
The college has a functioning system for motivating and rewarding the employees. For example, 
there is a tradition to elect the Colleague of the Year among the academic staff and the non-
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academic staff. At the end of an academic year all staff members are given an opportunity to elect 
his or her favourite colleague and add some relevant comments; the elected staff members are 
given a small memento on the staff information day at the beginning of new academic year. The 
students of each curriculum elect also the Teacher of the Year who are given a small memento and 
whose photos are published in the college web-magazine Tervist! and in the annual report. Each 
year the teaching staff members are recognised by the college with letters of gratitude given for 
specific activities, e.g. for the supervision of a final thesis awarded a national or international 
recognition, successful participation in a research study, successful completion of projects, 
promotion of sport activity at the college. All staff members have an opportunity to make proposals 
to the rectorate for rewarding of colleagues. The employees are rewarded for outstanding work 
results with monetary awards as well as with recognition and gratitude letters. 
 
Position-based wages are compared on the basis of average wages in universities, other professional 
higher education institutions and in the health care sector, and, if required, the wage rates at the 
college are corrected based on the budget resources of the college. The comparison of the average 
wage rates of lecturers in higher education institutions of Tartu (the Pallas University of Applied 
Sciences and the Estonian Aviation Academy; the UT and the Estonian University of Life Sciences) 
and some professional higher education institutions in Tallinn (TTK University of Applied Sciences 
and TallinnHCC) administered by the MoER is given in Figure 4. In Tartu the average wage rate of the 
college is comparable with the averages of the universities although there are clear differences 
between the fields, with higher average wages at the Estonian Aviation Academy and lower average 
wages at Pallas University of Applied Sciences. 
 

 
Figure 4. Comparison of average wages in euros of full-time lecturers in 2017 and 2018* (in euros) 
* Data of professional higher educations as a result of collecting the quality indicators in RCUAS quality 
working group; data of universities from Rector’s Council website (in Est.). 

 
The basic wage rates of the college employees were increased on the average by 9% in 2018. The 
increase of the basic rates was differentiated, with the biggest increase in the wages of docents (by 
13%), due predominantly to a need for successful achievement of the development objectives of the 
college (opening of master’s studies). The wages at the college were additionally corrected in 2019, 
with a more even increase by about 6%. A need for the correction of the basic wage rates is a direct 
result of the wage increase in the private sector due to the economic growth and the average rates 
of comparable positions in other higher educational institutions and other institutions. In 2016–2017 
the basic wage rates at the college were not corrected.  
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Financial environment 
The college income budget consists of three parts – state activity support, target funding and income 
related to economic activities. A new model of activity support in higher education was fully 
implemented in 2017. According to this model the activity support budget is formed as follows: 
annual baseline funding – 80%, performance funding – 17% and 3% based on the fulfilment of the 
performance agreement signed with the HTM. The system on the whole enables comparison of 
higher education institutions taking into account the proportional increase in the criteria therefore 
keeping a stable level is not positive as it results in a smaller budget of the college. The system on 
the whole is based on the re-distribution principle, i.e. the higher education institutions with higher 
increase in performance indicators get additional financial resources at the expense of educational 
institutions with less increase in performance indicators. So far the college has been able to increase 
the annual activity support based on the general increase of state funding for higher education and 
the good results of the college according to the funding criteria (Figure 5). 
 

 
Figure 5. Division of income (in euros) 
 

Unfortunately, one has to admit the fact that 
the performance indicators of the college are 
above the average and the increase in 
performance indicators cannot continue 
endlessly. It goes without saying that the 
higher education institutions with lower 
results have better growth opportunities and, 
therefore, a decrease in state funding for the 
college is quite probable in coming years. The 
college has informed the MoER about the 
anomaly of the state funding system 
regarding a potential budget decrease 
independent of the activities of the college.

Target funding (excl. study allowances) is mainly based on projects, depending directly on the 
support periods of the EU. Target funding has been used for the implementation of development 
activities, for investments into the building and equipment of the college and to a lesser extent for 
paying study allowances and stipends. The project activities have been active and successful over 
years. A current HiT! project based on the ASTRA programme is a good example with a budget of 
592 000 euros from structural support resources. The purpose of the project is to enhance the 
competitiveness and the capacity of service to society at the college. As a result of the project the 
competitiveness of the college will increase and an international master’s programme in radiography 
will be opened with a specialisation pathway in radiotherapy. Within this project skills lab equipment 
for simulation-based training and the anatomage table that is unique in Estonia have been acquired, 
the activities related to the structural changes and development of the college have been supported 
and a master’s programme in radiography has been developed. 
 
Income related to economic activities is mainly due to continuing education courses, fee-charging 
studies and the accommodation service provided by the dormitory. The college is aiming to extend 
the provision of fee-charging studies by opening international fee-charging master’s programmes in 
RG (2020) as well as offering fee-charging formal education (vocational training curricula and part-
time studies). 
 
Cost budgeting of the college is based on its actual needs, i.e. bottom-up each year in December-
January. The budgeting process is described in document The procedure for the use of state funding 
and income related to economic activities at Tartu Health Care College and is availbale on intranet. 
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Table 5. Distribution of income and costs (incl. the proportion of RDC activities) (in euros) 

2015 2016 2017 2018 2019 

Activity support 2 956 398 3 055 207 3 148 538 3 230 289 3 400 531 

Incl. own funding (RDC)* 25 505 12 302 34 723 34 800 41 754 

External funding (RDC)* 124 426 103 098 293 122 570 366 402 172 

Purchase of learning aids 10 765 128 593 509400 72 629 32 310 

Immovable investments 259 000 445 334 330 000 200 000 190 000 

Allowances to learners 182 915 106 279 114 096 109 296 117 736 

In-service training 30 000 50 000 55 000 58 382 60 186 

Other services 1 000 4 725 4 725 

Accommodation activity** 190 000 200 000 130 000 100 000 100 000 

Total 3 754 504 4 093 236 4 330 481 4 340 962 4 302 935 

*incl. RDC costs 149 931 115 400 327 845 605 166 443 926 

RDC % 4% 3% 8% 14% 10% 

** methodology changed in 2017 

A decrease in the accommodation activity from 2017 is shown in Table 5. These are indicative 
numbers of the budget and the decrease in value is caused by changes in the financial accounting 
methods used under the administration of the MoER, the actual budget for economic activities has 
not decreased.  From 2017 only the short-term accommodation activity is shown under economic 
activities, the long-term rent is accounted as recovery of expenses and it is not shown under the 
income of economic activities. 

Funding of RDC activities at the college is project-based and therefore not stable. An increase in the 
funding of the RDC activities is related to the ASTRA project and with completion of this project the 
proportion of the RDC funding will drop to the level of 3–4%, as it was formerly. The stability of the 
RDC funding could be facilitated by creation of a state funding mechanism targeted to professional 
higher education institutions; this mechanism is currently absent. 

The college has drawn up an investment plan for five years that is annually corrected. Each year 
student activities are supported from the college budget, e.g. the participation in student 
conferences, intensive courses and sport competitions, the organisation of events and compensation 
for accommodation costs related to practical training. 

Figure 6. Distribution of costs (in euros) 

The expenditures on staff have constantly 
increased and the economic expenditures 
decreased within the activity costs (Figure 6). 
Savings of economic expenditures have been 
achieved by updating/development of study 
rooms and reorganisation of practical training. 

Risk management is conducted with the help 
of the following measures: checking the 
budget implementation (4 times per year), 
inventory of material resources (once a year, 
incl. revaluation of the assets), audits (once or 
twice a year, e.g. audit of accounts, IT audit, 
image survey, evaluation of the admissions 
organisation) and the insurance of property. 
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College environment  
The buildings of the college form an integrated campus consisting of the study building and the 
dormitory. Floors 0, I and II in the dormitory are additionally used for study purposes. The total area 
of study rooms is 8232 m2; in addition, the living space for accommodation of 400 students (about 
5040 m2). The management of study rooms is based on state activity support and the dormitory is 
managed on the basis of own funding. By 2018 all the rooms in the dormitory meant for 
accommodation were renovated with no state resources provided for the internal works.   

The lecture rooms and skills labs of the college are modern with high-level equipment; the 
appropriate and efficient use of the rooms is continuously monitored. The rooms can be rented by 
organisations outside the college. Teaching/learning aid investments are made each year, in total for 
1923 031 euros during the period from 2015 to 2019. Various events (e.g. researchers’ night, open 
doors, health days for gymnasiums) are organised and joint events in collaboration with gymnasiums 
(e.g. a practice week for the medical pathway students of Tamme gymnasium) take place in the 
study rooms of the college at the time when the rooms are less occupied as the college students are 
having their practical training. The skills labs are used by students for independent practising and for 
data collection for their final theses. The evaluation results of the study and working environment at 
the college are high from the learner and staff perspectives (on the average, 90% of the college staff 
members are very satisfied or satisfied with the skills lab and study rooms). 

As of the end of 2018 there are 15 191 library materials at the library of the college. Due to opening 
the master’s programme in HS and developing new master’s programmes an access to research 
articles was extended in 2019 by subscribing, in addition to the EBSCO research database, also to 
CINAHL Plus with Full Text (including over 770 full-text journals) and Medline Complete (including 
over 1800 full-text journals) as well as to the database of eBook Nursing Collection (including over 
600 e-books). 

The information technology service is in operation at the college aimed to develop and coordinate 
the activities related to information technology. The programmes and information systems in use 
are available on the THCC intranet. 

Internal and external communications of the college and image-building 
Communications management of the college is described in the quality manual (in Est.). To promote 
the internal and external communications of the college the position of the communications 
manager was created in 2013 and the communications strategy of the college was drawn up, the 
recommendations of which have been mostly implemented by now. A substantial review and 
revision of the strategy is planned to be carried out in 2020. 

In 2013 the college website was re-designed, the publication of a web-magazine Tervist! (in Est.) was 
started, and the provision of services to the community was extended (chapter 3.12.). In November 
2017 an updated website of the college was implemented with an aim to ease an access to the 
information with the help of a 3-level menu. The re-designed website is more modern, catching the 
sight of the visitors with a video on the front page giving an overview of the college.  

The internal communication of the college is performed by means of the intranet, the study 
information system (hereinafter SIS) and information screens in the study building, serving as an 
environment for information exchange and communication for the staff as well as for the learners. 
The intranet includes all the documents directing and regulating activities of the college including 
also forums that give an opportunity to discuss on current topics. In addition, the essential current 
information of the college is provided on separately functioning screens, enabling the displaying of 
different information. The means of external communication of the college involve the website, 

https://www.nooruse.ee/et/korgkoolist/meedia/veebiajakiri
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Facebook, the college web-magazine Tervist!, participation in fairs/conferences, various information 
leaflets, articles in newspapers/journals etc. The efficiency of the internal and external 
communications is regularly evaluated and the activities targeted to the public, media coverage 
(Figure 7) and other quality indicators are continuously monitored (in Est.) by the college.  

Figure 7. Media coverage 2014–2018 (number of media reports) 

In 2017 58 articles were published where a person related to the college served as an expert source; 
in 2018 this figure increased by nine articles focussing on the topics of health care and education. 
The college is an acknowledged partner in various sports events, safeguarding the tracks and 
providing first aid (Tartu marathon series, Student Days, Maamess etc.). 

A good image of the college is evidenced by a high competition to vacant positions as well as by the 
feedback of the graduates. Results of the survey conducted among the graduates by the MoER in 
2017 demonstrated that in choosing a higher education institution its image is considered important 
by 68% of the respondents from THCC (compared to 60% that was the average of other professional 
higher education institutions). On the average, 90% of the college staff members are very satisfied or 
satisfied with the image of the college.  

Strengths: 
1. The new study building comprising a high-level learning infrastructure with modern architectural

design solutions and the renovated dormitory are supporting the achievement of the college
objectives and ensure the learners with excellent conditions for daily studies and living;

2. The system for employees’ rewarding and motivation as well as excellent opportunities for self-
improvement.

Improvement area: a changed model of state activity support in higher education does not facilitate 
budgetary increase of a higher education institution with good performance indicators. Planned 
improvement activity: paying attention to the limitations of the state funding model and active 
explanation in order to ensure the sustainable funding of the college. 

3.3. QUALITY CULTURE 

Standard: The higher education institution has defined the quality of its core and support 
processes, and the principles of quality assurance. In the higher education institution, internal 
evaluation supports strategic management and is conducted regularly at different levels 
(institution, unit, study programme), the findings of internal and external evaluations are analysed 
and quality improvement activities implemented.  

The development and introduction of the quality system at the college was commenced in 2003 
based on the EFQM system. The processes of the College are described in the quality manual (in. 
Est). The principles for the quality assurance system of the college have been developed and 
identified, the core and support processes have been described; the review and revision is 
conducted each year in collaboration with the persons responsible for the processes.   
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Each described process starts with an input and ends with and output, including the identification of 
the objectives, activities, responsible persons, indicators, measuring instruments and references to 
the documents related to the processes.   

Figure 8. Process of quality management 

The quality management system of the college is following the principle of the Deming cycle (plan-
do-check-act) (Figure 8). The effectiveness (the achievement level of the objective) and efficiency 
(the ratio of output to the resources spent for its achievement) of the college activity is expressed by 
doing the right things in the right way. Internal evaluation is targeted to the development of the 
college by identification and implementation of the improvement opportunities. A narrower 
objective for internal evaluation is predominantly the involvement of a lot of people, as well as the 
implementation of their creativity and energy for the development of the college. Participation in 
internal evaluation provides people with a common language and communication opportunity, 
facilitating the development of common understanding about the vision, mission, and short-term 
objectives and long-term objectives, including the role of each person in the attainment of the 
objectives. The participation also supports priority setting and forms a basis for the development of 
values at the college as well as for the development of self-consciousness. All together we are 
looking for answers to the questions like – What are we doing? How well are we doing it? What 
could we do better? How could we do it better? 

Internal evaluation is conducted by the college at different levels (college, units, curricula): 

 throughout the year – visiting the lectures and seminars conducted by colleagues, visits to the
practice bases, feedback by the supervisors of practical training;

 annually – analysis of development interviews with staff members, analysis of the working time
of the teaching staff, evaluation of the teaching staff, elections of the Colleague of the Year and
the Teacher of the Year, preparation of annual reports, conduct and summarising of the
satisfaction surveys, data collection about the indicators and analysis of the key outcomes,
analysis of auditing results, evaluation of the curricula, participation in projects;

 once after seven years – self-evaluation and preparation of documents for accreditation.
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Comparisons with other higher education institutions are conducted, if needed. The quality working 
group of the RCUAS includes representatives from all member institutions (the quality manager of 
THCC); the working group collects and aggregates the data about the key indicators of professional 
higher education institutions. The data are used for the comparison between higher education 
institutions, but even more for supporting the common analyses and statements of professional 
higher education institutions (e.g. in budget negotiations, displaying and building the image of 
professional higher education. On 22 October 2018 a vision day (in Est.) was organised by the RCUAS 
in TTK University of Applied Sciences aimed at informing a wide circle of society and policy makers 
about the role of professional higher education and professional higher education institutions. 

Internal clients as well as external clients form the interested parties of the college; the internal 
clients involve the employees and the learners and the external clients involve the enterprises, 
authorities, institutions, and persons that have needs and opportunities, interests and expectations 
in relation to the activities of the college. 

Key partners of the college include the institutions/organisations that are related to the college in 
daily activities due to the content development as well as by financial operations: 

 MoER – preparing the legislation regulating the activity of the college, the manager and main
funding provider of the college;

 MoSA – making prognosis about the demands of the labour market, preparing the legislation
regulating the fields of the curricula;

 Employers/practice bases – collaborating in curriculum development, identifying the needs of
the labour market, functioning as practice bases, partners in projects and research, functioning
as experts;

 Professional associations – collaborating in curriculum development, identifying the demands of
the labour market, providing specialist in-service training;

 Higher education institutions – collaborating in the fields of study, research and development
activities in Estonia and internationally.

Each year the college collects data about the quality indicators in four fields, in this report the 
analysis based on the quality indicators is given in four different chapters as follows:  

 Management (analysis provided in chapters 3.2. and 3.3.): functioning of the quality assurance
system, staff management, management of finances and the infrastructure;

 Studies (analysis provided in chapters 3.6.–3.10.): competition on the curricula, learning and
teaching, organisation of studies;

 Research and development (analysis provided in chapter 3.11.): effectiveness of RDC, resources
and support processes of RDC, supervision of student work;

 Service to society (analysis provided in chapter 3.12.): popularisation of RDC, in-service training,
other activities targeted to the public.

Feedback forms an essential component of the quality assurance system in higher education; the 
information is collected from reports, satisfaction surveys of the interested parties and from 
observations and conversations. The surveys conducted at the college are aimed to get evaluations 
by relevant target groups on the activities and the general effectiveness of functioning and to 
identify the improvement possibilities and improvement areas.  

Feedback collection (in Est.) includes data processing and analysis, the results of data analysis are 
presented in the rectorate, the pedagogical board, the curriculum boards, training courses or 
information days, briefings and on the intranet or by email. Improvement activities are recorded in 
the minutes of the decision-making bodies, planned and discussed with the persons responsible for 

http://www.rkrn.ee/en/rkrn-visioonipaev-fotod/
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the process. In case of issues that are related to several fields, the activities are included in the 
action plan of the college.  

Satisfaction surveys of the staff are conducted regularly (every two years). In 2014 the survey was 
responded by 45% of academic staff and 46% of non-academic staff; in 2016 – 53% and 72%; in 2018  
39% and 52%, respectively. 

Figure 9. Staff satisfaction with lecture rooms, library and 
support staff (percentage of respondents) 

In 2014, 2016 and 2018 staff 
satisfaction has been very high on 
a 5-point scale (quality 
indicators). Over the years, the 
employee satisfaction with 
colleagues, availability of 
specialist literature, self-
improvement opportunities, 
study rooms and technical 
equipment has been high (Figure 
9). That level has been 
maintained by recognising, 
motivating and engaging the 
colleagues; by planning funding 
for literature and learning aid 
investments; by planning and 
affording trainings. 

In different years dissatisfaction has been expressed in relation to movement of information about 
the arrangement of the timetable preparation, resulting in the changes that are described in the 
chapter 3.6. In addition, criticism has been expressed, mostly by the academic staff, about the 
compliance of the wage rate with the work contribution (Figure 10). 

Correction of the wage rates according to the 
possibilities has been the priority of the 
college in recent years (the wage rate in the 
lecturer position: in 2014 – 1140 EUR; in 2015, 
I half-year – 1240 EUR, II half-year – 1340 
EUR; in 2018 – 1440 EUR; in 2019 – 1540 
EUR); in future the correction of wage rates 
will be focussed on according to the 
possibilities of the budget, but it should also 
be supported by general state funding of 
higher education (more details in chapter 3.2.)

Figure 10. Employee satisfaction with the  
appropriateness of wages (percentage of respondents) 

Very high motivation and sense of mission among the employees of the college is evidenced by the 
fact that on average 97% of the academic staff and on average 92% of the non-academic staff, 
responding to the satisfaction survey in 2014, 2016, 2018, informed that they plan to continue their 
employment at the college, regardless of some dissatisfaction. 
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1. The college has a long-term quality system, of which the staff of the college is guided by and
which is systematically developed;

2. Motivated and dedicated staff.

Improvement area: the publicising system of feedback results needs updating. Planned 
improvement activities: publicising the feedback results to different interested parties and the 
development of the publicising system. 

3.4. ACADEMIC ETHICS 

Standard: The higher education institution has defined its principles for academic ethics, has a 
system for disseminating them among its members, and has a code of conduct including guidelines 
for any cases of non-compliance with these principles. The higher education institution has a 
functioning system for handling complaints.   

Understandings of academic ethics among the members of the college form a basis for the 
identification of ethical principles at the college. The college is aware of its responsibility for the 
development of ethical research and for the implementation of good research practices. In the study 
process, the principles of respect and caring, freedom and responsibility, honesty, objectivity and 
justice are emphasised, and collaboration and openness are encouraged that supports the 
development of professional identity of the leaners. Within the preparation process of the 
development plan 2015–2020 all teaching staff members participated in the formulation of core 
values of the college in 2014, including the development of common understanding about the 
conduct and communication practices at the college. The ethical principles identified at the college 
are in accord with the codes of conduct for professional fields and research.  

The principles of academic ethics of the college support the development of professionally ethical 
conduct of the learners and its importance is emphasised continuously throughout the whole period 
of studies. Solutions of different ethical problems in the professional field (e.g. case studies) are 
integrated into specialist subjects supported by the development and implementation of diverse 
active learning methods (e.g. simulation based training). Feedback on and self-analysis of practical 
training includes also the aspect of professional ethics. In the first semester a confidentiality 
agreement is signed with all learners, i.e. both parties commit to the duty to maintain the 
confidentiality of data that become known to them in relation to practical training.  The content of 
the confidentiality agreement is discussed with the learners in briefings as well as in the subject on 
ethics and in specialist subjects.    

Due to the changes in society (digital studies, increasing use of social media etc.) there was a need 
for more specific identification and dissemination of the relations in the field of academic ethics, and 
in 2018 the concept of improper behaviour was revised and specified in the study regulations (by 
adding the violation of professional standards and academic fraud). The principles of academic ethics 
and prevention of corruption of the teaching and support staff are available on the intranet. The 
learners are aware of the need to follow the principles of academic ethics, paying the teachers’ and 
fellow learners’ attention to the non-compliance with the principles of academic ethics (e.g. 
cribbing). This is proving the fact that the core values are followed by the teaching staff as well as by 
the learners at the college.  

The development of ethical attitudes and putting a value on the profession is also one of the areas 
focussed on in the analysis and development of the study process. For example, in 2017 a research 
study was started on student learning during practical training (Learning and the factors influencing it 

Strengths: 
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during the internship); the interim analysis of research results demonstrates that ethical issues and 
dilemmas are not much discussed in a practice environment as the compliance with ethical principles 
is considered as something that goes without saying. But the learners say that they encounter 
complicated ethical situations during their practical training and on social media communication 
where they need more support in order to analyse and avoid similar cases. 

Plagiarism prevention 
The college has had a proactive attitude to the detection and prevention of plagiarism cases that has 
been highlighted as a good example in comparison with other higher education institutions in 
Estonia (P. Pärnapuu, article in Est.). 

Plagiarism prevention is one part of the daily teaching process and the teaching staff members are 
aware that their activity serves as an example to the learners in the development of research-based 
approach and following the principles of good academic practices. From the first semester the 
learners are instructed to design their written papers in a required format and correct references 
form a mandatory part of all written papers. If needed, the learners are instructed on the use of 
plagiarism detection programs (Kratt, Urkund). Plagiarism cases and the issues of academic ethics 
are regularly discussed in the pedagogical board as well as in the department meetings. To conduct 
proceedings of the plagiarism cases an independent committee across the college has been 
established by a written order of the vice rector for academic affairs; the committee involves into a 
proceeding the head of the relevant study department and, if required, the person who detected the 
suspected plagiarism case and other persons related to the case. In identifying plagiarism all 
circumstances related to the case are investigated objectively and from all perspectives by the 
committee. The learner suspected in plagiarism is given an opportunity to explain his or her activity 
and defend at the committee; he or she is supported in finding solutions. Results of the survey 
conducted among the graduates in 2018 demonstrated that 88.6% of the respondents agreed that 
the curriculum structure and the subject courses completed support their preparation for the writing 
of a final thesis and their compliance with the principles of academic ethics. 

In 2012–2015 all final theses of students were systematically checked by a plagiarism detection 
program Plagiarism Detector. In the conduct of proceedings of plagiarism cases in that period it 
appeared that the concept of plagiarism was interpreted in different ways, resulting in a need to 
revise and specify the explanation of the plagiarism concept in the study regulations as well as in 
relevant subject lectures and seminars. In 2012, the committee detected 12 final theses where 
plagiarism was suspected, in 2013 four final theses, in 2014 two theses and in 2015 one thesis. Due 
to a decreasing number of plagiarism cases and high awareness among the students and the 
teaching staff, it was decided to terminate the checking of all final theses in 2015 and substitute it 
with random checking. In the years 2016 and 2017 no student papers were submitted to the 
plagiarism committee; in 2018 two written student papers were submitted to the committee, both 
of which proved to be plagiarism.  

In 2013–2018 in total 19 student papers with plagiarism suspicion were submitted to the plagiarism 
committee (incl. independent learning assignments and final theses), out of which ten turned out to 
be plagiarism and nine did not contain plagiarism. The plagiarism suspicion was mainly caused by the 
fact that some part of the thesis was carried out by students in collaboration (e.g. the section of 
research methods). The college has systematically and continuously prevented plagiarism that is also 
evidenced by a small number of plagiarism cases. 

http://opleht.ee/2014/09/eesti-korgkoolide-vaga-ebakups-plagiaadikasitlus/
http://opleht.ee/2014/09/eesti-korgkoolide-vaga-ebakups-plagiaadikasitlus/
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Management of challenges and complaints
The employees and learners of the college are aware of the challenge proceedings and the 
management of work-related problems at the college. The relevant process is described in the study 
regulations and in the rules of work organisation. 

Proceeding of disagreements, proposals, inquiries and challenges related to the organisation of 
studies at the college are conducted in written form. To challenge the decisions related to the 
organisation of studies, the learner contacts first the person who made the decision and expresses 
clearly his or her intention to challenge the decision. Depending on the content of a challenge, it is 
resolved either by a teacher, the head of department or the pedagogical board of the college. If a 
learner does not agree with the results of final exam or the defence of final thesis he or she has the 
right to submit a written appeal to the head of the relevant study department within one working 
day from the announcement of the assessment results. The head of the relevant study department 
in collaboration with the chairperson of the defence committee and the chairperson of the final 
exam committee reply to the appeal within three working days. If the person who challenges does 
not agree with the decision, he or she has the right to adress the vice rector for academic affairs who 
resolves the challenge alone or in the pedagogical board. The vice rector for academic affairs has the 
right to involve in the proceeding of the challenge the members of the student council and other 
persons significant in the particular matter. 

In 2016–2018 there were 13 challenges by learners registered at the college, including nine appeals 
in relation to the grades of final theses. In one case, expert assessment of the final thesis was 
organised by an independent committee based on the request of the student; based on the proposal 
of the committee the result of the final thesis was increased by one grade. In one case a student 
disagreed with the decision of the defence committee and submitted an appeal to the vive rector for 
academic affairs who resolved it in the pedagogical board. In three cases members of Tartu city have 
turned to the college, because in their opinion a learner of the college violated a patient’s privacy by 
posting a photo, video or message on social media. In two cases the accusation was groundless and 
the posted items were not related to patients, nevertheless, the given cases demonstrate clearly the 
high expectations related to the conduct of health care students. 

The ethics committee has been established at the college to solve ethical issues. The membership of 
the committee has been approved and the rules of procedure developed (available on the intranet). 
In recent years no cases have been submitted to the committee, all matters have been resolved at 
the levels of the rectorate or the departments. In case of work matters the employees generally 
apply to their direct supervisor. In case the problem is not solved, the rectorate is addressed orally or 
in writing, incl. electronically. In this case, the solution and a reply to the employee is organised by 
the rectorate. The work culture at the college is open and the employees have always an opportunity 
to address directly the members of the rectorate.  

In 2014–2018, two to five proposals or complaints have been submitted by the staff members each 
year to the rectorate. The complaints have mainly been related to the working environment or 
equipment and all complaints have been solved. For example, in case an employee estimates his or 
her workplace as too noisy or too draughty, a place in another room is found for the employee. If 
required, assistants for fixed term are provided to the staff members whose workload is temporarily 
increased to a considerable extent due to the organisation or conduct of major events, e.g. assistants 
to the continuing education specialist and the communications specialist in relation to the 
organisation of the jubilee of the college. Within that period only one workload case has been under 
discussion in the rectorate; that case was solved by decreasing the employee’s workload in 
agreement with the employee. Lack of study rooms has been highlighted and a need to find 
solutions at the level of the rectorate; these issues are solved quickly and appropriately. For 
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example, this year it is planned to start the construction of additional study rooms in the dormitory, 
using the area of un-renovated rooms.    

Strengths: 
1. Professional ethics is integrated with academic ethics throughout the whole process of studies;
2. Management of cases of improper behaviour is open and clear, and a learner is supported in the

occurrence and solution of ethical problems;
3. High awareness and appreciation of academic ethics among the teaching staff and the learners

has resulted in reduction of plagiarism cases;
4. The college has a functioning system for the management of complaints and proposals, and the

learners and the staff members are informed about the system.

Improvement area: The core values and the principles of academic ethics have been agreed upon in 
the preparation of the development plan 2015–2020 five years ago; they need to be reviewed and 
revised considering the changes in society. Planned improvement activities: To plan discussions on 
core values within the preparation process of next development plan. Development of good learning 
and teaching practices of the college in collaboration with the learners and the teaching staff. 
Improvement area: Results of research study Learning and the factors influencing it during the 
internship demonstrate that the learners have a need for more support in order to cope with ethical 
problems and dilemmas that occur within their studies. Planned improvement activity: Based on 
the research results, to analyse and develop ways for more effective support of the learners. 

3.5. INTERNATIONALISATION 

Standard: The higher education institution has set objectives for internationalisation and assesses 
the attainment of these objectives regularly. The higher education institution has created an 
environment that encourages international mobility of students and teaching staff, supporting the 
development of learning, teaching and RDC activities, as well as the cultural openness of its 
members and Estonian society in general. 

An objective of the college for internationalisation is to share best practices and experience, improve 
the quality of teaching, learning and research and increase the international competitiveness of the 
college. Each year activities are planned by the college based on the development plan in order to 
promote internationalisation and support mobility. The organisation of mobility of the learners and 
the teaching staff is described in Erasmus Plus International Mobility Regulation (available on the 
intranet). Internationalisation is one of the priorities of the college established in the development 
plan 2015–2020. Internationalisation-related activities are set in annual action plans and their 
attainment is assessed by the college. 

Internationalisation in the development of learning, teaching and RDC activities  
Development of the curricula in international collaboration ensures the graduates’ competitiveness 
in the European labour market, facilitates the acquirement of multicultural and professional 
competences. The college has good and long-term collaboration relations with several higher 
education institutions abroad; in 2016–2018 collaboration agreements were signed with eight higher 
education institutions abroad to develop professional higher education curricula and master’s 
programmes. The international dimension of the study process is ensured by participation in 
international networks and projects as well as by the use of study literature and databases in a 
foreign language and the involvement of international lecturers in the volume of 10 to 27 ECTS 
credits each year. Teaching and learning in international collaboration is carried out within 
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mandatory specialist subjects on the curricula as well as in elective subjects courses meant for all 
learners of the college. 
 
Examples of learning and teaching development in international collaboration in recent years: 

 From 2017 collaboration takes place with an international study group of the N curriculum at 
Jyväskylä University of Applied Sciences in the implementation of health promotion projects in 
the first study year. On 06.–10.05.2018 two teachers and 12 students were involved in an 
international intensive course in Jyväskylä dedicated to the implementation of health promotion 
projects. In May 2019 students from Jyväskylä visited THCC and the health promotion projects 
are implemented in collaboration for the fifth grade pupils of Tartu city; 

 An interprofessional course on podiatry and on the topic of digital solutions have been organised 
within a project The Developer of Digital Health and Welfare Services. Extension of opportunities 
for joint learning and teaching of certain topics is planned in future in order to enrich the 
learners’ experience of international and interprofessional learning and teaching.  

 
A considerable number of teachers are engaged in international development projects. For example 
in 2018: 

 The college was leading the implementation of one international development project (The 
eMedication Passport – cultural adaptation of learning tool for ensuring the development of 
medication competence of graduate nurses) and participated successfully in the implementation 
of seven other international development projects; 

 The international EBreast project led by THCC was completed (Education and training in early 
detection of breast cancer for health care professionals 2015–2018); within this project three 
research studies were carried out, nine presentations were made in international specialist 
congresses in addition to the presentations in national specialist conferences. Three e-learning 
modules were created and five articles were published in international peer-review journals in 
the course of the project. 

 
Participation in collaboration networks and associations and in international development projects is 
directly related to the development and implementation of the curricula and attainment of the 
objectives of the college. For example, in 2018 the college joined a network Advanced Practice 
Nursing Nordic Baltic Nordplus with an aim to develop a master’s programme in HS. The college staff 
members have wide experience of participation in international projects and management 
competence of international projects to be used in relation to initiation of new international projects 
in planning next development plan.    
 
In the development plan, the college has set target levels for the year 2020 in relation to the 
following indicators: the proportion of staff involved in international mobility, the number of 
presentations in conferences/seminars abroad, and the number of teachers participating in 
collaboration networks. As of 31.12.2018 the college had exceeded the target levels for the staff 
involvement in international mobility (target level 60%, attained level 67.4%) and the teacher 
participation in collaboration networks (target level 25, attained level 27). The target level for the 
presentations in conferences/seminars abroad is 30 presentations per year; as of 31.12.2018 the 
level attained was on the average 16 presentations per year, excluding the presentations made in 
collaboration networks, association seminars and workshops. 
 
In recent years the number of work-related travels abroad by the staff has considerably increased in 
relation to active international activity and due to the support of the Erasmus+ and other mobility 
programmes (Figure 11), reaching the level that is optimal for the attainment of the set objectives of 
the college. The number of Erasmus+ partners visiting the college has been different in recent years 
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ecturers visiting THCC

(on the average, 11 lecturers per year); in addition, the resources of international projects, networks 
and other possibilities are used for mobility purposes by the international visitors.    

Figure 11: Staff mobility, number of work-related travels abroad in 2014–2018 (on the left) and 
number of Erasmus+ lecturers visiting THCC (on the right)

International weeks 
To popularise the college and promote international collaboration, the college has set an objective 
to organise at least three international weeks within the period of 2015–2020. By the end of 2018 
the college had organised three international weeks; it is planned to introduce a tradition to 
organise an international week in the same week with the college anniversary. 

Examples of activities conducted within international weeks: 

 The topic of an international week in 2015 was related to the supervision and learning of
international students in a multicultural environment; the week was participated by 22
international visitors;

 The topic of an international week in 2016 was Applied research and collaboration across
borders; the week was participated by 28 international visitors;

 The topic of an international week in 2018 was Patient safety; the week was visited by 16
international colleagues who took also part in the international scientific conference Healthy
knowledge in healthy body organised by the college.

In 2017 the first international student conference was organised by the college (see also chapter 
3.11.) that is definitely important for supporting the research capacity of the students and for the 
development of international collaboration and multicultural competences.  

Student mobility  
According to the development plan, the student mobility indicator should reach on the average 6% 
of the student body by the year 2020, and each leaner should have international experience. Within 
last three years the college has been leading three mobility projects (one in professional higher 
education and two in vocational training). 

3% of professional higher education students take part in long-term mobility as of 31.12.2018. One 
of the challenges in supporting long-term mobility of professional higher education students is that 
for family and permanent employment reasons they cannot be away from home for a long period; 
and the Erasmus+ grant is not always sufficient for covering the costs of living abroad. On the 
average, 6% of vocational training pupils have participated in learning mobility within last three 
years. Mobility increase among the vocational training pupils is supported by better funding and a 
shorter period to be spent abroad. 
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To provide the learners with international learning experience and develop the curricula the college 
has developed long-term mobility and additionally searched actively opportunities for promoting 
short-term mobility.  
 
Examples: 

 In 2016–2018 students took part in six international intensive courses; in addition, 27 students 
took part in international conferences, seminars, contests; 36 students participated in the 
activities of international development projects; 

 From 2017 an international elective subject Podiatry (1 ECTS credit) is organised in collaboration 
with P.P. Stradins Medical College of the University of Latvia for the students of both higher 
education institutions; the elective subject course is very popular among the students – in 2017 
the course was participated by 98 students and 3 teachers from both institutions, and in 2018 – 
88 students of the college; 

 To support student internationalisation students from N and MW curricula have been provided 
with an international learning experience within their studies since 2015. For this purpose an 
individual internationalisation plan is drawn up by a student within a first year subject course 
Self-direction, taking into account different internationalisation opportunities available at the 
college. 

 
Erasmus+ opportunities are most often used for the organisation of student mobility (Figure 12), 
although the possibilities of different networks, collaboration projects as well as the resources of the 
college are also used for this purpose. As of the year 2018 the college has over 70 Erasmus+ partner 
schools that is sufficient for the organisation of mobility. The college is an attractive collaboration 
partner for higher education institutions abroad and the number of international students willing to 
perform their practical training in Estonia exceeds the capacity of the college practice bases to take 
in international students. An objective of the college is to continuously monitor and evaluate the 
mobility indicators in order to have agreements, according to which appropriate and high quality 
exchange is ensured for both parties. Gradually a balance has been achieved between the numbers 
of incoming and outgoing students, with a steadily growing number of outgoing students. 

       
Figure 12. Participation in long-term mobility of professional higher education (Erasmus+) (on the 
left) and participation in international learning mobility by vocational training pupils (on the right)

In 2014–2018 the mobility of vocational training pupils was organised within the mobility projects;  
the mobility project proposal in 2015 was not funded and for that reason the pupils were not 
involved in mobility in that year.  
 
The international relations specialists support the process for going to practical training or study 
abroad by informing about and explaining regularly the mobility opportunities during briefings and 
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helping the learners, who are interested in mobility, to find a suitable partner school; they 
communicate with the coordinator at the partner school in relation to exchange issues. The 
coordinator at the college helps also the learners who are having their practical training/studies 
abroad to solve the problems occurring within their mobility.  
 
Practical training/studies passed by the learners abroad are recognised equally with their practical 
training/studies passed in Estonia, taking it into account as part of the curriculum completion. 
Practical training and studies abroad can also be chosen as elective or optional subjects.    
 
Examples of research and development activities promoting student mobility: 

 To support practical training of incoming international students, and promote the preparation of 
supervisors of practical training the college took part in project Building Social Capital by 
Improving Multicultural Competence in Higher Education and Labour Market (SOULBUS) (2013–
2015). Based on the project outcomes the programme for training supervisors of practical 
training was improved by adding a module on multicultural competences; 

 In 2017–2018 a global learning mobility project was led by the college that included a research 
study Students mobility and the factors affecting student mobility that was carried out in 
international collaboration. The purpose of the study was to identify the facilitating and 
inhibiting factors of student mobility. The number of students participating in the study was 320, 
incl. 264 students from THCC. Results demonstrated that long-term mobility is inhibited the 
most by family or other personal reasons as well as by financial reasons. The results of a national 
survey conducted among the graduates in 2017 showed that costs related mobility is an 
essential obstacle (70% of the respondents), as well as separation from close ones (67%) and 
employment during the studies (51%) (unpublished data); 

 In 2013–2015 the college participated in an international project Ready Study Go Around Europe 
(RSGAE); the outcomes of the project provide an online opportunity for learning a foreign 
language  in the field of health care, including Estonian, Swedish, Finnish, Spanish and Italian, but 
also, for example, Turkish. 

 
Strengths: 
1. Continuous international collaboration in the attainment of the objectives of the college; 
2. The college is a partner in international networks and projects and a popular location for passing 
practical training; 
3. The learners are provided with diverse opportunities for gaining international experience. 
 
Improvement area: Increasing the number of students participating in long-term mobility on 
professional higher education curricula. Planned improvement activity: Planning supporting 
improvement activities on the basis of the results of the study on inhibiting and facilitating factors 
(in action plan for 2019). Improvement area: Extending opportunities for interprofessional and 
international learning experience. Planned improvement activities: Development of international 
subject courses and curricula, organisation of international conferences and workshops. 
 
 

3.6. TEACHING STAFF 
Standard: Teaching is conducted by a sufficient number of professionally competent members of 
the teaching staff who support the development of learners and value their own continuous self-
development. 
 
Membership of teaching staff, their educational levels 
The number of the qualified teaching staff members employed by the college is sufficient for the 
attainment of the curricula objectives and achievement of learning outcomes, as well as for ensuring 

http://www.rsgo.eu/
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the quality and sustainability of teaching and learning. As of 31.12.2018 the number of academic 
staff positions open at the college was 72 (incl. 66 teaching positions, four heads of study 
departments, the rector and the vice rector for academic affairs). 63.75 teaching positions were 
filled by 88 persons. Due to increased admissions, development of new curricula and opening the 
competence centre, three additional academic positions have been created within last five years (in 
2015 – 67 positions filled by 77 persons). 
 

 

42% of the teaching staff work at the college full-
time (1.0) (Figure 13), 58% of the teaching staff 
members are employed by the college and by a 
health care institution or some other 
organisation. For example, a half of the teachers 
on the radiography curriculum work at the 
college with 0.25 workload. This kind of teaching 
staff membership ensures the college with 
teachers who have excellent competence in their 
professional field. 

Figure 13. Teachers’ workload at the college 
 
Due to opening of master’s studies in HS more and more experts in the field have been engaged in 
the conduct of teaching and evaluation committees; they are employed on the basis of authorisation 
agreements (in 2014 the number of authorisation agreements was 299; in 2018 – 345). In relation to 
opening of the master’s programme in HS a professor’s position (1.25 workload) was created in the 
nursing and midwifery department in the spring of 2019; from 01.05.2019 this position is filled by a 
visiting professor (0.5 workload) from the United Kingdom. International lecturers are recruited by 
the college by using own funding as well as the resources of the ASTRA programme. Due to the 
development of new curricula and the increase of admissions there is a need for creating additional 
teaching positions; the professor position (0.75 workload) is planned to be filled in 2019/2020.  
 
The college values and supports lifelong learning of the teaching staff and their participation in 
formal education. As of 31.12.2018 there were 11 teaching staff members with a doctoral degree 
(12.5%) that is in the second place in comparison with other professional higher education 
institutions (Figure 14).  
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Figure 14. The proportion (%) of teaching staff with PhD in professional higher education 
institutions* 
*HaridusSilm 
 
In 2018 the motivation and rewarding system for the teaching staff at the college was revised 
regarding the possession of a doctoral degree or a master’s degree. From 01.01.2019 the wages of a 
teaching staff member with a doctoral degree is higher compared to the staff member without a 
doctoral degree in the same position. As of 31.12.2018 eight teaching staff members (9%) were 
engaged in doctoral studies and seven members (7%) in master’s studies.  
 
Recruitment of teaching staff 
Teaching staff positions are filled each spring based on an open competition. More than two 
candidates have been standing for one teaching position over the years (see quality indicators). In 
the spring of 2019 a competition for teaching positions was almost two times higher compared to 
previous years – 48 applicants to 9.75 positions, demonstrating that practitioners with a narrow 
specialisation are interested in sharing their knowledge and skills with students and put a value on 
teaching at the college. Regardless of a high competition rate in general, some positions were not 
filled, e.g. a midwifery lecturer (0.5) and a mental health nursing lecturer (0.5). The college has 
solved the situation by inviting lecturers in a narrow specialisation field to take on a small teaching 
load based on an authorisation agreement; filling the teaching positions with staff members whose 
principal job is teaching is continuously one of the priorities of the college.  
 
Planning teachers’ working time and supporting their self-development  
Planning of teachers’ working time is described in the document Planning the workload of academic 
staff (available on the intranet). Planning of teachers’ working time is transparent and flexible, taking 
into account the development objectives of the college and individual needs of a teacher. 
Organisation of the teaching staff work is flexible and remote working is and option, if it is a 
teacher’s wish. In 2018 the division of teachers’ working time was analysed, resulting in the revision 
of workload planning of academic staff with an aim to specify the length and proportion of time 
meant for the duties determined in the job description. Working time of a teacher includes the 
activities related to teaching as well as the research and development related to teaching; activities 
supporting the self-development of a teacher (incl. 40 hours for self-improvement per full-time 
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teacher). To support the participation in doctoral studies, up to 120 hours can additionally be 
planned for self-improvement in case a full-time teacher is engaged in doctoral studies. 
 
The division of working time is planned for a teacher in collaboration with the head of department 
within a development interview; before the beginning of an academic year a teacher has an 
opportunity to make proposals for specification of their duties. In the course of an academic year the 
head of department in collaboration with a teacher analyse the duties and the factors that may 
influence the fulfilment of the duties, making corrections and revisions, if needed. Training needs of 
a teacher are also planned in the development interview based on their duties and needs for 
personal and professional development. As one of the priorities of the college is the development of 
active learning methods, continuous training on teaching and learning methods is considered 
essential. In addition to individual trainings, joint trainings are organised for the teaching staff (e.g. 
on the topics of corruption, interaction with journalists, teaching and learning methods etc.). In 
2016–2018 13 joint trainings were organised for the teaching staff (incl. six trainings conducted by 
international lecturers) in addition to regular trainings on digital studies. 
 
In 2017–2018 the resources of the ASTRA programme were used for the engagement of 
international lecturers in the conduct of training for the teaching staff, making it possible to organise 
high-level trainings on teaching and learning methods (e.g. simulation based training) in total volume 
of 56 hours. The teachers involved in teaching of practical skills have an opportunity to have training 
in a working environment (for 40 hours); in 2018 this opportunity was used by nine teachers in total 
volume of 546 hours. The teaching staff members have an opportunity to apply for a free semester 
in order to promote their professional skills or for creative work in cases that are in accord with the 
objectives of the college: e.g. development/publication of a learning aid or material, master’s or 
doctoral studies abroad and research/training in a working environment/self-improvement in a 
foreign country. In 2020, for the first time the evaluation of the teaching staff members will take 
place according to the evaluation system. 
 
The teaching staff members are highly evaluated by the learners. Results of satisfaction surveys 
conducted among the learners demonstrate their satisfaction with the acquirement of theoretical 
specialist knowledge and practical skills, as well as the implementation of skills in practice is 
constantly evaluated as 4.0–4.3 (on a 5-point scale). Results of a survey conducted among the 
graduates (by the MoER in 2015) show that the graduates of the college are satisfied with the levels 
of the teachers and teaching (completely agree or agree – 79%) and with supervision (completely 
agree or agree – 77%).  
 
Teachers-experts  
High professional competence of the teaching staff is evidenced by their participation in working 
groups and networks (in Est.) in Estonia as well as internationally. Based on the data collected on the 
intranet of the college, 47 teaching staff members of the college participated in national working 
groups and 71 members belonged to different specialist and other associations in the year 2018. 
 
The college has developed its competences in particular fields. For example in the field of 
immunisation: 

 The college is one of the four institutions in Estonia that is accepted by the ministry of social 
affairs to conduct continuing education training on immunisation. A syllabus of Basic training on 
immunisation (2 ECTS credits) that is approved by the immuunoprophylaxis committee  serves as 
a basis for the conduct of an elective subject course for final year nursing and midwifery 
students and an in-service training course for practising specialists; 

 A teacher of the college has been invited to investigate the topic of immunisation in a working 
group formed by the ministry of social affairs; 

https://www.vaktsineeri.ee/en/tervishoiutootajatele/who-can-conduct-vaccinations
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 In 2018 the final thesis Parental beliefs and behaviours towards vaccination in Estonia by our
graduate was recognised the best bachelor thesis in the field of health studies by the Estonian
Academy of Sciences;

 Six video films and 14 video lectures have been created on the topic of immunisation.

Examples in the field of dementia: 

 In 2018 the college joined the competence centre on dementia that is aimed at the
improvement of coping among persons with dementia and their close ones;

 From 2018 support group meetings are organised for the informal carers of persons with
dementia as a service to community taking place once a month.

Examples of participation by the teachers as experts in the field: 

 Teaching staff members of the college participate regularly in the supervision, reviewing and
assessment of master’s theses at the UT;

 Two teachers participate regularly in the work of the Estonian Guideline Advisory Board;

 Teachers of the college have participated in the development teams of all the professional
standards that are related to the curricula at the college;

 Participation in the work of different national working groups (national nutritional
recommendations working group etc.

Pedagogical and specialist competence of the teaching staff is evidenced by the awarded national 
recognitions in recent years: 

 In 2018 the title the Teacher of the Year 2018 (in Est.) was awarded to a teacher of the college
Merle Kolga by a committee of the MoER. The MoER recognises each year the educators and
supporters of education whose work within last three years has served as an example, who
contribute to supporting the development of learners, collaboration and in the implementation
of a new learning approach in educational institutions;

 In 2018 a teacher of the college Evelin Gross was awarded the title the Midwife of the Year (in
Est.): the title is awarded by the Estonian Midwives Association (hereinafter EMWA) to the
midwife who is distinguished by her professional activity.

The majority of the teaching staff participates in the promotion of internationalisation, community 
service, research and development activities of the college that are described in details in chapters 
3.5., 3.11., and 3.12. Within last five years the teaching staff members have participated in the 
publication of nine textbooks and other learning materials (categories 2.4. and 6.2. in Estonian 
Research Information System (hereinafter ETIS). In addition, the learning material for training of 
supervisors of practical training has been compiled. 

Strengths: 
1. The membership and high competence of the teaching staff is optimally used for the attainment

of objectives of the college;
2. Specialists in the field participate in the conduct of teaching;
3. The teaching staff members are nationally and internationally recognised experts and

developers in the field.

Improvement area: To attain the objective of the college it is necessary to pay continuously 
attention to the increase of the proportion of teachers with a doctoral degree and creation of 
professorship Planned improvement activity: Analysis and creation of professor positions; filling the 
positions. Improvement area: Unfilled teaching positions requiring specialist preparation in the field 
that are needed for the implementation of curricula. Planned improvement activities: Recruiting 

https://www.hm.ee/et/uudised/selgusid-aasta-opetaja-2018-laureaadid
https://tartu.postimees.ee/6701623/aasta-ammaemand-evelin-gross-ammakas-peab-natuke-ka-vaibaga-lendama
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international lecturers. Collaboration with other higher education institutions in the conduct of 
teaching and learning. 
 
 

3.7. STUDY PROGRAMME 
 
Standard: Study programmes are designed and developed while taking into account the 
expectations of stakeholders, higher education and professional standards, and trends in the 
relevant fields. The objectives of study programmes, modules and courses and their planned 
learning outcomes are specific and coherent. The study programmes support creativity, 
entrepreneurship and development of other general competences.  
 
General characterisation of curricula at the college 
Six professional higher education curricula, one master’s programme (Table 6) and five vocational 
training curricula (Table 7) are open at THCC. In 2016–2018, the master’s programme in HS and two 
new vocational training curricula (CWMHP and MAS) were opened at the college.  
 
Table 6. General data of higher education curricula at THCC 

NAME AND  
CODE OF 
CURRICULUM* 

QUALIFICATION 
LEVEL EQF 

VOLUME AND 
DURATION OF 
STUDY 

VOLUME OF 
PRACTICAL 
TRAINING 

OPENING 
YEAR OF 
CURRICULUM  

NAME OF THE 
HEAD OF 
CURRICULUM 

Nursing (2296) 
 

Level 6 210 ECTS 
credits  
(3.5 years) 

90 ECTS 
credits  
(43%) 

At the level of 
higher 
education from 
2002 

Saima Hinno 

Specialised 
nursing (80303) 
 

Level 6 60 ECTS 
credits  
(1 year) 

15 ECTS 
credits  
(25%) 

2006 Saima Hinno 

Midwifery 
(2297)** 
 

Level 6 270 ECTS 
credits  
(4.5 years) 

106 ECTS 
credits  
(39%) 

At the level of 
higher 
education from 
2002 

Saima Hinno 

Physiotherapy 
(2290) 

Level 6 180 ECTS 
credits  
(3 years) 

50 ECTS 
credits 
(28%) 

2001 Anna-Liisa Tamm 

Environmental 
health specialist 
(2305)** 

Level 6 180 ECTS 
credits  
(3 years) 

39 ECTS 
credits  
(22%) 

2002 Anna-Liisa Tamm 

Biomedical 
laboratory 
science (2304)** 

Level 6 210 ECTS 
credits  
(3.5 years) 

44 ECTS 
credits  
(21%) 

2000 Zinaida Läänelaid 

Radiography 
(2301) 

Level 6 210 ECTS 
credits  
(3.5 years) 

64.5 ECTS 
credits 
(31%) 

1999 Zinaida Läänelaid 

Health sciences 
(194257) 

Level 7 90 ECTS 
credits  
(1.5 years) 

15 ECTS 
credits  
(17%) 

2018 Saima Hinno 

* EHIS 
** Included in the sample for institutional accreditation 
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Table 7. General data of vocational training curricula at THCC 
NAME OF THE HEAD OF CURRICULUM TIINA UUSMA    

NAME AND 
CODE OF 
CURRICULUM 

QUALI-
FICATION  
LEVEL EQF 

VOLUME AND 
DURATION OF 
STUDY 

VOLUME OF 
PRACTICAL 
TRAINING 

STUDY 
PROGRAMME 
GROUP 

OPENING YEAR 
OF 
CURRICULUM 

FORM OF 
STUDY 

Care worker 
(134861) 

Initial 
vocational 
training, 
level 4  

120 ECVET  
(2 years) 

30 ECVET  
(25%) 

social work 
and 
counselling  
 

2000 full-time 
school-
based 
study  

Client worker 
for people 
with mental 
health 
problems 
(151901) 

Initial 
vocational 
training, 
level 4 

60 ECVET  
(1 year) 

15 ECVET  
(25%) 

social work 
and 
counselling 

2016 full-time 
school-
based 
and 
workplac
e-based 
study 

Emergency 
medical 
technician 
(134857) 
 

Initial 
vocational 
training, 
level 4 

60 ECVET  
(1 year) 

21 ECVET  
(35%) 

medical 
diagnostic and 
treatment 
technology 

2015 full-time 
school-
based 
study 

Childminder 
(141177) 
 

Initial 
vocational 
training, 
level 4 

60 ECVET  
(1 year) 

15 ECVET  
(25%) 

child care and 
youth services 

2006 
 

full-time 
school-
based 
and 
workplac
e-based 
study 

Masseur/mas
seuse 
(143157) 

Initial 
vocational 
training, 
level 5 

120 ECVET  
(2 years) 

35 ECVET 
(29%) 

therapy and 
rehabilitation 

2016 full-time 
school-
based 
study 

* EHIS 
 
Education at the level of professional higher education is provided at the college from 2002. As of 
the spring of 2019 the college has the right to award the profession in relation to all vocational 
training curricula. In professional higher education the college has the right to award the profession 
on the curricula of MW and PT. 
 
Studies at the college are mostly conducted in Tartu, although the college is ready to organise 
teaching in other locations across Estonia based on the needs of regional policy. Until 2016, nursing 
training with a shortened period for the nurses with former vocational education were organised by 
the college in collaboration with health care institutions in Estonia (Viljandi hospital, Järvamaa 
hospital, Rakvere hospital, Jõgeva hospital); from the academic year 2016/2017 this training was 
closed due to a decreased need for it. From the academic year 2018/2019 there is no admission to 
the curriculum of specialised nursing as these studies have been developed into a master’s 
programme in HS. The presence of a group of vocational training curricula at the college adds value 
to the quality of teaching and learning – a capability to assure the teaching quality for the group of 
vocational training curricula with the help of the higher education teaching competence in the 
related fields.  
 
The curricula at the college are based on outcomes, following the principles of constructivist 
approach to learning described in the lifelong learning strategy. General learning outcomes of the 
curricula are in accord with the learning outcomes for the professional higher education level 
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determined in the higher education standard as well as with the source documents of the curricula. 
The N and MW curricula meet the requirements of the EU directive; the objectives and the content 
are in accord with the framework requirements established by regulation of the Government of the 
Republic (in Est.). Other curricula at the college are in accord with and based on international 
standards as there are no European directives directly regulation the fields. The curricula and the 
study information are available on the college website and in the SIS. The procedure for opening, 
administration, changing, evaluation, quality assurance and closing of a curriculum as well as the 
concepts and structure of the curricula are described in the statutes for curricula. The 
documentation regulating the studies (e.g. the study regulations, the procedure for practical training 
is up-to-date and relevant, the feedback system and the implementation of improvement activities 
support the quality assurance of studies. 
 
The studies are organised according to the course-system based on modules. The curricula are built 
on the implementation and deepening of prior knowledge and skills in the study process, a student 
has an opportunity to implement their acquired knowledge and skills in pre-clinical practicums as 
well as in a practical work situation and reflect on their own performance and development in the 
course of the study process. Interconnectedness of the theoretical studies and practical training 
support the development of a learner, and reflection on the experience give an opportunity to set 
goals for further development. The development of general competences (e.g. self-direction and 
development, management and entrepreneurship, communication and teamwork, 
internationalisation, ethics etc.) of learners is integrated into different modules of the curricula.  
 
Curriculum development and quality assurance 
In 2016 the college passed successfully the quality assessment of the study programme groups 
conducted by the EKKA. The development of the curricula and the conduct of studies are based on 
the objectives established by the development plan 2015–2020 of the college and other strategic 
documents as well as on the information and experience gained from the participation in 
international networks, projects and research studies. The college collaborates daily in curriculum 
development and research with several organisations and institutions in accord with the needs of 
the labour market and the legal acts. For the evaluation, development and quality assurance of a 
curriculum, the curriculum boards have been approved by a directive of the rector. The boards 
include the representatives of teachers, employers, professional associations and students of the 
relevant curricula at the college. For the creation of the master’s programme in health sciences a 
joint working group-programme board was formed in 2017, involving in addition to the 
representatives of THKK and the ENU also the representatives of the employers and the graduates. A 
close contact with the employers gives an opportunity to be informed of a need for changes, 
ensuring a flexible development of curricula that meet the needs of the labour market.    
 
All teaching staff members are engaged in the development of the curricula. The teachers in charge 
for modules form a curriculum development team that analyses regularly the curriculum and makes 
proposals to the curriculum board about the changes to be introduced. According to the statutes for 
curricula, each year changes can be made to the curricula. Before making any changes, internal 
evaluation of a curriculum is carried out and the changes have to be approved by the curriculum 
board and the pedagogical board at the college; major changes to a curriculum are adopted by the 
college council. Within last three years all professional higher education curricula have been revised 
based on the legislation, recommendations of external evaluation, changes in the organisation of 
studies, student feedback, needs of the labour market and the learning approach for lifelong 
learning strategy (see major changes to curricula in 2016–2018). 
 
The college analyses continuously and takes into account the learner feedback on curriculum 
development. Twice a year feedback on curricula is obtained from the graduates. Evaluation results 

https://eur-lex.europa.eu/eli/dir/2005/36/oj
https://www.riigiteataja.ee/akt/811216?leiaKehtiv
https://www.riigiteataja.ee/akt/811216?leiaKehtiv
http://ekka.archimedes.ee/wp-content/uploads/TartuTHK_Tervishoid_hindamisotsus.pdf
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of the curricula by the graduates are high. For example, according to the evaluation of two last year 
graduates the structure of the curriculum is logical supporting the achievement of learning 
outcomes (on the average 72% of the respondents completely agree or agree) and making possible 
the achievement of competences required for professional activity.   
 
Examples of curriculum development based on learner feedback: 

 On the N curriculum, practical training Geriatric nursing care was transferred from the third 
study year to the second study year as the student feedback showed that they have encounter 
with geriatric patients during their practical training in the second year; 

 To support the training of practical skills a system for independent training in the skills labs was 
created where a learner can book time for the use of a lab and equipment for independent 
training; 

 Opportunities for re-watching and re-listening of recorded lectures were extended (e.g. 
Vaccination). 

 
Examples of curriculum development based on research results: 

 Competences regarding the field of pharmacology are being more developed on the N 
curriculum based on the results of a research study The drug related knowledge and skills of 
second and fourth year nursing students in Tartu Health Care College to ensure better coping of 
the graduates and the compliance with the requirements of the labour market. 

 
The curricula at the college and the study process provide comprehensive support to creativity and 
innovation of the learners evidenced by their participation in community service (chapter 3.12.) and 
in the conduct of research studies and development projects.   
 
To improve the quality of studies and implement more optimally the resources of the teaching staff 
the college has commenced an analysis of general competence development on the curricula, 
focussing on a more systematic and harmonised approach to these competences on the curricula. 
For example, in 2017 the development of entrepreneurship teaching across the curricula was 
commenced at the college. The volume and content of the teaching and learning were analysed on 
the curricula and in 2018 common modules on entrepreneurship were developed and a relevant 
teaching position (0.25) was created. For optimal used of the teaching staff resources and for the 
development of interprofessional training, it is necessary to extend the opportunities for teaching 
general competences by the development of subjects courses to be used on all curricula. 
 
Examples of general competence development on the curricula: 

 Based on the e-health advances in Estonia a need was identified for the development of digital 
competences of the graduates and their readiness to use the e-health information systems. For 
this purpose, the integration of the e-health topic into the curricula of N, MW, BMLS and RG was 
started within the international DeDiWe project (2015–2018); 

 From the autumn of 2018 an elective subject course Organisation of international student 
conference (4 ECTS credits) is offered to the learners of the college, giving them an opportunity 
to create a conference according to their own ideas and to develop general competences and 
skills necessary for daily life activities. 

 
According to the development plan of the college, the year 2017 was dedicated to the integration of 
curricula, subjects and modules and to the promotion of cohesion between the subjects and 
modules. As a result of the development of interprofessional training, an effective collaboration 
takes place in teaching jointly of the learners from different curricula, as well as the collaboration 
with international teachers in training the teaching staff and developing the teaching. As of the 

https://www.nooruse.ee/application/files/8915/2655/7265/nakkushaiguste_oppefilmid.pdf


46 
 

spring 2019 the students from two curricula are engaged in the conduct of interprofessional training 
although according to an objective of the development plan all curricula are planned to be involved. 
 
Examples of the development of interprofessional training on the curricula: 

 In 2017 joint seminars The roles of a nurse and a radiographer in preparation of a child and a 
parent for radiographic investigations were conducted in order to develop interprofessional 
training for N and RG curricula students within mandatory subjects, Nursing of a sick child and 
Childhood pathologies in radiodiagnostics, respectively. In 2018 the development of the subject 
course continued and in 2019 the involvement of the learners and teachers from the curriculum 
of CW is planned; 

 In the academic year 2017/2018 an elective subject Social work and health care (2 ECTS credits)  
was conducted in collaboration with the UT for the N curricula students of the college and social 
work students of the UT; 

 On 4.–6.12.2018 a joint training course on Interprofessional education for the teaching staff was 
carried out by Patric van Gele, Switzerland, in the volume of 16 hours; 18 teaching staff 
members took part in the course; 

 In 2019, collaboration was started by the curricula of N and BMLS to teach jointly the topic of 
laboratory testing. 

 
In the years 2016–2018 one of the priorities of the college was the development and opening of 
master’s programmes. In 2017 the initial evaluation of an international joint master’s programme in 
RG was successfully passed, but unfortunately not opened as the partner of the joint programme 
Klaipeda University did not get the permission to open the programme, based on the evaluation of 
the joint programme in Lithuania.  On 30.11.2018 the college submitted to the MoER for evaluation 
a master’s programme in RG (radiotherapy) in English; the programme passed the evaluation 
process in the spring of 2019. 
 
The college has been leading the development of specialised nursing training (within project 
Development of specialised nursing education 2005–2008) and master’s studies on specialised 
nursing in Estonia. In 2016 the development of a master’s programme in HS was commenced on the 
initiative of the college in collaboration with the employers and the graduates, incl. the ENU, the 
MoSA, the UT and TallinnHCC. In 2015–2017, within the preparation process of the master’s 
programme surveys were carried out by the teaching staff of the college among the nursing leaders 
of hospitals in Estonia, nurses, specialised nursed, graduates of the specialised nursing curriculum; 
career plans of the final year nursing students were analysed. The programme development was 
completed by the end of the year 2017. On 18.06.2018 the minister of education and research made 
a proposal to the Government of the Republic to grant the THCC the right for fixed term to conduct 
master’s studies on the programme of health sciences within the health care study programme 
group and issue on completion of the programme an academic degree of master in health sciences 
until 31.12.2021. In September of 2018 the studies on the master’s programme were commenced by 
60 students.  
 
The opening of master’s studies in HS at the health care colleges of Tartu and Tallinn was recognised 
as the Deed of the Year 2019 (“Aasta tegu 2019”) by the ENU.  
 
Strengths: 
1. The college is the leader in the development of specialised nursing education and master’s 

studies in health sciences in Estonia; 
2. The graduates and the employers appreciate the competence of the graduates; 
3. Curriculum development is carried out in continuous collaboration with the professional 

associations and the employers, the curricula are in accord with the needs of the labour market. 
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Improvement area: For optimal use of the resources, it is necessary to extend the opportunities for 
teaching general competences. Planned improvement activities: In 2020–2021, to carry out internal 
evaluation of the curricula, plan the review and revision of the statutes for curricula. Extension of 
subject courses on general competence development to be used on all curricula at the college. 
Improvement area: Not all curricula are involved in the conduct of interprofessional training. 
Planned improvement activities: In 2019 two curricula join the conduct of interprofessional training; 
by the beginning of 2020 all curricula. 
 
 

3.8. LEARNING AND TEACHING 
 
Standard: Admissions requirements and procedures ensure fair access to higher education and the 
formation of motivated student body. The higher education institution systematically implements 
a student-centred approach that guides students to take responsibility for their studies and career 
planning, and support creativity and innovation. Graduates of the higher education institution, 
with their professional knowledge and social skills, are competitive both nationally and 
internationally.  
 
Admissions 
Admissions to the college take place twice a year: in June-July and in December-January. Admission 
numbers of all curricula are approved by the training committee for health care workers in the 
MoSA. Admissions to the N and MW curricula are regulated until the year 2020 by the consensus 
agreement signed by the MoER, the MoSA, the EHA and the health care colleges of Tartu and Tallinn 
in 2016. 
 
Table 8. Competition on the curricula of the college  

Professional higher education curricula 15/16 16/17 17/18 18/19 

Basic nursing  4.51 3.09 3.41 2.58 

Midwifery 9.5 5.96 7.17 5.07 

Physiotherapy 18.19 19.47 14.53 9.36 

Environmental health specialist 10 3.93 4.86 5.57 

Biomedical laboratory science 8.62 5.27 5.12 1.65 

Radiography 8.62 7.4 8.4 6.15 

Vocational training curricula   16/17 17/18 18/19  

Emergency medical technician 4.83 4.04 3.96 3.4 

Care worker 1.05 1.26 1.44 1.04 

Client worker for people with mental health 
problems (school-based) 

-  -  - 2.83 

Client worker for people with mental health 
problems (workplace-based) 

- 0.92 0.79 1.2 

Childminder (school-based) 3.85 5.1 2.65 3.46 

Childminder (workplace-based) - 1.08 2 1.09 

Masseur/masseuse - 2.25 0.81  - 

Specialist nursing 
*Specialist training-master’s studies since 18/19 

  16/17 17/18 18/19*  

Health science (health nursing) - 1.63 0.8 2 

Health science (intensive care nursing) 2.7 2.5 3.6 4.4 
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Health science (clinical nursing) - 1.53 1.27 2.53 

Health science (mental health nursing) - 1.47 1.6 2 

According to the data (in Est.) of the MoER the number of final year students in gymnasiums is 
constantly decreasing (in 2013/14 grade 12 was commenced by 7173 students, in 2017/18 the 
prognosis was 6000 students), reducing the number of potential applicants of higher education 
institutions. Nevertheless, the admission competitions at THCC have been high over the years (Table 
8); the curricula of PS, RG and MW have been the most popular ones. A decreased competition on 
the N curriculum is definitely related to the increase in the admission numbers. In the academic year 
2018/2019, for the first time a fee-charging part-time study group in Tallinn was opened in winter on 
the PT curriculum  that had its impact on the competition averages (in summer 13.2 and in winter 
3.4). 

Admissions to the college are organised based on Rules of student admissions at Tartu Health Care 
College adopted by the college council. Before the admissions the admission strategy is drawn up 
under the leadership of the communications manager including the activities and information 
channels for the dissemination of admission information. At the beginning of an academic year the 
admission process is analysed and a survey is carried out among the admitted students about their 
satisfaction with the admissions (Figure 15). If needed, proposals are made to the college council to 
make changes in the organisation, rules or some other aspect of the admissions. Satisfaction with 
the admission process is high among the admitted students; their proposals are mainly related to 
the preliminary information provided about the admission test and its structure. 

Figure 15. Admitted students’ satisfaction with the admission process in 2017–2019 (respondents 
who are satisfied or completely satisfied (%)) 

Examples of the admission process development based on feedback: 

 Based on the proposals of health care institutions in Tallinn an admission interview was
organised with the applicants to the BMLS curriculum in 2018/2019; the representatives of
employers were involved in the admission committee;

 Based on the feedback of admitted students the admission rules were revised in the academic
year 2018/2019, by adding a possibility to take the admission test also outside the college, if
needed (e.g. an applicant is abroad or for some other reason);

 Based on the feedback of admitted students, the information about the admission test was
specified on the college website and the revision of the test structure was commenced.
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Recruitment of motivated and professionally steady learners  
The college is continuously popularising its curricula and study opportunities in schools and 
kindergartens. For example, the college participates in education fairs and career days, open door 
days are organised for interested people in Tartu and in collaboration with the partners in hospitals 
in Tallinn (see events participated in 2014–2018 (in Est.)). Health awareness workshops have 
become very popular (total number of participants 2014-2018 approx. 1000); they are organised 
with the help of resources from the gambling tax council. Student shadowing is available for 
potential applicants throughout the year; in 2018 this opportunity was used by 117 persons to have 
a close look at student life. 
 
The college has signed collaboration agreements with eight gymnasiums, including collaboration 
focussed on promoting the awareness of and interest in studies in the fields of medicine and health 
care. Various health awareness promotion packages are offered to gymnasiums by the college that 
include a combination of theoretical knowledge and practical skills. The most popular packages 
include first aid (16 hours), physiology and biochemistry (16 hours), healthy training (32 hours) and 
health awareness (21 hours).  
 
Organisation of studies 
The study process is the core process of the college and it is described in the quality manual (in Est.), 
including the objectives, activities, responsible persons, measuring instruments, indicators and 
documents regulating the activity. 
 
Based on the development plan, one of the priorities related to studies is the extension of the forms 
of study and the provision of part-time studies. Studies on all vocational training curricula are 
organised in sessions, facilitating the combination of studies with work and family life.  Session-
based studies are increasingly implemented in higher education. Until 2016 studies in N curricula 
with a shortened study period were organised in sessions and from the academic year 2016/2017 
the studies of N and BMLS students, admitted in winter, are organised in the same way. Interest in 
session-based studies among potential applicants is high; and taking into account the increasing age 
of the admitted students (in the summer 2017 – 61% of the students admitted to the N curriculum 
came directly for gymnasiums, in 2018 – 56%), a decision was made at the college to organise 
session-based studies also for one group of N students commencing their studies in the autumn of 
2019. In the academic year 2018/2019 besides full-time studies also a part-time study group of PT 
curriculum was opened. In future, it is planned to offer part-time studies to master level students 
and to analyse opportunities for its implementation at the level of professional higher education. 
 
The organisation of studies is started each year with the adoption of the academic calendar by the 
college council; the calendar has been prepared by the pedagogical board. Based on the academic 
calendar a schedule of practical training is drawn up for the whole college and also study schedules 
for the curricula for the particular academic year. The study schedule includes the determination of 
periods for theoretical studies and for practical training and other dates relevant for studies (e.g. the 
date for submission of the final thesis etc.). The study schedule is available to students on the 
intranet. In the preparation of the timetable the following aspects are taken into account: the 
cohesion of subjects within modules, the types of study rooms to be used, the workload of the 
teaching staff and their individual needs for the conduct of studies, the trainings and work-related 
travels of the teaching staff, the requirements related to another workplace in case of part-time 
teachers. The timetable, syllabi and other information related to the studies is available to the 
learners and to the teaching staff in the SIS.  
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The learners appreciate the general atmosphere of the college, an opportunity to deal with 
independent learning in the rooms of the college, an opportunity to acquire theoretical specialist 
knowledge and practical skills and an ability to implement the knowledge and skills in practice, and 
the SIS (see learners satisfaction). The students assess highly also the availability of lecture materials, 
the effectiveness of international collaboration, the development of independent working skills at 
the college and the syllabi. 
 
Learning and teaching   
The conduct of studies is based on a syllabus, the format of which is adopted by the pedagogical 
board. A syllabus is developed by the teacher in charge of the subject course in collaboration with 
other teaching staff members and it is approved by the head of the relevant study department. A 
logical sequence and coherence of subjects is ensured by a continuous and systematic collaboration 
of the teachers on the curricula. Once a year the content of subjects is evaluated based on up-to-
date evidence-based standpoints, and their horizontal and vertical cohesion is reviewed; if 
necessary, revisions are made in the syllabus and module assessment, the cohesion between the 
modules is developed. The teachings staff members are continuously developing their skills of 
effective reflection and feedback provision in order to support self-directed learning. 
 
Guiding and supporting a learner is in the centre of the study process throughout the whole period 
of studies. Implementation of various active learning methods supports student activation and their 
knowledge building, learning in a group, experience sharing, collaboration with group-mates and the 
teacher. To promote and develop the effective use of active learning methods (e.g. problem based 
learning, simulation based learning, digital studies etc.), the teaching staff members take part in 
trainings individually as well as in joint trainings.  
 
Blended learning is often used in the process of studies. In 2017 the experience of e-learning 
implementation was analysed resulting in a proposal to change partly the volume of seminars (e.g. 
Nursing of geriatric patients) in the academic year 2017/2018. An overview of the development of 
digital studies 2016–2018. The development of digital studies at the college is led by the learning 
designer who supervises and supports also the teaching staff as well as the learners. From the 
perspective of the development plan 2015–2020 the extent and effectiveness of implementation of 
active learning methods still needs to be analysed. 
 
Examples of the use and development of active learning methods at the college: 

 On the RG curriculum the Journal club method is used in subject Research methods for second 
year students focussing on the skills of reading research articles in English and appraising the 
reliability of research studies and their results presented in the articles; most of the studies in 
the subject course is meant for independent work; 

 In 2017 the anatomage table was acquired by the college that is widely used on all curricula. The 
SimWiew solution recording the voice and simulation opportunities is used in the skills labs for 
pre-clinical practicums; 

 In 2017 a working group was formed for a purposeful development of simulation based training 
and sharing the experience; the group involves members from different curricula of the college. 
Several joint trainings on simulation based training have been conducted for the teaching staff 
with an aim to support the development of this type of training;  

 In 2018 a research study was conducted Perceptions of simulation training impact amongst 
radiography students. The changes based on the results of the research study will be 
implemented to the curriculum and in the study process in 2019.  
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The study process at the college supports comprehensively the learners’ participation in national 
and international competitions; within last three years several students have been awarded national 
or international recognition or won prizes. 
 
Practical training 
The process of practical training is described in the quality manual and it is regulated by Procedure 
for practical training at Tartu Health Care College. All students are provided by the college with a 
place for practical training in a practice institution. For this purpose the college has signed 
permanent contracts for practical training with the practice bases. The students of the college are 
wearing a college uniform and a name tag during practical training that supports the development of 
organisational culture and the sense of identity as a student of THCC as well as supporting the 
aesthetic development of a student.  Each learner is assigned a supervising teacher at the college 
and a supervisor of practical training in a practice institution. 
 
The schedule of practical training on the curriculum is drawn up by taking into account the practice 
bases that have signed a contract with the college and while choosing a place for practical training 
the possibilities of the practice bases are considered, as well as the learning outcomes for the 
practical training on the particular curriculum and, if possible, the wishes of a student regarding the 
site of practical training. To improve the supervision of practical training a purposeful training for the 
supervisors was commenced in 2006. After passing the basic training, the supervisors are able to 
implement supervision methods that suit the outcome-based practical training, analyse the role 
model of the supervisor, understand the principles of outcome-based assessment and implement 
various methods for giving feedback. To support the supervisors of practical training and improve 
the quality of training, introductory seminars of practical training are organised in hospitals, 
involving the supervisors of practical training, teachers from the college and the students. As of 
01.10.2018 those seminars had involved 55 supervisors in hospitals and feedback given by the 
hospitals is very positive.  
 
In quality assurance of studies, an effective collaboration with practice bases in the development of 
supervision is considered essential by the college. In the spring of 2017 negotiations with all bigger 
health care institutions took place in order to specify the organisation of practical training on the N 
curriculum. In 2019 the college in collaboration with practice bases continue the conduct of research 
studies and the evaluation of practice environment. For example, to support more effectively the 
learning that takes place during practical training, a research study was started in 2018 with a 
purpose to explore student learning in a practice environment; the research results will be used in 
the development of the curricula. The preliminary research results have provided an input for the 
development of practical training documentation. 
 
Graduates 
The general employment rate of the graduates, but also their further studies serve as important 
performance funding components of state activity support of the college. The relevant indicator is 
the situation in the labour market, i.e. the proportion of students employed or involved in studies at 
the next higher education level from the total number of graduates at the level of higher education.  
In 2018 the value of this indicator for THCC was 96%, being the best result among all higher 
education institutions. The average of all higher education institutions (incl. universities) is 83%. The 
proportion of graduates with the standard period of study is also high (77%), being the second best 
results among 12 higher education institutions in Estonia. The average result of higher education 
institutions in Estonia is 50%. A survey conducted in 2019 (in Est.) among 2500 employees 
demonstrates that the graduates of the college find more easily a good job than the graduates of 
other higher education institutions in Estonia (94% of respondents found work within a few months 
after graduation).  

https://www.cvkeskus.ee/karjaarikeskus/tooturu-uudised/uudised/korgkoolide-top-milline-kool-ja-eriala-aitavad-leida-tookoha-koige-kiiremini
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In 2013 the quality assessment committee of the study programme group highlighted among the 
strengths of the college the employers’ and graduates’ satisfaction with the curricula and the 
competence of the graduates. According to the results of the survey conducted in 2015 by the MoER 
among the graduates of higher education institutions about 90% of the college graduates are 
employed in a position that is very close to or largely related to the speciality they had acquired (the 
average of other higher education institutions is 82%). 95% of the graduates are satisfied with their 
choice of the educational institution and they cope well with professional duties in their present job; 
94% are satisfied with their choice of curriculum/speciality and 90% feel they are competitive in the 
labour market. The employers expressed also their satisfaction with the training of health care staff 
in the expert interviews that were conducted in the preparation of the OSKA report in the field of 
health care in 2017 led by the Estonian Qualifications Authority.   
 
Strengths: 
1. The graduates have good preparation and they are valued specialists, the employment rate of 

graduates is high; 
2. Offering different ways of organisation of studies due to a changing profile of the learners, 

flexible organisation of studies; 
3. Continuous and systematic training of supervisors of practical training to improve the quality of 

supervision and implement formative assessment. 
 
Improvement area: Video lectures that could be watched in advance or afterwards are not used on 
all curricula (the target level of the development plan for 2015–2020 is not achieved) Planned 
improvement activities: Analysis of a need for the creation of additional video lectures by the end of 
2019. Extension of the range of elective subjects based on digital solutions. Improvement area: To 
improve the quality of practical training the student learning in practical training should be explored 
and the practice environment systematically evaluated. Planned improvement activities: Analysis of 
research results regarding student learning within practical training and planning improvement 
activities in  2021. Analysis of the results of the project on evaluation of the practice environment, 
planning improvement activities in 2020. 
 
 

3.9. STUDENT ASSESSMENT 
 
Standard: Assessments of students, including recognition of their prior learning and work 
experiences, support the process of learning and are consistent with expected learning outcomes. 
The objectivity and reliability of student assessments are ensured. 
 
The principles for assessment of the achievement of learning outcomes 
Assessment of the achievement of learning outcomes, including self-assessment, form part of the 
study process, within which fair and objective assessment of the levels of knowledge, skills and 
attitudes achieved by a learner is conducted according to the identified assessment criteria and on 
the basis of learning outcomes determined in the curriculum. Assessment is aimed to support 
learning and provide reliable information about the effectiveness of the completed studies. General 
assessment principles of the achievement of learning outcomes at the college are described in the 
study regulations. 
 
In the assessment of the achievement of subject learning outcomes, attention is also paid to the 
assessment of general learning outcomes, for example, teamwork and communication skills. 
Versatile methods are used for assessment: written and oral exam/test, self-evaluation test, 
portfolio, scenario-based task, presentation, group work, reflection, video analysis, concept map etc. 
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Module exams are assessed by assessment committees involving practitioners and the 
representatives of employers.     
 
Objective structured clinical examination (OSCE) that is widely used in the world is applied on the 
radiography curriculum and the master’s programme in health sciences. This type of exam provides 
a good overview of student skills, knowledge and attitudes, as well as about their ability to 
implement those knowledge, skills and attitudes in solving a particular clinical case. The examination 
results give also a good overview of teaching, including the teaching principles and methods that 
need to be reviewed and revised.    
 

 

In case a student fails an exam 
or pass/fail assessment, they 
have an opportunity to re-sit 
the exam or participate in re-
assessment; if needed, an 
individual study plan is drawn 
up for a student. Results of 
graduate surveys of last three 
years show that according to 
their evaluation the conditions, 
criteria and methods of 
assessment are understandable 
and transparent (Figure 16). 

Figure 16. Graduates feedback on assessment (percentage of  
respondents) 
  
Assessment of practical training 
Practical training forms and essential part of the curricula and the college has continuously 
developed the supervision and assessment of practical training. During practical training a learner is 
continuously provided support and formative assessment by an individual supervising teacher at the 
college and a supervisor of practical training in the practice institution.  
 
A learner is given comprehensive support during practical training, their development and the 
achievement of learning outcomes is regularly documented. Student development throughout the 
period of studies is recorded in their individual practice book (on paper or electronic) that includes 
analysis of and feedback on all practical training periods of a student by students themselves, by 
supervisors of practical training and supervising teachers at the college: 

 A student analyses oneself within each practical training period, at the end of practice analyses 
oneself as a learner, reflects on the achievement of general and individual learning outcomes, 
supervision and environment of practical training; 

 A supervisor of practical training in a practice institution analyses and evaluates student 
performance and development in the practice institution; 

 A supervising teacher at the college, in collaboration with a student and a supervisor in practice 
institution, conduct summative assessment of the achievement of learning outcomes within a 
particular practical training period, highlighting the development potential and paying attention 
to the development needs of a student.  
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Written analysis of practical training in the practice book makes it possible for all parties to 
continuously monitor student development and direct them according to their needs. At the end of 
practical training a student is given evaluation regarding their ability to implement theoretical 
knowledge in practice, their ability to cope in different situations, communication skills and ethical 
conduct. If possible, 3-party summative assessment of practical training is carried out in a practice 
institution, participated by a supervisor in the practice institution, the supervising teacher and a 
student. 3-party summative assessment given at the end of practical training is considered very 
important as it provides a student with a comprehensive feedback on their ability to connect 
theoretical knowledge with practice. Based on the summative assessment a student determines 
individual learning outcomes for next practical training period.   
 
Assessment of final theses and final exam  
Defence of final theses and the organisation of final exam at the college are regulated by the study 
regulations, guidelines for written papers and guidelines for writing and assessment of final thesis. 
To promote the competence of supervisors, trainings have been organised for all supervisors on the 
following topics: research methods, academic writing and the supervision process, research ethics 
and copy right. For example, in 2018 a joint training for the teaching staff took place on the process 
of writing systematic literature reviews and on dissemination of research results. 
 
Final theses can be written individually or in pairs. Pair work in thesis writing supports the 
development of student teamwork skills and ensures optimal use of teachers’ working time spent on 
the supervision of students. In 2018, in total 144 final theses were defended, out of which 42 were 
written by two students (in 2017 – 211/52; in 2016 – 167/55). 
 

 

Increasing number of various employers 
(e.g. the health board) and authorities 
(e.g. the rescue board, the police and 
border guard board) are included in the 
conduct and defence of final theses 
(Figure 17). The collaboration partners 
of the college are engaged in the 
reviewing of final theses (excluding the 
N and MW curricula where a final thesis 
is not reviewed) and they also chair the 
defence committees, assuring the 
objectivity of the assessment. 

Figure 17. Involvement of collaboration partners  
in the final thesis process 
 
Assessment criteria for final theses are described in details in the guidelines for final theses; the 
defence committee members fill in the assessment sheets based on the assessment criteria during 
the assessment. The vocational training curricula are completed by the professional examination; 
the assessment committee includes the representatives of professional associations and employers 
who have assessment experience in the field. 
 
Recognition of prior learning and professional experience (hereinafter RPL) 
The system of recognition of prior learning and professional experience is functioning at the college, 
regulated by study regulations. The RPL system is frequently used for the recognition of prior 
studies, but also prior trainings, work experience, participation in specialist conferences. 
Implementation of the RPL system has considerably increased in last five years.  
 

0

10

20

30

2015 2016 2017 2018

Supervisors from outside the college, incl. co-supervisors

Members of the defence committee from outside the college



55 
 

 
Figure 18. RPL statistics in professional higher  
education (in ECTS) 

 
In 2014, on the level of professional higher 
education, 351 RPL application sets were 
submitted in the total volume of 1739 ECTS 
credits (on the average 1.3 ECTS credits per 
student), but in 2018 the number of 
submitted RPL application sets was already 
549 in total volume of 2258.75 ECTS credits 
(on the average 2.12 ECTS credits per student) 
(Figure 18). 

 
Counselling on the RPL system is provided by the studies specialists, the heads of departments and 
the teaching staff members. The effectiveness of counselling is evidenced by an increasing number 
of fully accepted applications. Recognition of professional experience as part of curriculum or as 
practical training forms on the average 60% of the applications on the professional higher education 
curricula and 45% on the vocational training curricula. On the vocational training curricula 46% of 
the applications are related to the recognition of prior learning. Professional experience is 
recognised as part of the curriculum mainly in case of third and fourth year students who are 
working in parallel with their studies (80% of the learners). For example, in 2018 the professional 
experience was recognised in the completion of final practical training for 46% of final year nursing 
students (11% in 2016 and 32% in 2017).  

Strengths: 
1. The assessment system is clear and understandable, supporting the continuous development of 

a learner; 
2. The representatives of the collaboration partners are participating in the final thesis process and 

in assessment of practical training, ensuring the objectivity of assessment; 
3. Flexible recognition of the learners’ prior learning and professional experience in the completion 

of the curriculum. 
 

Improvement area: Analysis of assessment methods is necessary due to a changed learner, wider 
implementation of active learning methods and use of different forms of study. Planned 
improvement activities: Continuous analysis and development of the volume and cohesion of 
assessments for the implementation of methods appropriate for the assessment of the achievement 
of learning outcomes. Revision of the student feedback questionnaire in regards of assessment. 
 
 

3.10. LEARNING SUPPORT SYSTEMS 
 
Standard: The higher education institution ensures that all students have access to academic, 
career and psychological counselling. Students’ individual development and academic progress are 
monitored and supported. 
 
Organisation of student counselling 
Up-to-date and well-functioning systems have been developed at the college that support a learner 
throughout the period of studies, taking into account the individual needs of a learner, as well as the 
needs related to the curriculum. The learners are provided with academic, career and psychological 
counselling; each learner’s individual development and academic progress are monitored.  
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The support systems are aimed to assist a learner from admission to the graduation from the 
college. At the beginning of the studies a learner is informed of the studies specialist of their 
curriculum, i.e. the person whom to address in case of academic issues. This way the studies 
specialist becomes for a learner the first person to address, if needed. The role of the studies 
specialist is to listen to a learner and understand their problems, as well as to provide a learner with 
potential solutions. In case of more complicated situations that are beyond the competence of the 
studies specialist, a learner is referred to the head of department or the psychologist. The 
information about the support services and how to access the services is given to the learners from 
the first semester within briefings.  
 
A well-functioning system of group leaders is in operation at the college 
All student groups elect the group leader among themselves, who is the contact person or liaison 
between the college and the group. Activities of the group leaders are coordinated by the head of 
academic affairs department. The group leader system has facilitated the mutual exchange of 
information and the learners are more frequently and actively engaged in solving academic issues. 
For urgent information exchange the group leader and employee group on Facebook is used, where 
the support staff members can answer urgent questions.   
 
To support the organisation of studies and monitor more effectively the quality of the studies, the 
work of studies specialists, and other support staff members related to studies, was reorganised in 
2017; and the academic affairs department was established. The college collects regularly learners 
feedback on the organisation of studies, considering it in planning the organisation of work. 
 
Examples: 

 Based on the feedback given by the learners, the processes of timetable preparation and 
student counselling on academic issues were analysed in 2017, resulting in changes to the work 
organisation aimed to improve the movement of study-related information and ensure more 
personalised counselling to the learners; 

 In order to provide more flexible organisation of studies, cycle-based studies were organised in 
2016/2017 for the students admitted in winter to the curricula of N and BMLS. The need was 
based on the feedback by the students and the employers aimed to extend the engagement of 
potential learners and the network; 

 Based on learner feedback, opportunities for language learning have been extended – in 2017 
and in 2018 a project was successfully carried out by the college Language learning activities for 
more successful coping in the labour market („Keeleõppetegevused edukamaks toimetulekuks 
tööturul“). 

 
In recent years, the feedback on the organisation of studies has been relatively stable and it is too 
early to evaluate the results of work reorganisation of the academic affairs department in the spring 
of 2019; this analysis is planned to be conducted in the academic year 2019/2020. 
 
Counselling – academic, career and psychological 
Academic counselling is provided to the learners by the studies specialists, as well as by the heads of 
departments. The main duties of the studies specialists are to follow that a learner is fully informed 
about the curriculum, the conduct and organisation of studies, and the principles of study 
regulations. In case a learner is not able to participate in the studies at the common rate, they are 
offered alternative solutions for continuing their studies. Alternatives include the provision of 
information about the opportunities for academic leave or drawing up an individual study plan. It is 
the responsibility of the studies specialist to monitor carefully those learners who return from 
academic leave in order to support a smooth continuation of their studies.  
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The learners’ academic progress is continuously monitored. In case a learner fails exam and/or 
assessments or does not participate in studies, they are invited for counselling by the studies 
specialist in order to prevent further problems. Within the counselling a learner is informed about 
the opportunities for an individual study plan and the extension of semester. For a learner with this 
kind of needs, an individual study plan is drawn up based on their special needs or academic abilities 
and preferences.  
 
The organisation of practical training based on an individual study plan is becoming more common, 
giving a learner an opportunity to pass practical training at the time and place that suits them the 
best. The number of individual study plans has increased throughout the years (2015/2016 – 29; 
2016/2017 – 36; 2017/2018 – 73). For example, on the basic N curriculum and the MW curriculum 
11.6% of the students used this opportunity in 2017/2018. This way of organisation of practical 
training suits the practice bases which prefer to have students throughout the year.   
 
As career counselling is closely related to the studies, incl. practical training; there is no separate 
career counsellor within the support services of the academic affairs department, although the 
studies specialist for the vocational training curricula has career counselling skills, which she uses for 
learner counselling according to circumstances. In addition, subject Career planning is included in all 
vocational training curricula. The component of practical training is quite extensive on all curricula 
and a direct contact with potential future employers takes place already within practical training, 
and therefore the learners are well informed about professional career opportunities at early stages 
of their studies.  
 
Psychological counselling is available to all learners at the college who need it. Psychological support 
is provided by the psychologist whom the learners can visit on their own initiative or by 
recommendation of the studies specialist. Information about the opportunities and the organisation 
of psychological counselling is available on the intranet. 
 
Supporting and counsseling international students  
Incoming international students are supported by the international relations specialist, the heads of 
departments and the student council. All international students have a week for adjustment after 
their arrival, when the international relations specialist introduces them the college, they meet 
supervising teachers for their practical training, and, if needed, they demonstrate their practical 
skills in the skills labs of the college and make preparations for practical training. They are assigned 
supervisors of practical training in practice institutions, who have professional experience and are 
generally able to supervise an international student in English or Russian. E-courses in English have 
been developed for international students coming to the college. As the international students are 
coming to the college throughout the academic year at different times and in small groups, no 
common orientation weeks are organised at the college, instead the orientation days are provided 
for each small group. Considering the volume of internationalisation at the college, it is reasonable 
to re-organise the support system for international students and engage in it the learners of the 
college. The international students’ evaluation of their experience in Estonia is high, for example in 
2018 their evaluation result for the mobility experience was 4.4 on a 5-point scale. 
 
Withdrawing learners 
The proportion of learners who withdraw is decreasing in professional higher education from 2015 
and is comparable with other professional higher education institutions. (Figure 19).  About 19% of 
the withdrawing learners do it in their first study year. Over the years, about 70% of the learners 
who discontinue their studies do it in their first study year (mostly due to insufficient academic 
progress or unsuitability of the speciality); the learners rarely drop out in their final study year. 
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In case a learner is in a situation where withdrawal is indispensable, we ask about the reasons for 
the situation. The studies specialist talks to a learner or asks them to fill in a questionnaire, the 
answers of which inform about the withdrawal reasons and/or the learners’ further intentions. The 
college supports the return to studies by the learners who have withdrawn, informing them about 
continuation opportunities. The withdrawal is mostly caused by the unsuitability of the speciality 
(25%), based on the learners’ answers. The second reason for dropout is insufficient academic 
progress (22%). Economic and personal reasons (17%) have been mentioned among the common 
reasons for deletion from the matriculation register on the initiative of the learner.   
 

 
 THCC (all)  THCC (1st year) 
 Average of state-commissioned 

education (all) 
 Average of state-commissioned 

education (1st year) 

 
Figure 19. Dropout (%) in state-commissioned education in 2014-2018* 
*HaridusSilm 

 
Student participation in extra-curricular activities and civil society initiatives 
The learners participate actively in extracurricular activities and civil society initiatives; they are 
engaged in the provision of community services within the conduct of health days of an institution. 
In addition, community services are offered by the competence centre of the college (see chapter 
3.12.). The college supports comprehensively the learners’ participation in trainings and sports 
events; they have an opportunity to use the gym of the college. Based on the data of the Estonian 
Academic Sports Federation, as of the spring 2019 the THCC is in the second place according to the 
YLISPORT activity cup ratings of general amateur sport series among higher education institutions in 
Estonia, being one of the top three most sportive higher education institutions. 
 
Strengths: 
1. The college asks regularly feedback from the learners and takes it into account in planning 

changes to the organisation of studies; 
2. Individual needs and possibilities of the learners are comprehensively taken into account; 
3. Functioning of the group leader system that facilitates the understanding and dissemination of 

study-related information, as well as the communication of proposals and problems.    
 
Improvement area: Need for evaluation of the effectiveness of work reorganisation in the academic 
affairs department. Planned improvement activities: Analysis of the effectiveness of the changes to 
study organisation, identification of improvement areas and planning improvement activities in 
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2019/2020. Informing the learners about the improvement activities made on the basis of their 
feedback. Improvement area: More effective and systematic supporting of international students. 
Planned improvement activity: Creating a buddy programme for international students to support 
their adjusting. 
 
 

3.11. RESEARCH, DEVELOPMENT AND/OR OTHER CREATIVE ACTIVITY (RDC) 
 
Standard: The higher education institution has defined its objectives and focus in the fields of RDC 
based on its mission, as well as on the expectations and future needs of society, and assesses their 
implementation and societal impact of its RDC activities. RDC supports the process of teaching and 
learning at the higher education institution. Support services for RDC are purposeful and support 
implementation of the objectives of the core process.  
 
Objectives and focus in the fields of RDC 
RDC activities are predominantly based on the priorities related to the development plan of the 
college, they are in accord with and supported by the mission and vision of the college. Research 
planning at the college was commenced in accord with the development plan and for that reason 
the plan for research studies is valid for the years 2016–2020. The college is aimed to provide a 
dynamic environment where the promotion of knowledge and research in collaboration of the 
employers, staff members and learners is facilitated and encouraged. The research studies carried 
out at the college are aimed to develop nationally and internationally the professional fields and the 
process of studies based on evidence-based research in collaboration with different interest groups. 
The RDC activities are related to the main objectives of the development plan and the core values of 
the college. RDC priorities are the study process, health and evidence-based development of the 
profession. 
 
The topics and plans of research are discussed once a year within a development interview 
conducted by the head of study department where the working time of a teacher are planned for 
RDC activities. About 30% of the teaching staff is engaged in research studies (about 40% of FTE). 
According to the Planning workload of academic staff each academic year minimum 400 hours are 
meant for research in the position of docent and up to 200 hours in the position of lecturer. Analysis 
of workload planning conducted in the academic year 2017/2018 demonstrated that on the average 
340 working hours are planned for research and 309 for development in the position of docent. 
 
Students involvement in research studies is highly valued in College (Table 9). Topics of research 
studies are chosen in the way that enables the involvement of students to provide them with 
research experience and with data for writing a final thesis. The results of research studies facilitate 
the development of a professional field and are used in the study process. 
 
Table 9. Students and teachers involvement in research studies 

YEAR 2016 2017 2018 

Number of students involved in research studies  20 25 28 

Number of teachers involved in research studies 27 25 25 

Total number of research studies 19 17 23 

 
To coordinate and organise the RDC activities of the college a board, involving the representatives of 
different curricula, has been functioning at the college since 2008. In 2018 the name and the content 
of activities of the former applied research board were updated; from 01.09.2018 it is named the 
research and development board (hereinafter RDB) that is aimed to coordinate the RDC activities at 
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the college. The RDB membership is formed of the members of the study and research structure in 
collaboration of the rector, the vice rector for academic affairs and the heads of study departments 
and approved by a directive of the rector. All the professional higher education curricula are 
represented in the RDB. The change of the name and the content of activities are related to the 
expectations and a need for a wider collaboration across the fields in the RDC activities. The duties 
of the RDB involve the provision of input to the research and development directions in the 
development plan and activity plan of the college, the aggregation of the results of research and 
development projects, counselling on the preparation of research and development projects and 
following their implementation, guiding the interdisciplinary collaboration in the research and 
development activities of the college as well as the organisation of scientific conferences of the 
college and the publication of the collection of research articles. The RDB activities are regulated by 
the rules of procedure for research and development board adopted by a directive of the rector and 
its work process is described in the quality manual (in Est.). 
 
The college places a high value on the role and responsibilities of the field of RDC in society, 
evaluates the results of its RDC activities, their international visibility and societal impact. For 
example, in 2014–2018 in total 38 high-level articles were published, incl. 25 articles at level 1.1. 
 
The total number of publications by THCC in ETIS in 2014–2018 is 441 (Table 10), in comparison the 
total number in 2007–2012 was 393. 
 
Table 10. Publications in ETIS in 2014–2018 as of May 2019 

High-level publications                                                    2014 2015 2016 2017 2018 

 Categories 1.1.; 1.2.; 2.1.; 3.1. 8 5 4 8 13 

In total 128 103 76 42 92 

 
In comparison with the previous institutional accreditation (2007–2012) the number of publications 
according to their categories in ETIS in the given period (2014–2018) is as follows: category 1.1 – 
11/25 publications; category 3.2 – 46/103; category 5.2 – 37/53 publications. The major decrease is 
related to the proportion of popular science articles that has several reasons: 1) the college is 
definitely focussing more on high-level publications due to its target to open master’s programmes; 
2) a changed process of entering publications into ETIS at the college – in relation to the structural 
changes entering the publications into ETIS is now the responsibility of each employee; 3) a bigger 
actual number of popular science articles is evidenced, among other things, by the fact that on the 
average 30 to 40 articles are published by the staff of the college in our web-magazine Tervist!, but 
only one third of them is included in ETIS regarding the years of 2017 and 2018. On the average, 
each year there has been 1.3 publications in ETIS per academic staff member of the college in 2014–
2018. 
 
In comparison with other professional higher education institutions in Estonia the college is 
distinguished by its relatively big amount of high-level publications (Table 11). 
  
Table 11. High level-publications by professional higher education institutions (incl. the number of 
1.1 publications) as of May 2019 

ETIS publications 2014 2015 2016 2017 2018 

THCC 8 (7) 5 (2) 4 (3) 8 (7) 13 (6) 

TallinnHCC 4 (0) 3 (2) 7 (2) 5 (0) 12 (1) 

TTK University of Applied Sciences 16 (1) 16 (2) 5 (2) 6 (2) 8 (4) 

Estonian Academy of Securiy 
Sciences 

13 (5) 11 (2) 12 (5) 11 (1) 7 (2) 

Estonian Aviation Academy 2 (1) 2 (1) 2 (2) 6 (2) 1 (0) 

https://www.nooruse.ee/et/korgkoolist/meedia/veebiajakiri
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Lääne-Viru College 0 0 2 (1) 0 3 (0) 

Pallas University of Applied Sciences 11 (4) 3 (1) 6 (2) 6 (3) 2 (0) 

Estonian Military Academy 28 (4) 26 (6) 28 (9) 28 (3) 23 (2) 

Estonian Entrepreneurship Univeristy 
of Applied Sceinces 

12 (1) 6 (2) 13 (4) 7 (3) 6 (1) 

 
The number of presentations made by the teachers at national and international 
seminars/conferences has increased; the key outcome set in the development plan has been 
attained (Table 12). The total number of presentations made by the teachers has increased, 
although the number of international presentations has been stable. As international presentations 
form one of the key indicators in the development plan, attention should be paid to it and the 
system for data collection should be improved. 
 
Table 12. Presentations of teaching staff in 2015–2018 

Presentations 2015 2016 2017 2018 

In total 32 32 40 67 

Incl. abroad 19 17 11 20 

 
In the field of research, it is essential for the college to have a wide range of collaboration partners in 
society as well as among the representative of employers. The college responds flexibly to the 
research needs of society and the labour market and plans its research studies in collaboration with 
enterprises, public sector institutions and organisations of the third sector. 
 
Examples: 

 Collaboration with the Police and Rescue Board: health behaviour and health indicators of 
professional rescuers (2016–2018; principal investigator Ülle Parm) followed by a study Health 
related aspects in police work (principal investigator Anna-Liisa Tamm). Discussions with the 
employers and the graduates (2017) highlighted a wider need for focussing on psychosocial risk 
factors; 

 Collaboration with the Road Administration on the topic of security equipment: initiated by a 
student final thesis, a research study on security equipment for children was conducted in 
collaboration with the road administration. Several final theses have been defended, conference 
presentations made and articles published within this study. The student continued to 
investigate this topic within the master’s studies in the Institute of Technology of the Estonian 
University of Life Sciences. At present this graduate is conducting training courses at the open 
college available to everybody interested in the topic; the relevant elective subject is offered to 
all learners of the college as well as specifically to the learners on the curriculum of childminder.   

 
Research related to the study process is generally based on internal needs and inspired by the vision 
of the college, although research in the fields of health and professional development is mostly 
based on the needs of employers. Research studies have also been inspired by current issues in 
society, e.g. studies on vaccination behaviour that involved the representatives of several curricula – 
EHS, N and MW. 
 
In total over 35 research studies were carried out within the reporting period for institutional 
accreditation in 2014–2018. Within this development plan period, from 2015 until the spring of 
2019,  in total 17 new research studies have been started at the college (2015  ̶  2; 2016  ̶  7, 2017  ̶  
6; 2018  ̶ 2); 17 studies have been completed and 17 studies are currently being carried out. 
Research studies give the teaching staff an opportunity to relate evidence-based investigations with 
contemporary practice and to implement the obtained results in research, development as well as in 
teaching. This facilitates the promotion and maintenance of the teaching staff competences, incl. in 
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the field of research (e.g. work with literature sources, planning and conduct of research, data 
analysis). Research studies support the internationalisation and professional development of the 
teaching staff that has served as an essential basis for the opening of master’s programmes. Conduct 
of and participation in research provides the teaching staff with an opportunity to make 
presentations in international conferences that, in turn, serves as image-building of the college with 
the help of teachers and students. For example, our teachers have been invited to participate in 
scientific and editing committees of international conferences. The college signed a collaboration 
agreement in the spring of 2018 for the organisation of an international conference Public Health  
and for increasing the research capacity of the conference. 
 
Participation in research studies provides the students with very good research and collaboration 
experience, enabling them the implementation of their own research results in professional 
development and in the promotion of health in society. The engagement of students in research 
activities develops their competences that are required for the completion of the curriculum like the 
preparation and conduct of investigations, writing the final thesis and, in collaboration with 
teachers, publication of articles and making presentations on the basis of research results. On the 
average 10% of students write their final theses in relation to some research study conducted at the 
college. There are several ways for rewarding excellent student works, e.g. from 2011  each spring 
the best final theses are submitted to the stipend competition The best final thesis in professional 
higher education institutions organised by the RCUAS and the Foundation of Estonian Universities of 
Applied Sciences and also to the national competition of student research.  
 
The channels organised under the leadership of the college for the dissemination of information 
about the research and development activities involve a scientific conference, an international 
student conference and the collection of research articles: 

 The first scientific conference of the college took place in 2014 and was participated by 312 staff 
members and visitors. So far, three conferences have taken place aimed to disseminate the 
results of research studies carried out at the college; in 2016 the number of participants was 259 
and in 2018 – 339. The conference takes place every other year. One third of all the participants 
in the last conference formed the students of the college; 

 In 2017 the first international student conference Health in Our Hands took place where 12 oral 
presentations and 25 poster presentations were made, involving presenters, listeners and 
members of the scientific committee from  11 countries (Estonia, Finland, Czech, Latvia, 
Lithuania, Slovenia, Croatia, Greece, Poland, Holland and Vietnam). According to the feedback of 
the scientific committee members the 35 presentations were high-level, the evaluation matrix 
and the electronic evaluation system developed by the organisers were logical and easy to 
understand, facilitating the evaluation of the presentations by the committee members. 
Students of the college were also involved in the organisation team of the student conference; in 
2018 a relevant elective subject course was offered to the students. Next student conference is 
taking place in November, 2019; 

 A collection of research articles is published each year to disseminate the information about the 
research studies and final theses; in 2018 the twelfth collection was published. Articles in the 
collection are in Estonian including also abstracts in English. The article collections are spread at 
the conferences of the college, delivered to the collaboration partners and are available online 
to everybody interested in the topics. From 2017 the abstracts of presentations made at the 
college conferences are also included in the collection of research articles. 

 
The organisation and management of the RDC activities is taking into account the specific features of 
fields and the mission (profile) of the college. 
 

https://bit.ly/2QWC3wg
http://www.nooruse.ee/hoh
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One important achievement and a sign of collaboration is an international patentable invention in 
2015: A mechanotherapeutic device and the measurement method owned by the college together 
with the UT. This investigation is continued and in 2018 funding was received based on project 
Applied research in smart specialisation growth areas: NUTIKAS (125 000 euros); in 2019, the 
purpose is to develop collaboratively a mechanotherapeutic device that has wireless connection 
with a computer or a smart phone for real-time monitoring of measurement results. The measuring 
device with a wireless charging option would also be shock-resistant. 
 
Development projects 
Development projects facilitate the promotion of international collaboration and enable the 
development of learning materials. On the average, the college has been related to 15 projects each 
year in 2014–2018 (Table 13). The majority of them form international projects; the college is having 
the role of the leading partner in half of the projects. In the first half of the year 2019 active 
collaboration is conducted within 8 projects (incl. 5 international projects).  
 
Table 13. Number of current development projects in 2014–2018 

YEAR Total number of current projects Projects led by THCC International projects 

2014 8 1 5 

2015 12 3 10 

2016 12 6 9 

2017 21 11 14 

2018 21 12 14 

 
Example: 

 In 2018 an international project EBreast (2015–2018) led by THCC was completed. Within this 
project three research studies were carried out, nine presentations were made at international 
specialist congresses and national conferences. In addition, three e-learning modules were 
created and five articles published in international peer-reviewed journals. A project proposal 
for the continuation of the project was submitted in March 2019. 

 
There is no separate baseline funding for research and development activities for professional higher 
education institutions in Estonia. Resources for RDC activities come from the general activity support 
that is predominantly meant for teaching or from external funding of projects. This is the biggest 
obstacle inhibiting the increase of RDC activities. Even without target state funding the college has 
contributed to the RDC activities on the average 10% of the total budget based on its activity 
support and project funding.  
 
Strengths: 
1. Cohesion of the RDC activities with teaching and studies; 
2. Research and development board (RDB) (collaboration across the college in RDC activities); 
3. Increasing number of high-level publications. 
 
Improvement area: research in professional higher education institutions in Estonia. Planned 
improvement activity: Paying attention to the limitations of state funding and active explanations in 
order to ensure target funding for research activities in professional higher education institutions. 
Improvement area: Limited number of organisations/enterprises ordering research studies as fee-
charging services in the  field of health care. Planned improvement activity: Systematic informing 
and marketing about the research possibilities and competences at the college. 
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3.12. SERVICE TO SOCIETY 
 
Standard: The higher education institution initiates and implements development activities, which 
enhance prosperity in the community and disseminate present know-how in the areas of 
institution’s competence. The higher education institution, as a learning-oriented organisation, 
promotes lifelong learning in society and creates high-quality opportunities for that.    
 
In 2017–2018 one of the important activities at the college was the development of the competence 
centre within the HiT! (Educational investment in health care) project: the competence centre 
involves community services offered by the college, in-service training as well as research and 
development activities. 
 
Community service 
An objective of the college is to guide with its activity the behaviour of community members by 
raising their awareness in collaboration with different partners (e.g. Tartu city government, TUH, the 
Science Centre AHHAA, the ENU, the Estonian Academic Sports Federation, general education 
schools etc.).  
 
The main idea underpinning the organisation of services offered by the competence centre is to 
provide different target groups (from toddlers to the elderly), who have various health problems, an 
opportunity to be cared for and listened to by the students and their supervisors in the relevant field 
who may recommend a visit to the family doctor or a specialist doctor, if necessary (e.g. for 
diagnosis, laboratory testing etc.). The college offers a wide range of services through practical 
activities performed by the students; these activities are carried out within different subjects of the 
curriculum. The competence centre is a centre for experiential learning for the students, practising 
specialists and for the community in general. The vision of the competence centre is to be a high-
quality experiential learning centre for the students, a lifelong learning centre for practising 
specialists and an experience-based opinion leader for the community in general. 
 
Objectives according to the target groups: 

 To offer the students diverse practical training, resulting in education that meets the needs of 
society and a high-quality preparation for competition in the labour market; 

 To offer the practising specialists formal and informal in-service training in the specialist field 
that supports professional development in the context of lifelong learning; 

 To offer the community members high-quality services and counselling in order to increase their 
awareness of health promotion, potential health problems and their prevention possibilities; 

 To develop and extend the possibilities for research, requiring different areas of competence, in 
collaboration with enterprises and be a centre for potential entrepreneurship for young 
specialists.   

 
Various activities targeted to the community are regularly organised within the studies on the 
curricula (e.g. lectures for expecting families, exercises for pregnant women, exercises for toddlers, 
movement activity hours for the elderly, individual counselling in the field of ergonomics etc.). 
Community service is interconnected with the studies in the form of a subject course, elective or 
optional subject course or voluntary work. In the conduct of community service an important role is 
played by the teachers, learners as well as by other staff members of the college. The activities are 
designed on the basis of the development plan and an action plan of the college, the interests of 
target groups and learning outcomes of the curricula in order to ensure maximum benefit for all 
parties participating in the collaboration. A good example is the organisation of charge-free health 
days for the community once per quarter in collaboration with the ENU and TUH. Tests are carried 
out by the students of the college who gain valuable practical experience under the supervision of 

https://www.nooruse.ee/en/about-college/competence-centre
https://www.nooruse.ee/en/about-college/competence-centre
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nurses who belong to the nurses’ union and are employed by the hospital. As of 01.05.2019 nine 
services (in Est.) are regularly offered to the community by the college.   
 
Examples of services provided to the community within the studies: 

 From October of 2013 lectures for expecting families are organised where the MW students 
under the supervision of their teachers share knowledge about pregnancy, delivery, care of the 
newborn baby etc.; 

 Within the subject on neurological physiotherapy on the PT curriculum a training group of 
patients with neurological disorders is organised, giving the students an opportunity to practise 
directly with clients who have neurological disorders; 

 In 2016 the first special room for the provision of services was equipped and practical training 
Massage therapy for third year PT students was started, within which massage service was 
offered to the employees of the college and to the collaboration partners; 

 In the spring and autumn of 2016 hand washing was taught to second grade pupils of schools in 
Tartu by 18 second year MW students and 18 third year N students within practical training 
Nursing care of a sick child. The project involved 12 schools from Tartu, 35 pupil groups and in 
total about 860 pupils; 

 Third year RG students prepared a seminar on Early detection of breast cancer within subject 
Radiodiagnostics of the breast pathology that was conducted on Healthy Thursdays organised by 
the college; 

 Second year RG students prepared as their independent work a seminar Medical ionising 
radiation: harmful versus harmless within subject Radiation protection; the seminar was carried 
out in researchers’ night, on Healthy Thursdays organised for the community members by the 
college and during the open doors event.  

 
In addition to the services, the college organises events targeted to the community that popularise 
the college; and participates in bigger events organised by other institutions like student days in 
spring and in autumn, the researchers night festival organised by the Science Centre AHHAA etc. The 
organisation of a fund-raising Christmas fair in collaboration with the student council has become a 
tradition. In spring and autumn time collaboration with kindergartens and basic schools is more 
intensive when almost every week there is a group of children visiting the college to have a house 
tour and improve knowledge on some health topic. Interest shown in the services and events 
offered by the college is evidencing that the community perceives us as a trustworthy and 
recognised partner.  
 
In 2015 THCC was awarded the title the Education Deed of the Year („Aasta tegu hariduses“) as the 
developer of health aware attitude and behaviour. In addition, the college was recognised as a 
health developer in society by the EHA for an outstanding contribution to the health care system in 
2015. 
 
In 2016 the college celebrated its 205th anniversary; during that year 148 activities were targeted to 
the community involving more than 8000 community members. 35% of the employees and 12% of 
the learners were engaged in the conduct of those activities. The curricula of the college were 
introduced to potential applicants in 12 fairs, 24 house tours were organised in the building of the 
college. In order to extend the options for community service, collaboration was commenced with 
sports clubs and a collaboration agreement was signed with the Special Olympics Estonia. In 
collaboration with the medical pathway students at Tartu Tamme gymnasium educational videos (in 
Est.) were created, giving an overview of sports opportunities at schools of Tartu.  
 
In 2017 the college organised 80 different events and over 100 services targeted to the community 
that were participated by about 7000 members. Within one year the college introduced the study

https://www.nooruse.ee/teenused
https://www.youtube.com/watch?v=dYKMlGEx4F4&app=desktop
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opportunities and the curricula in 10 education fairs across Estonia and the doors were open to the 
visitor twice a year – in the spring and in the autumn. A potential learner can use the student 
shadowing opportunity throughout the year; that opportunity was used by 117 persons interested in 
student life. In 2018 about 60 events were organised by the college and community services were 
offered to about 5000 participants (see detailed overview of participated and/or organised events 
(in Est.). 
 
Open college 
The purpose of the open college is to provide lifelong learning in the form of continuing education. 
Provision of lifelong learning is an opportunity for self-development, improvement of knowledge and 
increasing competitiveness in the labour market. Continuing education is organised based on the 
Adult Education Act. The activity of the open college is organised by the continuing education 
specialist who carries responsibility for the administration, marketing and conduct of continuing 
education, as well as for the budget implementation and correctness of the documents issued to the 
participants of continuing education. Various in-service trainings are organised for health care 
institutions and persons as well as within state-commissioned education. Training is conducted by 
the teachers-practitioners of the college, professional training providers from different educational 
and health care institutions and international lecturers from partner universities. The activity of the 
open college is based on the rules (in Est.) adopted by the college council.  
 
From 2015 the college takes part in the MoER project Promotion of adult education and extension of 
learning opportunities aimed to motivate adults to learn and create high-quality and flexible learning 
opportunities taking into account the development trends of the labour market. The project is 
targeted to the adults who do not participate in lifelong learning, but need it the most.  In total 23 
training courses were funded by the project in 2018 (2017 – 18, 2016 – 13). In addition, the college 
collaborates with the unemployment insurance fund that has funded the training of 35 persons in 
2015–2018.  
 
Based on the quality agreements signed with the practice bases, basic training for supervisors of 
practical training is provided by the college to the employees of health care institutions free of 
charge; 693 supervisors participated in basic training in 2014–2018. The follow-up training of 
supervisors was passed by 54 supervisors in 2015-2018; and the training course offered from 2017 
on multicultural awareness targeted to the supervisors of international students was passed by 74 
supervisors. 

 

Turnover of the open college has 
been considerably stable in last five 
years (on the average, 50000 euros); 
the proportion of state-funded 
trainings to the turnover is increasing 
each year (Figure 20). 

Figure 20. Number of in-service trainings and participants  
in 2014–2018 
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The number of participants in in-service 
trainings has been stable in recent years, 
but interest in state-funded trainings 
targeted to supervisors of practical training 
has significantly increased (Figure 21). 

Figure 21. Continuing education budget in 2014–2018 
(in euros) 
 
Each year the list of offered training courses is extended based on the needs of the labour market 
and health care developments in Estonia. In 2016 six new training courses were developed (ABCs of 
diabetes, sport massage, physics in physiotherapy, stoma care, joint mobilisation techniques, 
implementation of NANDA I nursing diagnoses in nursing care). In 2017 for the first time training on 
Conservative and Invasive (Dry needling) Physical Therapy of Myofascial Pain Syndrome was 
conducted by international lecturers. In 2018, the provision of training courses (e.g. study of 
diseases and hygiene) for the providers of beauty services was commenced based on the proposal of 
the health board. From 2019, Training for working environment representatives, working 
environment council members and working environment specialists (24 hours) is offered by the open 
college in collaboration with Riskianalüüs OÜ, because pursuant to the Occupational Health and 
Safety Act a working environment specialist has to be employed by each enterprise. Due to this 
requirement there is a need to offer the training course to the employees and employers of South 
Estonia.  Students of the college may participate in this training free of charge and receive elective 
subject credit points. 
 
Feedback on the in-service training courses provided by the open college in 2016–2018 has mostly 
been positive. Based on the well-equipped skills labs at the college a lot of practical activities can be 
offered in trainings that are attractive for the participants and beneficial in their daily work. The 
feedback highlights among the strengths the professionalism of teachers and their ability to relate it 
to training; real life examples presented by the teachers are also named among the strengths. The 
participants of trainings are asked to propose topics for in-service trainings. Based on those 
proposals, new training courses are developed, for example, Care of a client with diabetes that is 
targeted to the care workers employed in health care and social welfare. 
 
Strengths: 
1. A well-functioning system for community services; 
2. Provision of high-level continuing education that is in accord with the needs of society. 
 

Improvement area: Better integration of study activities with the community services offered by the 
competence centre. Planned improvement activity: Development of the curricula and the 
organisation of studies in order to provide all learners with the experience of community service 
since 2021/2022. 
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4. SELF-EVALUATION OF HIGHER EDUCATION AND VOCATIONAL EDUCATION 
CURRICULA  

 
 
Self-evaluation of curricula does not reflect the general processes of the college that form a basis for 
the operation of curricula and are described in chapters 3.1.–3.12. Self-evaluation of curricula 
describes only those activities and results that are characteristic to the particular curricula, 
supplementing the information given in the general part of the report.     
 
 

4.1. CURRICULUM OF ENVIRONMENTAL HEALTH SPECIALIST  
 
Name of curriculum, level of studies: Environmental health specialist 

Professional higher education 
 

Structural unit responsible for the 
conduct of curriculum: 

Tartu Health Care College 
Study and research structure 
Physiotherapy and environmental health department 
 

Main compiler of curriculum self-
evaluation: 

Anna-Liisa Tamm, PhD 
Head of department 
annaliisatamm@nooruse.ee, +372 737 0228 

 
Curriculum background: in the 1940ies there were no epidemiology specialists and sanitary doctors 
in Estonia. In that situation it was necessary to educate medical staff with secondary education. In 
the course of time the title and content of the speciality has changed, e.g. the title “sanitaarvelsker” 
(sanitary medical assistant) was changed into “sanitaararsti abi” (assistant sanitary doctor) in the 
year 1966. In 1990 the instruction was terminated as there was no state-commissioned education. In 
2002 education for environmental health specialists was commenced again, now at the level of 
professional higher education at Tartu Medical School. 
 
Curriculum volume is 180 ECTS credits, with the standard period of study for 3 years. 
 
4.1.1. PLANNING AND MANAGEMENT OF STUDIES 
 
Curriculum management and development 
The curriculum is led by the head of physiotherapy and environmental health department Anna-Liisa 
Tamm, PhD. The department includes 13.75 teaching positions, currently are filled 12 positions. 
These positions are filled by 15 persons as of 31.12.2018, incl. seven teaching staff members in the 
field of environmental health. In the department take place monthly meetings that are participated 
by teaching staff members of both curricula; the curriculum development and organisation of 
studies is performed in close collaboration of both curricula. Membership of the curriculum board (in 
Est.) is formed of the representatives of the employers and students. Development of the college 
curricula is conducted on the basis of common principles and regulations (see chapter 3.7.).  
 
Feedback given by the employers and graduates is taken into account in curriculum development.  
 
Examples: 

 In 2016 the feedback given by the employers included a proposal to focus more on 
environmental management systems in subject Environmental protection as enterprises 
employing occupational health specialists often bring also in an environmental management 

mailto:annaliisatamm@nooruse.ee
https://www.nooruse.ee/index.php/et/korgkoolist/inimesed?query=&structure_id=34&submit=otsi
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system and the occupational health specialist is expected to contribute considerably in this area. 
Based on the feedback the volume of the appropriate topic was increased in subject 
Environmental protection and a practical task was added, including analysis of the situation at 
the college and making proposals to the administrative and finance director about the 
promotion of environmental friendliness of the college; 

 Graduates appreciate the curriculum in regard to topics on study of diseases, legislation, 
communication and risk factors as well as general practical skills, incl. presentation skills. They 
were less satisfied with the knowledge and skills acquired in relation to psychosocial risk factors, 
foreign languages, document management, data processing and ergonomics. Based on this 
feedback an elective subject was offered to students on the management of occupational safety 
documentation (2 ECTS credits). The elective subject course was conducted by Kristi Jõeorg, a 
graduate of the college with extensive professional experience in the field; the subject course 
was highly appreciated by the students. The content and teaching methods of ergonomics were 
reviewed and the syllabus was revised. The teaching staff members passed training on statistics, 
improving the level of data processing in the supervision process of final theses.      

 
In the process of curriculum development and changing in 2016 two master’s level programmes 
were thoroughly investigated, i.e. the master’s programme in public health at the UT and the 
master’s programme in ergonomics at the Estonian University of Life Sciences. The curriculum of EHS 
was compared with the curriculum of health manager (health promotion domain) at Haapsalu 
College and with the health promotion curriculum at TallinnHCC. In general, the results of analysis 
show that the curriculum of EHS provides a wider basis and the graduates have a possibility to 
continue their education at the level of master’s studies. In addition, according to the results of 
interviews conducted with the employers (incl. main partners the Health Board, the Labour 
Inspectorate and the Veterinary and Food Board) the curriculum is in accord with the requirements 
of the employers. Feedback is collected regularly from different parties and due to a small number 
of students the teachers can get sufficient current feedback from students and from the supervisors 
of practice sites. Curricula content has been compared on the basis of single topics. For example, the 
comparison of microbiology content with the curriculum of sanitary engineers at the University of 
Ljubljana was necessary as a teaching staff member is invited as a visiting lecturer to conduct a 
public health subject course in the spring of 2019. In conclusion, the content and order of topics by 
years regarding microbiology courses is similar in different higher education institutions (year 1 – 
general microbiology, year 2 – clinical microbiology and after that a separate subject course on food 
microbiology). 
 
The curriculum is relevant and in accord with the requirements of society. According to the 
Rahvastiku Tervise Arengukava 2020–2030 (in Est.) the health improvement of Estonian population 
is mainly targeted to the domains that the curriculum of EHS is focussing on: promotion of mental 
health, incl. reduction of psychosocial risk factors; prevention of work injuries; promotion of healthy 
life styles, e.g. balanced diet and physical activity; reduction of the use of psychotropic substances; 
prevention of communicable diseases and their spread, incl. immunisation and antimicrobial 
resistance; reduction of water related health risks, incl. in relation to bathing water, swimming pool 
water and drinking water; reduction of health risks related to indoor and outdoor air (incl. indoor 
climate), noise, and radiation; chemical safety and reduction of risks; product safety and reduction of 
risks, incl. cosmetic products, child care products and toys; safety of services and reduction of risks, 
incl. beauty and personal services, educational and social services. Based on the above mentioned 
document, we can state that our curriculum is very relevant and it can be expected that the relevant 
specialists in the national context may be required more than they are currently prepared. Topicality 
of the curriculum and the involvement of topics that are essential in society is evidenced by a high 
interest in the days of environmental health demonstrated by people outside the college, i.e. the 
lecturers are not asking for payment and listeners are numerous and from different fields. The 

https://www.sm.ee/sites/default/files/content-editors/Tervishoid/rahvatervis/rta_2020-2030.pdf
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collaboration partners already know and wait for the information day on environmental health 
organised in September. 
 
RDC activity in curriculum development 
Participation of the teaching staff in the RDC activity at the college in general is described in chapter 
3.5. The curriculum development is evidence-based and the conduct of research studies makes the 
teaching staff of environmental health experts in the field. All teaching staff is engaged in RDC 
activities that are purposeful and duly supported. All teaching staff members of the curriculum fulfil 
the role of the principal investigator for one or several research studies as of the beginning of the 
year 2019. The teaching staff members of the curriculum are valued as experts in scientific 
committees of international conferences, e.g. the docent of the curriculum was invited to a 
conference in Malaysia as a keynote speaker. Organisation of international student conferences at 
the college was initiated under the leadership of the curriculum teaching staff; the first conference 
took place in 2017. In order to develop the curriculum, the teaching staff members are conducting 
research in narrower fields of investigation. For example, drinking water is an essential issue in 
public health, forming also part of the environmental health domain of the Health Board. Due to the 
mentioned aspects three final theses have been written and defended within a research study on 
drinking water consumption habits among the Estonian population, the results of which are used in 
subjects Drinking water quality and quality assurance and Quality and safety of drinking water, the 
latter being an elective course attended by students from different curricula. Results of the study 
have also been published in a number of articles and introduced in conference presentations. The 
curriculum has close collaboration with enterprises, e.g. several studies have been conducted in 
collaboration with the Health Board or ordered by this board.   
 
RDC activity facilitates the spread of information about the college and the search for motivated 
student candidates. For example, in recent years the teaching staff members and students have 
introduced in gymnasiums the following topics: e-cigarettes (Võru State Upper Secondary School), 
water and food hygiene (workshops in Põltsamaa Ühisgümnaasium), physical risk factors (Karlova 
Kool) and occupational health (Jõgevamaa Riigigümnaasium). In collaboration with the PT 
curriculum, practice weeks are organised for pupils who have chosen the medical pathway at Tartu 
Tamme Gümnaasium.  
 
At the beginning of 2018 a 4-year health lab project was started in collaboration with five general 
education schools (Tamsalu Gümnaasium, Tapa Vene Gümnaasium, Tapa Vene Põhikool, Lehtse 
Kool, Jäneda Kool) where the teaching staff members are in the role of experts, leading the activities 
of working groups that are designing learning materials and guidelines for teachers and pupils to 
enable the assessment of health indicators in their study process. The students of the curriculum are 
purposefully engaged in the RDC activities, providing the graduates with essential experience in the 
planning and conduct of research and data analysis, as well as supporting their appreciation of 
lifelong learning. This is confirmed by the rate of our graduates who continue their studies and by 
the graduates’ interest in the spread of the results of their final theses even after the graduation 
from the college. For example, several articles are published each year in the college collection of 
research articles or newspapers (incl. Postimees) based on the final theses of our graduates; the 
graduates’ final theses have been awarded prizes in international student conferences and 
competitions of student works (e.g. in 2018 the final thesis Parental beliefs and behaviours towards 
vaccination in Estonia by our graduate Elisa Kender was recognised by Eesti Teaduste Akadeemia (in 
Est.) as the best bachelor thesis in the field of health studies). 
 
Collaboration partners 
The curriculum has a lot of good national collaboration partners and international collaboration is 
constantly increasing. International partners chosen for the development and implementation of the 

https://www.etag.ee/wp-content/uploads/2018/12/%C3%9CTK-2018-tulemused-avalikustamiseks.pdf
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curriculum are predominantly related to the field, topics and objectives of the curriculum. The main 
collaboration partners include the Health Board and the Labour Inspectorate in Estonia and 
international organisations like the EFEH and the IFEH. 
 
The needs and wishes of interest groups are taken into account in the development and 
implementation of the curriculum and emphasis is paid to a wider promotion of the speciality, incl. 
to education of interest groups. One major partner is the Health Board.   
 
Example:  

 In 2016 the professional standard of EHS was compiled in collaboration with the Health Board 
and the Labour Inspectorate. In the autumn of 2016 the Day of collaboration partners was 
organised where the representatives of practice bases and partner schools were invited to. On 
that day the results of the research studies conducted on the curriculum were introduced, the 
research and training interests as well as the needs of partners were identified, and potential 
supervisors and reviewers of final theses were agreed on from outside the college. At the end of 
2018 all final theses of the curriculum were reviewed by specialists from outside the college and 
more than a half of the final theses had a co-supervisor from outside the college.  

 
In 2017 six interviews were conducted with a total number of nine collaboration partners/practice 
bases (incl. the Health Board, the MoSA, the Labour Inspectorate, OÜ Riskianalüüs etc.) and with 
nine graduates in order to get feedback on and develop the content of the curriculum 
(determination of a need for a master’s level study related to the speciality or the field of 
environmental health, determination of topics insufficiently covered on the curriculum, 
determination of training needs of and collaboration possibilities with the graduates and 
collaboration partners). Results of the interviews demonstrated among other things that the topic of 
psychosocial risk factors needs to be developed in Estonia in general; the topic is planned to be 
integrated into the curriculum. It also became evident that the Health Board and other state 
authorities expect that their specialists’ minimum educational level is a master’s level education. 
Therefore, an aim was set on the curriculum to have more substantial collaboration with the higher 
education institutions providing education at an appropriate level in order to ensure our graduates’ 
competitiveness for continuing studies at the master’s level. In the autumn of 2018 collaboration 
was started with the UT (public health) and the Estonian University of Life Sciences (ergonomics) to 
identify the satisfaction with and expectations in relation to our graduates and to determine other 
collaboration possibilities. It became evident that both universities are very much satisfied with the 
content of our curriculum and competences of our graduates and the empirical final theses of our 
graduates are highly appreciated.  
 
Internationalisation and substantial promotion of international collaboration are considered 
essential on the curriculum. For this reason the meetings organised under the leadership of the EFEH 
in spring and autumn are regularly participated by the teaching staff to be engaged in discussions on 
important topics of environmental health and public health. A general aim of the meetings is to 
inform about current issues; identify common investigation domains (dissemination of essential 
results) and share topics/methods; facilitate teacher and student mobility (e.g. due to the EFEH 
meetings a number of contacts have been made with lecturers from other countries who have 
taught our students on relevant topics in last three years, incl. food hygiene and food safety, indoor 
climate of schools and kindergartens, in total volume about 10 ECTS credits). In the spring of 2017 an 
EFEH seminar was organised in Tartu by the teaching staff of the curriculum. In addition, in 
September of 2018 an application was submitted to the IFEH for organisation of the fourth 
conference IFEH Academic World Conference on Environmental Health 2021 in Estonia. A positive 
decision of the IFEH has been received and the organisation of the conference has started. The aim 
is to introduce within the conference our curriculum, college and country as well as the national 
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contribution to environmental health (incl. the World cleanup day, participation of inhabitants of 
Tartu in relation to the bioproduct mill etc.). The conference will help to make new contacts and find 
partner institutions in collaboration with whom to develop teaching and study, and to conduct high-
level research in the field of environmental health. 
 
Curriculum cohesion  
Following the adoption of the updated curriculum in the summer of 2016 the learning outcomes, 
methods and assessment on the curriculum have been evaluated and considerably developed by the 
curriculum team within last three years. In 2016 common guidelines for final thesis were prepared in 
collaboration with the PT curriculum and adopted. That formed a basis for a common and 
substantial development of the research domain of two curricula. Currently the students of the two 
curricula are supervised by the teaching staff of both curricula without any difficulties.  Since 2017 all 
students of the curriculum have been engaged in research studies conducted on the curriculum 
within the subject of research methods (in the volume of 0.5 ECTS credit of the total volume of the 
subject), e.g. students are entering the data collected within different research studies, assisting in 
different measurements etc. 
 
The curriculum team in close collaboration with national and international partners is monitoring the 
developments in the specialist field that form a basis for the review and revision of the syllabi, study 
content, planning of final theses and research studies, the presentation of research results to a 
wider audience (incl. the community); based on research results revisions are made in relevant 
subjects  (incl. new elective subject courses offered to all students of the college, development of 
study materials like the creation of 17 study videos on vaccination (in Est.) available to anybody 
interested in the topic). 
 
Horizontal cohesion as well as vertical cohesion of learning outcomes in the curriculum is provided in 
Appendix 1. Teaching and assessment methods are diverse and up-to-date. Theoretical studies 
precede practicums and practical training, and prerequisite subjects precede specialist subjects; a 
logical order of topics/subjects is provided by regular collaboration of the teaching staff members 
and by the timetable. The evaluation of vertical and horizontal cohesion is conducted currently and 
continuously and ensured by the competence of the teaching staff members who acquire the 
relevant competence either individually in a specific training course or in joint training sessions. Each 
academic year feedback on subject courses is obtained from the students, forming a basis for 
analysis and conclusions, the results of which are discussed in the teaching staff meetings and 
development interviews.  
 
Supporting the development of general competences within the curriculum 
Update of the curriculum in 2016 included an addition of a subject Entrepreneurship and career 
planning that is important for our students as some of them enter into private enterprise. 
Development of this competence is supported by practical training in private enterprises, providing 
an understanding of internal processes of private enterprise and increasing motivation for practising 
in this field. The students’ interest is also supported by the practitioners’ participation in teaching 
(e.g. the graduates and employers speaking about the speciality in subject Introduction to the 
speciality). 
 
Study methods support the acquisition of the following competences: presentation, teamwork, 
communication, self-direction, problem solving (e.g. solving scenario-based tasks in subject 
Epidemiology) and creativity. For example, planning a health promotion project in teamwork where 
students via brainstorming identify one health problem and one factor influencing this problem, and 
develop an intervention in order to influence this factor. Students also implement the intervention 
developed by them. For example, in the toy museum hand washing was taught, problems (tooth 

https://www.nooruse.ee/et/korgkoolist/meedia/uudised-2013/oppevideod-plaanilisest-vaktsineerimisest
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brushing, diet) related to tooth hygiene were explained and demonstrated interactively. A workshop 
for elementary school children on the principles of food safety, including attractive practical tests, 
was prepared and is still organised by the college. Training about ergonomic techniques was 
organised for the employees of small shops. A public seminar was organised on the topic of alcohol 
where students from gymnasiums were invited. The seminar included presentations by the experts 
and practitioners of alcohol prevention; a film on alcohol prevention was demonstrated. An 
intervention for kindergarten children was designed to teach a proper use and avoiding excessive 
use of smart devices.  Several videos have been created on the prevention of health problems. See 
also chapter 3.12. 
 
Major curriculum changes of three last years  
In the academic year 2015/2016 a thorough analysis of the curriculum content was carried out and 
in the spring of 2016 the updated curriculum was adopted by the college council. 
Input for curriculum changes was as follows: 
1. Recommendations made in the assessment report of the EKKA evaluation committee of the 

health care study programme group; 
2. Feedback by students, graduates, (visiting) lecturers and collaboration partners forming a 

basis for the revision of content and volume of different subjects (e.g. Construction projects 
and plans, Water safety and quality of bathing water), and addition of one subject 
Therapeutic exercise (2 ECTS credits) to the curriculum, providing an environmental health 
specialist with a basis for a more effective assessment of problems caused by forced 
positions; 

3. The pedagogical board decision on harmonisation of the volume of research methods and 
final thesis at the college and the addition of subject Entrepreneurship and career planning 
(2 ECTS credits) in order to support the development of general competences; 

4. Changes to the work domains of the Health Board, e.g. the domains of child care institutions 
and social welfare institutions were merged into one sphere of responsibility of the Health 
Board. 

 
The most essential change was the increase of the volume of practical training (by 10.5 ECTS credits) 
necessary for the achievement of required learning outcomes and the conduct of practical training in 
the spring semester to facilitate student mobility based on the Erasmus+ programme. First students 
who have studied on the basis of the updated curriculum are graduating from the college in the 
spring of 2019, but current feedback already demonstrates student satisfaction with a considerably 
increased volume and experience of practical training, providing them with confidence while 
entering the labour market.   
 
Strengths: 
1. Curriculum development is supported by research studies in the specific field of environmental 

health, involving the collaboration partners and the students; results of the research studies are 
published in high-level journals and presented at conferences;    

2. The curriculum is relevant; the needs of society and the employers are flexibly taken into 
account in curriculum development based on the feedback. 

 
Improvement area: current collaboration takes place within the department, but according to the 
development plan of the college, it is necessary to develop interprofessional training in collaboration 
with other curricula. Planned improvement activity: in 2020, the development of an elective 
interprofessional subject is commenced, involving all curricula.  

http://ekka.archimedes.ee/wp-content/uploads/Assessment-Report_Health-Care_-FINAL.pdf
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4.1.2. LEARNING, TEACHING AND ASSESSMENT  
 
Supporting student abilities and development, alternative choices on the curriculum    
Individual abilities and needs of students are taken into account and their development is supported 
in teaching and study. The number of students on the curriculum is small and therefore the teaching 
staff members have sufficient time to implement individual approach to a student and give 
additional explanations on complicated topics/processes, if required. For example, students who 
have previously learned German can take a course of English for beginners; at first, the study 
literature in German is recommended to them for use. The teaching staff and students appreciate 
the process of final thesis preparation that is carried out in collaboration of all teachers and students 
of the curriculum, beginning with the identification of a topic in the second year, writing and 
defending the project until the defence of the thesis (if required, writing an article or preparing a 
presentation after graduation). A topic of final thesis is chosen by a student based on their interests 
and also abilities. A topic for and a site of final practical training is organised according to a student’s 
intentions in relation to their future job. In recent years, several students have been employed by 
the time of their final practical training, giving them an opportunity to have this practical training at 
the future employer’s.  In the course of counselling on study-related issues different student needs 
are identified (incl. a need for psychological counselling, an individual study plan etc.) that are taken 
care of by the specialist of academic affairs in collaboration with the head of department or a 
student is referred to the relevant specialist. An individual study plan has supported an increasing 
number of students to complete their studies in case they are taking care of small children, for 
example.   
 
Based on student feedback, the teachers are duly taking into account the individuality of students 
(incl. the diverse level of students’ prior knowledge); students’ different abilities and preparation are 
considered in the organisation of teaching and study.   
 
Examples: 

 Based on feedback of several past academic years, an elective subject Basis for chemistry was 
introduced in 2016, forming a prerequisite subject for subjects Biochemistry and Chemical risk 
factors and toxicology. Introduction of this elective subject was based on the evidence that 
students’ knowledge of chemistry acquired at gymnasium was at different levels and they had 
difficulties with the achievement of learning outcome in biochemistry; 

 An elective subject Basis of laboratory work provides future supervisory officials with a better 
understanding of laboratory methods and the nature of the determination/measurement 
process; 

 An elective subject of the Estonian language (a language programme) is offered, but in a couple 
of recent years there has been no need for it on the curriculum of EHS; 

 Teachers provide individual consultations at the date/time agreed on with a student; 

 More capable/active students have an opportunity to represent the college in different events, 
incl. conferences; 

 Shadowing of active students; 

 Student-athletes participating in competitions have an opportunity to sit exams or submit their 
written papers on the dates determined in their individual study plan.  

 
Students have alternative choices, an opportunity to influence the content and organisation of their 
studies. Students can choose elective and optional subjects in the volume of 10 ECTS credits; they 
can select a topic and site for their final practical training as well as a topic and supervisor(s) for their 
final thesis. For the achievement of learning outcomes and performance of independent learning 
assignments a student can use different materials suitable to them (suitability of the language, paper 
or digital version etc.). In different subjects a student can choose a topic for the independent 
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learning assignment that suits him or her the best (e.g. in subject Cell biology and genetics a topic is 
chosen by a student based on their personal interests – GMO, cloning, eugenics, epigenetics, a 
genetic disease or a chromosomal disease). 
 
Students’ evaluation of alternative choices on the curriculum: students would like to have more 
speciality-specific elective subjects in a wider variety or an opportunity to make their choices in the 
spring semester and in the autumn semester, but due to a small number of students not all places of 
an elective course would be filled, making the organisation of this kind elective courses very 
expensive. Information about elective courses meant for all students of the college is available on 
the intranet, but according to student feedback there are too many information channels and it may 
happen that they read the information about an elective course when there are no vacant places 
any more available or the subject course has already started. 
 
Elective subjects 
Elective subjects and their topics on the curriculum have been chosen in order to support students’ 
personal as well as specialist development, considering also the wishes of students and 
recommendations of the graduates/employers. Elective subjects are partly related to the 
competences of our teaching staff and to the new knowledge obtained from the results of research 
studies (incl. elective subjects on the safety of drinking water, ergonomics and security equipment 
for children). Students’ active participation in Environmental Health Days or thematic conferences is 
also considered as a form of elective subject and recognised in a relevant volume of credit points.    
 
By the spring of 2019, e-courses in English are prepared and opened on the curriculum that can be 
taken by international students at our college as well as by our college students as elective subjects: 

 Health risks caused by environmental changes, 2 ECTS credits;  

 International development trends in health protection, 2 ECTS credits;  

 Security equipment for children, 2 ECTS credits;  

 Drinking water, 2 ECTS credits; 

 Different aspects of microbiology, 1 ECTS credit. 
 
Study content, study methods and assessment  
Teaching and assessment methods  
The choice of study and assessment methods is diverse and justified. Student feedback and 
proposals are taken into account and they are discussed in the teaching staff meetings and 
development interviews.  The use of study methods at the college in general is described in chapter 
3.8. The choice of methods depends also on the specific features of a study group and on annual 
student feedback on a subject. Visiting lecturers need guidance in the study process planning, incl. in 
drawing up a syllabus, and this guidance is a task of the head of department. The teaching staff 
members have created a number of study materials on health protection, facilitating the 
achievement of learning outcomes, e.g. in the autumn of 2017, 14 video lectures and 6 educational 
films were created on the topic of vaccinations. According to the student feedback different study 
methods are used by the teachers, the choice of which is appreciated by the students. Students have 
also expressed their opinion that teachers carry out assessment objectively, following the 
assessment criteria.   
 
Examples of improvement activities conducted on the basis of student feedback: 

 A question was raised about the relevance of some lectures. According to students’ proposals 
those lectures were substituted by video lectures or seminars; 

 According to students’ evaluation, they were not sufficiently encouraged to discuss and talk in 
some seminars. Students’ proposal was taken into account and more discussions are planned to 
be conducted in studies. 
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Integration of digital devices into the study process, supporting a contemporary approach to 
learning and teaching at the college in general is described in chapter 3.8. The use of digital 
technologies in teaching and study is sufficient; the teaching staff members are competent to use 
them. All subjects have e-support, educational videos are frequently used to illustrate theoretical 
principles and facilitate understanding of the more complex processes. Those videos are mostly in 
English and their retrieval requires the implementation of different digital competences. The digital 
documentation of practical training (practice book) is under development. Teachers have had 
guidance on the creation of video lectures in order to provide students with an opportunity to 
manage their time more efficiently. In the teaching staff meetings at least three trainings are 
annually planned on the development of digital competences (e.g. in the autumn of 2018: creating 
video lectures, preparation of slide shows, development of digital practice books). 
 
Based on students’ evaluation, the teaching staff members are digitally competent. Students’ 
evaluation of their own digital competences shows that their competence levels are very different 
and there is a need for some additional training on the use of the word program, for example, to 
facilitate the performance of independent learning assignments as well as the final thesis by them. 
At the same time the use of digital devices in teaching and study should not be increased in their 
opinion.   
 
Supervision of and feedback on independent work  
Student assignments are supervised and feedback is provided, independent work of students is 
comprehensively supported either in written form or orally by the teacher, depending on an 
independent learning assignment; either individually or in a group based on different guidelines (e.g. 
guidelines for written papers or final thesis) and using different environments for this purpose. For 
example, in subjects Cell biology and genetics and Environmental protection feedback is given on an 
e-learning environment Moodle. In addition, self-assessment tests are used where immediate 
feedback is given to a student by a computer, providing them with a basis for identifying how well 
their learning is progressing. Presentations made in the course of studies are followed by 
discussions, involving also feedback on the presentation given by the teacher as well as by the fellow 
students.    
 
Example:  

 the supervision of a research study/final thesis is carried out within the whole period of writing 
the final thesis. A topic for the final thesis is chosen in the second year, facilitated by a thematic 
seminar where are introduced the research studies being conducted on the curricula of PT and 
EHS, as well as the topics of final theses proposed by our collaboration partners and the teaching 
staff members. The students have an opportunity to choose a topic among the proposed ones or 
have a topic totally based on their own interests.  After the choice of a topic a supervisor for the 
thesis is chosen, in which students get help and counselling by the teacher of research methods 
and the head of department. In the course of project writing for the final thesis a student gets 
continuous feedback from the supervisor(s). The defence of projects for final theses in the 
second year is participated by all teaching staff of the curriculum, assisting in the identification 
of the most suitable research methods for the topic. For example, in case of a survey 
questionnaire, the team helps to identify a standardised questionnaire or compile a proper and 
feasible questionnaire. In the spring of the third year, the pre-defence of final theses takes place 
where feedback is again given by the whole teaching team as well as by the fellow students. A 
high level of final theses is demonstrated by different prizes awarded to the theses. The students 
of the environmental health speciality are recommended to carry out empirical final theses as 
this type of studies is appreciated on the admission to master’s studies (during an admission 
interview). 
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Practical training 
Volume of practical training is big on the curricula of professional higher education (39 ECTS credits 
on the curriculum of EHS), making the choice of practice institutions essential. There are about 40–
50 practice institutions on the curriculum which are chosen based on the possibilities to achieve the 
learning outcomes/objectives. Student feedback on the effectiveness of their practical training forms 
an important source of information in the choice of practical bases. Study visits, involving 
explanations given by specialists, play an important role in the completion of the curriculum in order 
to integrate theoretical knowledge with practice. Student feedback on study visits has been very 
positive for years as it makes learning more diverse and widens the horizon in general in addition to 
the integration of theory with practice.  
 
Each practical training session is supervised by a teacher who has close collaboration with a practice 
institution in the particular field. Learning outcomes of practical training are sent to the practise 
institutions and possibilities for their achievement are discussed with a supervising teacher from the 
college. As in 2016 several new practical training sessions were added to the curriculum and the 
volume of some practice sessions was increased (resulting also in changes to learning outcomes) a 
training course is organised for supervisors of practical training in May 2019, incl. the introduction of 
an electronic practice book.   
 
From 2016 a period of practical training with sufficient length is organised in the spring semester to 
give an opportunity for practical training abroad based on the Erasmus+ programme. Provision of 
this opportunity has demonstrated that the students are interested in practical training abroad and 
the use of this opportunity is increasing on the curriculum of environmental health specialist. 
Teachers’ duty within the organisation of practical training abroad is to support and counsel a 
student. 
 
Implementation of the RPL principles is regulated by the RPL procedure established by the college 
(see chapter 3.9.). Most of the applications on the curriculum form recognition of prior learning as 
part of curriculum (80-100%) (Figures 22 and 23). 
 

 
 
Figure 22. RPL statistics (in ECTS) in 2014–2018 Figure 23. Implementation of RPL (in ECTS)  in 

completion of curriculum in 2014–2018 

Alumni 
Graduates of the curriculum are successful in the labour market and the majority of them are 
employed in the specialist field, a number of them are working in leading positions of different state 
authorities and private enterprises. A considerable number of graduates are currently entering into 
private enterprises in the position of a working environment specialist or some other specialist. 
Several state authorities require a master’s level education from their employees, but our graduates’ 
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competences are highly appreciated and several graduates of our curriculum are filling specialist 
positions having the diploma of professional higher education. 
 
40 persons have graduated from the college on the curriculum of EHS in the years of 2015 to 2018, 
out of whom 30 are employed, 21 are employed in the specialist field and five graduates are on 
parental leave (as of 31.05.2019). 
 
In order to develop the curriculum, feedback is asked from the graduates of the curriculum. When 
we are informed about the most common positions that our alumni are filling we can organise 
meetings for giving appropriate information about these positions to our students and invite our 
alumni to give information on different topics within specialist subjects and topics. These thematic 
days are essential in order to increase students’ motivation to study and ensure their employment in 
the specialist field. 
 
Example:  

 in 2016 we investigated the current knowledge of our alumni and the results showed that a lot 
of them are continuing their studies and an increasing number of graduates are going to private 
enterprises. Based on this result a subject Entrepreneurship and career planning (2 ECTS credits) 
was added to the curriculum and collaboration was commenced with the higher education 
institutions providing master’s level education to promote our graduates’ competitiveness in 
admission to master’s studies.  

 
Examples of curriculum development based on alumni feedback:  

 increasing the volume of some practical training sessions (e.g. Water, Infectious diseases and 
epidemiology); 

 addition of new practical training sessions in the first year (Risk factors, 3 ECTS credits);  

 merging repetitive topics (e.g. merging the topics regarding child care institutions and social 
welfare institutions into one subject as they belong under the same surveillance);  

 development of the domain of psychosocial risk factors and organisation of the relevant in-
service training. 

 
Majority of the changes made to the curriculum are based on alumni feedback as our alumni are the 
employers for our present graduates. The aim of the curriculum is to adapt to and comply with the 
needs and wishes of the employers. 
 
Strengths: 
1. Based on student evaluation, the individuality of students is comprehensively taken into account 

by the teachers; 
2. A high level of student involvement in the conduct of research studies and a high level of 

research studies that is evidenced by national and international recognitions.  
 
Improvement area: the volume of practical training on the curriculum has increased, the 
effectiveness of which should be evaluated on the basis of graduate and employer feedback.   
Planned improvement activity: analysis of the impact due to an increased volume of practical 
training is commenced in 2019, when the first group of students studying according to the changed 
curriculum is graduating. Improvement area: the students expect to have more diverse elective 
subjects. Planned improvement activity: extending the choice of elective subjects based on e-
learning, including international subject courses in English to support the development of general 
competences (involving international students).   
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4.1.3. TEACHING STAFF 
 
The curriculum comprises a sufficient number of highly qualified teaching staff. There are seven 
members of teaching staff whose principal job is on the curriculum of environmental health 
specialist, including three members with a doctoral degree and one member currently having 
doctoral studies (Table 14).  
 
Table 14. General data of teaching staff of EHS curriculum as of 31.12.2018. 

 Posts (persons) PhD Master’s degree First level of higher 
education 

Docent 1 (1) 1 - - 

Lecturer 2.5 (3) - 3 - 

Assistant 2 (3) 1 1 1 

Teacher - - - - 

 
Age distribution of the teaching staff is relevant for us – we have teachers with extensive 
professional experience and also young and enthusiastic teachers. Each teaching staff member has 
developed their own role in the team, supporting the development of the whole team. The 
curriculum is aimed at continuous education and training (incl. postgraduate studies) of teaching 
staff. Collaboration is effective in case of common aims and targets are set for the curriculum 
development and for individual development. Meetings of the teaching staff take place at least once 
a month, where the performance is reviewed and new plans are made.  
 
A number of teachers have part-time employment at the college or are at the same time employed 
by a practice institution or by another educational institution, facilitating high level collaboration in 
the field of research studies. Several specialists in the field are involved in teaching as visiting 
teaching staff members coming from practice institutions, networks or based on conference 
contacts. They are mainly planned to teach subjects/topics that are very specific or require practical 
experience in the field in order to teach. The role of teachers from other countries has increased 
(during last three years at least two lecturers conducting elective subject courses in the volume of 3 
ECTS credits, in total 10 ECTS credits). Teachers from other countries are mainly needed in the areas 
where the number of relevant specialists in Estonia is very limited and an intention to develop the 
topic is justified. For example, a need to develop the domain of topics related to psychosocial risk 
factors was determined in 2017 based on discussions with the alumni and employers.   
 
During development interviews conducted with the teaching staff members, the student feedback 
on subject courses is discussed and recorded in the minutes. The teachers make conclusions about 
the implemented methods, topics and assessment based on the student feedback. For example, 
based on student feedback one of the teachers was recommended to pass a training course 
providing advanced dietary knowledge, preparing the teacher for an additional future teaching 
position in a continuing education course to be organised by the college. Initial evaluation of 
teaching is given by the students, and based on the feedback available in the SIS, the evaluation is 
given within a development interview. Within the development interview the plan for the academic 
year is reviewed and the performance is evaluated; new plans are made, incl. training needs. 
Elections of the Colleague of the Year and the Teacher of the Year are important.  
 
Training needs (incl. a need for training in a work environment) are firstly identified by a teacher, the 
time and place for training in a work environment is planned in collaboration with the head of 
department within a development interview. The training in a work environment is followed by self-
analysis that serves as a basis for the review of relevance of topics in the subjects taught by the 
teacher. The experience gained in the work environment is shared by the teacher in team meetings. 
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For example, in 2017 one teacher passed training in the department of environmental health of the 
southern service of the Health Board with an aim to obtain an overview of the work of a health care 
inspector, to participate in the inspection of objects, filling in acts, getting familiar with different 
databases and participate in water sampling. The gained knowledge and experience were 
implemented in the subject on drinking water. In the spring semester of 2018, one teacher had 
practical training in TUH, spending 20 hours at the work environment specialist’s and 20 hours in the 
Labour Inspectorate with an aim to get an overview of a work environment specialist’s activity, the 
surveillance of occupational health and participate in the inspection of different objects. The 
acquired knowledge and experience were used in the review and revision of relevant subjects and 
was shared with colleagues in the team meeting. Additional value of training in a work environment 
passed by the teaching staff involves the development of closer collaboration with the authorities, 
institutions and organisations that serve as practise bases for our students. 
 
International activity of the curriculum has been active in recent years, supporting duly the 
development of the curriculum. For example, the teaching staff of the curriculum is regularly 
participating in the work meetings and conferences organised by the EFEH with an aim to introduce 
research results and the college. Our teachers have been invited to participate in scientific 
committees of conferences and one teacher is teaching microbiology to health protection students 
in the Faculty of Health Sciences of the University of Ljubljana, Slovenia, in the spring of 2019. An 
aim for next academic years is to visit our Erasmus+ partner institutions and their practice bases, e.g. 
a visit to Escola Superior de Tecnologia da Saude de Coimbra in Portugal and the University of 
Ljubljana in Slovenia in the spring of 2019.  
 
The teaching staff of the curriculum participated in an international multicultural NordPlus project 
(Estonia, Latvia, Lithuania) in the academic year 2017/18. Cases of multicultural situations were 
collected in different higher education institutions, the summary of which is provided in a handbook 
in English compiled within the project and that can facilitate the solution of problems at the college 
related to cultural diversity issues. 
 
Strengths: 
1. A strong team, all members are engaged in the conduct of research, training and community 

service activities; 
2. The teaching staff has a wide range of competences, evidenced by offering diverse elective 

subjects across the college and the conduct of expert analyses carried out in different fields (e.g. 
vegetarianism, vaccinations etc.).    

 
Improvement area: as the size of the team is small, teaching staff members with a scientific degree 
are needed to ensure the sustainability of curriculum development and updating, as well as the 
internationalisation, research and development activities. Planned improvement activity: 
supporting the postgraduate studies of the teaching staff, recruiting international lecturers for 
teaching in the fields, where the number of specialists in Estonia is limited. 
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4.2. CURRICULUM OF BIOMEDICAL LABORATORY SCIENCE  
 
 
Name of curriculum, level of 
studies: 
 

Biomedical laboratory science 
Professional higher education 

Structural unit responsible for the 
conduct of curriculum:  
 

Tartu Health Care College 
Study and research structure 
Radiography and biomedical laboratory science department 
 

Main compiler of curriculum self-
evaluation: 

Zinaida Läänelaid 
Head of department 
siinalaanelaid@nooruse.ee, +3727370227 

 
Curriculum background: in the 1940ies there was almost no medical staff with secondary education 
in Estonia, for example, there were fifteen laboratory technicians in the year of 1945. But this type 
of staff was needed and the curriculum of BMLS has been built up on the curriculum of medical 
laboratory assistant opened at Tartu Medical School (the name of Tartu Health Care College at that 
time) in the academic year 1945/1946. From 2002 the curriculum is named the curriculum of BMLS 
and the education is provided at the level of professional higher education. In 2005 the curriculum 
was given full accreditation. From the autumn of 2017 the teaching and study on the curriculum of 
biomedical laboratory science is conducted in Tallinn. 
 
The curriculum volume is 210 ECTS credits; the standard period of study is 3.5 years.  
 
4.2.1. PLANNING AND MANAGEMENT OF STUDIES 
 
Curriculum management and development  
The curriculum is led by the head of radiography and biomedical laboratory science department 
Zinaida Läänelaid. The department includes 14.5 positions, currently are filled 11.75 positions. These 
positions are filled by 22 persons as of 31.12.2018, incl. seven teachers in the field of BMLS. In the 
department take place regular teaching staff meetings that are participated by all teaching staff 
members of the curriculum; the curriculum development and the organisation of studies is 
performed in collaboration of the teaching staff members. Membership of the curriculum board is 
formed of the representatives of the employers and students. The process of curriculum 
management and development is planned, systematic and continuous, enabling to receive feedback 
on the performance of planned activities and the conduct of additional activities for curriculum 
development, if required. Development of the college curricula is conducted on the basis of common 
principles and regulations (see chapter 3.7.).  
 
Curriculum development is participated by the students, teaching staff, supervisors of practical 
training, employers and representatives of the professional association. Curriculum development is a 
continuous process based on the results of internal evaluation.    
 
Internal evaluation is based on: 

 student feedback; 

 employer feedback (once a year in the curriculum board); 

 feedback by the representatives of the professional association (once a year in a planned joint 
seminar); 

 recommendations made in the assessment report of the EKKA evaluation committee of the 
health care study programme group; 

mailto:siinalaanelaid@nooruse.ee
https://www.nooruse.ee/index.php/et/korgkoolist/inimesed?query=&structure_id=33&submit=otsi
http://ekka.archimedes.ee/wp-content/uploads/Assessment-Report_Health-Care_-FINAL.pdf
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 feedback by a curriculum development working group (e.g. in 2018–2019 a working group 
regarding the development of instruction on microbiology, involving the representatives from all 
microbiology laboratories of health care institutions, and the microbiology teachers of the 
curriculum); 

 recommendations given by European professional associations. 
 
Examples of curriculum development based on employer feedback: 

 Based on the estimation provided by the employers, about 50% of staff members currently 
employed by the laboratories do not have the education required for working in a laboratory as 
a biomedical laboratory scientist, and the turnover rate is above the average among the staff 
members without the qualification of biomedical laboratory scientist. Based on this feedback a 
study group of biomedical laboratory science was opened by the college in 2016, targeted to the 
persons without the required education employed by the laboratories of health care institutions. 
Instruction of this study group is organised in sessions; 

 The minutes of the curriculum board in 2016: Within five coming years the hospitals in Tallinn 
will have to employ a big number of new biomedical laboratory scientists as the number of 
vacancies is growing due to the staff members who are retiring or leaving to be employed in the 
private sector. Only about 50% of the staff members employed by laboratories in Tallinn have 
the required specialist education. There is a need for training of the staff members employed in 
laboratories in Tallinn who do not have the qualification of biomedical laboratory scientist. 
Based on the employer feedback negotiations with the representatives of bigger hospitals in 
Tallinn were started and in the academic years 2017/2018 and 2018/2019 the instruction is 
organised in Tallinn. The opening of study groups in Tallinn is supported by the Association of 
Estonian Biomedical Laboratory Scientists (hereinafter EBLS) as well as by the Estonian Society 
for Laboratory Medicine. 

 
Example of curriculum development based on student feedback:  

 Students expected a more coherent approach to topics included in subject Basis of laboratory 
work (8 ECTS credits), making proposals to extend the study period and make re-arrangements 
in the timetable of this subject. They also pointed out that the exam included some issues that 
had not been covered by the instruction (knowledge of chemistry and biology provided in 
gymnasium). Based on the feedback, the teaching staff members analysed the student 
knowledge that should have been acquired at the previous level of their education and was 
needed for the completion of the particular subject, specifying a gap of the knowledge. As a 
result, the content of the curriculum elective subject Basis of chemistry was revised by increasing 
the volume of organic chemistry, decreasing the volume of inorganic chemistry and adding an 
elective subject Biochemistry. Cohesion of different parts of the subject was also analysed, 
resulting in a need to reduce the subject volume by 0.5 ECTS credit in order to decrease the 
repetitions. Based on the student feedback, the tasks for independent learning were modified to 
support the understanding of the connections between the knowledge obtained in gymnasium 
and the specialist knowledge based on those prior knowledge. The formulation of assessment 
was revised to make it clear and univocal.  
 

The change of the professional title from laboratory technician (in Estonian “laborant”) into 
biomedical laboratory scientist (in Estonian “bioanalüütik”) has not been accompanied by an active 
and attractive informing of the public, and young people are not familiar with the job of the 
biomedical laboratory scientist. This job and its content are not generally depicted in films, serials 
and fiction books. Due to the above situation an external communication plan was designed by the 
curriculum in collaboration with partners in order to disseminate information about the specialist 
field and study opportunities of biomedical laboratory science, e.g. health awareness days for 
gymnasiums, shadowing a biomedical laboratory scientist in laboratories of health care institutions 
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and staff members at the college, celebration of the international day of biomedical laboratory 
scientists at the college and in health care institutions meant for the public and gymnasiums, 
promotion of study opportunities at the college in one of the largest shopping centres of Tallinn.   
 
Example of collaboration with partners: 

 In 2018 the representatives of the curriculum participated in the review and revision the 
professional standard of biomedical laboratory scientist carried out by the Estonian 
Qualifications Authority; and in 2019 the college is applying for the right to award the 
profession. Before the application submission in November 2019, the curriculum needs to be 
updated and improved. Based on the above mentioned situation changes need to be made to 
the curriculum, meaning the review of the whole curriculum from the aspect of coherence. The 
changes to the curriculum are planned to be made in the academic year 2019/2020.   

 
A need for master’s studies was analysed in collaboration with the UT and the Association of EBLS 
based on the feedback given by the evaluation committee of the study programme group in 2016, 
but considering a limited size of the target group it is not planned to open master’s studies for 
biomedical laboratory scientists in coming years. In 2018 the exchange of information was started 
with the UT and EBLS on the development of the master’s programme in biomedicine currently run 
by the university in order to make it more appropriate to the graduates of the curriculum of 
biomedical laboratory science. 
 
Within five last years the European Association for Professions in Biomedical Laboratory Science 
(hereinafter EPBS) has compared the curricula of biomedical laboratory science in Europe based on 
the volume, the level of education and the level of higher education. The situation regarding the 
education of biomedical laboratory scientists in Europe is very diverse, ranging from vocational 
education provided for example in Spain to bachelor and master’s levels for example in Austria and 
the UK. According to recommendations of the EPBS, the education should be provided at the first 
level of higher education with the duration of four years. The content of the curriculum at the 
college is comparable with the curricula of educational institutions in Europe, although there are 
differences in the volume of some subjects. Therefore, the knowledge and skills of students are 
comparable and students can perform practical training in different institutions in Europe.    
 
The curriculum is relevant and in accord with the development trends in society. The curriculum is 
going to be relevant also in coming years due to a growing trend of the total number of laboratory 
investigations and the amount of vacant positions of biomedical laboratory scientists in the 
laboratories of all health care institutions, and the number of vacancies is considerably increasing in 
near future due to the retirement of a number of laboratory staff members. A need for qualified 
biomedical laboratory scientists is also increasing due to the introduction of new laboratory 
investigations, proportional changes of current investigations and an increasing use of point of care 
or bedside testing (POCT) performed outside the laboratory.  
 
Research and development activity in curriculum development 
Participation of the teaching staff in the research and development activity at the college in general 
is described in chapter 3.5. Research and development activity on the curriculum supports the 
development of the curriculum and internationalisation. In the spring of 2019 four long-term 
research studies are being carried out on the curriculum where students are involved. Results of the 
research studies are used for the development of subject content and for preparation of elective 
subjects, the developed guides are used as aids in the organisation of students’ independent work. 
Students’ final theses are conducted within the research studies of the curriculum. Research results 
are published in journals and presented in conferences, incl. in journalistic publications, to promote 
the public awareness of health issues.   
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Examples of research activity used for curriculum development: 

 Within testing the methodology of skills labs of BMLS (2014–2020) were made 3 oral 
presentations, 1 publication and 14 final theses. Methodological guides prepared within the 
research study are used during practicums and more importantly they are used by students in 
independent training of test performance; 

 Point-of-care testing in family doctor practices in Estonia (2012–2013), in hospital practices 
(2013–2014) and in care home practices of South-Eastern Estonia (2015–2018) LINK25, including 
5 oral presentations, 3 poster presentations, 3 publications, 5 final theses. Based on the research 
study an elective subject course was prepared for the students of the curriculum and in English 
for international students; 

 Prevalence of enterobiasis in kindergarten children (2012–2017), in Jõgevamaa (2012–2013), in 
Viljandimaa and Tartumaa (2013−2014), in Raplamaa (2015–2016), in Harjumaa (2015–2017), 
including 4 oral presentations, 1 poster presentation, 5 publications, 4 final theses,  3 times 
covered in media. Results of the study were used for the development of subject Parasitology; 

 Borrelia burgdorferi sensu lato carrying and the representation of different genotypes among 
ticks of Estonian counties, including 2 poster presentations, 1 publication, 3 final theses; one 
student presentation was awarded the third prize in the competition of student poster 
presentations in Dublin, one final thesis was awarded the third prize in a national competition of 
student research organised by the MoER.  

 
The teaching staff members of the curriculum participate in national and international projects. 
Examples: 

 A teacher of the curriculum participated in an international project EBreast led by the college 
where a module on an interprofessional approach to early detection of breast cancer was 
prepared. The modules developed within the project are in English and can be used by 
interested parties outside the college; 

 Since 2014 health awareness workshops for gymnasium students have been organised under the 
leadership of the curriculum teaching staff within a project funded by the Gambling Tax Council; 

 From the spring of 2019, the curriculum is contributing to the implementation of a public 
procurement organised by Eesti Noorsooühing aimed to popularise the curriculum of biomedical 
laboratory science by organising virtual reality workshops.  

 
We evaluate the content and extent of the RDC activity in the curriculum development as very good; 
it supports the revision of subject content, has given learning materials for supervised independent 
work and extended the range of elective subjects for the college students as well as for international 
students. The engagement of the teaching staff in the RDC activity has reached its maximum and the 
volume of research is optimal. 
 
Collaboration partners 
The curriculum has very good collaboration relations with national and international partners. For 
example, in the years 2018–2019 a curriculum development working group was run on the 
curriculum, involving 12 members from all microbiology laboratories of health care institutions and 
the microbiology teachers of the curriculum.  
 
The collaboration with international partners is diverse. One focus of internationalisation is the 
collaboration aimed at facilitation of student mobility on the curriculum. For example, the 
collaboration with Oulu University of Applied Sciences was targeted to the identification of 
institutions for practical training where the relevant learning outcomes could be achieved and a 3-
party assessment of practical training could be carried out. As a result of collaboration the teaching 
staff members of the college have been visiting partner institutions since 2018 to evaluate the 
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conditions for the achievement of learning outcomes on practice sites and at the same time carrying 
out a 3-party feedback on student performance.   
 
Curriculum coherence 
General learning outcomes of the curriculum and learning outcomes of the modules are coherent 
and in accord with the requirements established by the Higher Education Standard. Coherence of 
the curriculum is ensured by a continuous and systematic development of the curriculum.  Feedback 
on the curriculum is collected with the help of surveys from the students and graduates, from the 
representatives of the employers in the curriculum board and from the supervisors of practical 
training. The teaching staff members give their feedback on the curriculum during development 
interviews.  
 
Examples on the division, sequence and cohesion of subjects: 

 There is horizontal cohesion between subjects of Anatomy-physiology and Histology in the first 
study year, where the histological detection of tissues and organs with the help of microscopic 
techniques is studied; 

 A subject following in the second year provides vertical cohesion of the knowledge and skills 
acquired in Histology with Pathology subject where the microscopic and macroscopic 
pathological processes of the organs and organ systems are studied, associating them with 
common diseases. Pathology is followed by subject Pathology laboratory technology, where the 
preparation of histological and cytological samples is studied, including critical evaluation and 
analysis of the quality of the prepared samples as well as working in a team;   

 The third study year includes Cytology, one of the subjects in the pathology module, including 
the identification of pathology on the basis of cytological samples. Finally, within practical 
training all the acquired knowledge and skills are applied in clinical settings. 
 

Examples on the improvement of curriculum cohesion based on feedback: 

 In the academic year 2017/2018 it appeared that the expectations of supervisors of practical 
training on microbiology exceeded the actual skills of students. In 2018 a working group was 
formed by the curriculum, engaging the representatives of microbiology laboratories of health 
care institutions and the teachers of the curriculum. From 2018 to 2019 the working group 
analysed and improved the learning outcomes of microbiology established for practical training 
in different study years, following the principle that the tasks performed during practical training 
should become gradually more complicated. The working group also analysed the connection 
between the achievement of learning outcome of practical training and the content and volume 
of Microbiology subject, as well as the content and volume of basic subjects required for 
successful performance of practical training. One essential proposal of the working group was to 
change the location of pharmacology studies within the curriculum, including also the 
specification of the relevant topics to be covered (antibiotics and antibiotic resistance). Based on 
the proposals changes were made to the curriculum. Based on the results of the working group 
activity we can assume that the employers’ expectations in relation to our students’ skills are in 
accord with the actual knowledge and skills acquired by the students. 

 
Supporting the development of general competences within the curriculum 
The curriculum includes several subjects the completion of which supports duly the development of 
transferrable knowledge, skills and attitudes, e.g. Communication psychology, Social psychology, 
Conflict psychology, Philosophy and ethics, Academic reading and writing, Basis of research, 
Management, Entrepreneurship.  
 
Students are involved in different ways in the organisation of the college events, developing the 
students’ creativity and initiative as well as their communication and teamwork competences.    
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Examples on student involvement: 

 the organisation and conduct of the events related to the researchers night festival by the 
Science Centre AHHAA; 

 the organisation and conduct of the International day of BMLS;  

 the organisation and conduct of health awareness days. 
See also chapter 3.12. 
 
Major curriculum changes of the last three years 

 According to the EPBS recommendations on the minimal amount of practical training carried out 
in clinical settings the volume of practical training was increased, forming now 25% of the total 
volume of the curriculum. At the same time the volume spent on pre-clinical training in clinical 
chemistry and pathology was decreased. Observation practice was added to the curriculum for 
first year students; 

 The development of teaching methods involved an increase of the amount of e-learning courses 
(in total nine subjects in the volume of 25.5 ECTS credits, the amount of teaching via 
videoconferencing increased about 25% due to the instruction carried out in Tallinn and in 
sessions. Five teaching staff members started to use video lectures within four subjects; 

 To improve the teaching of general competences on the curriculum the psychology studies were 
reviewed and revised, removing General psychology subject and starting with Communication 
psychology in the first year, followed by Social psychology (with an emphasis on teamwork) and 
Conflict psychology. Developmental psychology and Crisis psychology were added to the list of 
elective subject courses. 

 
Strengths: 
1. The curriculum development process is planned, systematic and continuous, enabling the 

collection of feedback on the effectiveness of planned activity implementation and the conduct 
of additional curriculum development activities, if needed.   

2. The curriculum is developed and implemented in collaboration with the employers, 
collaboration partners in health care institution laboratories and higher education institutions 
abroad.     

 
Improvement area: in 2018 the professional standard of biomedical laboratory scientist was 
updated; due to the standard revision, the cohesion between the curriculum and the professional 
standard should be analysed and a required curriculum revision performed. Planned improvement 
activity: drawing up an action plan for 2019/20. 
 
4.2.2. LEARNING, TEACHING AND ASSESSMENT 
 
Supporting student abilities and development, alternative choices on the curriculum 
Students’ different needs and preparation are taken into account in the process of studies. To even 
up the levels of prior educational preparation some basic subjects of the curriculum are conducted 
in the way of elective subjects (e.g. Basis of chemistry, Biochemistry, Russian language, Estonian 
language), learning skills are developed in an elective subject Self-direction. Based on their individual 
learning needs, the students can practice their skills in the college skills labs within independent 
work. Depending on the topic, the students can use the appropriate guides or educational videos for 
their independent practising of skills. Pre-registration for the use of a skills lab is needed in order to 
ensure the presence of the supervisor in case a student has questions within their independent 
practising. Group works are a good way to discuss with fellow students the issues that can be solved 
in different ways, some of which may be quite complicated. This way the skills of different students 
(managers, teachers, learners) are implemented. Devices of social media are used in teaching and 
study. The teachers give continuously feedback on student papers, tasks and demonstrated skills. In 
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case a student has to re-sit an exam or pass/fail assessment a consultation is offered first. Video 
lectures have been on the topics that are more complicated. An individual study plan can be drawn 
up for students who are talented or quick at learning.    
 
A student is given feedback on their learning by formative assessment and self-assessment. In case a 
student has problems in relation to their studies counselling is given by the studies specialist on 
potential solutions of the problems. Consultations by the psychologist are available to students. The 
organisation of studies is flexible, enabling the combination of working for economic reasons and 
studies at the college.   
 
Students can apply for the recognition of prior learning and professional experience, taking into 
account the fact that quite many students admitted to the college have formerly studied in different 
educational institutions or have professional experience. According to an individual study plan, the 
students can apply for the performance of practical training during the summer holidays. 
 
Elective subjects 
The volume of elective subjects established by the curriculum is 10 ECTS credits. Elective subjects are 
prepared and offered considering different aspects and all students have an opportunity to make 
their choice from a sufficient number of subjects. The planning of elective subjects is based on the 
following principles: 

 To provide deeper specialist knowledge and skills  (e.g. Introduction to bioenergetics, 
Measurement accuracy); 

 To develop general knowledge and skills (e.g. Crisis psychology, Self-direction); 

 To inform about current and new trends in the specialist field (e.g. Point of care testing); 

 To teach the integration of specialist knowledge and skills in the applied field of the study 
pathway (e.g. Applied microbiology); 

 To explain the current issues in society (e.g. Lifestyle drugs, Introduction to prebiotics and 
probiotics); 

 Topics related to health and wellbeing of students (e.g. Aromatherapy, Massage). 
 
For international students there are elective subjects in English, giving information about Estonia.  
 
Examples: 

 Parasitological situation in Estonia, 1 ECTS credit (M.Remm); 

 Point-of-Care Testing, 1 ECTS credit (A.Orav, M.Remm); 
 
Study content, study methods and assessment 
Teaching and assessment methods 
Diverse study methods are used in the conduct of teaching and study, including classical study 
methods as well as modern active learning methods; academic lectures as well as enhanced lectures 
are in use. Classical practicums are used alongside with practicums with a problem-based structure. 
Individual work is increasingly substituted by group work in seminars.  The method of Journal Club is 
used in the subjects regarding research methods. In 2019, an interprofessional subject course is 
going to be developed on the topic of laboratory testing to be organised in collaboration with the 
students of the MW and N curricula.    
 
The implementation of blended learning at the college in general is descried in chapter 3.8. Different 
possibilities of digital studies have been integrated into the study process, mostly in the form of e-
courses and courses with e-support. These study methods provide the students an opportunity to 
manage their time for studies in a way that suits them the best.   
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Assessment tasks are developed by a subject teacher, in a number of subjects assessment tasks are 
developed by a team of teachers. The clarity of assessment is ensured by the description of the 
assessment method and assessment criteria in a syllabus. In the development of assessment tasks it 
is essential that the assessment involves the relevant knowledge and skills the acquirement of which 
is expressed in learning outcomes. It is essential to assess what has been taught, incl. the 
implementation of the acquired knowledge and skills in a new situation. The objectivity of 
assessments is ensured by giving the same assessment tasks to all students (due to a small size of 
student groups it is possible to ensure that the content of assessment tasks is not spread from 
student to student). Assessment criteria of an assessment task have been developed and provided in 
an assessment sheet. There is an assessment sheet for each student that is introduced to a student 
after an exam. Based on the formative assessment a student can plan their independent learning 
according to their individual needs, incl. the development of practical skills.   
 
Supervision of and feedback on independent work 
There are guidelines for the conduct of all independent learning assignments that are available to 
the students in the SIS. A syllabus includes a description of an independent learning assignment, 
including all the deadlines and assessment criteria. The guidelines include information about how to 
have contact with the teacher in case there is a need to discuss the questions related to the 
performance of the assignment.   
 
The teachers give feedback in different ways, depending on the structure of the subject and the 
nature of the task. In some subjects the feedback to students or a group of students is given by the 
teachers before the presentation of the task in seminar or submission of the task on Moodle. This is 
a purposeful activity, giving a student sufficient time for improving their work and finding 
appropriate answers to the questions. The provision of feedback in this way is essential when the 
tasks are also visible to other students on Moodle. Sometimes the students get feedback after their 
presentation in seminar; in that case the aim is to assess the ability of a student to answer the 
questions without any special preparation time. In both cases the feedback on the student task is 
also given by other students; sometimes a group of students gives feedback on a task in the form of 
a review. 
 
The student feedback on the process of final theses preparation is good. In some cases they think 
that their need for supervision is bigger than 30 hours that is established in the guidelines for final 
theses. A student and the supervisor conclude an agreement about a good supervision practice, 
including, for example, the responsibilities of both parties in the work process, the meeting of 
deadlines etc. It is clearly stated in the agreement that a student takes responsibility for their 
studies. The supervision experience of the teachers shows that the time management by students 
and their ability to meet the deadlines has improved in recent years. 
 
Learning environment 
The learning environment of the college is duly supporting the implementation of different study 
methods and the investment planning is following the principle that step-by-step all skills labs should 
have modern equipment for the conduct of practicums in the specialist fields. For example, in 2017 a 
skills lab for pre-clinical training of blood sampling was equipped; 2018 – a haematology and clinical 
chemistry skills lab; 2019 – a microbiology skills lab; 2020 – a pathology skills lab and 2021 – a skills 
lab for molecular diagnostics. 
 
The skills labs used by the curriculum are study labs equipped considering the number of students 
on the curriculum, ensuring an effective use of the skills labs. The skills labs can be used for 
independent learning and practising of skills in case there are no scheduled teaching and study. The 
skills lab for blood sampling is also used for the conduct of training of students from other curricula 
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of the college (e.g. nursing and midwifery) and the skills labs of pathology, microbiology, molecular 
diagnostics and chemistry are also used for the conduct of studies of students of environmental 
health.  
 
The requirements of occupational safety are constantly followed in the study process. Occupational 
safety principles are taught to students in Basis of laboratory work; on completion of the topic on 
working environment the students have a test that has to be passed successfully. Before first 
practical training the students have to study once more the safety guidelines in the skills labs, pass 
an instruction and sign the relevant safety document, confirming that they know the safety 
requirements. The students pass a similar procedure before first practical training of each laboratory 
field. The safety instructions are available to the students of the curriculum in all the skills labs. 
Waste handling in the laboratory is taught to the students in subject Working environment and the 
relevant instructions are available in the quality manual and in a place visible to students. An 
instruction is followed by signing the relevant document, confirming that they know the waste 
handling rules.  
 
Practical training 
The volume of practical training of the curriculum is 46 ECTS credits. Practice bases of the curriculum 
in Estonia have been categorised on the basis of the complexity level of practical training sessions. 
For example, practical training for first year students takes place in local and general hospitals, 
practical training for second year students in central hospitals and practical training for third year 
students in regional and bigger central hospitals. The choice of practical training sites abroad is 
based on the possibility to achieve learning outcomes and the opportunities of the particular 
institution. 
 
Assessment of student performance in practical training is based on the learning outcomes 
described in the practice book. Each student has a supervisor of practical training and a supervising 
teacher from the college. A student fills in the practice book on Moodle during their practical 
training, giving the supervising teacher an opportunity to monitor the achievement of learning 
outcomes by a student and the progress of practical training. The digital practice book includes a 
forum where the teacher and a student can communicate or, if required, use emails. Within three 
last days of practical training a student is given feedback on their achievement of learning outcomes 
and learning during practical training by a 3-party assessment. A 3-party assessment may take place 
in a face-to-face meeting or with the help of ICT technology, depending on the conditions suitable to 
all parties. 
 
Implementation of the RPL principles is regulated by the RPL procedure established by the college 
(see chapter 3.9.). In about 60% of the cases, the RPL system has been used for recognition of prior 
learning as part of the curriculum (Figures 24 and 25). 
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Figure 24. RPL statistics (in ECTS) in 2014–
2018 

Figure 25. Implementation of RPL (in ECTS)  in 
completion of curriculum in 2014–2018 

 
Alumni 
In order to facilitate the development of general competences of the students and increase the 
competitiveness of the graduates they are guided and supported to take part in national 
competitions as well as in international competitions organised by the EPB where the students of 
the college have been awarded prizes. The student works have been submitted to national 
competitions where a student of the curriculum was named a laureate. The students of the 
curriculum have made presentations in the international student conference of the college where 
they have also been awarded prizes. The students are consulted by the teaching staff members in 
preparation of presentations based on the student needs.    
 
The employers are satisfied with the preparation of the graduates of the curriculum and their 
employment rate is high. For example, 40 persons have graduated from the college on the 
curriculum of biomedical laboratory science in the years of 2016 to 2018, out of whom 28 are 
employed in the specialist field, 8 continue their studies and two went abroad. One graduate of the 
curriculum started master’s studies in Sweden in the academic year 2018/2019.   
 
Strengths: 
1. A very good learning environment with modern equipment and learning materials as well as the 

support by the teaching staff, enabling the students’ independent learning and training 
according to their individual needs; 

2. The graduates are competitive and expected specialists, a high employment rate and 
continuation of studies among the graduates; 

3. Sustainable planning of long-term investments that ensures the quality of studies; 
4. Readiness of the teaching staff for international collaboration in the organisation and 

assessment of practical training for students. 
 

Improvement area: implementation of flexible forms of study based on the employer need. Planned 
improvement activity: to analyse the opportunities for workplace-based study in biomedical 
laboratory science training. Improvement area: based on the development plan of the college, 
extending the opportunities for interprofessional training. Planned improvement activity: in 
2019/2020, a subject is planned to be conducted jointly involving nursing and midwifery students on 
the topic of laboratory testing. Improvement area: blended learning options should continuously be 
developed due to the studies taking place outside Tartu. Planned improvement activity: to plan 
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development activities and continuing education of the teaching staff based on the student and 
teacher feedback. 
 
4.2.3. TEACHING STAFF 
 
Teaching staff of the curriculum includes seven members: one with a doctoral degree, three with a 
master’s degree (incl. one teacher currently having the 2nd year of doctoral studies) and three 
members whose educational level is equal to a master’s degree (Table 15).  
 
Table 15. General data of teaching staff of BMLS curriculum as of 31.12.2018. 

 Posts (persons) PhD Master’s degree First level of higher 
education 

Docent 1.75 (2) 1 1 - 

Lecturer 0.5 (1) - 1 - 

Assistant 3.5 (4) - 4 - 

Teacher - - - - 

 
Two teachers have completed the curriculum of biomedical laboratory science at the college. Two 
teachers are employed in a health care laboratory, in addition to teaching at the college. All teaching 
staff members have taken several courses on teaching and learning.          
 
The membership and structure of the teaching staff is in accord with the needs of the curriculum 
and suitable for the achievement of the curriculum objectives. All teaching staff members have a 
qualification enabling their participation in the research and development activities in addition to 
teaching. As the number of students on the curriculum is small, the size of teaching staff is sufficient 
for the achievement of the objectives determined in the development plan of the college, i.e. 10.58 
students per teaching position in the autumn semester and 8.72 students per teaching position in 
the spring semester after the graduation of the fourth year students (including the students on 
academic leave). The average age of teaching staff members is 49 years, ranging from 65 to 30 years. 
It means that teaching staff includes only one member who is at the retirement age, but whose 
contribution in the position of docent is valuable for the head of department, colleagues and 
students. Three teachers in their fifties continue working at least for a decade before their 
retirement, members in their forties have about twenty years to work until their retirement and the 
youngest member of the teaching staff is having her third academic year as a teacher at the college. 
She is only starting her teaching career and will have sufficient professional experience until the next 
young teacher will be employed by the curriculum.     
 
Each academic year teaching staff members evaluate their results on the basis of the teacher’s 
competence model and student feedback. Development interviews are meant for drawing up plans 
for next academic year and a teacher determines and prioritizes their development objectives.  A 
teacher’s need for training courses or training in a working environment is approved in the 
development interview. All teaching staff members who are not employed in a laboratory of a health 
care institution have to pass training in a working environment in the volume of 40 hours after every 
three years. A report is made to the teaching team on the experience gained by a teacher in the 
working environment training.  
 
Teaching staff members of the curriculum form a strong team, sharing similar understandings of 
teaching, learning and the role of the teacher, as well as following the basic values of the college in 
their professional activity. Therefore, the teaching staff members are willing to collaborate in the 
development of the curriculum, teaching and assessment methods, supporting each other in 
teaching. The collaboration of the teaching staff with the teachers from other curricula is substantial, 
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including the conduct of interprofessional studies in collaboration with nursing and midwifery 
teachers in subjects Basis of nursing and Venepuncture. All teaching staff members have close 
collaboration with the partners in health care laboratories of Estonia within the supervision of 
students’ practical training. 
 
The docent is representing the curriculum in specialist networks, participating also in the EBLS. The 
aim is to be informed of the current trends in the specialist field, share the information with other 
members of the teaching staff and implement the obtained information and knowledge in the 
curriculum development. She also informs the members of the specialist association about the 
developments at the college. There is a good practice on the curriculum to present the results of 
final theses in the professional association. The docent represents the curriculum in the European 
association of BMLS. 
 
The teaching staff members conduct research in the same area what they are teaching (e.g. the 
pathology teacher’s research area is related to parasitology and the microbiology teacher’s research 
area is related to microbiology). The teacher of subjects related to the laboratory quality system is 
responsible for the quality system of the skills labs of the curriculum, including the development of 
the quality manual for the organisation and evaluation of the relevant work. He is also the President 
of the Association of Estonian Biomedical Laboratory Scientists. The teaching staff members 
contribute to the work of a specialist journal Eesti Laborimeditsiin published by the Estonian Society 
for Laboratory Medicine and the EBLS. 
 
Strengths:  
1. The teaching staff has motivation to develop, resulting in a reasoned identification of a need for 

in-service training and training in a working environment; the principle of lifelong learning has 
been adopted; 

2. The research and development activities of the curriculum are in a good balance with the 
teaching staff resources and support comprehensively the implementation and development of 
the curriculum.   

 
Improvement area: the teaching staff members with a scientific degree are needed to ensure the 
sustainability of curriculum development, internationalisation, research and development activities.  
Planned improvement activity: continuous support for postgraduate studies of the teaching staff 
(currently one teacher is continuing doctoral studies). 
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4.3. CURRICULUM OF MIDWIFERY  
 
 
Name of curriculum, level of 
studies: 
 

Midwifery 
Professional higher education 

Structural unit responsible for the 
conduct of curriculum: 
 

Tartu Health Care College 
Study and research structure 
Nursing and midwifery department 
 

Main compiler of curriculum self-
evaluation: 

Saima Hinno, PhD 
Head of department 
saimahinno@nooruse.ee, +3727370225 

 
Curriculum background: due to a need for educated midwives a school for midwives was founded by 
Professor Chr. Deutsch at the obstetric clinic of the UT in 1811 which is considered as the 
predecessor of Tartu Health Care College as well as the MW curriculum. In the course of time the 
curriculum content as well as the professional title have changed, although the year 1811 can still be 
considered as the very beginning of MW education. Due to full accreditation in 2004 and a change of 
the institutional status from a vocational education institution into a professional higher education 
institution the graduates of the MW curriculum are awarded the diploma of professional higher 
education. From 2017 the graduates of the curriculum are awarded the profession of midwife, level 
6, and they also have the competences required for working as a general nurse. The graduates 
register themselves at the National Register of Health Care Professional as midwives and also as 
nurses.    
 
The curriculum volume is 270 ECTS credits with the standard period of study 4.5 years.  
 
4.3.1. PLANNING AND MANAGEMENT OF STUDIES 
 
Management and development of studies   
The curriculum is led by the head of nursing and midwifery department Saima Hinno, PhD. The 
department includes 35.5 positions, 30.5 positions are filled by teachers with an employment 
contract and the rest of the positions are filled by teachers with an authorisation agreement.  
 
The management and development of the curriculum is supported by monthly meetings of 
midwifery teaching staff. The joint curriculum board of the MW curriculum and the N curriculum 
involves the representatives of the employers, students and professional associations from the fields 
of midwifery and nursing, e.g. the EMWA, the ENU, the UT as a collaboration partner, TallinnHCC 
and the Estonian Patients Union. Students of the curriculum are student members of the EMWA and 
their representatives are involved in the activity of the working groups (e.g. the ethics working 
group) and the council of EMWA.   
 
The development of curricula at the college is conducted on the basis of common principles and 
regulations (see chapter 3.7.). The curriculum is developed in accord with the following documents: 
national source documents, the development plan of EMWA, the strategic plan for nursing and 
midwifery in Estonia (2011–2020), the professional standard and the relevant international source 
documents (e.g.  ICM – essential competences 2018, Annex five 2017, extension of the EU directive).  
 
Inputs for the development of MW curriculum involve the following:  

mailto:saimahinno@nooruse.ee
https://www.nooruse.ee/index.php/et/korgkoolist/inimesed?query=&structure_id=37&submit=otsi
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1. the development trends in the organisation and administration of the health care system as well 
as social and political changes; 

2. the changes resulting from of the EMWA and the professional standard; 
3. the EU directives and their supplements in order to ensure the compliance of the curriculum 

with the EU requirements and the free movement of specialists within the EU. In addition, 
changes to the curriculum are made due to the revisions made in national framework 
documents; 

4. Recommendations made in the assessment report of the EKKA evaluation committee of the 
health care study programme group; 

5. feedback by the students and employers on the curriculum and the study process. 
 
The feedback from the employers and the collaboration partners is generally obtained through the 
curriculum board, in the collaboration meetings and in the supervision process of practical training. 
 
Examples of curriculum development based on employer feedback: 

 Analysis of the recording cards used in practical training and the opportunities for a purposeful 
organisation of practical training (2016/2017). According to the EU directive a graduate of the 
MW curriculum should have sufficient practical experience, for the documentation of which 
recording cards have been introduced, providing a midwifery student an opportunity to 
document their professional activity and reflect on their performance. According to the EU 
directives about 300 recording cards should be filled in to keep records of practical experience, 
but the recordings of the cards and self-reflection included substantial shortages mainly due to 
lack of time. In order to make practical training more effective the documentation requirements 
were revised, including the reduction of the number of recording cards to be filled in, but the 
documentation and reflection quality was expected to become considerably better as correct 
filling in of MW documentation is an essential competence and also an obligation established by 
legal acts. As a result of the development, the students can focus first of all on practical training 
and not so much on filling in formal recording cards. The whole practical experience is registered 
in the practice book as required by the EU directives; 

 The revision of the table of MW activities (revision in 2017/2018) is aimed to aggregate all 
practical MW skills to have an overview that is recorded within the whole period of studies. 
During specialist practical training sessions the supervisors assess the students’ performance 
level of practical midwifery skills (independent performance or performance assisted by the 
supervisor) and confirm it by signing and stamping.  

 
Examples of curriculum development based on student feedback: 

 Interim and final seminars of practical training involving the students and the supervisors 
(interim seminars since 2015/2016) are aimed to support the students’ personal and 
professional development (e.g. practical training sessions Maternity care I and Maternity care II). 
During specialist practical training sessions the students encounter for the first time cases of 
normal delivery as well as different obstetric pathologies, for coping with which a student needs 
psychological support  by their fellow students, supervisors of practical training and supervising 
teachers from the college. In an interim seminar the students reflect in a non-judgemental 
atmosphere on the situations they experienced regarding the association of theory with 
practice, giving them an opportunity to perceive better the level of professional responsibility 
and to be safely integrated into the professional activity; 

 Community service of the curriculum is predominantly related to the preparation and conduct of 
a cycle of lectures targeted to expecting families. Feedback given by the participants has been 
positive and supporting the students, i.e. 96% of the respondents evaluated the approach to and 
sequence of topics as appropriate and necessary; 82.5% answered that all covered topics were 
beneficial and facilitated their preparation for delivery and parenting. Proposals were made and 

http://ekka.archimedes.ee/wp-content/uploads/Assessment-Report_Health-Care_-FINAL.pdf
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the appropriate new topics were added to the programme, e.g. potential pregnancy risks related 
to pets (cats and toxoplasmosis) and safety issues regarding infants (incl. shaken child 
syndrome). Collaboration with the students of the environmental health curriculum was started 
to further develop the topic of safety and security of newborn babies, infants and toddlers. 

 
The curriculum is relevant and in accord with the needs of society:              

 at the national level, based on the consensus agreement approved on 15.11.2016 the number of 
students admitted to the MW curriculum is increased to 30 students per academic year  in the 
period from 2016 to 2020; 

 the extension of the midwives’ sphere of responsibility and the optimum use of their 
competence at different health care levels; 

 based on the data of EMWA, about  40% of the currently practising midwives are retiring in next 
5 to 7 years, making the preparation of the required number of qualified midwives essential. 

 
The MW curriculum is popular among student candidates and the admission competition has been 
high for years, on the average 6 candidates per student place. 
 
RDC activity in curriculum development 
Participation of the teaching staff in the research and development activity at the college in general 
is described in chapter 3.5. The RDC activity as well as international collaboration support the 
development of the curriculum. An emphasis is paid on student engagement in RDC activities, to 
ensure that the students’ choice of topics for final theses would provide evidence for the 
development of the profession and the curriculum. 
 
Examples of final theses defended on the curriculum in 2016–2018 that are related to curriculum 
development: 

 Self-assessment on achieving ICM core competencies among midwifery pre-graduates in Tartu 
Health Care College in years 2012–2016;  

 Involvement of fathers in maternity care – in collaboration with the MW network of Nordic 
countries Nordejordemodern. 

 
In addition, three research studies have been carried out on the curriculum, involving eight students. 
As of the spring 2019, one research study is being conducted on the curriculum in the field of MW 
and the curriculum is participating in the conduct of one research study regarding all curricula of the 
college on Learning and the factors influencing learning in practical settings, providing data for the 
analysis of midwifery student’ learning in the settings of practical training.   
 
The teaching staff members of the curriculum have actively managed (e.g. DeDiWe, Muddie) and 
participated in different international projects: 

 Project The Developer of Digital Health and Welfare Services 2015–2018 (DeDiWe) – designing a 
curriculum. The aim of the project was to develop learners’ digital competences in an 
international interprofessional team. Five students and two teachers of the curriculum 
participated in pilot testing of the curriculum in 2016. After completion of the project an 
international elective subject course was carried out in 2017- 2018, involving seven students and 
two teachers of the curriculum. One final thesis was compiled within the DeDiWe project that 
was related to the objectives of the project and the curriculum content – Mobile application’s 
theoretical model to support women with gestational diabetes mellitus, defended in January 
2019; 

 Project Multiprofessional Digital Developer (Muddie) has been carried out for two years in 
collaboration with Finnish and Latvian partners, involving the organisation of international 
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intensive courses. For example, in 2017 an intensive course Customer oriented service design in 
digital health and welfare was organised under the initiative of MW teaching staff at THCC; 

 E-Breast project – two teachers of the curriculum contributed to creation of the project content, 
the results of which have been implemented in a subject on gynaecological diseases of the N 
curriculum and the MW curriculum. 

 
The teaching staff members of the curriculum participate actively in the intensive programmes, 
focussing on cultural diversity in N and MW that are organised by international partners, e.g. from 
the year 2015 in Ghent, Belgium, and in 2016 in Coimbra. The experience and knowledge gained 
about multicultural MW is implemented on the curriculum within subject Internationalisation of 
midwifery.  
 
Examples of RDC activities at the national level: 

 The conduct of a clinical audit The quality of independent antenatal midwifery care in 
collaboration with the Estonian Health Insurance Fund, aimed to evaluate the compliance of the 
antenatal midwifery care with the current guidelines and the compliance of documentation with 
the legal acts; 

 Participation of two MW curriculum teachers in the conduct of an educational project Guiding 
breastfeeding and the integration of supporting of systematic collaboration at the primary care 
level in collaboration with the EMWA and the Gambling Tax Council. 
 

The teaching staff members of the curriculum contribute to the dissemination of research results at 
national and international levels.  
 
For example, three presentations have been made at international conferences within last three 
years: 

 EMA 2016 – Attitudes to normal delivery among the midwives of maternity departments of 
hospitals in Estonia. One poster presentation and one article published in the collection of 
research articles of the college;   

 ICM 2017 – Perceptions of preparation for childbirth amongst educators and participants, 
experience of normal delivery among the midwives of maternity departments of hospitals in 
Estonia; 

 ELACTA 2018 – Baby Friendly Hospital Initiative: mid-term evaluation of the implementation of 
the Breastfeeding Strategy.  

 
Examples of community service within teaching and study: 

 Since 2011 a cycle of 8 to 13 lectures targeted to the education of expecting families have 
systematically and regularly been carried out by the midwifery students under supervision of the 
teaching staff, forming part of teaching and study. The number of participants and the volume of 
lectures have been growing within the years, e.g. in 2012 the cycle of lectures was conducted 
once, but since 2014 the lecture cycle has been conducted two or three times in an academic 
year by engaging into professional activities the third and fourth year midwifery students, who 
are taking a cycle of nursing subjects. More frequent conduct of the cycle of lectures has 
increased the number of participants as follows in 2014 – 48; 2015 – 87; 2016 – 98; 2017 – 134; 
2018 – 196. The interest of participants has gradually been growing and the reliability of the 
education provided by us is evidenced by the fact that expecting families taking the educational 
programme for expecting families in the Women’s Clinic of University Hospital are also 
recommended to take part in the lecture cycle at the college.; 

 Participation in the conduct of health promotion projects gives an opportunity to contribute to 
the improvement of health awareness of the population (kindergarten children, learners of basic 
schools and gymnasiums). The students have an opportunity to perform within a project the 
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professional activities acquired in the course of studies, e.g. teaching how to wash hands, a girl 
becoming a woman, adolescent hygiene; 

 A workshop Informed choices of intimate hygiene were prepared in collaboration of the teachers 
and students of the curriculum within the health awareness days targeted to students of 
gymnasiums and the general public. In addition, a number of different topics have been 
prepared to disseminate midwifery-related information, e.g. Safe sexual intercourse and 
intimate hygiene, Risk-taking sexual intercourse.  

 
Taking into account the fact that the MW curriculum comprises one full-time lecturer position, the 
amount of research and the extent of national and international activity can be evaluated as 
optimum. 
 
Collaboration partners 
The curriculum has a number of national and international partners in collaboration with whom the 
development of the profession and the curriculum are carried out.  
 
Examples of collaboration with national partners in curriculum development  

 Collaboration with TallinnHCC – a representative in the curriculum board, the representatives 
participating in the seminar/defence of final theses, the representatives of both colleges are 
engaged in the working groups of research and education in preparation of a new national 
strategic plan for nursing and midwifery etc.; 

 The teaching staff members participate in the development of new strategic plans of the EMWA 
and the ENU; 

 Active collaboration with EMWA gives the midwifery students an opportunity to take part in the 
training courses organised by EMWA; these trainings are recognised in the completion of the 
curriculum based on RPL; 

 Regular meetings with the representatives and supervisors from the practical training bases, e.g. 
in 2017 the South-Estonian Hospital, in 2018 Pärnu Hospital, in 2019 Viljandi Hospital, the East 
Tallinn Central Hospital. The aim of the meetings is to consolidate the substantial collaboration 
between the college and the hospitals, offer support to the supervisors of practical training in 
relation to teaching, giving and receiving feedback, conducting final assessment and filling in the 
documentation about practical training;  

 The teaching staff members of the curriculum conduct continuing education courses for the 
representatives of other fields through the open college, e.g. a training course Delivery outside a 
hospital was given for the ambulance service staff members in Tartu and Valga, 1/3 of the 
training involving theoretical principles and 2/3 of the volume of the training involving 
simulation based training on practical implementation of initial manual techniques and for 
gaining experience of the whole process. Feedback provided by the participants was positive and 
complimentary.    

 
In collaboration with the Women’s Clinic of TUH Breastfeeding strategy 2014–2019 was drawn up in 
2013. By now a new working group has started the preparation of a strategy of the next period, 
involving two teaching staff members of the curriculum. The required theoretical part and practical 
skills have been added to teaching and studies. For example, in subject Study of breastfeeding, 
attention is paid on the development of practical recommendations and skills to ensure guidance of 
mothers on how to start with breastfeeding, how to induce the milk flow from the breast by rubbing 
and relieving techniques in case of milk engorgement in the breast or a clogged milk duct.  
 
The choice of international partners is based on the needs of the curriculum, e.g. teaching on 
particular topics, study methods. In 2017, collaboration was started with the Arcada University of 
Applied Sciences on the implementation and development of simulation based education and 
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training on the MW curriculum. The teaching staff members of the curriculum have participated in 
the introduction of the simulation training centre and the curriculum development in Arcada. One 
teacher from the Arcada University of Applied Sciences in collaboration with our teaching staff 
conducted a practicum involving simulation based training on pathological delivery. International 
collaboration involves also student mobility, students passing practical training abroad based on the 
Erasmus+ programme, research collaboration in the Nordejordemorden network and contributing in 
collaboration with partner educational institutions to joint intensive programmes Multicultural 
nursing and midwifery.  
 
The teaching staff members of the curriculum have participated as experts, for example, in the work 
of the advisory body The Estonian Committee on Breastfeeding Promotion of the MoSA, in guideline 
working groups of the Estonian Health Insurance Fund etc.; this experience has been shared with 
colleagues from other countries. For example, in May 2017 the curriculum was visited by 50 
midwives from Latvia with an aim to have an overview of midwifery education and clinical MW 
practice.  
 
Several teachers from other countries have been engaged in the conduct of teaching and study on 
the curriculum. The number of teachers from other countries and the volume of teaching conducted 
by them are increasing slowly but continuously. Annual volume of teaching in English conducted by 
teachers from other countries is about 6 hours. The teachers of other countries are continuously 
consulted regarding the topics of teaching methods and the organisation of practical training (e.g. 
collaboration with the Nordic Network for Midwifery Education/Nordejordemodern, participation in 
the councils and education working groups of the European Midwives Association and the 
International Confederation of Midwives (hereinafter ICM). In coming years more emphasis will be 
paid on an active involvement of international colleagues as experts, creating conditions for their 
contribution to teaching on the MW curriculum.   
 
Curriculum cohesion 
In collaboration with the EMWA council the horizontal and vertical cohesion of the curriculum is 
analysed, including the compliance of learning outcomes with the professional standard 
requirements and the labour market needs; it is also analysed whether the learning outcomes can 
be achieved and the professional development ensured.  
 
Learning outcomes are formulated in a learner-centred way. The connections between the 
objectives and learning outcomes of the curriculum and the modules are clear; the division of 
subjects into modules is purposefully justified. Diverse study and assessment methods are 
implemented, e.g. to connect theoretical knowledge with practice, case-based tasks are solved 
either theoretically or in combination with components of simulation based training. Self-reflection 
and continuous feedback by the teachers are essential in order to acquire midwifery skills and 
develop professionally. Theoretical studies precede practical training and the midwifery activities 
that are relevant for the particular practical training session are trained before practical training in 
the skills labs of the college either as separate skills or as complete midwifery cases. Conditions for 
an access to the summative assessment of each specialist module are described in a syllabus. For 
example, to pass successfully module Maternity care I, a student should first pass the following 
subjects Normal delivery, Normal puerperium, Study of breastfeeding, Pharmacology, Nursing 
activities II and practical training Maternity care I. Professional development is supported by subject 
Fundamentals of midwifery that is taught in parallel with theoretical studies.   
 
After the completion of each specilist module the students give feedback orally as well as in written 
form in the SIS. The student feedback is analysed and the results are discussed in the team meetings 
of teaching staff, based on which changes are made, if required. All the midwifery teaching staff 
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consists of practising midwives and the current professional experience ensures an efficient 
association of theory and practice, and individual needs for professional development are directly 
related to the development of the profession.  
 
Supporting the development of general competences within the curriculum 
Assignments of different subjects/modules facilitate the implementation of a creative approach, e.g. 
the visualisation of a delivery environment, educational activities for expecting families form part of 
daily studies (4 ECTS credits), learning assignments in subject Human health (development toys, 
information materials for adolescents), health promotion projects (activities targeted to the 
population, promoting the health awareness of the population etc.), representing the college in 
different events and occasions etc. The activities supporting the development of general 
competences are based on the principle of community service that is highly appreciated by the 
college. See also chapter 3.12. All specialist subjects and modules are aimed to prepare the 
graduates who are willing to develop their field. 
 
The development of general competences is supported by the study and assessment methods that 
facilitate a comprehensive approach to midwifery practice in pass/fail assessments and in final 
assessment. For example, in subject Risk-related pregnancy, theoretical studies are commenced in 
parallel with case-based tasks to be solved either individually or in pairs. After the theoretical studies 
of each following syndrome or disorder, a new symptom or a description of a condition covered in 
theory is added to the case being solved. In addition to the implementation of theoretical knowledge 
the solving of case-based tasks gives an opportunity to recognise and solve ethical dilemmas, to 
perceive the competence limits and the responsibility of a midwife, as well as to understand the 
need for interprofessional collaboration.   
 
Major curriculum changes of the last three years 
In 2017 changes were made to the curriculum adopted by the college council in 2014; the changes 
were about the volume of subjects and their location in the curriculum.  
 
Anatomy and physiology I (4 ECTS credits) is in the first semester of the first year and Anatomy and 
physiology II (2 ECTS credits) in the second semester of the first year – two subjects (in 2017) instead 
of one anatomy and physiology subject. The change was made based on student feedback and was 
aimed to a more even distribution of student study load.  
 
In addition, the cohesion between the subjects as well as the assessment have been improved. For 
example, in module Maternity care I, the cohesion between different subjects was analysed and the 
sequence of subjects based on their content was improved, supporting the achievement of learning 
outcomes, facilitating a comprehensive understanding and providing a better preparation for coping 
in practical training. The case-based tasks are created on the basis of real life situations occurring in 
practice, a comprehensive approach to the midwifery care service provided to a woman/family and 
the principles of woman and family centeredness.  
 
In module Maternity care II, gynaecologists were involved in teaching of medical topics. Teaching of 
the topics corresponding to the competence and the spheres of responsibility of midwives was 
revised by midwives (counselling in case of gestational diabetes, counselling in preeclampsia 
prevention). Simulation based training was integrated into the conduct of pre-clinical training on 
pathological delivery. Due to the changes in society and an increased encounter with women with 
different cultural backgrounds, topics like female circumcision and the relevant midwifery care were 
added to subject Gynaecological diseases.   
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Based on the principles of patient safety and in order to provide a better preparation for practical 
training in the maternity department, the teaching of medication administration was reorganised on 
the curriculum.  
  
Strengths: 
1. Supporting the professional development and identity of midwife from year one, active 

engagement in community service and in the activities of the professional association; 
2. Close collaboration with the practice bases and the professional association; collaboration with 

the ethics working group of the professional association, involving the students and extending 
the focus on topics of midwifery ethics. 

 
Improvement area: more effective collaboration with Tallinn Health Care College in the conduct of 
midwifery studies and in the development of professional identity. Planned improvement activity:  
to develop collaboration with the midwives association and Tallinn Health Care College in the field of 
general midwifery subjects, for example, to offer jointly general subjects like Fundamentals and 
ethics of midwifery and Legislation. 
Improvement area: due to social and cultural aspects, the midwifery students should be prepared 
for working with women and families coming from different language and religious environments. 
Planned improvement activity: in 2020/2021, the development of a subject Multicultural nursing 
and midwifery is planned.   
 
4.3.2. LEARNING, TEACHING AND ASSESSMENT 

 
Supporting student abilities and development, alternative choices on the curriculum 
Student ability to cope independently in the process of acquiring the specialist qualification is 
supported in teaching and study. From the first semester, attention is paid to the development of 
learning skills, e.g. at the beginning of studies subject Self-direction is started, aimed to provide an 
overview of core concepts in pedagogy, different approaches to teaching and learning, experience of 
group work, self-analysis, feedback giving and the use of different study methods. The students 
analyse themselves as learners and identify the learning styles and learning methods that suit them 
the best. Supporting the development of professional identity is started in the first semester with 
subject Fundamentals of midwifery.  
 
The students have a possibility to independently practice different practical skills in skills labs of the 
college so that a student could learn at own tempo and at the time suitable to them. The teaching 
staff members are available to students at agreed on time, giving individual feedback on the 
performance level and answering the questions. Special needs of students are taken into account on 
the basis of a particular case (e.g. for health reasons or return from academic leave). It is possible to 
study on the basis of an individual study plan. A student is given feedback on their learning (e.g. 
before and after a module exam). In case a student has problems with studies counselling is 
provided by the studies specialist, if required, the teacher in charge and the head of department are 
involved.  
 
Studies on topics in a subject are supported by very good instructional materials of the curriculum, 
that facilitate independent learning. There is a possibility to participate in consultations that are 
provided by the teaching staff members to facilitate student learning; opportunities for re-
assessment have been extended (e.g. according to the study regulations two additional re-
assessment opportunities for a charge). The students are helped by the teaching staff in the 
preparation of oral and poster presentations, in publishing articles and presenting in conferences. 
For example, the students made presentations at the spring conference of EMWA: Involvement of 

https://siseveeb.nooruse.ee/video/videos/42/g-nekoloogilised-infektsioonid-ja-protseduurid/
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fathers in antenatal care in 2014; Attitudes to and experience of normal delivery among the 
midwives of maternity departments of hospitals in Estonia in 2017. 
 
Elective subjects 
The volume of elective and optional subjects established in the curriculum is 9 ECTS credits.  A 
student can choose according to their interests among the elective subjects offered to all students of 
the college or to students of the N curriculum. Elective subjects meant for the midwifery students 
only are also offered in the department, e.g. Basis of counselling (2 ECTS credits). Elective subject 
courses are offered in collaboration with the professional association, e.g. trainings and conferences 
in the professional field that are offered by EMWA can also be participated by the students; the 
participation is recognised in the completion of the curriculum based on the RPL system.  In the 
academic years 2017 and 2018 an elective subject course The digital environment in health and 
welfare services and its ethics and regulations was conducted in international collaboration of 
students and teachers from the Laurea University of Applied Sciences, the Arcada University of 
Applied Sciences, the Metropolia University of Applied Sciences and the Riga Red Cross Medical 
College. Students of different fields (e.g. information technology, economy, care work, social welfare 
and health care) were working and studying together in the same elective course.    
 
Study content, study methods and assessment 
Teaching and assessment methods 
Purposeful and efficient study methods are used on the curriculum based on learning outcomes. 
Assessment methods are planned on the basis of learning outcomes and the teaching staff members 
ensure that the implemented methods really assess the achievement of learning outcomes. For 
example, an online test is used for the assessment of fact based knowledge in module exams. A case 
study enables the assessment of professional knowledge and practical skills, but also the level of 
transferrable competences and the readiness to provide a culture sensitive midwifery care service. 
Training courses for the teaching staff on the implementation of different teaching methods are 
organised by the college. Diverse teaching methods are used for the achievement of learning 
outcomes, e.g. different types of lectures, demonstration, discussion, simulation based training, 
argumentation, world café method, upside down classroom model etc. All specialist subjects have e-
support and the Moodle environment is in active use. Integration of digital technologies into the 
study process, the supporting of a modern approach to learning at the college in general is described 
in chapter 3.8.  
 
The syllabi include a clear description of assessment criteria and the minimum level for the 
achievement of learning outcomes. A student can assess oneself and they are also provided 
feedback after pass/fail assessments and exams (incl. on learning, assessment in general, 
assessment of own contribution, the organisation of studies); after the defence of final thesis a 
student can give feedback on the curriculum as a whole. Assessment of final theses is based on the 
guidelines for final theses and their defence established in the department, including the 
specification of assessment criteria. 
 
Non-differentiated formative assessment is mostly used during the studies; differentiated 
assessment is used for summative assessment of module exams. In all specialist module exams (at 
the end of years 1, 2 and 4) in addition to the achievement of learning outcomes of the module also 
general competences are assessed. To ensure the effectiveness of assessment it is carried out in two 
steps, the first step includes a test meant for the assessment of fact based knowledge, a positive 
result of which gives an access to the second step of the exam. The second step involves solving a 
comprehensive midwifery case, including the demonstration of theoretical knowledge and practical 
skills and their integration in order to provide a woman-/family-centred care. All module exams are 
assessed by an assessment committee, involving the whole teaching team of that module. After a 
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specialist module exam a student is given feedback by the assessment committee on the level of 
student performance so that a student can have a clear understanding of their further development 
needs. In addition, a student can give feedback on their own coping in the exam and on the level of 
their preparation. The whole learning and assessment process is supporting the growth of a student 
in order to become a midwifery specialist. 
 
Supervision of and feedback on independent work 
The teaching staff members supervise and provide feedback on independent learning tasks of 
students individually as well as for a group. Supervision is based on general guidelines established by 
the college, guidelines for independent learning tasks and the individual and professional 
development needs of students. For example, a student returning from an academic leave needs 
support to achieve the basic level of professional knowledge in order to continue their studies. For 
this purpose individual meetings with teachers are organised or an opportunity to participate in the 
studies of a younger student group and participate in self-assessment on the basis of self-
assessment tests. The Moodle environment is actively used, depending on the content of the 
subject. All syllabi include a description of the content and assessment criteria of independent 
learning tasks that are reviewed and revised by the teaching team according to the needs.    
Feedback is given based on the subject and the task. The teaching staff members collaborate actively 
in teaching of midwifery topics, in the use of source materials and development of study materials. 
 
Example:  

 Seminars of final theses start in the third study year with preparation of a project for final thesis. 
In the fourth year the project is finalised and defended. In the fifth year monthly seminars of 
final theses are organised, focussing on the content of the thesis. 4 or 5 members of MW 
teaching staff take part in the seminars and give feedback on the final theses under preparation. 
The above system, including a mandatory pre-defence of and feedback on final theses, has been 
in operation for 4 years. In addition, the students are given oral and written individual feedback 
by their supervisor(s), a continuous support is ensured in each step of final thesis. Due to the 
conduct of seminars, student satisfaction with the study process has increased and so has the 
quality of final theses. The assessment committees of final these are led by experts in the field 
from outside the college. 

 
Learning environment 
In the academic year 2016/2017 the priority was to update and improve the learning environment 
and equipment of the MW curriculum. New mannequins were bought by the college, e.g. a birthing 
simulator SimMom™ and a premature simulator Anne™. The maternity skills lab was equipped with 
innovative devices and aids, imitating an actual delivery room. Simulation based training is actively 
used on the curriculum, including the implementation of excellent equipment; the teaching staff 
members have acquired necessary methods and techniques. In order to ensure a continuous 
development of simulation based training methods, a relevant working group has been established 
at the college, involving also a representative of the MW curriculum. Skills labs, including the 
equipment and devices, for teaching midwifery subjects are modern and actively used by the 
qualified midwifery teaching staff. These rooms and the equipment (excluding the delivery skills lab) 
are also used by other curricula of the college and in the conduct of training courses of the open 
college, e.g. for the ambulance service staff members in Tartu and in Valga hospitals. In annual 
budget planning of the department a need for new equipment and devices is taken into account. 
Since the academic year 2018/2019 the recording equipment of the skills labs has been actively used 
in the conduct of simulation based training. 
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Practical training 
Practical training forms 39% of the total volume of the curriculum (106 ECTS credits). Practical 
training is integrated with the cycles of theoretical studies; its time and duration are regulated by 
the curriculum, the schedules for studies and for practical training. Practical training is carried out in 
health care institutions providing the midwifery and obstetric service in Estonia. Practical training is 
supervised by specialists in the field assigned by a practice institution and the teaching staff 
members of the college. The aim of practical training is to develop the skills of implementing the 
acquired theoretical knowledge in practice, as well as to acquire and develop practical skills, 
attitudes and preparedness for collaboration according to one’s professional competence. Within 
practical training a student documents their practical experience, filling in the recording cards 
according to the EU directive 80/155/EEC, as well as to the learning outcomes of the particular 
practical training session. The recording cards and the assessment given by the supervisor of 
practical training are submitted by a student for final assessment. At the end of each practical 
training session feedback is given by a student on the learning environment and supervision of 
practical training (a gradual course of practical training, content, getting answers to one’s questions). 
Different skills, development needs and strengths of a student as well as the supervision capability of 
a practice institution become evident in the process of practical training. For example, within 
practical training Maternity care I a midwifery student should have an opportunity to participate in 
normal delivery. In case the number of delivery cases is insufficient during the practical training 
session of a student, the essential learning outcomes cannot be achieved. Analysis of those 
situations is described in the diary of practical training, forming a basis for planning the learning 
outcomes for the next practical training session, and to be taken into account by the college while 
choosing the institutions for practical training. The conduct of practical training is student-centred, 
enabling to perceive a student’s responsibility and contribution in the provision of a quality 
midwifery care service. Demonstration and discussion are most commonly used assessment 
methods in clinical settings, while written assessment methods (practice diary, self-analysis) are 
preferred in the assessment by the supervising teacher at the college. Assessment in practical 
training is continuously monitored by the college to ensure the implementation of purposeful and 
feasible assessment methods. The assessment is conducted in two steps, the first step involves a 3-
party assessment of student performance of clinical practice, and the second step includes the 
assessment of and feedback on independent learning assignments and final assessment. The second 
step of assessment takes place at the college. 
 
Specialist practical training can be organised in a limited number of practice institutions and it is a 
real challenge for the curriculum to provide all students with places of practical training at the same 
time. The practice bases are interested in the organisation of practical training also in the summer 
time that may be an option to meet student wishes, if a student would prefer to take their practical 
training in a particular health care institution. Due to a limited number of places for practical training 
a unique opportunity was created by the teaching staff of the curriculum for the nursing students to 
pass their practical training Maternity care in the college skills labs. For the achievement of learning 
outcomes of practical training, the simulation based training is conducted under supervision, 
including one antenatal visit and one postnatal home visit engaging a real patient/client. The visits 
contain all the essential components of real life visits to facilitate the understanding of the 
competences and responsibility required and to recognise a need for collaboration between the 
obstetric and primary care settings in the provision of comprehensive care to pregnant women and 
to women/families after delivery. 
 
Practical training is organised in close collaboration with the practice bases. For example, in 2016 a 
meeting took place in the women’s clinic of TUH, involving a discussion on a need to extend the 
practical training sessions of final year students due to insufficiency of their documented practical 
experience in the field of midwifery. As a result of the discussion a regular collection of information 
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about the practical experience (based on the recording cards) was started at the end of the spring 
semester of the fourth study year. This in turn provides an input for planning the final practical 
training session on the basis of individual needs for gaining practical experience. Training for 
supervisors of practical training is based on an agreement between the college and a practice 
institution, e.g. basic training without a charge for supervisors of practical training is provided by the 
college based on a quality agreement, involving an analysis of current practical training and 
supervision experience. Two teaching staff members of the MW curriculum conduct the training of 
supervisors of practical training. 
 
Implementation of the RPL principles is regulated by the RPL procedure established by the college 
(see chapter 3.9.). In about 60% of the cases, the RPL system is used for recognition of prior learning 
as part of the curriculum, about 30% of the applications are related to recognition of work 
experience (Figures 26 and 27). 
 

 
 
Figure 26. RPL statistics (in ECTS) in 2014–
2018 

Figure 27. Implementation of RPL (in ECTS)  in 
completion of curriculum in 2014–2018 

 
Alumni 
About 50% of the admitted students complete their studies within the standard period of study. Due 
to a long period of studies and a 100% female student body on the curriculum the proportion of 
students on academic leave is considerably big predominantly for personal reasons (parental leave). 
The students returning from an academic leave are supported, providing them an opportunity to 
complete their studies in a flexible way on the basis of an individual study plan. 
 
A considerable number of students are employed in their final study year and commence their 
professional career after graduation from the college. The graduates of the curriculum give feedback 
on the curriculum and participate in the development of the curriculum through the professional 
association (EMWA). We have noticed a trend that students who have actively participated during 
their studies in the activities of international projects, the student council and the EMWA council are 
more willing to keep contact with the college. For example, they follow the developments and 
events of the college on social media, supervise the practical training of students and are more 
willing to give feedback for the implementation of improvement activities. The alumni are regularly 
met at the celebrations of the college anniversary. One of the priorities of the curriculum in coming 
years is a more active engagement of the alumni in the activities of the college.   
 
The graduates of the curriculum are highly evaluated and competitive specialists in the field. For 
example, the graduates of the curriculum are employed in the health care institutions providing 
obstetric care in Tallinn and one graduate has successfully started her master’s studies in midwifery 
in London. In the process of studies an emphasis is paid on the student involvement in research and 
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development activities and in community service, facilitating the development of student initiative 
creativity, openness and willingness to contribute. The students’ participation in competitions and 
other events of the professional field is supported. For example, the second prize was awarded to a 
final thesis of the MW curriculum in a national competition of student research studies in 2017. In 
the autumn of 2018 the MW students participated successfully in a competition Ettevõtlik noor 
(Youth enterprise) organised by Tartu city. 

Examples of curriculum development based on alumni feedback: 

 „It would be good to include the specific issues of breastfeeding counselling in the basic
midwifery studies “. As a result of the feedback the topics of different pathologies were added to
subject Study of breastfeeding, in the fourth study year;

 „In the third study year something could also be related to the field of midwifery“ – the
involvement of third year midwifery students in the conduct of the cycle of lectures for
expecting families was commenced. In addition, the midwifery teachers were involved in the
conduct of a subject on research methods in order to better integrate research with midwifery.

Strengths: 
1. Effective collaboration with the practice bases in supporting the supervision and the

achievement of learning outcomes;
2. Excellent learning environment with modern equipment, learning materials and support by the

teaching staff, enabling the students’ independent learning and training based on their
individual needs;

3. All students on the curriculum are engaged from first study year in health promotion activities
targeted to community service.

Improvement area: modest graduate involvement in and contribution to the development of the 
curriculum. Planned improvement activity: in 2019, the organisation of annual graduate afternoons 
is commenced aimed at discussions on graduate study and employment experience, as well as the 
identification of solutions for curriculum development challenges. Improvement area: extension of 
opportunities for specialist practical training in order to ensure the required practical experience and 
the achievement of learning outcomes for all students. Planned improvement activity: extension of 
opportunities for professional practical training in primary care settings (e.g. health centres 
providing primary midwifery care). 

4.2.3. TEACHING STAFF 

As of 31.12.2018 there are 42 teaching staff members in the department, including seven members 
in the field of MW (Table 16). In addition, the teaching on the curriculum is also conducted by seven 
teaching staff members of general subjects and 12 members of the N curriculum. The teaching staff 
of the MW curriculum involves highly qualified practising midwifes, including four members whose 
professional qualification in midwifery is at level 7, one member at level 6. One member has a 
certificate of competency in crisis pregnancy counselling.  

Table 16. General data of teaching staff of MW curriculum as of 31.12.2018. 
Posts (persons) PhD Master’s degree First level of higher 

education 

Docent - - - - 

Lecturer 1 (1) - 1 - 

Assistant 0.75 (2) - 1 1 

Teacher 2.25 (4) - - 4 
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As of the spring 2019, one full-time lecturer is employed by the curriculum, the rest of specialist 
teaching staff members have part-time employment. It is definitely a strength of the curriculum that 
the teaching staff members practise in the specialist field in parallel with their teaching duties, but at 
the same time it makes the organisation of studies more complicated, e.g. to find dates/time for the 
module exams and team meetings that suit all staff members. The organisation of studies and 
management of the teaching staff requires systematic planning of activities in advance. In the 
academic years 2017/2018 and 2018/2019 one visiting staff member was involved in the conduct of 
studies on the MW curriculum. The theoretical studies of module Maternity care II are conducted by 
gynaecologists who teach pathologies related to pregnancy, delivery and puerperium according to 
the learning outcomes of the curriculum. 

Teaching staff of the curriculum is led by the lecturer of the curriculum, close collaboration with the 
teaching staff and the teachers in charge of modules on the N curriculum is essential. Each year the 
teaching staff members have development interviews with the head of department, including a 
discussion about the training needs of teachers and planning and prioritising activities for the next 
year. The teaching staff members of the curriculum are teaching subjects of their professional field 
on other curricula. For example, on the PT curriculum the topics on human development and 
embryology, physiotherapy in obstetrics and in case of gynaecological diseases; the subjects on 
embryology, female health and male health are conducted on all curricula. 

In order to ensure the coherence of the curriculum and the professionalism of the teaching staff, 
rotation is implemented on the curriculum, i.e. the teaching staff members “exchange” among 
themselves the subjects and topics they are teachings. For example, in case one teacher has been 
teaching a subject on pregnancy and/or sexual education for a certain period of time, she will start 
teaching on delivery or the antenatal period the next academic year. The rotation facilitates the 
development of curriculum and subject content, as well as the professional development of the 
teaching staff. 

The teaching staff members serve as role models of midwife, contributing actively to teaching, RDC 
activities and professional development at national and international levels. The teaching staff 
members belong to national expert committees, e.g. to the advisory body The Estonian Committee 
on Breastfeeding Promotion of the Ministry of Social Affairs, baby friendly hospital initiative, a 
working group on the professional standards of crisis pregnancy counsellors, a working group for 
creation of information material Exercise in pregnancy under the initiative of active life cluster 
SportEST. The updated information has been included in teaching.  

For purposeful community service and to enhance the popularisation of the midwifery profession 
articles by the teaching staff of the curriculum are published in the college web-magazine Tervist! 
focussing on the profession and promoting health awareness, for example, Participation in the 
lectures of family education programme: acquired helplessness or an informed choice? (2015); 
Messages from midwives: breast cancer (2016); Messages from midwives: cervical cancer (2016); 
Avoiding pregnancy in a digitalised society (2018). 

In order to improve the quality of teaching and study the teaching staff participates in specialist 
networks, collaborates with other structural units of the college as well as with national and 
international partner organisations. Considering a limited size of the teaching staff, the volume of 
current research and development activity on the curriculum is optimal, but the 0.5 lecturer position 
on the curriculum must be filled to ensure continuous development of the curriculum and support 
the relevant research and development activity.   
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Strengths: 
1. All teachers on the curriculum are midwives practising in the field, ensuring high-level specialist

competences on the curriculum as well as in the conduct of training courses at the open college;
2. Rotation of the teaching staff members in teaching specialist subjects to support the cohesion of

subjects.

Improvement area: the number of lecturer positions should be increased in order to ensure the 
sustainability of the curriculum development, research and development activities. Planned 
improvement activity: active search for a midwifery teacher in Estonia or abroad to fill the lecturer 
position (0.5 workload) created on the curriculum in the spring of 2019. Improvement area: more 
international lecturers to be involved in the conduct of studies in order to maintain the graduates’ 
competitiveness in the internal and external labour markets. Planned improvement activity: 
involvement and implementation of international lecturers in the conduct of studies with an aim to 
share the best teaching and midwifery practices; in the spring semester of 2019 collaboration was 
started with an international lecturer in the preparation of a subject course. 
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4.4. VOCATIONAL EDUCATION CURRICULA 
 
At THCC initial vocational training is provided in four study programme groups: social work and 
counselling, child care and youth services, medical diagnostic and treatment technology, therapy 
and rehabilitation. Data of the curricula are given in Table7 in Chapter 3.7. THCC has the right to 
award the profession on all vocational training curricula. The curricula are reviewed and revised on 
the basis of revisions of professional standards and based on the feedback by the interest groups; 
the curricula have passed expert evaluation and have been approved in the EHIS: CW in 04.02.19; 
CWMHP in 28.01.2019; CM in 28.01.2019; EMT in 26.04.2019 and MAS in 28.01.2019. 
 
Development of vocational training is conducted on the basis of the general principles of the study 
and development activity of the college, there are no differences in the management and 
development of the study process regarding the study levels, the study programme groups or forms 
of study. In order to avoid duplications the self-evaluation of vocational training curricula is in an 
aggregate form, the specificities regarding the study programme groups are referred to in the text. 
The standards covered in chapters 3.1. and 3.12. of the self-evaluation report for institutional 
accreditation apply to all educational levels and all curricula of the college. 
 
Differences in the organisation of studies are related to two study programme groups (social work 
and counselling, child care and youth services) where school-based as well as workplace-based form 
of study are organised on the curriculum of CWMHP and on the curriculum of CM (Table 17). 
Workplace-based study is based on the employer’s need and it requires a working environment that 
suits to the conduct of studies. Taking into account a need for the achievement of learning 
outcomes, the focus of training content is adjusted according to the needs of the employer (e.g. the 
amount of subject content covered within the studies). 
 
Workplace-based form of study has been in use since 2016, it is constantly being analysed and 
developed. For this purpose we participated in the sprint of 2019 in a pilot project Recognition of the 
quality of workplace-based training in vocational and higher education that was aimed to harmonise 
the quality of implementation and development of workplace-based study in schools, providing 
them with a framework for the evaluation of quality of workplace-based study and for improvement 
of quality in future. The recognition process required self-evaluation of schools followed by external 
evaluation based on what schools are given a final report including feedback. Participation in the 
pilot project was a voluntary choice of schools. By the moment of submission of this self-evaluation 
report we have received the feedback report of the pilot project that forms a basis for planning 
improvement activities after the year 2019. 
 
Table 17. Differences in organisation of school-based and workplace-based forms of study  

Study 
programme 
group 

Curriculum Full-time school-based study in 
cycles  

Full-time workplace-based study 

Social work 
and 
counselling 

CWMHP 
60 ECVET 

Organisation of studies: 
Practical training forms at least ½ of 
the study volume (practical training 
and practicums). 
 
Practicums take place in study cycles 
under the supervision of a teacher. 
Practical training facilitates the 
reinforcement of knowledge and skills 
in a working environment.  
 
A place for practical training enabling 

Organisation of studies: 
Studies at the workplace form 2/3 of 
the study volume (mainly practicums 
and practical training, theoretical 
studies according to the competence 
of the enterprise) and take place 
under supervision at the workplace. 
As the study groups are formed of 
employees from different enterprises 
of Southern Estonia the contact-
based studies outside the workplace 
take place in the rooms of Tartu 
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the achievement of learning 
outcomes is ensured by the college, 
considering the needs and 
possibilities of a pupil.  Practical 
training takes place according to an 
agreed schedule.  A pupil is not paid 
for practical training.  

Organisation of studies: studies at the 
college take place in week-long 
cycles. 

Study content: the content of 
modules and subjects is determined 
by the curriculum that is based on the 
professional standard.  
Division of studies into theoretical 
studies and practical training is based 
on learning outcomes and take place 
in the college rooms, study visits and 
practice institutions.    

A learner in school-based study 
generally has no professional 
experience and therefore needs 
supervision in all aspects of the field.  

Health Care College. The achievement 
of practical learning outcomes is 
ensured in collaboration with 
supervisors at the workplace; a pupil 
is performing their study tasks at their 
workplace according to the work 
schedule.   

The suitability of an enterprise for the 
conduct of workplace-based study is 
evaluated in the course of concluding 
a quality agreement, a contract for 
practical training and/or a 3-party 
learning agreement.   

Organisation of studies: studies at the 
college take place in cycles. The 
length and frequency of the cycles is 
agreed with the employers.   

Study content: the content of 
modules and subjects is determined 
by the curriculum that is based on the 
professional standard.  Division of 
studies into theoretical studies and 
practical training is based on learning 
outcomes and take place in the 
college rooms, at the workplace of 
the learner according to the 
possibilities of the workplace. In case 
the achievement of certain learning 
outcomes is not possible at the 
workplace the performance of 
practical training is ensured by the 
college in another enterprise and 
within study visits where a learner 
can achieve the learning outcomes.  
A learner has professional experience 
in the field and it is necessary to 
identify their individual development 
needs regarding the work content, at 
the same time the achievement of all 
learning outcomes of the curriculum 
should be ensured. 

4.4.1. PLANNING AND MANAGEMENT OF STUDIES 

Curriculum management and development 
Vocational training curricula are led by the head of vocational education department Tiina Uusma. 
There are 6.25 positions in the department, 5.0 positions are filled by eight persons as of 
31.12.2018. In the academic year 2016/17 two new vocational training curricula were opened at the 
college – the client worker for people with mental health problems, level 4, and masseur/masseuse, 
level 5. To improve the development and coordination of studies the work in the department was 
reorganised and a position of lead teacher was established for each curriculum. The reorganisation 
has resulted in a more effective cohesion between the curricula and the subjects, because the lead 
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teachers are responsible for the implementation of development activities at the levels of topics, 
subjects, modules and curricula.  

Curriculum development at the college in general is described in chapter 3.7. Planning to open a 
vocational training curriculum is related to the needs of the labour market and is mainly started by 
the representatives of employers who inform the college about a need for training. Before opening a 
new curriculum an analysis of potential employment of graduates and the existing resources of the 
college is conducted that serves as a basis for planning the size of a study group, the membership of 
teaching staff (incl. a need for additional teaching staff members) and  the time for opening studies. 
Curricula are designed on the basis of valid professional standards and the vocational education 
standard or in cooperation with an employer based on their needs. All vocational training curricula 
at the college are based on professional standards.  

Curriculum development involves the learners, graduates, teachers and collaboration partners 
(Tables 18 and 19). The graduates as supervisors of practical training give feedback that is important 
for curriculum development; they also participate in the work of the curriculum board, making 
proposals for curriculum changes. Teaching staff members (under the leadership of the lead teacher) 
collaborate in the development of module content, the cohesion between the modules and the 
integrity of the curriculum within planning activities of an academic year and coordinating 
assessment issues. Material and technical resources of the college as well as the investments 
support duly the implementation and development of the curricula (see chapter 3.2.). 

Representatives of the college are involved in the development of professional standards and in 
opinion surveys (CW, level 4 – 2014; CWMHP, level 4 – 2015; EMT, level 4 – 2018; MAS, revision of 
level 5 – 2018) that gives an opportunity to take into account the needs of employers in the 
development of curricula at the college, incl. the determination of learning outcomes and the 
organisation of assessment of their achievement. All curricula at the college comply with the 
requirements of the professional standard and the college has the right to award the profession of 
CM, CW, CWMHP, EMT and MAS. 

Table 18. Examples of curriculum development based on feedback 
Study programme 
group  

Developments based on learner feedback 

Social work and 
counselling 

 In the studies of CWMHP the integration of theory and practical training was
improved (alternation of school-based weeks and workplace-based weeks,
interim seminars of practical training).

 More focus on the assessment and activation of a client, not so much on care
activities – the guidelines and tasks of workplace-based practical training were
specified in collaboration with the workplace-based supervisors.

 An elective subject Coping with a violent client (2 ECVET) was added to the
curriculum.

 Purposeful conduct of study visits to practice bases and other institutions.

 An elective subject Care after stroke was added to the curriculum of CW.

Child care and youth 
services 

 Based on learner proposals elective subjects Organisation of leisure time
activities for children and Care after stroke were added to the curriculum.

Medical diagnostic 
and treatment 
technology  

In 2017 feedback was given by learners that better venepuncture skills are 
required for the conduct of practical training. In 2018 cannulation was related to a 
venepuncture procedure during practicums about drug administration and 
assisting a nurse; the volume of practicums on drug administration was increased 
by 2 hours. 

Therapy and 
rehabilitation 

Topics of classical massage were started in semester 1 (formerly in semester 2) in 
order to better integrate theory with practice.  
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Table 19. Examples of changes due to collaboration and partner feedback 
Study programme 
group 

Changes due to collaboration and partner feedback 

Social work and 
counselling 

 Conduct of CW training outside Tartu (Põlva 2015, Jõgeva 2016, Võru 2017,
Viljandi 2017);

 In 2016 workplace-based study was opened for client workers for people with
mental health problems in collaboration with Maarja Küla SA, Tartu Maarja
Tugikeskus, MTÜ Iseseisev elu, SA Tartu Vaimse Tervise Hooldekeskus, MTÜ
Lõuna-Eesti erihooldusteenuste keskus;

 In 2018 school-based study was added for client workers for people with
mental health problems based on the need for workforce identified in the
OSKA (a system of labour market monitoring and future skills forecasting)
report;

 Practitioners with teaching experience are engaged in teaching;

 Training of first aid skills is performed before the first practical training period.

 Purposes are determined for study visits and observation practices, facilitating
the achievement of different learning outcomes (special needs + crisis
psychology + developmental psychology + violent client for CWMHP and CW)
Exchange of teaching staff with schools of foreign countries (Rotterdam
Albeda, Tampere TREDU, Helsinki OMNIA) within a project.

Child care and youth 
services 

 From 2016 workplace-based study for CM is conducted in collaboration with
the pre-school education department of Tartu city government. Different pre-
school education specialists (e.g. speech therapist, teacher of the children
with hearing disability, teacher of visually impaired children, music teacher
etc.) are involved in the conduct of studies;

 Since the academic year 2018/2019 first aid training is performed before the
first practical training period.

 Exchange of teaching staff with vocational schools in foreign countries
(Tampere TREDU) based on a project;

 Collaboration started with new international partners: Johanniter Akademie
Bildungsinstitut Mitteldeutschland, Germany;   Escola Técnica e Profissional
do Ribatejo SA Portugal.

Medical diagnostic 
and treatment 
technology 

 Practitioners from TUH, the Tartu Ambulance Foundation and the Rescue
Board are involved in the conduct of study for emergency medical technicians
on topic Patients with special needs at different ages; the topic was integrated
into the assessment task in the academic year 2018/2019;

 Exchange of teaching staff with vocational schools in foreign countries
(Rotterdam Albeda) based on a project;

 Pupils of EMT curriculum have an opportunity to perform practical training of
ambulance service abroad in collaboration with Johanniter Akademie
Bildungsinstitut Mitteldeutschland in Leipzig, Germany.

Therapy and 
rehabilitation 

 First aid training is performed before the first practical training period.

 Exchange of teaching staff with vocational schools in foreign countries (Well-
Tech) based on a project.

Vocational training curricula are relevant and in accord with the development of society: 

 The objective of the college is to offer training in compliance with the actual workforce
requirements in the fields of social welfare and health care. Results of research carried out in
these fields are published in the OSKA report, demonstrating a growing need for CW, CWMHP
and EMT with vocational education. The goal of the active aging strategy is to engage older
people (50 and above) in society and keep them socially active – a lot of CW and CM pupils (35%,
CM 31%) are at the age of 50 to 59 based on the OSKA report. A need for supervision and care is
increasing due to the aging population and special needs, resulting in a continuous need for
educated care workers, client workers for people with mental health problems and
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childminders. A need for CWMHP and the compliance of their competences with the needs of 
the labour market are evidenced by an increase of admitted pupils (2017 – 16 pupils, 2018 – 26 
pupils), the award of profession at level 4 to all graduates of the curriculum and the employers 
intension to have their employees trained at THCC; 

 The curriculum of CM is continuously relevant and in accord with the changes in society.  A need
for educated childminders is based on the qualification requirements established for the persons
providing childcare and planned changes in pre-school childcare institutions due to the
enforcement of qualification requirements for teaching assistants in 2020. Graduates of the CM
curriculum can work as assistants to kindergarten teachers. Due to the implementation of
workplace-based study the admission to this curriculum has doubled since 2016;

 The curriculum of MAS is relevant as new health centres, rehabilitation centres and spas are
opened in different parts of Estonia where masseurs with a professional certificate are the
preferred workforce. The number of office employees is increasing and their health condition is
often improved by massage procedures prescribed by an occupational health doctor. The
compliance of training with the requirements of the employers is evidenced by a fact that 90%
of the graduates in 2016 are employed in the field and a half of current pupils are offered a job
in a practice enterprise during their practical training.

Increasing emphasis is paid on the preparation of social welfare and health care workers’ ability to 
cope with persons with special needs at different ages.  All curricula contain the appropriate topics 
Table 20). 

Table 20. Topic of special needs covered by the curricula 
Study programme group  Curriculum Topics Volume  ECVET 

Social work and 
counselling 

CW Persons with special needs, types of special 
needs  
A child with special educational need – elective 

Care in case of mental and behaviour disorders 

Pervasive developmental disorders –  elective 

4 

2 

1 

2 

CWMHP Special needs (incl. mental disorders)       
Pervasive developmental disorders –  elective 

4 
2 

Child care and youth 
services  

CM Care and development of a child with a special 
need  
Care of a child with severe disability 

5 

4 

Medical diagnostic and 
treatment technology  

EMT Patients with special needs at different ages 2 

The compliance of the curricula with the needs of society is ensured by systematic development of 
professional standards and standard-based curricula in collaboration with the key partners. The 
compliance of the curricula with the needs of society is evidenced by a big proportion of graduates 
who are issued the professional certificate. 

International collaboration 
The team of vocational education department participates actively in the conduct of international 
projects aimed at curriculum development. 

Examples: 

 SAFHY – comparison of curricula in Estonia and Finland; creation of learning materials on joint
topics and the materials are used in teaching; language studies support the internationalisation
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in vocational education and the competitiveness of graduates in the open labour market of 
Europe; 

 WellTech – topics of the CW curriculum. The project is aimed to develop solutions that facilitate
independent coping by the elderly in their home environment and to integrate these solutions
into the curriculum. To achieve the aim of the project Finnish, Dutch and Estonian curricula,
teaching methods and subjects are compared in order to determine the subjects where the
learners could instruct the elderly on the use of the developed solutions. In collaboration a
subject named WellTech is developed to be first introduced as an elective subject for the
vocational training curricula in the field of health care.

The volume of current learning mobility and development projects used for curriculum development 
is considerably big. The pupils of vocational education can have practical training abroad within a 
project. First projects were meant for the pupils of the CW curriculum, in 2017 the curriculum of CM 
was involved and in the autumn of 2018 also the curriculum of EMT. Participation in learning 
mobility and development projects has its limitations due to a short standard period of study for one 
or two years and also to the fact that the majority of pupils are adults with families and permanent 
employment. Participation in projects in the current volume supports curriculum development and 
the improvement of study quality. Learning mobility on the CW curriculum has taken place since 
2014 and on the CM curriculum since 2016. In 2018 a learning mobility project was carried out for 
pupils of the EMT curriculum. The college has planned to apply for the Erasmus+ charter for all 
pupils and teaching staff of vocational training curricula to develop mobility, compare the curricula 
and improve the competences necessary for international collaboration. 

International collaboration has been a good opportunity to compare the college curricula with 
similar curricula in other countries and plan joint development activities.  

Examples: 

 SAFETY – the CW curricula in Estonia and Finland were compared in order to identify the
similarities and differences and develop jointly learning materials. As a result of the project a
platform was designed, including the learning materials created jointly by the partners. Currently
the learning materials are used on the curricula of vocational education (CW, EMT) as well as in
professional higher education (N and MW);

 To compare the EMT curriculum four teaching staff members visited a partner school in Leipzig,
including also an introduction to teaching/learning methods and an evaluation of opportunities
for practical training. The result is that in 2019-2020 four pupils of the EMT curriculum can
perform their practical training in Leipzig;

 The comparison of the CM curriculum has been discussed in preparation for practical training
abroad in the course of learning mobility projects, in order to identify the possibilities for the
achievement of learning outcomes in collaboration with a partner school (Tampere TREDU,
Escola Técnica e Profissional do Ribatejo SA Portugal). As a result agreements have been made
for the performance of CM practical training Care of a child with special needs in Tampere and
Santarémi.

Supporting the achievement of learning outcomes 
The accordance of objectives, learning outcomes, study content and methods, assessment criteria 
and assessment methods of vocational training curricula is ensured by:  

 Purposeful and systematic development and revision of the implementation plans in teamwork;

 Counsellors from INNOVE can be engaged in the development of implementation plans; the
counsellors support the curriculum developers to ensure the cohesion of objectives, methods
and assessment;
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 The curricula and implementation plans are evaluated by the EHIS experts before their approval
and the experts recommend improvement activities, if required;

 Revision of the implementation plans is generally done in collaboration with the representatives
of schools teaching in the field, making it possible to take into account the feedback received in
different schools and share best practices;

 Development and revision activities are based on the proposals made by the pupils and
employers, the curriculum board and experts in the field for the integration of objectives,
content and methods of studies.

Curriculum cohesion 
Development of the curriculum cohesion is based on the requirements of the professional standard, 
a logical sequence of topics and feedback given by the parties engaged in the study process. Topics 
of the curriculum are related to prerequisite subjects and the subjects that require the completion of 
prerequisite subjects are entered into the timetable only after the completion of the prerequisite 
subjects.  

Examples on curriculum cohesion: 

 A topic of the nervous system in anatomy is followed by neurological diseases in the study of
diseases – based on the feedback by EMT pupils and teachers, the connections between the two
topics were made clearer for learners in 2018;

 A topic of learning and teaching precedes a topic of supervision of persons with special needs;

 Practical training in ergonomics precedes and runs parallel with practicums on care giving
activities where ergonomic techniques are already implemented.

Cohesion within a module is ensured in the process of module development and is based on 
continuous self-reflection on professional experience by a teacher to plan the sequence of topics by 
moving in teaching from simple to more complicated and from familiar to unfamiliar material. Based 
on the feedback given by the teachers and pupils a continuous improvement of cohesion inside and 
between the modules is conducted under the leadership of the lead teacher, engaging teachers 
practising in the field.      

Experience of and proposals about the integration of theory and practice are always considered and, 
if possible, the feedback given by the supervisors of practical training and pupils is taken into 
account in the development of theoretical subjects. 

Examples: 

 Practical training periods are organised in cycles, learning outcomes of practical training are
formulated on the basis of objectives of the study and the topics covered by pupils in theoretical
studies;

 To facilitate the integration of theory and practice, within practical training periods some studies
are planned at the college in order to organise interim seminars based on the needs of pupils
and invite the supervisors of practical training to meet and discuss with supervising teachers at
the college.

The compliance of the topics and learning outcomes of modules/curricula with the learning 
outcomes established by the vocational education standard is given in Appendix 4 of the report. 

Elective subjects 
Elective subjects on the curriculum are planned on the basis of the following principles: 

 Transferrable competences determined by the professional standards – use of digital
technologies on all curricula;



115 
 

 Elective components described in the professional standard, e.g. driving an emergency vehicle 
on the EMT curriculum; supervision and mentorship on the CWMHP curriculum etc.; 

 Opportunities for practical training abroad – language classes for pupils taking practical training 
abroad; 

 Wishes of the employers, e.g. CWMHP – Pervasive developmental disorders; CW – Care of a 
client with dementia; 

 Wishes of pupils/employers, e.g. CWMHP – Coping with a violent client; CW – Care after stroke; 
CM – Organisation of leisure time activities for children; 

 Possibilities of the college and wishes of pupils, e.g. Basis of classical massage, Basis of aroma 
therapy, Health and mindfulness. 

 
The pupils of vocational education have an opportunity to take part in elective subject courses that 
are conducted by foreign lecturers visiting the college. Unfortunately the participation by the 
vocational education pupils is quite limited due to their insufficient foreign language skills or a 
strictly fixed working schedule. 
 
Supporting general competences within the curriculum 
The curricula have been developed on the basis of professional standards, including subjects that 
support creativity and entrepreneurship in the volume established by the professional standard. All 
curricula include a mandatory module Career planning and basis of enterprise, providing a learner 
with the knowledge of enterprising and economy as well as an ability of planning own career in a 
contemporary economic, enterprise and working environment.   
 
Examples of supporting creativity and entrepreneurship within the curricula: 

 The CM curriculum includes subject Creativity and creative activities. For example, methodology 
of subjects Supporting child development, Developing the growing environment for the child and 
Professional ethics includes a lot of creative tasks combined with practical outcomes, supporting 
pupils’ entrepreneurship (e.g. performance of risk analysis, preparation and conduct of events 
for children within community service);  

 The CW curriculum includes activating activities for creative and inspiring supervision of persons 
with special needs at different ages; 

 Community service is integrated with the studies on a curriculum: workshops where community 
members are taught by the pupils of the college chapter 3.12.); 

 All curricula support the development of specialist competences on the basis of creative 
solutions: scenario based tasks, problem based learning, experiential learning etc. 

 
Major curriculum changes of last three years (Table 21) 
Within last three years two new vocational training curricula have been designed by the college – in 
2015 the curriculum of MAS, level 5 and in 2016 the curriculum of CWMHP, level 4. Both curricula 
were designed on the initiative of and in collaboration with the employers. The preparation of the 
professional standard of CWMHP and opening the relevant studies was initiated by AS 
Hoolekandeteenused in 2015. Opening the studies of MAS was supported by rehabilitation doctors in 
Estonia in 2015.  
 
Table 21. Examples of curriculum changes of last three years according to study programme groups 

Study programme group Curriculum Changes 

Social work and counselling 
 
 

CW In 2016 the volume of modules and topics on activating 
and supervising a client was increased due to revision of 
the professional standard (e.g.  Activating activities from 
1.5 ECVET to 4 ECVET). 
Community service integrated with the studies:  teaching 
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informal carers, activating activities in social welfare 
institutions and open care practice in families. 
From 2018 the studies are completed with the 
professional examination.  

CWMHP Designing a curriculum in collaboration with the 
employers and opening workplace-based study in 2016. 
From 2017 the studies are completed with the 
professional examination. 

Child care and youth services CM In 2017 the topics on the care and development of a child 
with special needs, that had been elective, were made 
mandatory on the curriculum. 
Community service integrated into the studies:  Health 
days in child care institutions and schools and practical 
training in a home environment of the child.  
From 2017 the studies are completed with the 
professional examination.   

Medical diagnostic and 
treatment technology 

EMT In 2016 an elective subject War and disaster medicine 
was added in collaboration with the Estonian National 
Defence College and an elective subject on civil 
operations in massive disasters (within the ModEx 
project) in collaboration with the Rescue Board.  
In 2018 interprofessional training on solution of events 
requiring a lot of resources in collaboration with the 
Estonian National Defence College.  
Community service integrated into the studies: providing 
first aid in public events (Maamess 2017).  
From 2018 the studies are completed with the 
professional examination. 

Therapy and rehabilitation MAS In 2018 subjects (Oriental) massage philosophy and 
Tibetan massage that had been elective became 
mandatory due to the requirements of the professional 
standard.  
Community service integrated into the studies:  providing 
a massage service to the college employees and 
community members. 

Electronic practical training documentation on Moodle is used on all curricula, making exchange of 
information and giving feedback on the activities of practical training more flexible and efficient. The 
supervising teacher at the college as well as the supervisor of practical training can access the 
documentation at the same time, facilitating efficient time management.  

In 2018 the review and revision of the curriculum of emergency medical technician was started in 
collaboration with the teachers of the same field at TallinnHCC due to adoption of a new version of 
the professional standard in November 2018. 

Strengths: 
1. The college has been granted the right to award the profession on the curricula of CM, CW, EMT,

CWMHP and MAS, due to what the pupils complete their studies with the professional
examination;

2. The pupils’ evaluation of the specialist knowledge and skills acquired at the college are is high;
3. Active international collaboration on the vocational training curricula is supporting the pupils’

general competences and competitiveness, as well as the relevance of the curricula.
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Improvement area: Russian speaking pupils’ coping with studies needs to be supported.  Planned 
improvement activity: extension of language learning opportunities for vocational training pupils to 
support their mobility and participation in the studies conducted by international lecturers 
(application for the learning mobility charter in 2019, additional language learning projects and 
international collaboration). Improvement area: more effective support provided to the employers, 
to facilitate their contribution in supporting the achievement of learning outcomes by pupils. 
Planned improvement activity: the college is planning activities to support more effectively the 
employers and engage them in the conduct of workplace-based studies (seminars, collaboration 
meetings, counselling). 
 
4.4.2. LEARNING, TEACHING AND ASSESSMENT 
 
Supporting pupil abilities and development, alternative choices on the curriculum 
Admissions are planned on the basis of the development plan of the college, the OSKA report and 
the strategy for vocational education and training. The admissions process and the activities aimed 
at identification of motivated learners are described in chapter 3.8. 
 
Pupils’ individual abilities and needs are taken into account and their development is supported in 
the process of studies as follows: 

 Implementation of independent learning tasks in combination with different active learning 
methods; 

 Counselling and supervision in relation to study matters; 

 Individual study plans and individual agreements related to studies; 

 Collaboration between a supervising teacher and a supervisor of practical training; in case of 
workplace-based study collaboration with the practice enterprise where a pupil is learning by 
working. 3-party feedback on practical training in school-based and workplace-based studies; 

 Practical training in small groups, supporting individual and independent learning;  

 A learner has an opportunity within their studies to be in the role of a teacher and provide a 
service to the community; 

 If possible, choosing a practice enterprise and, if he or she wishes, performing practical training 
abroad. 

 
The learning environment of the college enables the participation in studies by learners with physical 
special needs. Coping inside the study building by learners with visual special needs is supported. 
Individual interviews with the learners are carried out to identify their need for help. Development 
of tolerance is a principle followed throughout the whole period of studies.  
 
Examples: 

 To support persons with visual impairment the stairs are marked and an elevator in the 
dormitory is equipped with voice announcement;  

 Numbers on the buttons inside the elevator can be read by touching; 

 Toilets for a wheelchair user; 

 An elevator is accessible to a wheelchair user. 
 
Education and training as well as professional activity in the fields of social welfare and health care 
require physical and mental fitness and therefore learners with considerable physical, sensory and 
mental special needs do not cope within these fields, even with efficient support. Different abilities 
and preparation levels of learners are taken into account as much as possible based on their needs.  
For example, spelling mistakes in written papers of pupils with dyslexia and dysgraphia are not 
considered in assessment, only the content of the papers etc.    
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Alternative choices of learners are ensured as follows: 

 Use of an individual study plan, if needed;

 A possibility to be transferred to another curriculum;

 On all curricula the elective subjects are offered in the amount that exceeds the standard
volume; a possibility to participate in elective subjects meant for all learners of the college and
complete the curriculum on the basis of recognition of prior learning and professional
experience;

 Elective subjects are offered on the basis of the employer needs, learner interests and
possibilities of the college that creates a need for constant widening of the list of elective
subjects and revision of their content (Table 22);

 Work schedules of practical training periods are prepared on the basis of agreements between a
learner and the supervisor, taking into account the learner’s time resources and time limits. If
possible, wishes of a learner are considered while choosing a practice enterprise (e.g. a child
care institution that is located in the area where a learner lives, an opportunity to choose a site
for the second practical training period);

 E-learning makes it possible for a learner to manage their time more efficiently and choose a
suitable place for learning.

Table 22. Volume of elective subjects according to curricula 
Study programme group Curriculum Mandatory Volume of elective 

subjects (ECVET) 
Options (ECVET) 

Social work and 
counselling 

CW 20 31.75 

CWMHP 9 22 

Child care and youth 
services  

CM 9 20 

Medical diagnostic and 
treatment technology  

EMT 9 10.5 

Therapy and 
rehabilitation 

MAS 20 22 

RPL 
Implementation of the RPL principles is regulated by the RPL procedure established by the college. 
An application for recognition of prior learning or professional experience is submitted in the SIS. A 
pupil is provided counselling on the RPL procedure; the compliance of prior learning with learning 
outcomes is evaluated. A common reason for non-recognition of prior learning is that the required 
learning outcomes are not achieved (e.g. devices used in an activity have changed to the extent that 
prior performance is currently not acceptable) or the evidence about the performance is insufficient. 
Partial recognition is also possible, including the identification of the topics a learner has to attend 
within the current studies to complete the subjekt.  

The RPL system has been used on the vocational training curricula since 2016, when 155 RPL 
application sets were submitted in the total volume of 356 ECVET credits; in 2018 the number of 
submitted RPL application sets was 398 in total volume of 1238.75 ECVET credits. (Figures 28 and 
29). 
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Figure 28. RPL statistics (in ECVET) in 
vocational training in 2016–2018 
 

 
Figure 29. Implementation of RPL (in ECVET)  
in completion of vocational education in 
2016–2018 

 
Study content, study methods, assessment 
Study methods 
Learning outcomes of a module are related to assessment criteria, assessment tasks and topics 
within an implementation plan. The choice of study methods on the curriculum is based on learning 
outcomes and it is described in syllabi.  
 
Examples of implemented study methods:   

 enhanced lecture with 
e-support; 

 seminar; 

 discussion; 

 scenario based task; 

 practical task; 

 pair work; 

 e-learning; 

 independent learning; 

 study visit; 

 demonstration; 

 creative work; 

 portfolio. 

 
An increasing use of digital technologies is common in the study process of vocational education and 
training. Based on the experience we can say that it promotes the understanding of acquired 
knowledge and activates a learner.  
 
Examples: 

 All studies have e-support: a. Documentation of practical training is on Moodle, a number of e-
courses and learning objects are currently in use; b. Individual supervision, if needed; 

 All curricula include an elective subject on digital competences. 
 
Supervision of and feedback on independent work 
Independent written papers performed by pupils within the studies are described in syllabi, 
including the guidelines. Digital solutions facilitate the supervision of and giving feedback on 
different written papers (individually or in a group; online (email, Skype) and/or orally in seminars). 
The learners give currently feedback in the SIS after completion of a subject course. So far, there has 
been no negative feedback by learners on supervision. 
 
Assessment 
Assessment methods of vocational training curricula have been designed and described in 
implementation plans in collaboration of the representatives of schools providing education in the 
field. To support the use of different assessment methods teachers have an opportunity to 
participate in relevant training courses inside and outside the college. Assessment within a module is 

0

500

1000

1500

2016 2017 2018

Fully accepted Not accepted

0

500

1000

1500

2016 2017 2018

Previous studies In-service training

Work experience



120 

designed in collaboration of the module team members. In general comprehensive summative 
assessment is preferred, preceded by formative assessment in the subjects. Formative assessment is 
an integral part of the study process.  

The learners are informed of the learning outcomes, topics, study methods as well as of assessment 
criteria and assessment methods at the beginning of a subject course (chapters 3.8., 3.9., 3.10.). 
Feedback on a subject course, incl. assessment, can be given after the studies in the SIS. Based on 
the feedback given on the subject course the assessment criteria can be reviewed and revised, if 
required, but assessment is primarily based on learning outcomes and their achievement.  

Assessment tasks are developed by a teacher who is in charge of the subject. In case of an extensive 
and complex subject more than one teacher are involved, each teacher assessing his or her part on 
the basis of assessment tasks developed by him or her. Assessment tasks can be developed in 
collaboration of all teachers engaged in teaching of a subject to ensure the achievement of learning 
outcomes and cohesion of topics. For example, the EMT curriculum includes a complex subject on 
patients with special needs at different ages where each teacher engaged in the subject participates 
in the development of an assessment task (case) based on their topic. Extensive written papers are 
coded for assessment to avoid the identification of the author of a paper by an assessor and ensure 
objectivity of the assessment. Extensive assessment is carried out by several assessors and the final 
result is reached by consensus.  

Professional examination 
The college has the right to award the profession and the lead teachers have gained experience in 
the organisation of professional examinations within two years. The learners are informed about the 
performance of the professional examination within the whole course of studies. Each year the task 
of professional examination is delivered to the college by the professional body awarding the 
profession. Two thirds of the members of assessment committees of the professional examination 
form the representatives of employers who have not participated in teaching in order to ensure 
objectivity of the assessment. An assessment task of the professional examination is developed by a 
professional body with the right to award the profession and delivered to the college each academic 
year. 

 The CW professional examination (from 2017) consists of a structured written work (online) and
a practical scenario based task. Each year an assessment task for the professional examination is
delivered to schools by the Estonian Social Work Association which has the right to award the
profession. Representatives of the employers participate in the assessment of the professional
examination;

 The CM professional examination (from 2017) consists of an oral scenario based task (formerly a
test), giving an opportunity to assess more adequately the knowledge and attitudes of a learner
than a test. Practical skills are assessed in the course of training;

 The EMT professional examination (from 2018) consists of a structured written paper (online)
and a practical scenario based task. The assessment task is developed in collaboration of the
schools providing training in the field and the representatives of employers under the leadership
of the Estonian Qualifications Authority;

 The CWMHP professional examination (from 2017) includes supervised independent learning
tasks performed by the learners within several subjects (e.g. observation in relation to
developmental psychology, assessment of client coping, use of support services depending on
the needs of a client, motivating and activating a client, incl. practical training) forming a
descriptive component of final work that is defended in the professional examination.
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Practical training 
The process of practical training at the college is described in chapter 3.8. Practical studies form 50% 
of the volume of vocational training curricula, including practical training in a working environment. 
All vocational training curricula are practical in nature; in the course of practical training are 
reinforced the acquired theoretical knowledge and practical skills as well as values and attitudes 
demonstrated by the supervisors of practical training in a working environment. It is essential to 
ensure the cohesion between the modules and give an output for a practice institution. For example, 
a health promotion project is designed within theoretical studies in module Child health promotion 
and the project is carried out during the first practical training period in a child care institution; the 
practice institution may re-use the project according to its needs.   
 
Identification of institutions for practical training is facilitated by the studies specialist of the college 
who creates partnership relations with potential practice institutions. The pupils are also free to find 
a practice institution for themselves, although the suitability of an institution or enterprise for the 
achievement of learning outcomes of practical training is evaluated by the lead teacher of the 
curriculum.   
 
Examples of practical training abroad on the curricula: 

 On the CW curriculum is an opportunity for collaboration and performance of practical training 
in Finland, involving partner vocational schools Espoo OMNIA and Tampere TREDU as well as 
Jena SBBS für Gesundheit und Soziales in Germany; 

 On the CM curriculum in Finland, involving the partner vocational schools Tampere TREDU. In 
2018 a new partner school was added – Escola Técnica e Profissional do Ribatejo SA, Portugal, 
where within two years (2018-2020) four pupils of the curriculum perform their practical 
training for four weeks; 

 Within two years, beginning with 2018, four pupils of the EMT curriculum have an opportunity 
to have their practical training in a partner school in Germany, Johanniter Akademie 
Bildungsinstitut Mitteldeutschland in Leipzig. 

 
The achievement of learning outcomes of practical training is assessed in a 3-party assessment, 
involving a pupil, the supervisor of practical training and the supervising teacher from the college. 
Final assessment is documented by the supervising teacher based on analysis of practical training by 
a pupil and the assessment of the supervisor of practical training. In case of practical training abroad 
the principle of a 3-party assessment is also followed, meaning the implementation of the ECVET 
principles and recognition of the assessment given by a practice institution abroad. The supervisors 
of practical training use formative as well as summative assessment based on learning outcomes 
determined for practical training, activities performed within practical training and their analysis as 
well as self-analysis of a pupil at the end of practical training. Elements assessed during practical 
training involve, for example, theoretical knowledge and their implementation in practical activities; 
planning, analysis and evaluation of activities; teamwork; ethical and aesthetical behaviour; sense of 
responsibility. 
 
Pupil feedback on practical training is recorded in the practice book, discussed in 3-party assessment 
and in a focus-group interview on graduation. The pupil feedback has been diverse, depending on 
the personal features of a pupil and possibilities of a practice institution. To avoid misunderstandings 
in a practice institution the information about the rights and obligations of a pupil and a practice 
institution is delivered to a practice institution in advance. If the rights and obligations are specified 
in advance misunderstandings and mistakes can be avoided and pupil feedback on the content and 
organisation of practical training is positive.  
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Practical training is performed according to an individual schedule. The pupils of workplace-based 
study have a 3-party agreement; other pupils have a contract of practical training. A learner may 
express their wishes about practice institutions and their wishes are satisfied in case learning 
outcomes can be achieved and a chosen practice institution is ready to supervise. The role and 
obligations of a learner and a teacher are specified in a syllabus, a preliminary agreement and the 
procedure for practical training of the college. The employers are offered training for supervisors of 
practical training (chapter 3.12.). 
 
Graduates 
The relevance of curricula and their compliance with the needs of the employers is also evidenced by 
the employment of graduates (Figure 30). 
 

 
Figure 30. Employment among the graduates of vocational training in 2016/2017 and 2017/2018* 
*Data of phone surveys in November 2017 and 2018 
 
The award of the profession by the college is promoting considerably the graduates’ 
competitiveness and the reputation of vocational education offered by the college. The proportion 
of the learners who pass successfully the professional examination is 98% at the college (students 
data) that is the highest result in comparison with other educational institutions providing vocational 
training (the average in Estonia is 60.5. HaridusSilm). 
 
The number of the learners who discontinue their studies on the vocational training curricula has 
increased in recent years, but it is still lower than the respective average result in vocational 
education in Estonia (Table 21). The highest dropout rate is on the curriculum of CW in the study 
programme group of social work and counselling. The learners who decide to leave the college often 
justify their decision for example with a limited increase of salary after graduation that is not 
motivating them to study and also the employer’s unwillingness to draw up a flexible working 
schedule to support studies. The employers in general are interested in educating their employees in 
the form of workplace-based study, but then the out-dated learning habits and skills in combination 
with a low self-esteem tend to become an obstacle.   
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Table 21. Dropout in vocational training in 2014–2018* 
*HaridusSilm

 YEAR 2014 2015 2016 2017 2018 

THCC 6.9 9.5 15.8 18.9 18.2 

Average** 21.8 20.3 19.2 19.5 21.7 

** Average dropout in vocational education 

Reasons for dropout: 

 Insufficient academic progress 40%;

 On own initiative and inability to cope with family life, work and studies 30%;

 Non-attendance 20%;

 Unsuitability of speciality 10%.

The pupil feedback given on graduation highlights the knowledge and skills that improve their 
competence related to helping clients in practical work, conducting purposefully activities and 
avoiding burnout at work. The importance of teamwork and collaboration with different specialists is 
also emphasised in feedback, including a considerable impact of education and training on the 
development of these skills.  

Examples of the following curriculum changes have been made based on the graduates feedback: 

 The sequence of topics within a module Care giving activities was revised (CW).

 Promotion of collaboration with the practice institutions in order to obtain more information
and a better overview about supervision of practical training in the practice institutions.

Competitiveness of the graduates is supported by the engagement of the learners in the 
organisation of joint events and in the promotion of the curriculum and the profession. For example, 
the learners are informed about an opportunity of voluntary participation in different events (e.g. 
researchers’ night, open doors, fairs, community service, skills festivals etc.) and about the 
recognition of this voluntary participation in the completion of the curriculum (as an elective subject 
or practical training etc.). Active participants are rewarded by the college. 

Strengths: 
1. High quality of the studies and the level of the graduates is evidenced by the high percentage of

pupils passing the professional examination on completion of their studies; a high employment
rate in the specialist field and continuation of studies among the graduates;

2. Implementation of interprofessional training on the EMT curriculum (MODEX, collaboration with
rescuers) and community service integrated into studies (CM, CW, MAS) enable the
development of entrepreneurship, self-direction, creativity and innovativeness;

3. Modern learning environment, learning materials and technical equipment support
comprehensively the provision of quality education and training.

Improvement area: an increased dropout rate on the CW curriculum. Planned improvement 
activity: detailed analysis of dropout reasons; contributing to the value of the care worker 
profession in collaboration with the employers. 

4.4.3. TEACHING STAFF 

Competition and development of the teaching staff at the college is described in chapters 3.2., 3.6., 
internationalisation in chapter 3.5., and the principles of academic ethics in chapter 3.4. 
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The working time and priority development activities of the teaching staff for next academic year are 
planned within development interviews in collaboration with the head of department on the basis of 
the development plan of the college, the needs of the department and wishes of a teacher. For in-
service training of the teaching staff training courses are organised at the college; each academic 
year a teacher has an opportunity to participate in professional or pedagogical training courses or 
have training in a working environment in the volume of 60 hours. These activities are included in 
the working time of a teacher. The development of digital competences is supported by the learning 
designer who organises training for all teaching staff of the college or for a teaching team, 
depending on their needs. Support to the self-improvement of the teaching staff is specified in a 
document The procedure for planning staff self-improvement and compensating the costs. 
Effectiveness of training is analysed in the development interview on the basis of a teacher’s self-
analysis, identifying the following activities and an impact on the conduct of teaching and study. The 
knowledge, skills and experience gained within training is shared in meetings of the team and/or 
meetings of the college teaching staff. Experts in the field are engaged in teaching based on an 
authorisation agreement. For example, the experts of oriental massage and segment massage are 
engaged in the conduct of training on the MA curriculum.   
 
The teaching staff members are encouraged to collaborate in the course of international 
development projects by sharing good practices and integrating the content and assessment of 
modules in the process of curriculum development. The teaching staff members participate in 
networks based on their professional field, experience and interests. Collaboration with the partner 
schools is conducted within international development projects. Collaboration with the partner 
schools is mostly related to the development of professional standards and curriculum development, 
but also to sharing good practices. 
 
Strengths:  
1. Development of the study process in continuous collaboration of the teaching staff from 

different curricula (incl. the higher education curricula), the involvement of practitioners in the 
study process and the creation of the lead teacher system ensure the systematic development of 
curricula content and the quality of the studies;  

2. Participation of the teaching staff in the conduct of development projects in international 
collaboration and a high mobility rate support the professional and personal development of the 
teaching staff. 

 
Improvement area: the lead teachers have full-time employment and in order to maintain their 
practical skills they need training in a working environment. Planned improvement activity: to draw 
up an individual lead teacher training plan for five years within development interviews; 
identification of additional opportunities for training in a working environment (incl. abroad). 
Improvement area: additional teaching staff resources are needed for the conduct of studies on 
new curricula and outside Tartu. Planned improvement activity: recruitment of experts and 
international teachers for the development and implementation of curricula; to plan collaboration 
with other curricula at the college (regarding the subjects developing general competences etc.).   
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5. APPENDICES 
 

 

APPENDIX 1. CURRICULUM OF ENVIRONMENTAL HEALTH SPECIALIST 
1. Curriculum 
2. Syllabi 
2.1. Drinking Water Quality and Quality Assurance 
2.2. Enterprise and Career Planning 
2.3. Introduction to the Speciality 
2.4. Practical Training – Infectious Diseases and Epidemiology 
2.5. Final Thesis 
3. Table describing the interconnections between study programme modules 
 
 

APPENDIX 2. CURRICULUM OF BIOMEDICAL LABORATORY SCIENCE 
1. Curriculum 
2. Syllabi 
2.1. Communication Psychology  
2.2. Laboratory Quality Management 
2.3. Research Methology II 
2.4. Technology in Laboratory of Pathology 
2.5. Genetics and Molecular Diagnostics I 
3. Table describing the interconnections between study programme modules 
 
 

APPENDIX 3. CURRICULUM OF MIDWIFERY 
1. Curriculum 
2. Syllabi 
2.1. Antennal Care 
2.2. Fundamentals of Midwifery 
2.3. Pathological Delivery and Puerperium 
2.4. Practical Training Maternity Care I 
2.5. Self Direction 
3. Table describing the interconnections between study programme modules 
 
 

APPENDIX 4. VOCATIONAL EDUCATION CURRICULA 
1. Curriculum of Childminder 
1.1. Implementation Plan of Modules of the Curriculum of the Childminder 
1.2. Table describing the interconnections between study programme modules 

  
2. Curriculum of Masseur/masseuse, Level 5 
2.1. Implementation Plan of Modules of the Curriculum of the Masseur/Masseuse, Level 5 
2.2. Table describing the interconnections between study programme modules 

 
3. Curriculum of Care Worker 
3.1. Table describing the interconnections between study programme modules 

 
4. Curriculum of Emergency Medical Technician 
4.1. Table describing the interconnections between study programme modules 
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Tartu Tervishoiu Kõrgkooli 2015-2020 arengukava juurde kuuluv 2019. a. tegevuskava


Arengukava: (Professionaalne) ELUKESTEV ÕPE KINNITATUD


2019. aasta sihiks on rahvusvahelisse magistriõppesse vastuvõtmine ning osakoormusega 


kõrgkooli nõukogu 23. jaanuari 


2019. a. otsusega nr 5


või erineva õppekorraldusega õppe võimaldamine kõikidel õppekavadel, et tagada paindlikumad õpivõimalused ümberõppeks.


Organisatsioon ja juhtimine 2019


Arengukavast tulenev eesmärk Rakendamine Tulemus 2019 Vastutajad ja tähtaeg


1.Motiveeritud, arenev ja 


ennastjuhtiv personal


1.1.   Õppejõudude ja mitteakadeemilise personali 


eesmärgipärase välisvahetuse korraldamine


1.1.1. 20 akadeemilist töötajat (sh käsunduslepinguga) ja 10 mitteakadeemilist 


töötajat on osalenud välisvahetuses


Rahvusvaheliste suhete 


spetsialistid, osakondade juhatajad
1.1.2.  Välisvahetuste raames rakendatakse kolmepoolset õppuri praktika 


tagasisidestamist ja kasutatakse enam õppejõudude töövarjuks olemise 


võimalusi
1.1.3.  Välisõppurite praktikabaasipoolsetele juhendajatele on korraldatud 


inglise keele kursus (aprill-mai 2019)         


Rahvusvaheliste suhete 


peaspetsialist


dets.19
1.2.   Personali koolitamine, välisekspertide 


kaasamine 1.2.1. Kõrgkooli õppejõududele on korraldatud koolitused: Osakondade juhatajad


1) Podiaatria (eesmärgiga koolitada potentsiaalseid õppejõude, kevad 2019) Osakondade juhatajad


2)  Digiõppe seminarid (kaks korda aastas, 4-6 tundi) Õppedisainer


3) Uute õppevahendite ja -metoodika koolitused (simulatsioonõpe jt) Osakondade juhatajad


4) Interdistsiplinaarne õpe (sügis 2019) Osakondade juhatajad


1.2.2. Kõrgkooli personalile on korraldatud koolitused:


1) meeskonnakoolitus, et suurendada sidusust ja ühtekuuluvustunnet Rektor
2) 2-päevane koolitus teemal tööstress, läbipõlemine, töökiusamine (Taimi 


Elenurm, mai 2019) Kvaliteedijuht


3) Avalik esinemine (A.Dvinjaninov, veebruar 2019) Kvaliteedijuht


dets.19
1.3.   Personali haridustaseme tõstmise 


väärtustamine, töökoormuse planeerimise 


arendamine


1.3.1  Rakendatud on uus motivaatorite süsteem ja dokumenti "Tartu Tervishoiu 


Kõrgkooli töölepinguga töötajate töö tasustamise juhend" on viidud sisse 


täiendused doktorikraadiga töötajate kõrgema töötasu osas Rektoraat
1.3.2   Õppejõudude töökoormuse planeerimisel on lähtutud 2018.a täiendatud 


juhendist Osakondade juhatajad


1.3.3. Õppejõudude töökoormus on järjepidevalt monitooritud 


Õppeprorektor, osakondade 


juhatajad


dets.19
2.        Ühiselamu ruumid on 


renoveeritud. Õpperuumide 


kasutamine on efektiivne


2.1.   Ühiselamu IV osaline, V osaline ja VI täismahus 


korruse renoveerimine 


2.1.1. Ühiselamu trepikojad on renoveeritud, ligipääs ja valvesüsteem on 


kaasajastatud Haldus- ja finantsdirektor


dets.19







2.2.   Ühiselamu tubade ja õpperuumide kasutuse 


seiresüsteemi juurutamine. Uute õppeklasside ja 


tugiruumide väljaehitamine 2.2.1. Ühiselamutoad ja õpperuumid on maksimaalselt kasutatud Haldus- ja finantsdirektor 


2.2.2. 2. korruse B-tiiba on ehitatud uued õppeklassid
2.2.3. Audio- ja videomaterjalide loomiseks on sisustatud multimeedialabor 


ühiselamu IV korrusel


2.2.4. Õppejõududele on loodud "Vaikusekabinet" 


dets.19


3.        Kõrgkooli finantssuutlikkus 


tagab nii igapäevaste ülesannete 


täitmise kui võimaldab 


arendustegevust 3.1.   ASTRA 2019. a. tegevuste elluviimine 3.1.1. ASTRA tegevused on ellu viidud vastavalt ASTRA 2019. a. tegevuskavale


Haldus- ja finantsdirektor 


Arendusspetsialist


dets.19


3.2.   Tulemusindikaatorite täitmine


3.2.1. Tulemusindikaatorid on järjepidevalt seiratud ja parandusmeetmed välja 


töötatud Rektoraat


dets.19
3.3. Õppekeskkonna arendamine ja õppevahendite 


soetamine


3.3.1. Ette on valmistatakse podiaatria õppeklassi avamine, soetatud on 


täiendav varustus ja väikevahendid Haldus- ja finantsdirektor
3.3.2. Kõrgkooli õppekeskkond ja õppevahendid on uuendatud vastavalt eelarve 


võimalustele ja tegevus- ning ajakavale


dets.19
4.        Kõrgkool on tuntud ja 


tunnustatud partner, kõneisik, 


ekspert 4.1.   Arendusprojektides  ja võrgustikes osalemine


4.1.1.  Edukalt on ellu viidud varem alustanud projektide tegevused vastavalt 


projektide tegevuskavadele         


Projektide juhid


Arendusspetsialist
4.1.2.   Kõrgkool on osalenud projektijuhina või partnerina kümne projekti 


taotluse esitamisel, positiivse rahastusotsuse puhul on projektide tegevused ellu 


viidud vastavalt tegevuskavadele


Projektide juhid


Arendusspetsialist


dets.19
4.3.   Inglisekeelsete kursuste korraldamine 


välisriikide üliõpilastele. Kursuste aktiivne 


reklaamimine kõrgkooli (inglise keelsel) kodulehel ja 


koostööpartnerite seas


4.3.1. Eestis praktikat sooritavatele välisüliõpilastele on välja töötatud 


inglisekeelsed e-kursused (8) Osakondade juhatajad
4.3.2. Kursused on kõrgkooli kodulehel reklaamitud ja info on potentsiaalsetele 


osalejatele kättesaadav


Rahvusvaheliste suhete 


peaspetsialist


dets.19


4.4.     Kõrgkooli rahvusvaheline mainekujundus


4.4.1. Kõrgkooli sünnipäevanädalal on korraldatud kõrgkoolis rahvusvaheline 


nädal


Rahvusvaheliste suhete 


spetsialistid


korraldusmeeskond
4.4.2. Inglisekeelne RT magistriõpe on rahvusvahelistes kanalites 


kommunikeeritud Kommunikatsioonijuht







5.        Kõrgkooli kvaliteedi-


süsteem toetab kõiki kõrgkooli 


tegevusi ja aitab monitoorida 


kitsaskohti


5.1.   Institutsionaalse akrediteerimine edukas 


läbimine


5.1.1. Enesehindamisprotsessi raames on viidud läbi seminarid kõrgkooli 


töötajate, õppurite ja koostööpartnerite osalusel


Rektoraat ja kogu kõrgkooli 


personal
5.1.2.    IA-ks valmistumine toimub vastavalt tööplaanile ja IA dokument valmis 


EKKA-le esitamiseks 01.09.2019
5.1.3.   Korraldatud on rahvusvahelise hindamiskomisjoni külaskäik 15.-


17.10.2019 


dets.19
5.2.   Kvaliteedinäitajate andmebaasi uuendamine ja 


kodulehel avalikustamine 5.2.1. Kvaliteedikäsiraamat on ajakohastatud Kvaliteedijuht
5.2.2. Kvaliteedinäitajate andmebaas on uuendatud  vastavalt IA koostamise 


juhendile Kvaliteedijuht


5.2.3. Üliõpilaste tagasiside küsitlused on kuvatud kodulehel Õppekorralduse osakonna juhataja


mai.19


5.3 Sisekommunikatsiooni parendamine


5.3.1. On loodud sisekommunikatsioonitöörühm ja järjepidevalt kaardistatakse 


ja lahendatakse info liikumist.


Kvaliteedijuht


5.3.2. Siseveebis on avatud personali nädala sündmuste kogumise rakendus ja 


iganädalaselt jagatakse infot meili teel. Kommunikatsioonijuht


dets.19


Õppe- ja arendustegevus


Arengukavast tulenev eesmärk Rakendamine Tulemus/tegevus Vastutajad ja tähtaeg


1.        Motiveeritud sisseastujad 


ja edukad üliõpilased


1.1.   Kõrgkooli õppekavade tutvustamine 


potentsiaalsetele õppijatele ja reklaammaterjalide 


väljatöötamine


1.1.1. Õppekavasid ja õppekorraldust on tutvustatud erinevatel messidel ja 


üritustel. Osaletud on olulisemate tervispäevade ja kutseala päevade 


tähistamisel, sihtrühm – potentsiaalsed sisseastujad (2200)


Teenuste ja koostöö koordinaator


Kommunikatsioonijuht 


Osakondade juhatajad
1.1.2. Tartu Tamme Gümnaasiumi Scientix konverentsi "Loodusteadused ja 


tehnoloogia koolis. Koostöö ja lõiming" raames on korraldatud ekskursioon kui 


teaduslik orienteerumine Marika Külm


1.1.3. Valminud on kõrgkooli tutvustav inglisekeelne trükis Arendusspetsialist
1.1.4. Magistriõppe võimalused on nii siseriiklikult kui rahvusvaheliselt 


tutvustatud (terviseteadused, radiograafia) Kommunikatsioonijuht
1.1.5. Koostatud on strateegia tulevaste õppijate leidmiseks ja õppekavade 


tutvustamiseks (märts 2019) Kommunikatsioonijuht
1.1.6. Kõrgkool on osalenud hankes "Virtuaalsete töötubade rändluse 


korraldamine tervishoiusektori ametite tutvustamiseks", positiivse otsuse korral 


on tegevused viidud ellu vastavalt ajakavale


Arendusspetsialist


Teenuste ja koostöö koordinaator


dets.19


1.2.   Tõhus koostöö gümnaasiumitega eesmärgiga 


tutvustada õppekavasid ja leida potentsiaalseid 


õppijaid


1.2.1. Olemasolevale gümnaasiumile lisaks on algatatud koostöö ühe 


gümnaasiumiga


Õppeprorektori nõunik


Osakondade juhatajad 


Teenuste ja koostöö koordinaator







1.2.2. Üle on vaadatud ja vajadusel uuendatud gümnaasiumitele pakutavad 


koolitusteemad


Õppeprorektori nõunik 


Teenuste ja koostöö koordinaator


1.2.3. Korraldatud on koostöövõimalusi tutvustav infopäev gümnaasiumitele


Õppeprorektori nõunik 


Teenuste ja koostöö koordinaator


1.2.4. Koostöös kutsealaühingutega on regulaarselt korraldatud tervispäevi Teenuste ja koostöö koordinaator


dets.19


1.3.   Vene keelt emakeelena kõnelevate üliõpilaste 


eesti keele ja õppijate inglise keele õppe toetamine


1.3.1. Õppurite keeleoskuse toetamiseks on edukalt ellu viidud projekti 


„Keeleõppetegevused edukamaks toimetulekuks tööturul“ tegevused Õppekorralduse osakonna juhataja


dets.19
1.4.   Üliõpilaste rahulolu küsitluste läbiviimine ja 


tulemuste tagasisidestamine


1.4.1. Üliõpilaste ja lõpetajate küsitlust on täiendatud, tulemused on 


kättesaadavad siseveebis ning tutvustatud infotundides Õppekorralduse osakonna juhataja
1.4.2. Lõpetajate tööleasumise- ja edasiõppimisplaanid on kaardistatud kaks 


korda aastas (kooli lõpetamisel ja aasta peale lõpetamist) Õppekorralduse osakonna juhataja


dets.19
1.5.   Üliõpilaste rahvusvahelise õpirände 


korraldamine


1.5.1. Õpirändeprojektid on edukalt juhitud, õpirändes on osalenud 55 õppurit, 


sh 45 kõrgharidusest ja 10 kutseõppest 


Rahvusvaheliste suhete 


spetsialistid
1.5.2. Tartu Tervishoiu Kõrgkooli Erasmus Plus programmi välisvahetuste korda 


on viidud sisse täiendused (pikaajalise õpirände toetamine)


Rahvusvaheliste suhete 


peaspetsialist


1.5.3. Pikaajaline õpirände (min 15 EAP) osakaal on suurenenud, õppurid 


informeeritud ja toetatud 


Rahvusvaheliste suhete 


spetsialistid


Osakondade juhatajad


Õppetöö spetsialistid
1.5.4. Koostöös üliõpilasesindusega on analüüsitud välispraktikale minemise 


takistavad ja soodustavad tegurid


Rahvusvaheliste suhete 


peaspetsialist


1.5.5. Järjepidevalt leitakse võimalusi üliõpilaste toetamiseks  rahvusvahelistel 


olümpiaadidel, võistlustel, üliõpilaskonverentsidel, IP kursustel osalemisel


Rahvusvaheliste suhete 


spetsialistid


Osakondade juhatajad
1.5.6. Õppuritele on korraldatud regulaarselt infotunde ja tagatud on 


individuaalne nõustamine. Õppurid on igakülgselt informeeritud õpirände 


võimalustest


Rahvusvaheliste suhete 


spetsialistid
1.5.7. Õppuritele on korraldatud üks valikaine koostöös partnerkõrgkooliga 


välisriigis


Rahvusvaheliste suhete 


peaspetsialist


dets.19
1.6.   Töötavate ja peredega õppijate toetamine 


õppekava läbimisel


1.6.1. Koostöös tööandjatega avatakse kaks töökohapõhist õppegruppi 


kutseõppes (PRÕM) Osakondade juhatajad
1.6.2. Koostöös tööandjate esindajatega selgitatakse BA töökohapõhise õppe 


avamise võimalusi ja HT töökohapõhise õppe vajadust Viljandis  


RT ja BA ning kutseõppe osakonna 


juhatajad
1.6.3. Tsükliõppe õppekorralduse ja osakoormusega õppe analüüs ja 


arendamine Osakondade juhatajad


1.6.4. Alustatakse osakoormusega õppe läbiviimist FT õppekaval FT ja TK osakonna juhataja







dets.19
1.7. Kõrgkooli vastuvõtuprotsessi analüüs ja 


arendamine


1.7.1. Vastuvõtutesti rakendumine on analüüsitud ja vajadusel viidud testi sisse 


täiendused


Õppedisainer


Õppeprorektor
1.7.2. Vastuvõtueeskirja on sisse viidud välisüliõpilaste vastuvõtuga seotud 


täiendused Õppekorralduse osakonna juhataja


dets.19
1.8.     Välisekspertide kaasamine õppetöö 


läbiviimisse


1.8.1. Välisriikide õppejõud osalevad kõikide rakenduskõrghariduse õppekavade 


õppetöö läbiviimises Osakondade juhatajad
1.8.2. Sihipäraselt tegeletakse väliskoostöö edendamisega magistriõppe 


arendamisel ja õppejõudude koolitamisel Osakondade juhatajad


dets.19


2.         Õppe- ja arendustegevuse 


suurem integratsioon nii 


kõrgkooli üleselt, õppekavati kui 


rahvusvaheliselt 2.1.   Rahvusvahelise IP kursuse korraldamine 2.1.1. Rahvusvahelise projekti raames (MUDDIE 3) korraldatakse IP kursus Marge Mahla


2.1.2. Hollandis VIA University College & Avans University of Applied Sciences 


poolt korraldataval International Week Physiotherapy`l osalemine Anna-Liisa Tamm
2.2. Magistriõppe õppekavade  järjepidev 


arendamine 


2.2.1. Rahvusvahelise magistriõppe õppekava (RT) arendamiseks on esitatud 


strateegilise koostööalase projekti taotlus (Archimedes, juhtroll)


RT ja BA osakonna juhataja


Arendusspetsialist
2.2.2. Terviseteaduste magistriõppe õppekava arendamiseks on kõrgkool 


liitunud Advanced Practice Nursing Nordic Baltic Nordplus võrgustikuga ja 


osalenud partnerina arendusprojekti väljatöötamisel


Õ ja ÄM osakonna juhataja


Arendusspetsialist


2.2.3. Terviseteaduste magistriõppe õppe arendamiseks ja elluviimiseks on 


sõlmitud koostööleping Tervise Arengu Instituudiga. Koostöös Viljandi Haiglaga 


on alustatud ühiste arendusprojektide läbiviimine magistriõpingute raames Õ ja ÄM osakonna juhataja 


dets.19


2.3.   Interdistsiplinaarse õppe arendamine


2.3.1. Interdistsiplinaarse õppe arendamiseks on moodustatud ülekooliline 


arendusmeeskond Osakondade juhatajad
2.3.2. Interdistsiplinaarne õpe teemal "Lapspatsiendi ettevalmistamine 


uuringuteks" on laienenud ja selles on osalenud vähemalt nelja õppekava 


õppurid (Õ, RT, BA, HT) Osakondade juhatajad
2.3.3. Õ ja BA õppekavade koostöös on alustatud interdistsiplinaarse õppe 


läbiviimisega (laboratoorsed analüüsid)


dets.19


2.4.     Ettevõtlusõppe kõrgkooliülene arendamine 2.4.1. Täidetud on 0,25 koormusega ettevõtluse õppejõu ametikoht Õppeprorektor


2.4.2. Tagatud on ettevõtlusõppe järjepidev ülekooliline arendamine 


dets.19
2.5.     Praktikakeskkonna arendamine, 


tagasisidesüsteemi väljatöötamine koostöös 


tööandjatega


2.5.1. Praktikakeskkonna kliinilise auditi läbiviimine on koostöös tööandjatega 


ette valmistatud


Anne Vahtramäe


Zinaida Läänelaid







2.5.2. Positiivse rahastusotsuse korral on alustatud jätkuprojektiga 


„Praktikasüsteemi arendamine Tartu Tervishoiu Kõrgkoolis“ Arendusspetsialist 
2.5.3. Parimad praktikajuhendajad on tunnustatud. Praktikajuhendajatele on 


korraldatud tänuüritus Õppeprorektori nõunik
2.5.4. Praktikakorralduse analüüsimine ja parendamine toimub järjepidevas 


koostöös praktikabaasidega Õppekorralduse osakonna  juhataja


dets.19


2.6.     Digiõppe arendamine 2.6.1. Audio- ja videomaterjalide loomiseks on sisustatud multimeedialabor


Haldus- ja finantsdirektor


Õppedisainer
2.6.2. Rahvusvaheliste projektide raames loodud e-materjalid on avalikustatud 


kõrgkooli kodulehel


Õppedisainer


Õppejõud


2.6.3. FT ja TK õppekavade praktikapäevikud on üle viidud Moodle keskkonda


Õppedisainer


Õppejõud
2.6.4. Vähemalt kaks e-kursust on esitatud Kvaliteedimärgi taotlusvooru 


(19.02.2019)


Õppedisainer


Õppejõud
2.6.5. MOOC „Naaskelsabad inimorganismis“ on piloteeritud (kevad) ja 


avalikustatud (sügis)


Õppedisainer


Õppejõud
2.6.6.  Koostöös valdkonna õppejõududega on redisainitud ja kasutusele võetud 


varasemalt loodud õpiobjektid ja e-kursused 


Õppedisainer


Õppejõud


dets.19
2.7.     Õppekavade ja õppemetoodilise töö 


arendamine


2.7.1. Õppekavade arendusmeeskondadega on korraldatud õppekava statuudi 


arutelud, vajadusel on dokumenti viidud sisse muudatused


Õppeprorektor


Osakondade juhatajad


2.7.2. MA ja BA õppekavadele on taotletud esmase kutse andja õigus Osakondade juhatajad
2.7.3. EMT õppekavasse on sisse viidud täiendused tulenevalt uuenenud 


kutsestandardist Osakondade juhatajad


2.7.4. Seoses IA protsessiga on edukalt läbi viidud õppeprotsessi ja õppekavade 


enesehindamine ning vajadusel kavandatud parendustegevused


Õppeprorektor


Osakondade juhatajad
2.7.5. Süsteemselt ja järjepidevalt on tegeletud loomevarguse ennetamisega 


õppeprotsessis Õppejõud
2.7.6. Simulatsioonõppe arendus ja toimub eesmärgipäraselt ülekoolilises 


töörühmas


Ave Kõrve-Noorkõiv


Õppeprorektor


2.7.7. Valminud on toitumisnõustaja tasemeõppe õppekava Osakondade juhatajad


2.7.8. Alustatud on podiaatria tasemeõppe õppekava loomisega Osakondade juhatajad


dets.19
3.         Magistriõppe 


võimaldamine vähemalt kahel 


õppekaval


3.1.   Radiograafia magistriõppe õppekava edukas 


esmahindamine ja õppe avamine


3.1.1. Radiograafia magistriõppe õppekava on edukalt läbinud  esmahindamise 


ja vastavalt võimalustele on õpe avatud


Osakonna juhataja


Õppeprorektor


sept.19


3.2.   Terviseteaduste magistriõppe õppekava 


edukas elluviimine


3.2.1.   Magistriõpe on ette valmistatud ja edukalt läbi viidud koostöös 


tööandjatega ja välispartneritega, üliõpilaste tagasiside on kogutud ja 


analüüsitud        


Osakonna juhataja


Õppeprorektor
3.2.2. Õppejõudude töökoormus seoses magistriõppe läbiviimisega on 


analüüsitud Õppeprorektor







3.2.3. Magistriõppe sisu ja korraldus on järjepidevalt analüüsitud ja vajadusel 


kavandatud parendustegevused


Osakonna juhataja


Õppeprorektor


dets.19
4.        Kompetentsikeskuse 


edukas tegutsemine koostöös 


huvigruppidega 4.1.   Kompetentsikeskuse arendamine


4.1.1. Kompetentsikeskuse tegevuste elluviimiseks on täidetud 0,25 


arendusspetsialisti ametikoht Õppeprorektor
4.1.2. Terviseametiga on kooskõlastatud kompetentsikeskuse raames 


pakutavate teenuste kirjeldused Arendusspetsialist 
4.1.3. Regulaarselt on õppetöö raames pakutud vähemalt 13 teenust 


kogukonnale Õppejõud


4.1.4. Kompetentsikeskuse info kodulehel on kaasajastatud ja asjakohane Arendusspetsialist 
4.1.5. Kompetentsikeskusel on välja töötatud veebipõhine klientide haldamise ja 


registreerimise ning tagasisidesüsteem (kodulehel) Arendusspetsialist 
4.1.6. Kompetentsikeskust on tutvustatud laiemale ühiskonnale nii siseriiklikul 


kui rahvusvahelisel tasandil Arendusspetsialist 


dets.19
4.2.   Õppekavadeülest ja rahvusvahelist koostööd 


ning õppekavade arengut toetavate 


rakendusuuringute läbiviimine. Tulemuste 


publitseerimine.


4.2.1. Teadus- ja arendustöö kolleegium (TAK) teeb õppekavadeülest koostööd 


ja toetab teadustöö arengut. Rektor


4.2.2. Uuendatakse kirjalike tööde juhend TAK
4.2.3. Rakendusuuringud on planeeritud ja elluviidud ning tulemused 


publitseeritud vastavalt rakenduskavale 


Vastutavad uurijad


Uuringute läbiviijad
4.2.4. Kõrgkooli kompetentsi levitamiseks ja välispartnerite teadusvõimekuse 


tõstmiseks on osaletud konverentsi Public Health korraldamises ja läbiviimises 


(Malaisia, 21.-23.03.2019)


Ülle Parm


Anna-Liisa Tamm


Eerik Jõgi


4.2.5. Välja on antud kõrgkooli XIII uurimistööde kogumik (november) Reet Urban


dets.19
4.3.   Õppekavade kompetentsi pakkumine Avatud 


Kõrgkooli täiendusõppes 4.3.1. Avatud Kõrgkooli kaudu on toimunud 45 täiendkoolitust (ca 1500 osalejat)


Täienduskoolituse spetsialist


Õppejõud
4.3.2.  Haiglatega koostöö raames on korraldatud 10 tasuta koolitust 


tervishoiuasutuses kohapeal


Täienduskoolituse spetsialist


Õppejõud
4.3.3. Välja on töötatud ja korraldatud kaks uut täienduskoolitust (tööõigus, 


podiaatria)


Täienduskoolituse spetsialist


Õppejõud
4.3.4. Alustatud on digiõppe võimaluste kasutamine täienduskoolituste 


läbiviimisel Täienduskoolituse spetsialist 


dets.19
4.4.     Konverentside ja rahvusvahelise nädala 


korraldamine


4.4.1. Edukalt on korraldatud rahvusvaheline Üliõpilaskonverents „Health in Our 


Hands“ 21.11.2019


Anna-Liisa Tamm


Korraldusmeeskond 


4.4.2. Edukalt on korraldatud rahvusvaheline nädal 18.-22.11.2019


Rahvusvaheliste suhete 


peaspetsialist


Korraldusmeeskond







4.4.3. Alustatud on 2020.a kõrgkooli teaduskonverentsi ettevalmistamisega TAK
4.4.4. Alustatud on 5th PNAE Congress on Pediatric Nursing (2020) korraldamise 


ettevalmistamine - juhtroll


Siret Läänelaid


Airin Treiman-Kiveste


4.4.5. Alustatud on IFEH 2021 akadeemilise kongressi ettevalmistusega - juhtroll


Anna-Liisa Tamm


Korraldusmeeskond
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Applied research studies¹ in Tartu Health Care College 
¹ updated 21.05.2019 
 


Ongoing applied research studies 


Applied research study Results 
2018–2023 
 
Marathon-related health conditions, preparing and recovery of 
nonprofessional participants (men, >45a) 
 
Principal Investigator: Ülle Parm, Anna-Liisa Tamm 
Teachers: Taimi Taimalu, Maire Aruots 
Students: Mai Maisla, Mariliis Tobrienski, Kelly Leppik, Heilis Veesaar, 
Johanna Treier, Ege-Elizabeth Kaldaru. 
 
Cooperation partners: Club Tartu Marathon (Andrads Laugamets), The 
North Estonia Medical Centre (Margus Viigimaa) 


Data collecting and processing. 


2018–2019 
 
Staphylococcus aureus and  Methicillin - resistant Staphylococcus aureus 
carriage amongst first year students in Tartu Health Care College 
 
Principal Investigator: Marika Külm 
Teachers: Triin Aasmäe, Eerik Jõgi 
Students: Geivi Lember, Anna Šerstabojeva, Richard Vaher-Vahter 


Final papers: 
Lember, G. (2019). Detecting Staphylococcus aureus and methicillin-resistant Staphylococcus 
aureus by the multiplex PCR method. 
Šerstabojeva, A. (2019). Staphylococcus aureus and methicillin-resistant Staphylococcus aureus 
carriage among first year students of Tartu Health Care College. 


2017–2021 
 
Borrelia burgdorferi sensu lato distribution of species by region among 
ticks over the years. 
 
Principal Investigator: Eerik Jõgi 
Teacher: Mare Remm 
Students: Helen Jakoby  
 


Poster presentation: 
Müller, M., Kruus, K., Sõsa, K., Jakoby, H., Remm, M., Jõgi, E. (2018). Borrelia burgdorferi sensu 
lato genotypes in Estonian countys ticks population. XIV Baltic Congress of Laboratory 
Medicine, Vilnius May 10-12. 
Jõgi, E., Remm, M. Kruus, K., Müller, M., Sõsa, K. (2017). Borrelia burgdorferi sensu lato 
genotypes in Estonian countys ticks population. NML Congress, October 5–7, Helsinki, Finland. 
 
Final paper: 
Jakobi, H. (2018). The distribution of Borrelia burgdorferi sensu lato in ticks from Jõgeva county 
during the activity period of questing ticks in 2017. 
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Media coverage: 
Remm, M. (2018). Interview in radio MyHits FM (May 7) 


2017–2019 
 
Tartu Health Care College, Kaunas College of Applied Scienses, and 
Fontys University of Applied Sciences physiotherapist curriculum 
students' assessment of their physical activity and their actual physical 
activity and abilities. 
 
Principal Investigator: Ivi Vaher 
Teachers: Laura Bauman (Lithuanian), Steven Onkelinx (Netherlands) 
Students: Edward Juhkam, Maria Tenno 
  
Cooperation partner: Kaunas College of Applied Scienses (Lithuanian), 
Fontys University of Applied Sciences (Netherlands) 


Final papers: 
Juhkam, E. (will be defended in spring 2019). Physical abilities of the first year physiotherapist 
curriculum students in Tartu Health Care College and Kaunas College of Applied Scienses. 
Temmo, M. (will be defended in spring 2019). Physiotherapist curriculum students' assessment 
of their physical activity and their actual physical activity in Tartu Health Care College and 
Kaunas College of Applied Sciences. 


2017–2019 
 
Teacher`s opinions of factors influencing hand washing behavior in the 
2nd grade students of elementary schools at Tartu 
 
Principal Investigator: Siret Läänelaid 
Teacher: Piret Simm-Pärle 
Students: Külli Krevald, midwifery curriculum third year students 


Final papers: 
Krevald, K. (2017). Factors that influence hand hygiene amongst the primary school pupils and 
health promoting handwashing programs. 
 
Science popularisation: 
Visiting Tartu elementary schools (6 schools) with students and teaching hand washing (for 23 
classes). 


2017-2019 
 
Parents attitude towards planned vaccination (follow-up project of 
Vaccination in Estonia). 
 
Principal Investigator: Ülle Parm, Anna-Liisa Tamm 
Students: Elisa Kender 
 
Cooperation partners: University of Tartu 


Publication: 
Kender, E., Parm, Ü., Põldver, N. (2018). Factors influencing vaccination behavior of Estonian 
parents. Research Articles and Conference Abstracts XII. Tartu Health Care College. Publisher: 
Paar OÜ, Tartu. 
 
Oral presentations: 
Kender, E., Parm, Ü., Põldver, N. (2018). Parental beliefs and behaviour towards vaccination in 
Estonia. Tartu Health Care College Scientific Conference „Healthy Body, Healthy Mind Full of 
Knowledge“, November 22. 
Parm, Ü. (2018). Parental beliefs and behaviour towards vaccination in Estonia. Summer 
seminar held by Estonian Society for Infection Control, August 16. 
 
Final paper: 
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Kender, E. (2018). Parental beliefs and behaviour towards vaccination in Estonia. 
 
Media coverage: 
Kender, E. (2018). Overview of thesis (Parental beliefs and behaviour towards vaccination in 
Estonia) in Postimees issued in June 2018. 
 
Recognition: 
Kender, E. (2018). Estonian Rectors’ Conference of Universities of Applied Sciences award for 
the best graduation thesis in 2018. 
Kender, E. (2018). Best bachelor level thesis in the field of medicine (Ministry of Education and 
Research). 


2017–2018 
 
Specialised nurses’ and nurses’ assessment and professional use of their 
competencies 
 
Principal Investigator: Eve-Merike Sooväli 
Teacher: Liina Animägi 
Students: Maarja-Liisa Keskküla, Aile Sumberg 


Oral presentation: 
Sooväli, E.-M. (2018). Specialised nurses` nurses’ assessment and professional use of their 
competencies. Science conference „Healthy Body, Healthy Mind of Knowledge“, November 22. 
 
Final papers: 
Keskküla, M-L. (2017).The role and competencies of the clinical nurse specialist. 
Sumberg, A. (2019). Competencies and roles of primary care advanced practice nurses. 


2016–2020 
 
Health-related aspects of police work (follow-up project of Health 
behavior and health indicators of professional salvors (firefighters)). 
 
Principal Investigators: Anna-Liisa Tamm, Ülle Parm 
Teachers: Janika Pael 
Students: Ksenia Parkova, Olga Bazukova, Kersti Undrits, Georgi Ivanov, 
Kristiina Kägu, Karina Romanova 
 
Cooperation partners: Estonian Rescue Board (Kairi Rikko), Police and 
Border Guard Board (Helen Perli) 


Publications: 
Tamm, A.-L., Parm, Ü., Pael, J., Undrits, K. (2017). Health related aspects in police work. 
Research Articles and Conference Abstracts XII. Tartu Health Care College. Publisher: Paar OÜ, 
Tartu. 
 
Oral presentation: 
Tamm, A.-L., Parm Ü., Barkova, K., Bazhukova, O., Undrits, K., Pael, J. (2018). Tartu Health Care 
College Scientific Conference “Healthy Body, Healthy Mind Full of Knowledge”, November 22. 
Undrits, K. (2017). Health related aspects in police work. Tartu Health Care College 
International Student Conference in health sciences „Health in our Hands", November 23. 
 
Poster presentations: 
Parm, Ü., Tamm, Barkova, K., Bazhukova, O. (2018). The health behaviour of Estonian police 
officers. “The 13th European Academy of Occupational Health Psychology Conference” 
September 5-7 in Lisbon, Portugal. Europress, Industria Grafica, Lda, 459-460. 
Tamm, A.-L., Parm, Ü., Pael, J., Undrits, K. (2018). Health related aspects in police work. “The 
13th European Academy of Occupational Health Psychology Conference” September 5-7 in 
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Lisbon, Portugal. Europress, Industria Grafica, Lda, 376-377. 
Tamm, A.-L., Parm, Ü., Pael, J., Undrits, K. (2017). Health related aspects in police work. Tartu 
Health Care College International Student Conference in health sciences „Health in our Hands", 
November 23. 
 
Final paper: 
Undrits, K. (2017). Health related aspects in police work. 


2016-2020 
 
Water quality of private wells 
 
Principal Investigator: Triin Veber 
Students: Maarja-Liis Metsla, Monika Aasmaa, Age Vene, Elise Vider 
 
Cooperation partners: Health Board 


Final paper: 
Metsla, M-L. (2017). Private well water quality, the health protection requirements of Põlva 
country. 


2016–2019 
 
Planned vaccination in Estonia 
 
Principal Investigator: Ülle Parm 
Teachers: Anna-Liisa Tamm 
Students: Karmen Kõlamets, Elisa Kender 
 
Cooperation partners: Estonian Health Board, Tartu University 
Department of Microbiology, Tartu University Hospital Women’s Clinic, OÜ 
Anu Vasar Family Doctor practice 


Publication: 
Kõlamets, K. (2017). Educational movie „Routine vaccination in Estonia“, segment on 
epidemiology of infectious diseases. Research Articles and Conference Abstracts XI. Tartu 
Health Care College. Publisher: Paar OÜ, Tartu. 
 
Poster presentations: 
Kõlamets, K. (2017). Educational movie „Routine vaccination in Estonia“, segment on 
epidemiology of infectious diseases. Tartu Health Care College International Student 
Conference “Health in our hands“, November 23. 
 
Final papers: 
Kõlamets, K. (2017). Educational movie „Routine vaccination in Estonia“, segment on 
epidemiology of infectious diseases. 
 
Media coverage: 
Parm, Ü., Kõlamets, K. (2017). The benefits of vaccination outweigh the risks. Tartu Health Care 
College webzine Tervist!, issued in November. 
 
Recognition:  
Kõlamets, K. (2017). 3rd place in International Student Competition. 
Kõlamets, K. (2017). Estonian Rectors’ Conference of Universities of Applied Sciences award for 
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the best graduation thesis in 2017. 


2016–2019 
 
Learning and the factors influencing it during the internship. 
 
Principal Investigator: Reet Urban 
Teachers: Anne Vahtramäe, Marge Mahla, Tiina Kukkes  
Students: Alina Mihailova, Astra Puusepp, Ele Mägi, Jelena Kürsa-
Sidharthan, Merli Lillepuu 
 
Cooperation partner: East-Tallinn Central Hospital 


Publication: 
Urban, R., Lillepuu, M. (2018). Nursing students’ experience of supervision during clinical 
internship. Research Articles and Conference Abstracts XII. Tartu Health Care College. 
Publisher: Paar OÜ, Tartu. 
 
Oral presentation: 
Urban, R. (2018). Student learning during practical training in working. Tartu Health Care 
College Scientific Conference “Healthy Body, Healthy Mind Full of Knowledge”, November 22. 
 
Final papers: 
Lillepuu, M. (2017). Tartu Healthcare College third-year nursing student’s experiences of 
supervision in clinical learning practise. 
Mihailova, A., Puusepp, A. (2016). The views of second-year nursing students of Tartu Health 
Care College on the physical and psychosocial learning environment of clinical practical 
training. 
Kürsa-Sidharthan, J., Mägi, E. (2016). Tartu Healthcare College second-year nursing students’ 
assessment of mentoring process in clinical learning practice. 


2016–2019 
 
Estonians’ drinking water consumption habits. 
 
Principal Investigator: Kristi Vahur 
Teachers: Inga Ploomipuu, Helen Udras, Ivi Vaher 
Students: Eleri Pastak, Kertu Keir, Nele Neeme 
 


Publications: 
Vahur, K., Udras H., Vaher, I., Pastak, E., Keir, K., Neeme, N. (2018). Bottled Water in Tartu 
Health Care College in Tartu Health Care College Research articles and Conference Abstracts 
XII, pp 190-191. 
Pastak. E., Vahur, K. (2017). Estonians’ drinking water consumption habits and opinion about 
possible health hazards of bottled water. Research Articles and Conference Abstracts. Tartu 
Health Care College Collection XI, pp 59-70. 
 
Oral presentations: 
Vahur, K. (2018). Bottled Water, Tartu Health Care College Scientific Conference “Healthy Body, 
Healthy Mind Full of Knowledge”, November 22. 
 
Media coverage: 
Educational video about bottled water (2018). 
 
Final papers: 
Keir, K. (2018). Microbiological Quality of Bottled Water.   
Neeme, N. (2018). Exercising Habits Among Estonians and Hydration Levels During a Session. 
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Pastak, E. (2017). Estonians’ drinking water consumption habits and opinion about possible 
health hazards of bottled water. 


2016–2018, extended until the end of 2019 
 
Evaluation of the condition of rectus abdominis and pelvic floor muscles 
after delivery. 
 
Principal Investigator: Reet Linkberg 
Teacher: Marge Mahla 
Students: Annika Allik, Karina Talk, Marilin Sillaste, Maria Mekk, Karin Sarv, 
Lisel Lilleste (TU), Anna Ivanova (TU), Helena Post (TU) 
 
Cooperation partners: Abdominal Clinic; Tartu University, Institute of  
Sports Sciences and Physiotherapy 


Publications:  
Sillaste, M., Linkberg, R., Nurmsalu, H., Sokk, J., Lilleste, L., Talk, K., Animägi. L. (2017). The 
effect of vaginal delivery of primiparous womanon the condition of her pelvic floor muscles.  
Research Articles and Conference Abstracts. Tartu Health Care College Collection XI. Tartu: Paar 
OÜ, pp 15-29. 
Allik, A., Linkberg, R. (2016). Pregnancy related pelvic girdle pain, its physiotherapeutic 
assessment and intervention. Tartu Health Care College Collection of Research Studies X. Tartu: 
Paar OÜ, pp 257-265. 
Talk, K., Linkberg, R. (2016). The prevention and postnatal correction of pregnancy-induced 
diastasis rectus abdominis with therapeutic exercises. Tartu Health Care College Collection of 
Research Studies X. Tartu: Paar OÜ, pp 88-102. 
Sarv, K., Linkberg, R. (2015). The efficiency of pelvic floor muscle training on urinary 
incontinence during pregnancy and after childbirth. Tartu Health Care College Collection of 
Research Studies IX. Tartu: Paar OÜ, pp 236-246. 
 
Oral presentations: 
Talk, K. (2017). The prevention and postnatal correction of pregnancy-induced diastasis rectus 
abdominis with therapeutic exercises. Great Poland Day of Physiotherapy. 
 
Poster presentations: 
Talk, K., Linkberg, R. (2016). The prevention and postnatal correction of pregnancy-induced 
diastasis rectus abdominis with therapeutic exercises. Tartu Health Care College Scientific 
Conference “Healthy Body, Healthy Knowledge” on November 24. 
Lilleste, L., Linkberg, R., Sokk, J., Nurmsalu, H. (2016). Multipara female pelvic floor muscle 36 
months after vaginal delivery. Scientific Conference of Tartu University Medical Faculty.  
 
Media coverage: 
Can childbirth harm women’s delicate muscles? Tartu Postimees issued on 22.02.2017 (Aime 
Jõgi). 
 
Final papers: 
Talk, K. (2018). Relation between pregnancy-induced lumbopelvic pain and diastasis rectus 
abdominis in postpartum women. University of Tartu, final paper of master’s degree. 
Ivanova, A. (2017). Pelvic organ prolapse in female and physiotherapy. 
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Sillaste, M. (2017). The effect of first vaginal delivery on the condition of the pelvic floor 
muscles. 
Allik, A. (2016). Pregnancy related pelvic girdle pain, its physiotherapeutic assessment and 
intervention. 
Talk, K. (2016). The prevention and postnatal correction of pregnancy-induced diastasis rectus 
abdominis with therapeutic exercises 
Sarv, K. (2015). The efficiency of pelvic floor muscle training on urinary incontinence during 
pregnancy and after childbirth. 


2014−2020 
 
Compiling methodological guidelines and a manual for biomedical 
laboratory scientists' study labs.  
 
Principal Investigator: Mare Remm 
Teachers: Evi Aotäht, Mai Treial, Anneli-Raave Sepp, Aivar Orav, Eerik Jõgi, 
Marika Külm, Triin Aasmäe 
Students: Kaire Moorlat, Anneli Karus, Egle Lepla, Eleri Priks, Erik Selge, 
Olga Pilitsina, Hannaliis Leping, Tanita Tähe ja Anni Tammela, Anni-Helene-
Elisabeth Asso, Eret Luik, Hanna Sepp, Kätlin Karlson, Reimo Lehtmets, 
Olga Mamošina, Elis Oja, Carina Platonova, Marina Stepanenkova, Kristina 
Pärnaste, Kadri-Eise Lasn, Helen Roosiväli 
 
Cooperation partner: SA Tartu University Clinic  Pathology Cervice 


Publications: 
Remm, M., Treial, M., Jõgi, E., Külm, M., Aasmäe, T., Raave-Sepp, A., Aotäht, E. (2018). 
Compiling methodical instructions and a handbook for the study laboratory of biomedical 
scientists in Tartu Health Care College in Tartu Health Care College Research articles and 
Conference Abstracts XII. 
Pilitsina, O., Tamm, H., Remm, M. (2016). Diagnostics of pathological changes in the cervix. 
Electronic Handbook. 
 
Oral presentations: 
Remm, M., Aotäht, E., Külm, M., Aasmäe, T., Raave-Sepp, A., Treial, M., Jõgi, E., Orav, A. (2018).  
Methodologycal guidelines for laboratory and their placeing in the quality system of 
laboratory“ in Tartu Health Care College Scientific Conference „Healthy Body, Healthy Mind Full 
of Knowledge“, November 22.          
Sepp, H. (2017). Preparation of the guide of a urine microbiological sampling. Conference of 
Association of Estonian Biomedical Laboratory Sciencists, Tartu, November 11. 
Raave-Sepp, A., Leple, E., Priks, E. (2014). Methodological guidelines for biomedical laboratory 
scientists' study labs at the workshop “Biomedical scientist's day after tomorrow”. Tartu Health 
Care College conference “Healthy Body, Healthy Knowledge”, November 21. 
 
Poster presentation: 
Remm, M., Jõgi, E., Külm, M., Aotäht, E., Aasmäe, T., Treial, M., Raave-Sepp, A., Orav, A. (2018). 
COMPILING A HANDBOOK OF METHODICAL INSTRUCTIONS OF STUDY LABORATORY FOR 
BIOMEDICAL SCIENTISTS IN TARTU HEALTH CARE COLLEGE. XIV Baltic Congress of Laboratory 
Medicine Vilnius, May 10-12. 
 
Final papers: 
Platonova, C. (2018). The guide for identification of Staphylococcus spp in mikrobiological 
laboratory of Tartu Health Care College. 
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Oja, E. (2018). Complileing the guide for histological staining of kidney tissue for useing in 
patology laboratory of Tartu Health Care College. 
Stepanenkova, M. (2018). The guide for isolation and identification of Salmonella spp from 
clinical materials.  
Mamošina, O. (2018). The guide for liver histology staining for usage in Tartu Health Care 
College pathology laboratory.               
Mamošina, O. (2017).  The guide for liver histology staining for usage in Tartu Health Care 
College pathology laboratory 
Lehtmets, R. (2017). The methodological guide for dna extraction from human whole blood for 
usage in Tartu Health Care College moleculardiagnostics laboratory. 
Karlson, K. (2017). The methodological guide for factor v leiden mutation for usage in Tartu 
Health Care College genetics and molecular diagnostics laboratory 
Sepp, H. (2017). The methodological guide for urine microbiologigal analyse for usage in the 
microbiology laboratory of Tartu Health Care College 
Luik, E. (2017). The guide for elastic fibers staining method to be used in Tartu Health Care 
College laboratory training. 
Asso, A.H.E. (2017). Evaluation for suitability of an educational movie "abo ja rh (d) blood 
typing on bio-rad geltechenique" 
Leping, H. (2016).  The methodological guide for van gieson method for usage in Tartu Health 
Care College pathology laboratory. 
Selge, E. (2016). Erythrocyte sedimentation rate guide using cappilary blood for Tartu Health 
Care College. 
Tammela, A., Tähe, T. (2016). Educational movie and picture collection about urine sediment 
microscopy for learning process.  
Karus, A. (2015). Compilation of methodological guides – for the determination of abo/rh(d) 
and red blood cell antibody screening. 
Lepla, E., Priks, E. (2015). Educational urinalysis films. 
Pilitsina, O. (2015).  Diagnostics of pathological changes in the cervix. 


2013−2018, exented until the end of 2019 
 
Use of child car safety equipment in Estonia. 
 
Principal Investigator: Inga Ploomipuu 
Teacher: Kristi Vahur 
Students: Elen Pabo, Valerija Strelovskaja, Ketlin Sangla 
 


Publications: 
Vahur, K., Ploomipuu, I., Sangla, K. (2015). Parents' awareness of using child safety seats (Group 
I) in cars. Tartu Health Care College Collection of Research Studies IX. 
Vahur, K., Ploomipuu, I. (2015). Overview of research study: use of child safety equipment in 
cars in Estonia, Tartu Health Care webzineTervist!, 6, 15 - 17. 
Pabo, E., Strelovskaja, V., Ploomipuu, I., Kuuspalu, K. (2014). Use of safety equipment groups 0 
to 0+ in Estonia. Tartu Health Care College Collection of Research Studies VIII. 
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Cooperation partner: Estonian Road Administration Oral presentations: 
Vahur, K., Ploomipuu, I. (2016).  Child care safety equipment. Tartu Health Care College 
Scientific Conference “Healthy Body, Healthy Knowledge” November 24. 
Pabo, E., Strelovskaja, V. (2014). Use of child safety equipment in Estonia.At the environmental 
health curriculum workshop “Ensuring health and safety” at Tartu Health Care College 
conference “Healthy Body, Healthy Knowledge” November 21. 
 
Media coverage: 
Mother found the topic for final paper when choosing an infant carrier for her child. Tartu 
Postimees issued on 05.10.2015 (Aime Jõgi). 
 
Final papers: 
Pabo, E., Strelovskaja, V. (2014). Use of safety equipment groups 0 to 0+ in Estonia. 
Sangla, K. (2015). Parents' awareness of using child safety seats (Group I) in cars. 
 
Science popularisation: 
Pabo, E., Strelovskaja, V. In cooperation with Estonian Road Administration participation in 
events on safety equipment in kindergartens in spring 2014. 
Pabo, E., Sangla, K. (2015 and 2016). Child Seat Safety Awareness training course (4 trainings, 
47 participants). 
Pabo, E. (2017). Child Seat Safety Awareness training course (4 trainings, 49 participants). 


2013–2016, extended until the end of 2019 
 
Impact of coffee and vegetarian diet to lab markers of blood and bone 
density 
 
Principal Investigator: Ülle Parm 
Teachers: Anna-Liisa Tamm (Parm), Aivar Orav 
Students: Triin Matvejev, Sandra Sokman, Petramarion Vesterinen, Sigrit 
Ülper, Kata Pedamäe, Nele Šott, Kadri Jakoobi, Liina Lattik, Merit Müller, 
Piret Mihkelson, Eleinika Jallajas, Anni Sepp. 
 
Cooperation partners: Tartu University Faculty of Exercise and Sports 
Science, Prof Jaak Jürimäe, Jarek Mäestu, Evelin Lätt 
 


Publications: 
Tamm, A.-L., Jürimäe, J., Orav, A., Lätt, E., Dugin S., Šott, N., Parm, Ü. (2018). Coffee 
Consumption is not Associated with Osteoporosis in Adult Estonians. Preventive Medicine and 
Hygiene Open Access, 1 (1), 1-9. 
Mihkelson, P., Orav, A., Parm, Ü., A.-L. (2017). Influence of vegetarian diet, body mass index 
and body fat percentage on the factors associated with metabolic syndrome in women.  Tartu 
Health Care College Collection of Research Studies XI, 324-325. Tartu: Paar OÜ. 
Parm, Ü; Jürimäe, J; Orav, A; Lätt, E; Sokmann, S; Pedamäe, K; Mihkelson, P; Tamm, A-L. (2015). 
Influence of vegetarian diet to the factors associated with metabolic syndrome. Journal of 
Advanced Nutrition and Human Metabolism, 1(1): 1 - 8. 
Lattik, L., Parm, Ü., Tamm, A-L. (2015). Consumption of coffee and its correlation to age, 
chronic diseases and physical activity.Tartu Health Care College Collection of Research Studies 
IX, 30-48. Tartu: Paar OÜ. 
Orav, A., Müller, M. (2015). Apoproteins A1 and B comparative relations to LDL-, HDL- and total 
cholerestol.Tartu Health Care College Collection of Research Studies IX, 67-76. Tartu: Paar OÜ. 
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Parm, A-L., Orav, A., Jürimäe, J., Lätt, E., Ülper, S., Parm, Ü. (2014). Coffee consumption is not 
an important risk factor for low femoral neck bone mineral density. International Journal of 
Community Nutrition. Vol 0, (Supplement): 102. 
Ülper, S., Parm, Ü., Tamm, A.-L. (2014). Impact of coffee consumption to bone density.Tartu 
Health Care College Collection of Research Studies VIII, 138-151. Tartu: Paar OÜ 
Šott, N., Parm, Ü., Tamm, A.-L. (2014). Impact of coffee consumption to BMI, fat percentage, 
fat-free mass and fat mass, including in case of chronic diseases, Tartu Health Care College 
Collection of Research Studies VIII, 151-165. Tartu: Paar OÜ. 
Pedamäe, K., Tamm, A.-L., Parm, Ü. (2014). Impact of vegetarian diet to BMI, body fat 
percentage, fat mass and fat-free mass. Tartu Health Care College Collection of Research 
Studies VIII, 166-183. Tartu: Paar OÜ. 
Sokmann, S., Parm, Ü., Orav, A. (2014). Impact of vegetarianism and coffee consumption to risk 
of metabolic syndrome. Tartu Health Care College Collection of Research Studies VIII, 184-200. 
Tartu: Paar OÜ. 
Matvejev, T., Parm, Ü., Orav, A. (2014). Iron deficiency anemia and megaloblastic anemia in 
vegetarians. Tartu Health Care College Collection of Research Studies VIII, 201-215. Tartu: Paar 
OÜ. 
 
Oral presentations: 
Parm, Ü., Kärk, K., Tamm, A.-L. (2018). Factors Affecting Leisure Time Physical Activity and it’s 
Relationship with Chronic Diseases. International Conference on Public Health, March 22-23, 
Sri Lanka, Colombo. 
Mihkelson, P., Parm, Ü., Orav, A. (2017). Influence of vegetarian diet, body mass index and 
body fat percentage to the factors associated with metabolic syndrome in women. Tartu 
Health Care College International Student Conference in health sciences „Health in our Hands", 
November 23. 
Parm, Ü., Tamm, A-L. (2014). Impact of vegetarianism to bone density and coffee consumption. 
Tartu Health Care College conference “Healthy body, healthy knowledge”, November 21. 
 
Poster presentations:  
Parm, Ü., Jakoobi, K., Jürimäe, J., Lätt, E., Orav, A. Tamm, A.-L. (2016). Physical Activity And 
Bone Mineral Density. The International Congress on Physical Activity and Public Health. 
Bangkok, Tai, 16-19 Nov 2016. 
Parm, Ü., Pedamäe, K., Jürimäe, J., Lätt, E., Orav, A., Tamm, A.-L. (2015). The reasons for 
vegetarianism in Estonia and its effects to body composition. International Conference on 
Human Nutrition and Food Sciences. Roma, Italy, September 17-18. 
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Tamm, A.-L., Šott, N., Jürimäe, J., Lätt, E., Orav, A., Parm, Ü. (2015). The impact of coffee 
consumption to body mass index and body composition.  International Conference on human 
Nutrition and Food Sciences. Roma, Italy, September 17-18. 
Tamm, A-L., Orav, A., Jürimäe, J., Lätt, E., Ülper, S., Parm, Ü. (2014). Coffee consumption is not 
an important risk factor for low femoral neck bone mineral density. III World Congress of Public 
Health Nutrition. Gran Canaria, Spain, November 9-12. 
 
Media coverage:  
Tamm, A.-L. (2018). Participating in Estonian Public Broadcasting talkshow – discussion about 
vegetarian diet and results of applied research study. 
Parm, Ü., Tamm, A.-L. (2016). Estonian vegetarians do not live healthier than not vegetarians. 
Postimees, 20.10. 
Research study indicates poor condition of bones. Tartu Postimees. 28.03.2013 (Marju Himma). 
Vegetarians' bones are in dangerous condition. Postimees. 2014.12.3 (Triin Ärm). 
A training person may drink coffee without worrying. Postimees. 3.12.2014 (Triin Ärm). 
 
Final papers: 
Mihkelson, P. (2016). Influence of vegetarian diet, body mass indeks and body fat percentage 
to the factors associated with metabolic syndrome in aomen. 
Jallajas, E. (2015). Vegetarian health behavior. 
Sepp, A. (2015). Serum Iron and Total Iron-Binding Capacity Method Verification with BS-120 
Chemistry Analyzer  
Müller, M. (2015). Apoproteins A1 and B comparative relations to LDL-, HDL- and total 
cholerestol. 
Lattik, L. (2015). Consumption of coffee and its correlation to age, chronic diseases and physical 
activity 
Jakoobi, K. (2015).Relation of physical activity and adipocytokines to bone density  
Matvejev, T. (2014). Iron deficiency anaemia and megaloblastic anaemia in vegetarians. 
Sokman, S. (2014). Impact of vegetarian diet and coffee consumption to risk of metabolic 
syndrome.  
Vesterinen, P. (2014). Impact of vegetarianism to bone density. 
Ülper, S. (2014). Coffee consumption and bone density. 
Pedamäe, K. (2014). Impact of vegetarian diet to BMI, body fat percentage, fat mass and fat-
free mass.  
Šott, N. (2014). Impact of coffee consumption to BMI, fat percentage, fat-free mass and fat 
mass, including in case of chronic diseases. 
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Recognition: 
Parm, Ü., Kärk, K., Tamm, A.-L. (2018). Best oral presentation in Health section at the 
International Conference on Public Health, March 22-23, Sri Lanka, Colombo. 
Mihkelson, P., Parm, Ü., Orav, A. (2017). Best oral presentation and Synlab Ltd special prize 
(Influence of vegetarian diet, body mass index and body fat percentage to the factors 
associated with metabolic syndrome in women) at Tartu Health Care College International 
Student Conference „Health in our hands“,November 23. 


2011−2018, extended until the end of 2021 
 
Assessment of the 3-month effect of support taping aid to correcting 5- 
to 8-year-olds' genu valgum and longitudinal foot arch. 
 
Principal Investigator: Anna-Liisa Tamm (Parm) 
Teachers: Reet Linkberg, Ivi Vaher, Arved Vain (Tartu University)  
Students: Mari-Liis Luukas, Maaria Pielberg, Laura Laanesaar, Eva Nigulas, 
Kärt Satsi, Karoliina Pertel. 
 
Cooperation partners: Tartu University, Keila Rehabilitation Centre, 
Empatrax OÜ (2011–2013), Gadox AS (2011–2013), The Health Clinic since 
2015 
 
 
 


Publications: 
Tamm, A.-L., Linkberg, R., Vaher, I., Luukas, M.-L., Pielberg, M., Nigulas, E., Pertel, K., Satsi, K., 
Vain, A. (2018). Development of garment with elastic straps and pressure applicator in 
mechanotherapy to correct children`s genu valgum. International Physical Medicine & 
Rehabilitation Journal, 3 (3), 198−202. 
Nigulas, E. Laanesaar, L., Vain, A., Tamm, A-L., Linkberg, R.(2015). Possibility of using garment 
with elastic straps and pressure applicator in mechanotherapy to correct pre-school children's 
genu valgum. Tartu Health Care College Collection of Research Studies IX, pp 49-66. 
Tamm, A.-L., Linkberg, R. (2015). Supportive garment correct pre-scool childrens legs. Tartu 
Health Care College webzine Tervist! 9: 15.    
 
Oral presentation: 
Nigulas, E. (2016). Survetundlike komponentidega retuusid. Tartu Health Care College scientific 
conference “Healthy Body, Healthy Knowledge”, November 24. 
 
Final papers: 
Satsi, K., Pertel, K. (2017). Monitoring mechanotherapeutic treatment on the basis of the signal 
from the pressure sensors  
Laanesaar, L., Nigulas, E. (2015). Possibility of using garment with elastic straps and pressure 
applicator in mechanotherapy to correct pre-school children's genu valgum. Brief introduction 
of the final paper can be found here: https://www.youtube.com/watch?v=VbaDsl4qRZ8 
Luukas, M-L. (2013). Impact of wearing supportive elastic garment to 5-7-year-olds' genu valum 
in lower limbs. 
Pielberg, M. (2013). Effect of using garment with pressure and elastic components to muscles 
in correcting genu valgum in 5-7-year-olds. 
 
Media coverage: 
By playing, supportive garment help to correct childrens legs, 2016. Magazine of Univeristy of 
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Tartu (M. Merisalu) 
Supportive garment got thourgh the trials, 2015. Postimees, 24.09.2015 (Aime Jõgi) 
Supportive garment help to correct childrens legs, 2015. Pärnu city newspaper 4.12.2015 
Supportive garment make your legs straight, 2013. Postimees, 13.11.2013 (Aime Jõgi) 
 
Recognition: 
Laanesaar, L., Nigulas, E. final paper " Possibility of using garment with elastic straps and 
pressure applicator in mechanotherapy to correct pre-school children's genu valgum." received 
second place “ at the European Network of Physiotherapy in Higher Education annual 
conference in Belgium (Sept 19 2015). 
 
Patented invention (2015): Mechanotherapy device and measurement method. Owner: Tartu 
Health Care College, Tartu University; Authors: Arved Vain, Reet Linkberg, Ivi Vaher, Anna-
Liisa Tamm; Invention Patent Priority no: 1403692.5  


 


 


Completed research studies 


Applied research study Results 
2017–2018 
 
Students’ mobility and the factors affecting student mobility. 
 
Principal Investigator: Reet Urban 
Teacher: Anna-Liisa Tamm 
 
Cooperation partner: Jamaica University of Technology 


Data were collected and analyzed in 2017–2018. Based on the results, an e-learning module 
has been developed to support the adaptation of exchange students. 


2016–2018 
 
Health behavior and health indicators of professional salvors 
(firefighters). 
 
Principal Investigator: Ülle Parm 
Teachers: Anna-Liisa Tamm, Kristi Vahur, Ave Kutman, Ivi Vaher, 
Aleksandra Josiptšuk 
Students: Georgi Ivanov, Krista Maier, Sandra Muraševa, Deivi Nool, 
Kristina Kägu, Karina Romanova, Krista Maier. 
 


Publications: 
Muraševa, S., Parm, Ü., Tamm, A.-L. (2017). Firefighters` health and use of personal protective 
equipment. Research Articles and Converence Abstracts XII. Tartu Health Care College. 
Publisher: Paar OÜ, Tartu. 
 
Oral presentations: 
Muraševa, S. (2017). Firefighters` health and use of personal protective equipment. Tartu 
Health Care College International Student Conference in health sciences „Health in our 
Hands", November 23. 
 
Final papers: 
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Cooperation partner: Estonian Rescue Board  Nool, D. (2017). The health behavior of people in Estonian rescue services. 
Romanova, K., Kägu, K. (2017). Firefighters’ health risks and their prevention. 
Muraševa, S. (2017). Firefighters` health and use of personal protective equipment. 
Ivanov, G (2016). Tasks of rescue workers and the necessity of physical training. 
 
Recognition: 
Muraševa, S. (2017). 3rd place in International Student Conference Competition. 


2015-2018 
 
Speciality and Curriculum of Environmental Health in Europe. 
 
Principal Investigator: Inga Ploomipuu, Ave Kutman 
Teachers: Triin Veber, Marika Külm (2015) 
Students: Arina Kozatšuk, Keili Horn, Kelly Laid, Janne Nurme 
 
Cooperation partner: International Federationof Environmental Health 


Final papers: 
Horn, K. (2016). Environmental Health Systems in the example of Estonia, Finland, Germany 
and Portugal. 
Kald, K. (2016). Environmental Health Systems in Europe in the example of Estonia, Lithuania, 
Croatia and Ireland. 
Nurme, J. (2016). Environmental Health Systems in Estonia, Latvia, Slovenia and France. 
Kozatšuk, A. (2015). Environmental Health Systems in the example of eight countries in 
Europe. 
 


2015–2017 
 
Midwives' perceptions of, attitudes to, experiences and techniques in 
case of normal delivery in delivery wards in hospital in Estonia. 
 
Principal Investigator: Siiri Põllumaa 
Students: Kadri Niin, Triinu Trossmann 
 
Cooperation partner: Estonian Midwives Association 


Publication: 
Põllumaa, S., Niin, K., Trossmann, T. (2017). The attitudes and experiences concerning normal 
childbirth among Estonian labour ward midwives. Research Articles and Conference Abstracts. 
Tartu Health Care College Collection XI, pp 30-48. 
 
Oral presentations: 
Põllumaa, S. (2017). The attitudes, experiences and practices concerning normal childbirth 
among Estonian delivery ward midwives. ICM 31st Triennial Congress, Toronto, Canada, June 
22.                                                     
Põllumaa, S., Niin, K., Trossmann, T. (2017). Midwives' attitudes to and experiences in case of 
normal delivery in delivery wards in hospital in Estonia. Estonian Midwives Association 
conference „The ancient wisdom of the midwives and the present knowledge ", May 5.                                                        
Niin, K., Trossmann, T., Põllumaa, S. (2016). Midwives' attitudes to and experiences in case of 
normal delivery in delivery wards in hospital in Estonia. Tartu Health Care College Scientific 
Conference “Healthy Body, Healthy Knowledge” November 24. 
 
Poster presentation: 
Põllumaa, S., Niin, K., Trossmann, T. (2016). The attitudes, experiences and practices 
concerning normal childbirth among Estonian delivery ward midwives. Estonia 2016. 5th 
European Midwives Association Education Conference „Midwifery Education for the 21st 
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century – innovations in education, practice and regulation. London, December 2-3. 
 
Final paper: 
Niin, K., Trossmann, T. (2017). The attitudes and experiences concerning normal childbirth 
among Estonian labour ward midwives. 
 
Recognition: 
II Prize at the National Student Research Competition. 


2014−2016 
 
Perceptions of professionalism among qualified radiographers and 
radiography students. 
 
Principal Investigator: Valeria Challen 
Teachers: Zinaida Läänelaid, Tiina Kukkes 
 
Cooperation partners: Oulu University of Applied Sciences (Anja Henner), 
Helsinki Metropolia University of Applied Sciences (Eija Metsälä), 
University of Applied Sciences and Arts Western Switzerland (Jose Pires 
Jorge), University of Applied Sciences and Arts Western Switzerland (Nicole 
Richli Meystre), Instituto Politecnico de Lisboa (Claudia Są dos Reis) 


Publications: 
Kukkes, T., Sa dos Reis, C., Metsala, E., Meystre, N., R., Pires Jorge, J.A., Henner, A. (2017). 
Clinical practice and training needs in mammography: radiographer perspectives. Research 
Articles and Conference Abstracts. Tartu Health Care College Collection XI, pp 49-58. 
Challen, V., Lääelaid, Z., Kukkes, T. (2016). A qualitative study of perceptions of 
professionalism amongst radiography students. Radiography, XXX, pp 1-7.  
 
Oral presentations:  
Kukkes, T. (2016). What is the professionalism of the radiographers? Tartu Health Care College 
Scientific Conference “Healthy Body, Healthy Knowledge” November 24. 
Kukkes, T. (2016). Perceptions of professionalism among radiography students. Estonian 
Society of Radiographers seminar, September 17.  
Kukkes, T. (2016). First year radiography students’ perceptions of professionalism. European 
Congress of Radiology March 2.-6. 
Challen, V. Perceptions of professionalism among qualified radiographers and radiography 
students. Baltic Radiology Congress, Pärnu, October 10.-11. 


2014−2015 
 
Perspectives of biomedical science as a speciality in Estonia.  
 
Principal Investigator: Mare Remm 
Teacher: Aivar Orav 
 
Cooperation partner: Association of Estonian Biomedical Laboratory 
Scientists  (Pille Mee) 


Oral presentation: 
Remm, M. (2015). Perspectives of biomedical science as a speciality in Estonia. Association of 
Estonian Biomedical Laboratory Scientists Annual Conference. 
 
Poster presentations: 
Remm, M., Mee, P., Orav, A. (2016). Vision for Biomedical Scientists in Estonia.  
Tartu Health Care College Scientific Conference „Healhy body, healthy knowledge“, November 
24. 
Remm, M., Mee, P., Orav, A. (2014). Vision for Biomedical Scientists in Estonia.  
Conference of European Association for Professions in Biomedical Science, Dublin, October 
15. 


2014 Publications: 
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Supervision and what it means for the teacher 
 
Principal Investigator: Reet Urban 
Teachers: Eve-Merike Sooväli, Kersti Viitkar 


Urban, R., Sooväli, E-M., Viitkar, K. (2014). Supervision and what it means for the teacher. 
Tartu Health Care College Collection of Research Studies VIII (121-137). 
 
Presentations: 
Urban, R.; Sooväli, E.-M.; Viitkar, K. (2014). Supervising a student - what does it mean for the 
teacher? 10th European Federation of Nurse Educators' International Conference "Nursing 
Education and Nursing Care - Which Future", September 24-24, Nancy, France. 
Urban, R.; Sooväli, E-M.; Viitkar, K. (2015).  Teacher’s emotions and feelings in the process of 
supervising. In: 8th INTERNATIONAL SCIENTIFIC CONFERENCE Health care professions and 
their response to the health care needs of society: an evidence-based and coordinated action: 
8th International Scientific Conference: health care Professions and their response to the 
health care needs of society: an evidence-based and coordinated action, June 11-12, Bled, 
Slovenia.  


2013−2017 
 
Prevalence of B. burgdorferi sensu lato and different genotypes in ticks 
collected from counties in Estonia. 
 
Principal Investigator: Eerik Jõgi 
Teacher: Mare Remm 
Students: Maarja Ader, Kaitel Kruus, Kristiina Sõsa, Anett Välimets, Kätlin 
Kruusaauk 
 
 


Publication: 
Ader, M., Jõgi, E. (2014). Ticks density, prevalence of B. burgdorferi sensu lato and different 
genotypes in ticks collected from Pärnu and Valga counties in Estonia. Tartu Health Care 
College Collection of Research Studies VIII. Tartu: Paar OÜ, pp 9-23. 
 
Poster presentations:  
Jõgi, E., Remm, M. Kruus, K., Müller, M., Sõsa, K. (2017). Borrelia burgdorferi sensu lato 
genotypes in Estonian countys ticks population. NML Congress, October 5–7, Helsinki, Finland. 
Jõgi, E. (2016). Prevalence of B. burgdorferi sensu lato and different genotypes in ticks 
collected from counties in Estonia. Tartu Health Care College Scientific Conference “Healthy 
Body, Healthy Knowledge”, November 24. 
Ader, M., Jõgi, E. (2014).Ticks density, prevalence of B. burgdorferi sensu lato and different 
genotypes in ticks collected from Pärnu and Valga counties in Estonia. 
 
Final papers: 
Sõsa, K. (2017). Borrelia burgdorferi sensu lato genotype distribution and prevalence in Tartu- 
ja Võrumaa county ticks. 
Kruus, K. (2016). Borrelia burgdorferi sensu lato and different genotypes in ticks prevalence on 
the island of Saaremaa and in Lääne County. 
Ader, M. (2014).Ticks density, prevalence of B. burgdorferi sensu lato and different genotypes 
in ticks collected from Pärnu and Valga counties in Estonia.  
 
Recognition: 
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The presentation received recognition at the EPBS Student Forum poster presentations 
competition – III place for the Martin Nicholson Award, 2014 Dublin, the Republic of Ireland. 


2013−2016 
 
Gathering data for and a comparative analysis of patient radiation 
dosimetry optimisation in radiography. 
 
Principal Investigator: Kalle Kepler 
Teachers: Janelle Märs 
Students: Natalia Barausova, Anton Bukatš, Olga Dmitrieva, Marleen 
Eelma, Siim Nael, Kristi Kais, Rasmus Kariis, Stella Kibena, Lidia Kolessova, 
Artjom Kotelevski, Vilorika Laursoo, Tiina Lilium, Jekaterina Mihhailova, Kai 
Mölder, Eneli Tisler, Marek Naal, Kuldar Rahuelu, Reno Bleier, Eneli Tisler, 
Merle Torim,Geili Ploom, Inge-Liis Verst, Natalja Vertjajeva 
 
Cooperation partners: Oulu University of Applied Sciences 
Institutions involved in the research study: East Tallinn Central Hospital, 
East-Viru Central Hospital, Järvamaa Hospital, South-Estonian Hospital, 
Valga Hospital, Tartu City Polyclinic, Narva Hospital, NorthEstonia Medical 
Centre, Pärnu Hospital, Tartu University Clinic, Viljandi Hospital 


Publication: 
Kepler, K., Märs, J. (2016). Collection and analysis of data for optimization of patient radiation 
in conventional radiography. Tartu Health Care College Collection of Research Studies X. Tartu: 
Paar OÜ, pp 9-20. 
 
Oral presentations: 
Kepler, K. (2016). Patient radiation dosimetry optimisation in radiography. Tartu Health Care 
College Scientific Conference “Healthy Body, Healthy Knowledge”, November 24. 
Kepler, K., Märs, J. (2014). “Preliminary results of the implementation of the patient radiation 
dosimetry guidelines in Estonia“, at the Baltic Congress of Radiology. October 10-11, Pärnu. 
 
Final papers: 
Bukatš, A., Kais, K. (2016). Gated radiotherapy for left breast cancer treatment. 
Barausova, N., Dmitrieva, O. (2016).  Emergency patient in radiology department. 
Eelma, M., Nael, S. (2016). The role of a radiographer in the diagnostics of myocarditis in 
magnetic resonance tomography. 
Kariis, R. (2016). The health risks and radiation doses to the clean-up workers of Chernobyl 
Kibena, S., Verst, I.L. (2016). The experiences of radioraphy students during clinical placement. 
Kolessova, L., Laursoo, V. (2016). Artifacts in the performance of magnetic resonance Imaging 
of the head. 
Naal, M., Kotelevski, A. (2016). Anxiety disordered patient during radiographic examination. 
Lilium, T., Vertjajeva, N. (2016). Radiation Protection in Dentistry. 
Šljaiteris, A., Mihhailova, J. (2016). Shielding efficiency of the aprons at different diagnostic x-
ray energies. 
Tisler, E., Mölder, K. (2016). Radiographers’ communication with patients and factors 
influencing it. 
Rahuelu, K., Bleier, R. (2016). Alternative methods in early stage breast cancer radiotherapy 
Ploom, G., Torim, M. (2016). Psychological support during paediatric radiotherapy. 


2013−2016 
 
Forming, shaping and assessing nursing students' caring attitude 
 
Principal Investigator: Reet Urban 
Students: Liis Arbeiter, Elina Müürsepp 


Publications: 
Valkonen, L.; Müürsepp, E.; Urban, R. (2014). Tartu Health Care College fourth year nursing 
students' understanding of caring and its formation.Eesti Õde, 3, 5 – 6 [Estonian journal of 
nursing]. 
Arbeiter, L.; Müürsepp, E.; Urban, R. (2014). Caring seen through the eyes of the nursing 
students in their final year of school. Tartu Health Care College webzine Tervist!, 2, 32 - 32. 
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Oral presentations: 
Urban, R. (2016). Caring as a basis for professionalism in health care. Tartu Health Care 
College Scientific Conference “Healthy Body, Healthy Knowledge”, November 24. 
Urban, R. (2016). Caring as a professional value and the core element of nursing education. 
Klaipeda State University of Applied Science. International conference „Education, research 
and innovation“. Klaipeda, Lithuania, April 26.  
Urban, R. (2014). Caring as a foundational value for nursing. Turku University of Applied 
Sciences International Week. 31st March - 4th April. 
 
Final paper:  
Arbeiter, L., Müürsepp, E. (2014). Tartu Health Care College fourth year nursing students' 
understanding of caring and its formation. 


2013−2015 
 
The effect of participating in studies in family schools offering pre-
delivery preparation to pregnant women's and support persons' 
preparedness for coping with delivery, adapting to parent role and 
furthering breast-feeding as perceived by participants and lecturers. 
 
Principal Investigator: Marge Mahla  
Students: Janne Toomel, Kadri Otsalt, Marin Paes, Mari-Ann Umalas 
Cooperation partner: Estonian Midwives Association 


Publications: 
Kukk, K., Larven, T., Mahla, M. (2015). Fathers' involvement in care during pregnancy.Tartu 
Health Care College Collection of Research Studies IX. 
Otsalt, K., Toomel, J., Mahla, M. (2015). Family school participants' and lecturers' perception 
of preparation for delivery. Tartu Health Care College Collection of Research Studies IX. 
 
Oral presentations: 
Mahla, M. (2014). Expectations and their fulfilment in regard to preparation for delivery and 
post-delivery period offered to families in family schools. Estonian Conference of 
Perinatology, Pärnu, October 24.-25. 
Toomel, J., Mahla, M, Otsalt, K., Developing the breast-feeding counselling system (web-
based, in- and out-patient counselling, mothers' discussion groups). Estonian Conference of 
Perinatology, Pärnu, October 24.-25. 
Mahla, M. Feedback by family schools' participants.Estonian Conference of Perinatology, 
Pärnu, October 24.-25. 
 
Final papers: 
Toomel, J., Otsalt, K. (2014). Expectations and their fulfilment in regard to preparation for 
delivery and post-delivery period offered to young families in family schools. 
Paes, M., Umalas, M. (2015). Family schools lecturers' evaluations of preparedness to conduct 
the preparation of the pregnant and their support persons. 


2013−2015 
 


Publications: 
Bruus, I., Uppin, K. (2014). Factors in nurses' work environment impacting occurrence of drug-
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The drug-related knowledge of year II and IV nursing students in Tartu 
Health Care College  
 
Principal Investigator: Ireen Bruus 
Teachers: Merilin Kiis, Liina Animägi, Agnes Männik (2013) 
Students: Jelena Borodina, Kairi Keidong 


related mistakes. Eesti Õde, 3, 17 – 19. [Journal Estonian Nurse]  
Bruus, I; Animägi, L; Keidong, K; Borodina, J. (2014).The drug-related knowledge and skills of II 
year basic nursing curriculum students in Tartu Health Care College.Tartu Health Care College 
Collection of Research Studies VIII (24 - 45).  
 
Oral presentations: 
Bruus, I. (2016). The drug-related knowledge and skills of II year nursing students. Tartu 
Health Care College Scientific Conference “Healthy Body, Healthy Knowledge”, November 24. 
Bruus, I (2015). The drug-related knowledge and skills of II year nursing students in Tartu 
Health Care College. Nordic conference for Nurse Educators – Mo I Rana, October 12-14. 
 
Final paper: 
Keidong, K., Borodina. J. (2014). The drug-related knowledge and skills of II year basic nursing 
curriculum students in Tartu Health Care College. 


2013−2014 
 
Professional competences as seen by the final year nursing students and 
nurses. 
 
Principal Investigator: Reet Urban 
Teachers: Liina Animägi  
Student: Lemme-Liis Aruväli 


Publications: 
Urban, R., Animägi, L., Aruväli, L.-L. (2014). Professional competences as seen by the final year 
nursing students and nurses. Tartu Health Care College Collection of Research Studies VIII 
(103-120). 
Urban, R.; Aruväli, L.-L. (2014). Competences of graduates on the basic nursing curriculum and 
factors impacting the implementation of the competencies as one of the starting points of 
curriculum development. Tartu Health Care College webzine Tervist!, 3, 16 - 17. 
 
Poster presentation: 
Urban, R., Animägi, L. (2014). Competence of newly graduated nurses.10th European 
Federation of Nurse Educators' International Conference "Nursing Education and Nursing Care 
- Which Future", September 24-26, Nancy, France. 
 
Final paper: 
Aruväli, L.-L. (2014). Novice nurses' preparedness and competences and factors impacting 
professional self-sufficiency. 


2013−2014 
 
Awareness of risk factors, management, complications and prevention in 
adult patients with hypertension. 
 
Principal Investigator: Eve-Merike Sooväli 


Publication: 
Sooväli, E-M.; Simm, P., Animägi, L. (2015). Awareness of risk factors management, 
complications and prevention among Estonian adult patients with recently diagnosed 
hypertension. In: 8th INTERNATIONAL SCIENTIFIC CONFERENCE Health care professions and 
their response to the health care needs of society: an evidence-based and coordinated action: 
11th – 12th June 2015, Bled, Slovenia. (Eds.) izr. prof. dr. Brigita Skela Savič doc. dr. Simona 
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Teacher: Piret Simm 
Students: Eveliis Annusver, Railika Toim, Riti Saage 
 
Cooperation partner: Estonian Health Insurance Fund  


Hvalič Touzery. Slovenia: CIP - Kataložni zapis o publikaciji Univerzitetna knjižnica Maribor, 56 - 
62. 
 
Oral presentations: 
Sooväli, E-M.; Simm, P., Animägi, L. (2015). Awareness of risk factors management, 
complications and prevention in Estonian adult patients with recently diagnosed 
hypertension. In: 8th INTERNATIONAL SCIENTIFIC CONFERENCE Health care professions and 
their response to the health care needs of society: an evidence-based and coordinated action, 
June 11-12, Bled, Slovenia. 
Sooväli, E-M., Simm, P.Awareness of risk factors management, complications and prevention 
among Estonian adult patients with hypertension. At the Tartu Health Care College 
conference "Healthy Body, Healthy Knowledge", November 21. 
 
Final papers: 
Annusver, E. (2014). Awareness of risk factors increasing blood pressure, complications and 
treatment compliance in Estonian adult patients with hypertension. 
Saage, R. (2014). Awareness of blood pressure readings, impact of overweight and low 
physical activity to blood pressure in patients with hypertension. 
Toim, R. (2014). Awareness of causes, meaning and symptoms of hypertension in adult 
patients diagnosed with hypertension.  


2012−2018 
 
Prevalence of enterobiasis in kindergarten children. 
Kindergarten children in Jõgevamaa (2012–2013), in Viljandimaa and 
Tartumaa (2013−2014), in Raplamaa (2015–2016), in Harjumaa (2015–
2017). 
 
Principal Investigator: Mare Remm 
Students: Helin Sinimets, Maia Kukner, Merlin Matvere, Pirgit 
Rattasepp,Getter Annuk, Marta Korts-Laur  
 
 


Publications: 
Remm, M., Sinimets, H., Rattasepp, P., Kukner, M., Matvere, M., Annuk, G., Laur-Korts, M. 
(2016). Prevalence of enterobiasis among nurseryschool children based on the study of 2012-
2016. Tartu Health Care College Collection of Research Studies X. Tartu: Paar OÜ, pp 21-32.  
Remm, M. (2015). 
Remm, M., Remm, K. Studies on enterobiasis, toxoplasmosis and toxocariasis in Estonia. 
(2014). In Geography and Health. A Nordic Outlook. Edited by Schærström, A., Jørgensen, S., 
Kistemann, T., Sivertun, Å. 182-195. 
Remm, M., Sinimets, H. (2013). Prevalence of enterobiasis in kindergartens in Jõgevamaa and 
parents' awareness of enterobiasis. Tartu Health Care College Collection of Research Studies 
VIII. 
Remm, M. (2013). Biomedical laboratory scientists' parasitology tests. Web magazine Tervist! 
no 1, Nov 2013. 
 
Oral presentations: 
Remm, M. (2016). Prevalence of enterobiasis in kindergarten children. Tartu Health Care 
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College Scientific Conference “Healthy body, healthy knowledge”, November 24. 
Kukner, M., Matvere, M. (2014). Prevalence of enterobiasis in kindergartens in Tartu. 
Association of Estonian Biomedical Laboratory Scientists annual meeting, Tartu, February 8. 
Remm, M. (2014). Prevalence of enterobiasis in kindergartens in Viljandimaa. Association of 
Estonian Biomedical Laboratory Scientists annual meeting, Tartu, February 8.  
Sinimets, H. (2013). Prevalence of enterobiasis in kindergartens in Tartu. Association of 
Estonian Biomedical Laboratory Scientists annual meeting, Tallinn, January 26. 
 
Poster presentations: 
Remm, M. (2017). Prevalence of Enterobiasis among Nursery School Children Based on the 
Study of 2012-2016, NML Congress, October 5–7, Helsinki, Finland. 
Remm, M., Sinimets, H., Rattasepp, P., Kukner, M., Matvere, M., Annuk, G. (2016). Research of 
Enterobiasis among children in four Estonian Counties.  Baltic Countries Laboratory Medicine 
Congress, Tartu, May 12–14 and Tartu Health Care College Scientific Conference „Healthy 
body, healthy knowledge“, November 24. 
 
Media coverage: 
Remm, M. (2015). Annoying infection that is hard to get rid of. Raplamaa Sõnumid. 
29.07.2015 [a newspaper]. 
Remm, M. (2014). Pinworms are still there. Sakala 13.02.2014 [a newspaper]. 
Pinworms are a huge nuisance in kindergartens. Meditsiini Uudised 13.02.14 [medical news]. 
Remm, M. (2013). Pinworms – common parasites among kindergarten children. 
Vooremaa.06.08.13 [a newspaper]. 
 
Final papers: 
Korts-Laur, M. (2017). Study of enterobiasis of kindergarten children in West-Harju county. 
Rattasepp, P. (2014). Study of pinworms in kindergartens in Viljandimaa. 
Kukner, M., Matvere, M. (2014) Prevalence of pinworms in kindergartens in Tartu and 
Tarumaa. Sinimets, H. (2012). Prevalence of enterobiasis in kindergartens in Jõgevamaa and 
parents' awareness of enterobiasis. 


2012−2018 
 
Patient point-of-care testing in family doctors' (2012 –2013), hospital 
(2013–2014) and South-Eastern care facilities practice (2015–2018) in 
Estonia. 
 


Publications: 
Orav, A., Mikk, J., Remm, M. (2018). Evaluation of precision and accuracy of five glucose 
meters in comparison with the laboratory hexokinase method and in accordance with ISO 
Standard 15197:2013 in Research Articles and Conference Abstracts XII. Tartu Health Care 
College. Publisher: Paar OÜ, Tartu. 
Orav, A., Remm, M. (2017). Accuracy of glucometers: can it use of any clinical situation? 
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Principal Investigator: Mare Remm 
Teacher: Aivar Orav 
Students: Kätlin Jädal, Kaia Otsmaa, Terje Lokk, Svetlana Kitajeva, Heleen 
Karjane, Mari-Liis Linno, Kristjan Orrin, Jürgen Mikk, Agnes Vaino  
 
Cooperation partners: Estonian Society for Laboratory Medicine, East-
Tallinn Central Hospital Laboratory, North-Estonia Regional Hospital 
Laboratory 
 


Research Articles and Conference Abstracts. Tartu Health Care College Collection XI, pp 8-14. 
Remm, M., Jädal, K., Otsamaa, K., Orav, A. (2013). Patient point-of-care testing in family 
doctors' practice in Estonia.Tartu Health Care College Collection of Research Studies VII, pp 
55-66. 
Orav, A., Remm, M. (2014) Patient point-of-care testing – the future of lab diagnostics? Tartu 
Health Care College webzine Tervist! in November. 
 
Oral presentations:  
Orav, A. (2018). Quality assurance of laboratory testing in primary care / nursing care in Tartu 
Health Care College Scientific Conference „Healthy Body, Healthy Mind Full of Knowledge“, 
November, 22. 
Orav, A. (2017). Glucometers and their quality assurance. Conference of Association of 
Estonian Biomedical Laboratory Sciencists, Tartu, November 11. 
Orav, A. (2016). Determination of blood sugar by point-of-care testing – Is it so easy? Tartu 
Health Care College Scientific Conference “Healthy Body, Healthy Knowledge”, November 24. 
Remm, M., Orav, A. (2014). Patient point-of-care testing in healthcare. Tartu Health Care 
College Conference “Healthy Body, Healthy Knowledge”, November 21. 
Otsmaa, K. (2014). Overview of using POCT in family doctors' practices in Estonia. At general 
meeting of Association of Estonian Biomedical Laboratory Scientists, 08 Feb 2014, in Tartu 
Orav, A. (2013).What should we know about POCT. Presentation at training for doctors in 
primary care, Tartu November 23. 
Kütt, M. (2012).POCT in outpatient practice outside the laboratory. Association of Estonian 
Biomedical Laboratory Scientists Summer School in Olustvere, September and October. 
 
Poster presentations: 
Remm, M., Orav, A., Mee, P. (2015). Point-of-care testing (POCT) in Estonia. At EPBS 
conference Point of Care Testing. Patient is the Point. October 8, Croatia. 
Karjane, H. (2015). Do newer generation self-testing blood glucose systems qualify for 
diagnosing diabetes? At EPBS annual meeting in Croatia, October 9.-10, competition of 
student posters. 
Remm, M., Orav, A., Jädal, K., Otsmaa. K (2014). Point-of Care testing (POCT) in Estonian 
family medicine centres. At Baltic congress in Laboratory Medicine. Riga, Latvia. 
 
Final papers: 
Mikk, J. (2018). Evaluation of precision and accuracy of five glucose meters in comparison with 
laboratory hexokinase method and accordance with ISO standard 15197:2013. 
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Vaino, A. (2018).  Verificationon of cholesterol point-of-care testing (POCT) method in Tartu 
Health Care College. 
Orrin, K (2017). Hospital and patient self-testing blood glucose monitoring systems in 
comparison with a laboratory reference method. 
Karjane, H. (2016). Blood glucose monitoring systems and laboratory analyser glucose test 
results differences and factors affecting test results. 
Kitajeva, S. (2014). Patient POCT and quality assurance in North-Estonian Regional Hospital 
Jädal, K. (2013). Point-of-care testing quality assurancein family doctors' practices in Estonia  
Otsmaa, K. (2013). Point-of-care (POC) testing in family doctors' practices and quality 
assurance. 


2012−2016 
 
The impact of the academic environment on the student learning on the 
examples of nursing and radiography curricula at Tartu Health Care 
College. 
 
Principal Investigator: Reet Urban 
Teachers: Tiina Kukkes, Liina Animägi 
 


Publication: 
Urban, R. (2016). Academic learning environment as a factor influencing students’ approach 
to learning. Tartu Health Care College Collection of Research Studies X. Tartu: Paar OÜ, pp 88-
98. 
 
Oral presentations: 
Kukkes, T. (2014). Academic learning environment and student approach to learning. 18th 
ISRRT World Congress, June 12-15, Helsinki. 
Urban, R. (2012). Academic learning environment and student’s approach to learning. FINE 
with the RCN International Conference 2012 Nurse Education – developing the art and facing 
the challenges. October 3-5, Cardiff.  


2012−2015 
 
Antibiotic resistance of enterococci isolated from Tartumaa public 
swimming waters. 
 
Principal Investigator: Evi Aotäht 
Teachers: Helen Udras, Mai Treial 
Students: Kaia Kolk, Lilian Kokk 
 


Publications: 
Kokk, L., Aotäht, E., Treial, M. (2015). Antibiotic resistance of enterococci isolated from 
Tartumaa public swimming waters.Tartu Health Care College Collection of Research Studies IX. 
Kolk, K., Udras, H., Aotäht, E. (2013). Antibiotic resistance of enterococci isolated from 
Tartumaa public swimming waters.Tartu Health Care College Collection of Research Studies 
VIII. 
 
Oral presentation: 
Udras, H. (2016).  Antibiotic resistance of enterococci isolated from Tartumaa public 
swimming waters. Tartu Health Care College Scientific Conference “Healthy Body, Healthy 
Knowledge” November 24. 
 
Final papers: 
Kokk, L. (2015). Antibiotic resistance of enterococci isolated from Tartumaa public swimming 
waters. 
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Kolk, K, (2013). Antibiotic resistance of enterococci isolated from Tartumaa public swimming 
waters. 


2012–2014 
 
Health behaviour among different age groups in Estonia. 
 
Principal Investigator: Ülle Parm 
Teachers: Anna-Liisa Tamm (Parm) 
Students: Kairi Linnaste, Kristiina Kärk, Kerli Rõžikov, Riina Intsar 
 
Cooperation partners: Tartu University Faculty of Exercise and Sports 
Science Prof Jaak Jürimäe, Jarek Mäestu, Evelin Lätt 
 
 
 


Publications: 
Parm, Ü., Parm, A-L., Kärk, K. (2014). Physical activity in leisure time, its impacting factors and 
relation to chronic diseases in two generations of Estonians.Eesti Arst 4: 199-206 [Journal 
Estonian Doctor]. 
Parm, Ü., Tamm, A.-L., Linnaste, K., Jalak, R. (2014).Estonians' sauna customs incl. in case of 
chronic diseases. Liikumine ja Sport, 9: 16–25 [Exercise and Sport]. 
Linnaste, K. Parm, A-L., Parm, Ü. (2013). Sauna bathing custom and its connection to health, 
based on two generations. Tartu Health Care College Collection of Research Studies VII, pp 22-
46. 
 
Oral presentations: 
Intsar, R. (2017). Physical activity and body composition. Tartu Health Care College 
International Student Conference in health sciences „Health in our Hands", November 23. 
Parm, Ü., Tamm, A-L. (2012). The health behaviour of two generations in Estonia. 4th 
International Interdisciplinary Scientific Conference: SOCIETY, HEALTH, WELFARE. Riga, Latvia, 
November 22-23. 
 
Poster presentation: 
Parm Ü, Parm A-L. (2012). Health behaviour of two generations in Estonia. Population Health 
Congress, Adelaide, Australia, September 9-12. 
 
Media coverage:  
Estonians consume dangerously little liquid in sauna –on College graduate Kairi Linnaste's final 
paper. Eesti Päevaleht LP. 03.08.13. (Merle Must) [a daily in Estonia]. 
 
Final papers: 
Mandela, O. (2016). Eating habits of students and their parents. 
Rõžikov, K. (2016). Alcohol consumption of university students and their parents. 
Intsar, R. (2015). Effect of physical activity to body composition. 
Kärk, K. (2014). Two generations' physical activity – impacting factors in relation to presence 
of chronic diseases. 
Linnaste, K. (2013). Sauna bathing custom and its connection to health, based on two 
generations. 
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2012−2013 
 
The presence of antibodies to Lyme disease in the blood serum of 
hunters in different regions in Estonia and their awareness of Lyme 
borreliosis. 
 
Principal Investigator: Evi Aotäht 
Teacher: Mai Treial 
Student: Egle Niitvägi 
 
Cooperation partners: Islands' Hunters Association, Kuressaare Hospital 


Publications: 
Parm, Ü., Niitvagi, E., Beljaev, K., Aro, T., Aotäht, E.,Raska, K., Epštein, J., Oona, M., Lutsar, I. 
(2015). Lyme borreliosis on Estonian Saaremaa Island. ECCMID; European Congress on Clinical 
Microbiology and Infectious Diseases; Copenhagen, Denmark; April 25-28, 2015. Koference 
booklet. 
Parm,Ü., Niitvägi,E., Beljaev,K., Aro,T., Aotäht,E., Raska,K., Epštein,J., Oona,M., Lutsar,I. 
(2015).Lyme borreliosis on Saaremaa. Eesti Arst; 94(4) 203-210. [Journal Estonian Doctor] 
Tallinn 2015. 
Niitvägi, E., Aotäht, E., Treial, M. (2013). The presence of antibodies to Lyme disease in the 
blood serum of hunters on Saaremaa and their awareness of Lyme borreliosis.Tartu Health 
Care College Collection of Research Studies VIII. 
 
Oral presentation:  
Niitvägi, E. (2013). The presence of antibodies to Lyme disease in the blood serum of hunters 
on Saaremaa and their awareness of Lyme borreliosis.Association of Estonian Biomedical 
laboratory Scientists annual meeting, Tallinn, November 26. 
 
Media coverage:  
Lember, A.Hunters on Saaremaa are invited to participate in a research study on tickborne 
diseases. Saare Hääl (04.06.2012) [a local newspaper] 
Interview with Egle Niitvägi on the research study. Kadi Radio (27.06.12) 
Raisma, M. Hunters learned a shocking truth about ticks. Saare Hääl. (07.07.2012) [a local 
newspaper] 
Estonian news. Hunters learned a shocking truth about ticks. Postimees (08.07.2012) [an 
Estonian daily] 
Aktuaalne Kaamera. ERR. Eesti TV[Estonian national TV programmes and channel] (July 02 
2012) news on research results. 
DELFI newsportal - Hunters learned a shocking truth about ticks. On Egle Niitvägi's research 
results.(07.07.2012) 
 
Final papers: 
Niitvägi, E (2012). The presence of antibodies to Lyme disease in the blood serum of hunters 
on Saaremaa and their awareness of Lyme borreliosis. 


2012−2013 
 
Possibility for spread of intestinal infections in kindergartens. 


Media coverage: 
Aotäht, E., Lillemets, K. (2014). Possible spread of intestinal infections via surfaces and toys in 
kindergartens. Web magazine Tervist!, February 2014. 







26 
 


 
Principal Investigator: Evi Aotäht 
Teacher: Helen Udras 
Student: Kairi Lillemets 


 
Final paper: 
Lillemets, K. (2012). Possible spread of intestinal infections via surfaces and toys in 
kindergartens. 


2012−2013 
 
Ventilated newborn's endotracheal suctioning in child intensive care 
units.  
 
Principal Investigator: Siret Läänelaid 
Students: Annely Sareall, Raili Sommer 


Oral presentation:  
Läänelaid, S. Endotrachealsuctionof a ventilated child. The 2nd Paediatric Nurses conference 
of the Baltic States, Tartu, October 24. 
 
Poster presentation: 
Läänelaid, S.; Sommer, R.; Saareal, A. (2013). Newborn's open-system endotracheal suctioning 
methods applications in Estonian child intensive care units. 24th Annual Meeting of the 
European Society of Paediatric and Neonatal Intensive Care, Rotterdam, Netherlands, June 12-
15.  
 
Final paper: 
Sommer, R., Saareall, A. (2012).Newborn's open-system endotracheal suctioning methods 
applications in Estonian children intensive care units. 


2012−2013 
 
Microbiological investigations preventing nurses contracting hospital 
infections. 
 
Principal Investigator: Helen Udras 
Students: Siret Piigli, Tuuli Suur 


Final papers: 
Piigli, S. (2012).A comparison of the glove method used for microbiological hand hygiene 
testing to the method used in Rakvere Hospital. 
Suur, T. (2012). Assessment of the effects of working in a hospital and other risk factors on the 
carriage of Staphylococcus aureus in Tartu Health Care College students and nurses in two 
hospitals. 


2011−2013 
 
Tartu Health Care College/Tartu Medical School alumni survey. 
 
Principal Investigator: Inga Ploomipuu 
Teacher: Eve-Merike Sooväli 


Publication: 
Ploomipuu, I., Sooväli, E-M. (2013). Survey of Tartu Health Care College/Tartu Medical School 
alumni graduated in 2000-2012.Tartu Health Care College Collection of Research Studies VIII. 
 
Poster presentation:  
Ploomipuu, I., Sooväli, E-M. (2012). Tartu Health Care College/Tartu Medical School alumni 
survey. Presented during College's 201st Anniversary events, November 22  


2010−2013 
 
Role and position of Biomedical Scientist in Medical Laboratories of 
Estonia. 
 


Publication: 
Remm, M., Punak, L., Teder, T., Veski, M., Viksi, R. (2012). Roles of Biomedical Scientist in 
Medical Laborotories of Estonia. Tartu Health Care College Collection of Research Studies VI. 
 
Oral presentations:  
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Principal Investigator: Mare Remm 
Students: Tiina Teder, Laura Punak, Roman Suvorov, Riin Viksi, Mirjan 
Venski, Reelika Värva 
 


Remm, M., Punak, L., Teder, T., Suvorov, R., Viksi, R., Värva, R. (2012). Roles of Biomedical 
Scientist in Medical Laborotories of Estonia. 30th Word Congress of Medical Laboratory 
Science. Berlin, August 18-22. 
Teder, T., Remm, M. (2011). Role and tasks of biomedical laboratory scientists in microbiology 
labs in Estonia. At Association of Estonian Biomedical Laboratory Scientists conference-
training in Tartu, April 16. 
Remm,M., Ploomipuu I. (2011). Roles of Bioanalysts in Laboratories of Microbiology, 
Pathology and Clinical Chemistry in Estonia.Bio-Nord Conference, Oslo, May 26. 
Remm, M., Punak, L., Teder, T., Suvorov,R. (2010). Roles of Bioanalysts in Laboratories of 
Microbiology, Pathology and Clinical Chemistry in Estonia. The 10th Baltic Congress in 
Laboratory Medicine, September 16. 
 
Final papers: 
Teder, T.(2011). Role and tasks of biomedical laboratory scientists in microbiology labs in 
Estonia.  
Punak, L. (2011).Qualification and responsibilities of biomedical laboratory scientists in a 
pathology lab. 
Suvorov, R. (2011). Role and tasks of biomedical laboratory scientists in clinical chemistry labs 
in Estonia.  
Viksi, R.(2011).Role of biomedical laboratory scientists in clinical chemistry labs. 
Venski, M. (2011).Role and position of biomedical laboratory scientists in immunology labs in 
Estonia. 
Värva, R (2011). Role of biomedical laboratory scientists in haematology labs. 


2010−2012 
 
The frequency of filagrin mutations C.2282del4 and P.R501X and 
histamine N-methyltransfera mutation C314t in allergic and non-allergic 
persons and expression of allergies related to living environment. 
  
Principal Investigator: Helen Udras 
Students: Kairi Kukk, Astrid Oras 
 
 


Publications: 
Kukk, K., Udras, H. (2012). The carrier frequency of filagrin mutation C.2282DEL4 among adults 
in Estonia and impact of tobacco smoke to onset of allergies.Tartu Health Care College 
Collection of Research Studies VI. 
Oras, A., Udras, H. (2012). The frequency of histamine N-methyltrasferase gene polymorphism 
C314tamong allergic and non-allergic adults in Estonia and impact of environmental factors on 
allergies. Tartu Health Care College Collection of Research Studies VI. 
 
Oral presentations:  
Kukk, K. (2013). The carrier frequency of filagrin mutation C.2282DEL4 among adults in Estonia 
and impact of tobacco smoke to onset of allergies.Winter Academy student conference, 
Tallinn, Febraury 5.  
Oras, A. (2013). The frequency of histamine N-methyltrasferase gene polymorphism C314t in 
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allergic adultsand the control group in Estonia and impact of environmental factors on 
allergies. Winter Academy student conference, Tallinn, February 5. 
 
Final papers: 
Kukk, K.(2013). The carrier frequency of filagrin mutation C.2282DEL4 among adults in Estonia 
and impact of tobacco smoke to onset of allergies. 
Oras, A. (2013). The frequency of histamine N-methyltrasferase gene polymorphism C314t 
among allergic and non-allergic adults in Estonia and impact of environmental factors on 
allergies. 
 
Recognition: 
Oras A. (2013). Estonian Rectors' Conference of Universities of Applied Sciences scholarship 
candidate. 


2010−2012 
 
Prevalence of gastroenteroviruses in Estonia. 
  
Principal Investigator: Mare Remm 
Teacher: Evi Aotäht 
Students: Katre Nurk, Jekaterina Solovjova, Kristi Paks, Doris Sarapuu  
 
Cooperation partner: Isis Medical OÜ 
 


Publications:  
Remm, M., Aotäht, E., Nurk, K., Solovjova, J., Uusmaa, K., Sarapuu, D. (2011). Prevalence of 
gastroenteroviruses in the samples sent for the study of gastroenteritis. Tartu Health Care 
College Collection V. 
 
Oral presentations: 
Remm, M., Aotäht, E. (2011). Gastroenteritides and parasites. During the 200th Tartu Health 
Care College Anniversary - from College to the community March 2 and 16. 
Remm, M., Aotäht. E. (2011). Gastroenteritides. Conference of Association of Estonian 
Biomedical Laboratory Scientist, April 16.  
Remm, M., Aotäht, E. (2010). Gastroenteritides.ISIS MEDICAL training for doctors, Kuressaare 
November 17 and Tallinn December 1. 
 
Poster presentation: 
Remm, M., Aotäht, E., Nurk, K., Solovjova, J., Uusmaa, K., Sarapuu, D. (2012). Prevalence of 
the Gastroenteroviruses in the Samples Sent for the Study of Gastroenteritis. 11 Congress of 
Baltic Laboratory Medicine, Lithuania, May 10-12. 
 
Final papers: 
Nurk, K. (2010). Prevalence of astrovirus as the cause of gastroenteritis in Estonia. 
Jekaterina Solovjova (2010): Prevalence of rotavirus as the cause of gastroenteritis in Estonia. 
Usmaa, Kristi (2010). Prevalence of norovirus as the cause of gastroenteritis in Estonia. 
Sarapuu, D. (2010). Prevalence of adenovirus as the cause of gastroenteritis in Estonia. 
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2010−2011 
 
Factors resulting from learning environment and influencing learningon 
the example of nursing and radiography curricula in Tartu Health Care 
College. 
 
Principal Investigator: Reet Urban 
Teacher: Tiina Kukkes 


Publication: 
R. Urban, T. Kukkes, K. Solom. (2011). Factors influencing learning on the example of Tartu 
Health Care College. Tartu Health Care College Collection of Research Studies V. 
 
Oral presentation: 
Kukkes, T., Solom, K., Urban, R. (2012). Academic Learning Environment and Student's 
Approach to Learning. European Federation of Nurse Educators with the RCN Education 
Forum International Conference, May 03-05, Wales, UK. 


2010−2011 
 
Possibilities for infection spreading by means of items used in healthcare 
professionals' everyday work. 
 
Principal Investigator:Ülle Parm  
Teacher: Kadri Paal 
Students: Kerli Poren, Liilia Roomet 


Publication: 
Poren, K. Parm, Ü. Paal., K. (2011). Contamination of gowns and devices that hospital staff 
uses. Tartu Health Care College Collection of Research Studies V. 
 
Poster presentation: 
Parm, Ü. (2012). "Association between microbial flora on nurses' gown and cell-phone with 
hygienic aspects" The 4th International Interdisciplinary Scientific Conference: Society, Health 
and Welfare", Riga, Latvia, November 22-23. 
Parm, Ü. Paal, K. Poren, K. (2011). "Contamination of gowns and devices that hospital staff 
uses". 52-nd Annual Meeting of the European Society for Paediatric Research, Newcastle, 
United Kingdom, October 14-17. 
 
Final papers: 
Poren, K. (2011) Contamination of gowns and devices that hospital staff uses 
Sobchenko, K. (2011) Use, cleaning practices of nurses' gowns and mobile phones and 
theirrelation to microbiological contamination. 


2010 
 
Parasitological risks of cat and dog ownersip. 
 
Principal Investigator: Mare Remm 
Students: Triinu Rinne, Maarja Kolga, Joko Virtmann 
  


Publication: 
Virtmann, J., Remm, M. (2011). Helminthological risk on non-official beaches.Tartu Health 
Care College Collection of Research Studies V. 
 
Final papers: 
Rinne, T. (2010). Parasitological risks of cat ownership. 
Kolga, M. (2010).Parasitological risks of dog ownership. 
Virtmann, J. (2010). Helminthological risk on non-official beaches in Harju County. 


2010 
 
Tartu and Tallinn Health Care College students' health behaviour. 
 


Final paper: 
Tooming, M., Kivisikk, I. (2010). Tartu and Tallinn Health Care College students' health 
behaviour.  
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Principal Investigator: Eve-Merike Sooväli 
Teacher: Piret Simm 
Students: Maris Tooming, Ilona Kivisikk 


2009–2013 
 
Functional and biomechanical indicators of vertebral column in healthy 
people and in case of different vertebral column disease conditions and 
deformations. 
 
Principal Investigator: Reet Linkberg  
Teacher: T. Kums (Tartu University) 
Students: M. Mehine, R Rikas, R. Rehkli, A.Valk, J. Relli  


Publications: 
Linkberg, R., Valk, A., Kums, T. (2012). Evaluation of spinal flexion-extension and the sagittal 
profile in the third trimester of pregnancy and after delivery. Tartu Health Care College 
Collection of Research Studies VI. 
Linkberg, R., Valk, A., Kums, T. (2011). Evaluation of spinal flexion-extension and the sagittal 
profile in the third trimester of pregnancy and after delivery.Tartu Health Care College 
Collection V (electronic issue). 
Rikas, R. (2011). Functional indicators of the vertebral column in women with Idiopathic 
Scoliosis. Winter Academy 2011 short scientific research articles. Tartu Ülikooli Kirjastus 
Rehkli, R., Linkberg, R., Kums, T. (2010). The functional state of the vertebral column of ballet 
dancers and its connection with overload injuries in ballet.Tartu Health Care College Collection 
of Research Studies IV. 
Rikas, R., Linkberg, R., Vain, A. (2010). Biomechanical stiffness and mobility of the spine in 
various spinal disease conditions and deformations.Tartu Health Care College Collection of 
Research Studies IV. 
Mehine, M., Linkberg, R., Kums,T. (2009). The effect of ballroom dancing on the functional 
state of the vertebral column.Tartu Health Care College Collection of Research Studies III. 
 
Oral presentations: 
Rikas, R. (2011). Functional indicators of the vertebral column in women with Idiopathic 
Scoliosis. Winter Academy student papers competition. 
Mehine, M. (2010). The effect of ballroom dancing on the functional state of the vertebral 
column. Winter Academy student papers conference.  
 
Final papers: 
Rello, J. (2011). Impact of hitting load on the functional status of the vertebral column among 
the trampoline jumpers at different ages. 
Valk, A. (2011). Evaluation of spinal flexion-extension and the sagittal profile in the third 
trimester of pregnancy and in the first two months after delivery. 
Rikas, R. (2010). Biomechanical stiffness and mobility of the spine in various spinal disease 
conditions and deformations. The best final paper on the Physiotherapy Curriculum. 
Rehkli, R. (2010). Analysis of the functional state of ballet dancers in the Theatre Vanemuine 
and its connection with injuries. 
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Mehine, M. (2009). The effect of ballroom dancing on the vertebral column. 
 
Recognition: 
Rikas, R. (2010). "Biomechanical stiffness and mobility of the spine in various spinal disease 
conditions and deformations" ranked second in Winter Academy student project competition. 
Mehine, M. (2009). "The effect of ballroom dancing on the vertebral column"received second 
place in the Competition of Winter Academy Scientific Articles, the first prize in the 
competition of health studies. 
Rehkli, R. The final paper "Analysis of the functional state of ballet dancers in the Theatre 
Vanemuine and its connection with injuries" was submitted to SA Archimedes student papers 
competition. 


2009−2013 
 
Using Bayley scale in the assessment of2- and 3-year-old children's 
development. 
 
Principal Investigator: Tiiu Urva (2009–2012), Reet Linkberg  
Students: Kersti Kalind, Merit Pülse 


Publications: 
Linkberg, R., Kalind, K. (2011). HIV-positive mothers' infants psychomotor development 
assessment with Bayley scale. Tartu Health Care College Collection of Research Studies V. 
 
Final papers: 
Pülse, M. (2013). Assessment of psychomotor development of upto 3-year-old children with 
alcohol exposure in prenatal period based on the measurement results of using Bayley scale II 
and III. 
Kalind, K. (2011). HIV-positive mothers' infants psychomotor development assessment with 
Bayley scale.  


2009−2010 
 
Toxoplasma gondii, Toxocara sp risk of infection in environment, risk 
factors and prevalence of antibodies in the human population in Estonia. 
 
Principal Investigator: Mare Remm 
Students: Pille Paats, Annika Kriisa, Leila Luik 
 
 


Publications: 
Remm, M., Remm, K. (2014). Studies on enterobiasis, toxoplasmosis and toxocariasis in 
Estonia. In Geography and Health. A Nordic Outlook. Edited by Schærström, A., Jørgensen, S., 
Kistemann, T., Sivertun, Å. 182-195. 
Paats, P., Remm, M. (2010). The prevalence of toxocara spp. in Tartu Health Care College and 
Estonian University of Life Sciences. Tartu Health Care College Collection IV. 
 
Oral presentation: 
Paats, P., Kriisa, A., Luik,L. (2009). Prevalence of Toxocara canis andToxoplasma gondii in the 
population of Estonia: a research study summary. At the conference of Association of Estonian 
Biomedical Laboratory Scientists, November 28. 
 
Final papers: 
Kriisa, A. (2010). Prevalence ofantibodies to Toxoplasma gondii in Tartu Health Care College. 
Luik, L. (2010). Prevalence of antibodies toToxoplasma gondii in Estonian University of Life 
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Sciences.  
Paats, P. (2010). Prevalence of Toxocara sp. in Tartu Health Care College and Estonian 
University of Life Sciences. 


2009−2010  
 
Estonian nurses' health behaviour. 
 
Principal Investigator: Eve-Merike Sooväli 
Students: Mari-Leen Varendi, Katrin Puurmaa 
 
Cooperation partner: Estonian Nurses Association 


Publication: 
Puurmaa, K., Varendi, M-L., Sooväli, E-M. (2010). Estonian Nurses' Health Behaviour. Tartu 
Health Care College Collection of Research Studies IV. 
 
Oral presentation: 
Sooväli E-M., Raid, U. (2009). Estonian Nurses' Health Behaviour. Conference of Estonian 
Nurses Association, Paide, November 19.  
 
Media coverage: 
Sooväli, E-M. (2010). Estonian Nurses' Health Behaviour Setting an Example for Others. 
JournalEesti Õde vol 1 [Estonian Nurse]. 
 
Final papers: 
Puurmaa, K., (2010). Estonian Nurses' Health Behaviour. Health and nutritional Behaviour and 
Physical Exercise.  
Varendi, M-L., (2010). Estonian Nurses' Health Behaviour. Risk Behaviour. 


2007−2008 
 
Understanding Student Perceptions of Becoming a Nurse in 
Contemporary European Society: A qualitative exploration of pre-
registration nursing student experiences and career intentions in relation 
to internationalization across three EU countries 
International joint research study with Ghent University (Belgium) and the 
University of Nottingham (the UK). 
 
Principal Investigator: Hall, C  
Teachers: Tiina Kukkes, Reet Urban 


Publications: 
Kukkes, T. (2010). Nursing students' perceptions of internationalisation: a qualitative study in 
three European countries. Tartu Health Care College Collection IV. 
Kukkes, T., Urban, R., Dhaeze, M., DeWandel, D., Hall, C., Mallik, M., Avis, M. (2008). 
Understanding Student Perceptions ofBecoming a Nurse in Contemporary European Society – 
A qualitative exploration of pre-registration nursing student experiences and career intentions 
in relation to internationalization across threeEU countries.In: FINE Abstacts Book: 7th 
European Conference of Nurse Educators Plovdiv 09-10.10.2008. (Ed.) Krasteva, N.; 
Karamitreva, P. "Letera" EOOD-Plovdiv, 2008, 36. 
Kukkes, T. (2009). Understanding Student Perceptions of Becoming a Nurse in Contemporary 
European Society. A qualitative exploration of pre-registration nursing student experiences 
and career intentions in relation to internationalization across three EU countries RCN Joint 
Education Forums 2nd International Conference and Exhibition. Glasgow, Scotland, June 11-
13. 
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Learners at Tartu Health Care College  
HaridusSilm, as of 10.11.2018 
* The data on 2018/2019 academic year is presented as of 31.05.2019 (THCC data) 


PROFESSIONAL HIGHER EDUCATION ACADEMIC YEAR 


14/15 15/16 16/17 17/18 18/19* 


Nursing Students 503 515 524 504 514 


Admitted 142 156 181 183 207 


Discontinued 61 60 54 49 45  


Graduated 102 111 105 111 107  


Nursing (shortened 
study time) 


Students 69 62 32 12 6 


Admitted - 30 - - - 


Discontinued 14 10 4 2 0  


Graduated 28 22 18 4 0  


Nurse-specialist Students 43 59 74 68 6 


Admitted 30 34 60 59  - 


Discontinued 9 7 10 8 5  


Graduated 31 37 57 47 4  


Midwifery Students 130 117 113 115 92 


Admitted 24 26 24 30  30 


Discontinued 8 11 13 7 5  


Graduated 23 13 20 17 16  


Physiotherapy Students 96 96 97 89 106 


Admitted 35 32 30 30  50 


Discontinued 8 8 12 14 8  


Graduated 25 25 29 26 0 


Environmental Health 
Specialist 


Students 47 50 37 34 33 


Admitted 15 16 14 12  14 


Discontinued 7 7 12 7 3  


Graduated 8 17 6 9 0  


Biomedical 
Laboratory Science 


Students 89 78 75 80 63 


Admitted 24 26 28 25  19 


Discontinued 19 20 7 13 7  


Graduated 18 17 14 9 13  


Radiography Students 91 80 70 69 50 


Admitted 22 22 20 20  20 


Discontinued 9 10 5 6 6  


Graduated 24 22 16 16 13  


In total Students 1068 1057 1022 971 870 


Admitted 292 342 357 359 340 


Discontinued 135 133 117 106 79 


Graduated 259 264 265 239 153 
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MASTER’S STUDIES ACADEMIC YEAR 


14/15 15/16 16/17 17/18 18/19* 


Health Sciences 
(opened in 18/19)  


Students - - - - 60 


Admitted - - - - 60 


Discontinued - - - -  0 


Graduated - - - - 0 


In total Students - - - - 60 


Admitted - - - - 60 


Discontinued - - - - 0 


Graduated - - - - 0 
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VOCATIONAL EDUCATION ACADEMIC YEAR 


14/15 15/16 16/17 17/18 18/19* 


Care worker Pupils 49 51 40 49 34 


Admitted 22 21 13 21 16 


Discontinued 5 8 12 13 8  


Graduated 14 27 11 16 9  


incl. Graduated 
who passed 
professional 
examination 


0  0  0 16 9  


Client worker for 
people with mental 
health problems 


Pupils - - - - 10 


Admitted -  -  -  -  11 


Discontinued - - - - 1  


Graduated -  -  -  -  0  


incl. Graduated 
who passed 
professional 
examination 


- - - - 0  


Client worker for 
people with mental 
health problems 
(work-based study) 


Pupils - - 21 20 14 


Admitted - - 21 20 16 


Discontinued - - 2 4 2  


Graduated - - 19 16 0 


incl. Graduated 
who passed 
professional 
examination 


- - 19 16 0 


Emergency Medical 
Technician 


Pupils 25 24 23 25 22 


Admitted 24 23 22 23 24 


Discontinued 2 6 5 7 3  


Graduated 22 17 17 20 0  


incl. Graduated 
who passed 
professional 
examination 


0 0 0 20 0  


Childminder Pupils - 20 19 21 21 


Admitted - 20 18 20 22 


Discontinued - 1 2 6  2 


Graduated - 18 15 16  0 


incl. Graduated 
who passed 
professional 
examination 


- 0 15 16  0 


Childminder (work-
based study) 


Pupils - - 27 24 22 


Admitted - - 27 24 22 


Discontinued - - 4 3  0 


Graduated - - 24 22 0 


incl. Graduated 
who passed 
professional  


- - 24 22 0 
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 examination      


Masseur/Masseuse Pupils - - 13 11 6 


Admitted - - 13 7 - 


Discontinued - - 2 1 0 


Graduated - - - 11 0 


incl. Graduated 
who passed 
professional 
examination 


- - - 11  0 


In total Pupils 74 95 143 150 129 


Admitted 46 64 114 115 111 


Discontinued 7 15 27 34 17 


Graduated 36 62 86 101 9 


incl. Graduated 
who passed 
professional 
examination 


0 0 58 101 9 
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Development of digital studies in 2016–2018 
 


Year Curriculum Activity 


2016 
 


Biomedical 
laboratory science 


A continuing education course and  an elective e-learning course 
on Point of Care (POCT) 


Biomedical 
laboratory science 


A web-based practice book of the curriculum on HITSA Moodle, 
giving supervising teachers an opportunity to provide students 
quickly feedback during their practical training. Teaching staff of 
the curriculum passed appropriate training. 


Nursing and 
midwifery 


Piloting a fully e-learning course on geriatric nursing care. Based 
on student feedback the structure of the course is modified and 
introductory, interim and final seminars are added in the form of 
face-to-face instruction. 


Vocational 
education 


Continuous development of web-based practice documentation. 
Web-based practice book of the child-minder curriculum is 
applying for the quality label of e-learning courses. 


Masseur/masseuse Educational film on techniques of classical massage. 


Biomedical 
laboratory science 


Educational film on microscopic examination of urine sediment 
prepared by students within their final thesis. 


Radiography Web-based free of charge program ScreencastO-Matic was 
introduced to record video lectures. The program is installed to 
all computers of the e-learning lab and teaching staff is trained to 
use the web-version of it at home. A workbook on magnetic 
resonance tomography was prepared and piloted with second 
year radiography students. 


 E-learning course „Learning in the digital era“was awarded the 
quality label by HITSA innovation centre and was nominated a 
candidate for the E-course of the Year 2016. 


2017 
 


 14 video lectures and 6 educational films on vaccination. 


 Educational film on the techniques of classical massage. 


 A film „Moving a patient from a supine position to a lateral 
position“   added to the series of educational films on 
ergonomics. 


Biomedical 
laboratory science 


Information material in e-format “Diagnostics of pathological 
changes on the cervix”. Can be used as learning material in the 
subject of pathology laboratory technology. 


Midwifery Material on the midwife’s role in early detection of breast cancer 
in Estonia. The material was prepared by two midwifery teachers 
within an international project EBreast. 


 Development of digital competences of teaching staff by their 
participation as supervisors in an international elective subject 
course "Developer of Digital Health and Welfare services". Web 
platform Slack was tested and web-seminars or slackinars were 
used in teaching the preparation of which developed 
considerably digital competences of teachers and promoted their 
knowledge about health care technologies. 


2018 Biomedical 
laboratory science 


12 recorded lectures, supporting students’ independent learning 
mostly in complicated areas. 


Biomedical 
laboratory science 


Due to a regional policy activity of THCC and admission of 
students to the curriculum in Tallinn, the teaching and study 
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conditions in Tallinn were developed in cooperation with the IT 
team, improving considerably the quality of video lectures for 
students studying in Tallinn. 


 Educational films on ergonomics available to students and 
facilitating their independent learning. 


 E-support was created for subjects that had did not have it 
before. Currently 85% of subjects have e-support. Existing e-
courses that are offered on all curricula were revised, e.g. basis of 
breastfeeding and counselling on breastfeeding. 


 An e-learning course including three modules was compiled 
within an international project „Education and training in early 
detection of breast cancer for health care professionals 
(EBreast)“, supporting independent learning of students. 


Master’s 
programme in 
Health sciences  


E-support for all subjects was created on Moodle. 


 Content was developed for a MOOC “Enterobius vermicularis 
inside the human body”. 


Environmental 
health 


Electronic practice book for first year students.  


Physiotherapy Organisation of practical training was harmonised on paper 
version and on Moodle. 


 Six videos on techniques of classical massage were additionally 
created. 


 Three 1-minute videos were prepared within a scientific 
conference “Healthy knowledge in healthy body”: “Bottled 
water”, “Parental beliefs and behaviour towards vaccination in 
Estonia”, “Empowerment of informal carers of persons with 
dementia”. Videos can be used in teaching and study. 


 








Ethical principles of teaching staff at Tartu Health Care College 
 
A teacher of THCC is knowledgeable about a deep ethical impact of his or her actions and beliefs on 
learners and the moral nature of the teaching profession, fulfilling a collective mission based on the 
following values and ethical principles that form a basis for good practices of THCC.  
 
A teacher is guided by an understanding that learning is a natural need of each individual and a 
learner is willing to study, concentrate and act. A teacher values the uniqueness of each learner, 
regardless of their gender, race, age, language, religion, social status and health condition. Each 
learner is an active, brave and caring citizen, making their contribution to improving the society.     
 
Teacher  
A teacher is aware of the importance of a need to support each learner’s individual development as 
well as their different development opportunities, facilitating the development of autonomous 
thinking and beliefs of a learner. A teacher is striving for the provision of objective evaluations based 
on trustful relations, benevolence and open discussion of problems, demonstrating objectivity, 
discretion and tolerance in their attitudes. A teacher carries responsibility for their words and 
actions. Being cognizant of the nature of the teaching profession, they are governed by a moral 
utterance – to serve the best interests of a learner (Campbell 2003). 
A teacher ensures their own professional development as a lifelong learner based on continuous, 
systematic self-promotion, self-analysis and reflection.   
A teacher has the right to privacy, and the right to care for themselves.  


 
Teacher and learner  
A teacher facilitates the development and success of a learner by creating of a positive learning 
environment and respecting each learner’s personality. A teacher influences discreetly the values of 
learners and their behaviour based on the values. A teacher respects each individual’s freedom of 
choice, providing an opportunity for the growth of self-consciousness and responsibility. A teacher 
never abuses their power, is fair, caring and compassionate, treating a learner as an equal person. A 
teacher carries responsibility to colleagues, learners, society and to oneself.  


 
Teacher and colleagues  
A teacher is solidary and collegial, striving for a balance between personal autonomy and work 
relations. A teacher accepts individuality of colleagues in work situations, helping and supporting 
colleagues in teamwork. A teacher is loyal to their colleagues, accepting their creation. 


 
Teacher and society  
A teacher is a carrier of cultural traditions in society, developing learners’ readiness for lifelong 
learning. A teacher is appreciating the teaching profession, is dedicated to the profession, keeping 
the reputation of the profession high in society. 
 








Events organized and/or participated in 2014-2018 (in Est.)


Aasta Üritus Toimumise koht


Toimumiste arv (kui 


rohkem kui üks)


Osalejate arv 


(kui on teada)


2014 Avatud uste päev Kõrgkool 3 273


2014 Mess "Ilumess" Tallinn


2014 Mess "Noor Meister" Tallinn


2014 Mess "Teeviit" Tallinn


2014 Rahvusvaheline koolitusnädal "How to make yourself visible?" Kõrgkool


2014 Teaduskonverents "Terves kehas terve teadmine" Tartu 312


2014 IV Eesti-Hollandi sümpoosium "Ole arusaadav" Tartu 20


2014 Konverents "19. ENPHE konverents" Tartu 154


2014 Noortekonverents "Lahe Koolipäev" Tallinn 1000


2015 Avatud uste päev Kõrgkool 3 174


2015 Mess "Ilumess" Tallinn


2015 Mess "Maamess" Tartu


2015 Mess "Orientiir" Narva


2015 Mess "Noor Meister" Tallinn


2015 Mess "Pärnu Suunaja" Pärnu


2015 Mess "Teeviit" Tallinn


2015 Mess "Töömess" Tartu


2015 Mess "Vali Nutikalt" Valga


2015 Noortekonverents "Lahe Koolipäev" Tallinn 1000


2016 Avatud uste päev Kõrgkool 2 360


2016 Mess "Orientiir" Narva


2016 Mess "Pärnu Suunaja" Pärnu


2016 Mess "Oma Rada" Haapsalu


2016 Mess "Vaade Tulevikku" Jõgeva


2016 Mess "Lingid Tulevikku" Paide


2016 Mess "Teeviit" Tallinn


2016 Mess "Õpi Tartus" Tallinn


2016 Mess "ILU" Tartu


2016 Mess "Vali Nutikalt" Valga







2016 Konverents "10 aastat eriõe koolitust" Tartu 94


2016 Teaduskonverents "Terves kehas terve teadmine" Tartu 259


2016 Kaubamaja kõrval installatsioon kõrgkooli tutvustamiseks Tartu


2016 Noortekonverents "Lahe Koolipäev" Tallinn 1000


2016 Pärnu Haigla karjääripäev Pärnu


2016 Viljandi Gümnaasiumis maakonna karjääripäev Viljandi


2017 Avatud uste päev Kõrgkool 2


2017 Mess "Lingid Tulevikku" Paide


2017 Mess "Maamess" Tartu


2017 Mess "Orientiir" Narva


2017 Mess "Suunaja" Pärnu


2017 Mess "Vali Nutikalt" Valga


2017 Mess "Intellektika" Tartu


2017 Mess "Noor Meister" Tallinn


2017 Mess "OLE ROHKEM" Tartu


2017 Mess "Teeviit" Tallinn


2017


Põhjamaade 4. õendusõppejõudude foorum 


THE  4th NORDIC FORUM FOR NURSE EDUCATORS Tartu 88


2017 Rahvusvaheline üliõpilaskonverents "Health in our hands" Tartu


2017 Kõrghariduspäev "Õpi Tartus" Tallinn


2017 Tartu Tudengite Kevadpäevad Tartu


2018 Avatud uste päev Kõrgkool; Tallinn 2 150


2018 Jõgevamaa karjääri- ja infomess Jõgeva


2018 Mess "Noor Meister" Tallinn


2018 Mess "OLE ROHKEM" Tartu


2018 Mess "Orientiir" Narva


2018 Mess "Suunaja" Pärnu


2018 Mess "Teeviit" Tallinn


2018 Teaduskonverents "Terves kehas terve teadmine" Tartu 339


2018 Kõrghariduspäev "Õpi Tartus" Tallinn


2018 Põltsamaa Ühisgümnaasiumi infopäev Põltsamaa


2018 Tartu Tudengite Kevadpäevad Tartu


2018 Võru maakonna karjääripäev Võru








Graduates feedback on curriculum 2016–2018 Marked grey - question was not asked 


Question/Year


Number of respondents


Respondents percentage of graduates


Agree and 


somewhat 


agree


Disagree or 


rather 


disagree


Hard to 


say


Haven't 


used


Agree and 


somewhat 


agree


Disagree or 


rather 


disagree


Hard to 


say


Haven't 


used


Agree and 


somewha


t agree


Disagree or 


rather 


disagree


Hard to 


say


Haven't 


used


Agree and 


somewha


t agree


Disagree or 


rather 


disagree


Hard to 


say


Haven't 


used


Agree and 


somewha


t agree


Disagree or 


rather 


disagree


Hard to 


say


Haven't 


used


My current studies at THCC, gave me assurance that I have chosen the 


right curriculum/specialty 100 0 0 - 94.1 2.9 2.9 - 90.9 2.3 6.8 - 81.6 2.6 15.8 - 77.5 10 12.5 -
By completing the curriculum, I achieved professional learning outcomes 


desribed in the curriculum (knowledge, skills, attitudes) 100 0 0 -


By completing the curriculum, I achieved different skills (teamwork, time 


planning, management skills, etc.) 92.3 7.7 0 -


By learning on the curriculum, I got the necessary knowledge and skills to 


work in a professional occupation 100 0 0 -


A systematic overview of the basic concepts of specialty, theoretical 


principles and research methods 97 0 3 - 86.4 2.3 11.4 - 89.5 5.3 5.3 - 92.5 2.5 5 -


I recognize interdisciplinary relationships within the scope of specialty 97.1 2.9 0 - 93.2 2.3 4.5 - 86.9 5.3 7.9 - 87.5 2.5 10 -


I know current problems and implement application possibilities in my 


specialization field  100 0 0 - 88.6 0 11.4 - 89.5 2.6 7.9 - 90 2.5 7.5 -


I can formulate problems related to my specialty and analyze and evaluate 


different solutions 97.1 0 2.9 - 86.4 0 13.6 - 94.7 2.6 2.6 - 95 2.5 2.5 -
I can collect information independently and critically and creatively 


interpret it 100 0 0 - 81.8 0 18.2 - 92.1 2.6 5.3 - 90 2.5 7.5 -


The structure of the curriculum and the sequence of subjects are logical 


and support the achievement of learning outcomes 85.3 5.8 8.8 - 63.7 18.2 18.2 - 73.7 13.2 13.2 - 65 17.5 17.5 -


There is no excessive substantial overlap between different subjects 69.3 30.8 0 - 79.5 5.8 14.7 - 81.8 13.6 4.5 - 71 23.7 5.3 - 65 17.5 17.5 -


Assessment (criteria/methods) is understandable and transparent 53.9 23.1 23.1 - 88.2 5.9 5.9 - 79.6 6.8 13.6 - 78.9 10.5 10.5 - 82.5 7.5 10 -


The volume and content of practical training supported the achievement 


of learning outcomes of the curriculum 94.1 5.9 0 - 70.4 11.4 18.2 - 73.7 15.8 10.5 - 75 10 15 -


Learning environment (rooms, computers etc.) promotes learning 77 23.1 0 - 97.1 2.9 0 - 95.5 2.3 2.3 - 94.8 0 5.3 - 92.5 2.5 5 -


The organization of studies facilitates learning 61.5 38.5 0 - 79.4 11.7 8.8 - 65.9 15.9 18.2 - 52.6 31.5 15.8 - 70 15 15 -


Information about the organization of studies (exam arrangements, 


academic leave etc.) can be obtained in a timely manner 38.5 61.6 0 -


I am satisfied with the counselling related to the organization of studies 53.9 23.1 23.1 -


I am satisfied with the RPL counselling 23.1 23.1 7.7 46.2


I am satisfied with the psychological counselling 7.7 7.7 0 84.6 23.5 5.8 14.7 55.9 25 9.1 6.8 59.1 15.8 5.2 2.6 76.3 12.5 2.5 0 85


I am satisfied with the information I got related to the practical training 


outside Estonia 30.8 7.7 7.7 53.8 50 0 5.9 44.1 27.2 11.4 13.6 47.7 42.1 5.3 7.9 44.7 35 10 2.5 52.5


Yes No Yes No Yes No Yes No


55.9 41.2 54.5 33.3 75 22.2 55.2 31


The thesis was prepared in accordance to the plan and timetable 67.6 32.4 64.5 35.5 77.1 22.9 75.9 24.1


Setting aims 94.1 2.9 2.9 - 80 6.6 13.3 - 83.3 5.6 11.1 - 77 7.7 15.4 -


The choice of research method 88.6 5.7 5.7 - 70 10 20 - 83.7 2.7 13.5 - 66.6 22.2 11.1 -


Academic ethics 82.9 5.7 11.4 - 75.8 6.9 17.2 - 88.6 2.9 8.6 - 84.7 7.7 7.7 -


Statistics 70.6 14.7 14.7 - 55.1 34.5 10.3 - 58.3 22.3 19.4 - 69.2 11.5 19.2 -
Work with the literature 94.1 5.9 0 - 75.9 17.2 6.9 - 91.9 0 8.1 - 69.3 19.2 11.5 -


I fully committed to the preparation of my thesis 76.4 11.8 11.8 - 80 10 10 - 91.4 5.7 2.9 - 65.4 19.2 15.4 -


Always or 


mostly


Sometimes 


or rarely


Always or 


mostly


Sometimes 


or rarely


Always or 


mostly


Sometimes 


or rarely


Always or 


mostly


Sometimes 


or rarely


Supervisor encouraged my active and independent participation during 


the preparation of thesis 88.3 8.8 85.7 3.6 91.5 5.7 77 0


-


Never


2.9


Never


2.9


Never


10.7


Never


23


Curriculum enabled me to achieve the following competencies: 


9%


2016 summer graduates


13


55.3


No


55 45


Yes


44.7


Yes


2017 winter graduates


34


23%


2018 summer graduates


40


31%


2017 summer graduates


44


28%


2018 winter graduates


38


24%


No


If necessary, psychological counselling was possible


The structure of curriculum and passed subjects supported my preparation for the thesis:


Other


2.9


-


Other


12.1


-


I prepared the plan and timetable of my thesis in cooperation with the 


supervisor (graduates from vocational curricula did not respond (Other))


Other


13.8


-


Other


2.8
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International and national development projects 2008–2018 
Ongoing projects 


 


INTERNATIONAL DEVELOPMENT PROJECTS 


Measure Title, time period Brief description of project aim Project leader/partners/budget 


LLP/Erasmus 
Intensive 
Project 
 
 
 


Health and beauty 
tourism (WellTour) 
2011–2012 
 
 


To develop an e-learning course in Moodle for students in 
cosmetics, physiotherapy, tourism and hotel industry. 
 
 
 


Project leader: Kaunas University of Applied 
Sciences 
Partners: Alexander Technological Educational 
Institution of Thessaloniki, College of Polytechnics 
Jihlava, Tartu Health Care College 
Project budget: 23 800 EUR 
College budget 1385 EUR, incl. self-financing 946 
EUR 


NordPlus 
Framework 
Programme 
 


Evidence based 
quality assurance in 
digital dental 
imaging (EQD)  
2011–2015 


Evidence-based learning material for carrying out digital 
dental imaging and looking at it was developed, and also 
quality requirements for X-ray instruments in dental care. 
 


Project leader: Helsinki Metropolia University of 
Applied Sciences 
Partners: Oulu University of Applied Sciences,  
Radiation Nuclear Safety Authority, Helsinki 
University Institute of Dentistry, Buskerud 
University College, Oslo University College, Tartu 
Health Care College  
Project budget: 206 523 EUR,  
College budget 11 400 EUR, incl. self-financing 
5737 EUR 


LLP/Erasmus IP 
 
 


Promotion of 
Wellness Tourism  
2013 


Goal of the project is to improve the entrepreneurship skills 
of different specialities. During the project 5 ECTS worth 
intensive course will be held in Tartu Health Care College 
within the theme of “Wellness tourism”  


Project leader: Kauno Kolegija/ University of 
Applied Sciences 
Participants from the College (teachers): Danel 
Jantra, Tiiu Lepp, Ivi Vaher; 8 students from 
physiotherapy curriculum 


LLP/Erasmus,               
Jean Monnet 


Building Social 
Capital by Improving 
Multicultural 
Competence in 


An international online training programme (5+5 ECTS) for 
supervisors at higher educational institution and practical 
training base was developed. The project result is connected 
with internationalisation and curriculum development, 


Project leader: JAMK University of Applied Sciences                                         
Partners: GLORIA Multicultural Enter, College of 
Nursing Jesenice, University Clinic of Respiratory 
and Allergic Diseases Golnik, Saxion University of 
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Higher Education 
and Labour Market 
(SOULBUS)  
2013–2015 


preparedness to supervise foreign students with different 
cultural backgrounds. Each partner institution has involved a 
representative of employers. 
 


Applied Sciences, Solis, LAMK, Harjulan 
Settlementti, University of Zagreb, Centre for 
Education 'Goljak' Zagreb, Tartu Health Care 
College, Tartu University of Hospital, School of 
Social Work San José State University 
Project budget in total: 448 971 EUR 
College budget 24 470 EUR, incl. self-financing  
6117 EUR 
Participants from the College (teachers): Anne 
Vahtramäe, Kersti Viitkar. 


LLP/Leonardo 
da Vinci 


Ready Study Go 
Around Europe 
(RSGAE) 
2013–2015 


To create online language learning packages (topics: elderly, 
child, healthcare) to promote online learning and mobility, 
and further international communication in elderly and child 
care and facilitate mobility. The healthcare language 
learning package is in 5 languages (Estonian, Finnish, 
Spanish, Swedish, and Italian). 


Project leader: The Joint Authority of Education in 
Espoo Region   
Partners:  Omnia , Lapland Vocational College, 
Multicultural Finnish Folk Highschool in 
Gothenburg, Tartu Health Care College, Qualitas 
Forum, Andrassy György Catholic Business 
Academy, University of Alicante, Metegder, 
Institute of Technology Tralee 
Project budget 315 627 EUR.  
College budget in total 12 864  EUR, incl. self-
financing  3216 EUR 
Participants from the College (teachers): Karin 
Kõiv, Janika Pael 


LLP/Erasmus 
Multilateral 
Networks, 
ERASMUS 
Academic 
Networks 


European Later Life 
Active Network 
(ELLAN) 
2013–2016 


To develop and make more uniform specialists' key 
competences in European countries, the specialists provide 
healthcare and social services to the elderly. To develop 
curricula and the study process. To identify the reasons for 
poor image of elderly-related professions in society, and 
based on the results, develop recommended guidelines. 
Research is conducted among the elderly, healthcare and 
social care workers who work with the elderly, students and 
teachers. The opinions of the elderly regarding knowledge, 
attitudes and behaviour of healthcare and social care 


Project leader: Savonia University of Applied 
Sciences 
Partners: Karelia University of Applied Sciences, 
Liverpool John Moores University, Medical 
University "Prof. Dr. Paraskev Stoyanov", 
Universidad de Granada, University College Cork, 
National and Kapodistrian University of Athens,  
Pučko otvoreno učilište Zagreb, RĪGA Stradinz 
University, University of Maribor, Groningen Hanze 
, University of Applied Sciences,  Kaunas University 



http://www.mu-varna.bg/

http://www.mu-varna.bg/

http://www.ugr.es/

http://www.ugr.es/

http://www.nurs.uoa.gr/

http://www.pou.hr/

http://www.pou.hr/

http://www.rsu.lv/
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workers are found out and the opinions of specialists of their 
competences in regard to working with the elderly.  


of Applied Sciences, University of  Mikolaja 
Kopernika,  Eylul University,  University Stefan 
Mare of Suceava, Tartu Health Care College, 
Setubal University,   Svizzera Italiana University ,  
University of Applied Sciences Hamburg,  
University College of Northern Denmark , Sapienza 
University of Rome, University of Malta, Cyprus 
University of Technology, Semmelweis University 
Faculty of Health Sciences, Katholieke Hogeschool 
Leuven,  Carinthia University of Applied Sciences  
Project budget 799 612 EUR,   
College budget 10 121 EUR, incl. self-financing 
2530 EUR.  
Participants from the College (teachers): Reet 
Urban, Merle Varik. 


Nordplus 
Higher 
Education  


Promotion of 
wellness tourism in 
Nordic and Baltic 
countries  
2014–2015 


To develop wellness tourism in the Baltic States and Nordic 
countries. Project activities: teachers' mobility (to partner 
institutions), network meetings, seminars to exchange 
experiences. 


Project leader: Kaunas University of Applied 
Sciences 
Partners: Savonia University of Applied Sciences, 
Tartu Health Care College,  
Project budget: 8600 EUR 
College budget in total 2000 EUR, incl. self-
financing 1000 EUR.  
Participants from the College (teachers): 
Aleksandra Josiptšuk, Danel Jantra 


Nordplus 
Higher 
Education 


Promotion of 
Wellness Tourism in 
Nordic and Baltic 
countries 
2015–2016  


To develop wellness tourism in the Baltic States and Nordic 
countries. Project activities: teacher mobility (to partner 
institutions), network meetings seminars to exchange 
experiences, and IP project for students (6) in partner 
institutions (6). 


Project leader: Kaunas University of Applied 
Sciences 
Partners: Savonia University of Applied Sciences, 
Tartu Health Care College 
Project budget: 23 920 EUR 
College budget in total 2000 EUR, incl. self-
financing 1000 EUR  


Erasmus+ 
(Strategic 


Education and 
training in early 


To develop healthcare workers', teachers' and students' 
competences in the domain of early detection of breast 


Project leader: Tartu Health Care College 
Partners: Helsinki Metropolia University of Applied 



http://www.nooruse.ee/

http://www.dsan.supsi.ch/

http://www.ucn.dk/

http://www.se-etk.hu/

http://www.se-etk.hu/

http://www.khleuven.be/

http://www.khleuven.be/

http://www.fh-kaernten.at/
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Partnerships for 
Higher 
education) 


detection of breast 
cancer for health 
care professionals 
2015–2018 


cancer.  To achieve this aim, 3 multimedia modules are 
developed which include the necessary up-to-date 
knowledge, skills and competences for early detection of 
breast cancer in the professions of nursing, radiographers 
and biomedical laboratory scientists. As an innovative 
aspect, an interprofessional approach is used in developing 
the learning modules which are representatives of different 
healthcare fields learn together which will ensure smoother 
future cooperation in clinical environment.  


Sciences, Finnish Centre for Radiation and Nuclear 
Safety, University of Applied Sciences and Arts 
Western Switzerland, Bergen University College, 
Oulu University of Applied Sciences, Lisbon 
Polytechnic Institute, Northern Ostrobothnia 
Hospital District. 
Project budget: 294 580 EUR, incl. self-financing 0 
EUR. 
Participants from the College (teachers): Tiina 
Kukkes, Anne Rosenberg, Marge Mahla, Jana 
Meier, Mare Remm; 5 students from radiography 
curriculum 


Central Baltic The Developer of 
Digital Health and 
Welfare Services 
2015–2018 


To develop a new curriculum (Developer of Digital Health 
and Welfare Services) for supporting specialists who work in 
the digital environment on a daily basis, and to offer easily 
accessible services to the citizens.   


Project leader: Laurea University of Applied 
Sciences 
Partners: Arcada University of Applied Sciences, 
Red Cross Medical College of Riga Stradins 
University,  Tartu Health Care College, Hospital 
District of Helsinki an Uusimaa  Lohja Hospital, 
East-Tallinn Central Hospital, State Emergency 
Medical Service, City of Helsinki Department of 
Social Service and Health Care Hospital  
Project budget: 347 128 EUR 
College budget in total 48 096 EUR, incl self-
financing 7214 EUR.  
Participants from the College (teachers): Kersti 
Viitkar, Eve-Merike Sooväli, Mare Remm, Marge 
Mahla, Jana Meier, Zinaida Läänelaid 


Central Baltic Safety and Hygiene – 
Safer Environment 
(SAFHY) 
2015–2018 


To develop labour skills of cleaning service and health care 
services in Estonia and Finland. Key target is to promote 
learning and professional skills in these two sectors 
especially in the area of hygiene in vocational education and 
training. This helps to reduce hygiene risks and infections 
while increasing safer environments in health care and 


Project leader: Keuda Group (Finland) 
Partners: Digital Robot OÜ, Puhastusekspert OÜ, 
Tartu Health Care College, Järva County Vocational 
Training Centre. SOL OÜ, Mestaritoiminta Oy 
Järvenpää, Nurmijärvi County, Järvenpää city, 
Järvamaa Hospital, Tartu University Hospital, The 
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cleaning services. In addition it enables the mobility of 
workforce. In this project we align two curricula and create a 
cross-border digital learning material for vocational 
education and training, as well as for work places. Main 
result of the project is to produce multilingual (Estonian, 
Finnish, English, Russian) digital learning material to meet 
the needs of vocational education and working life. In 
addition learning material is piloted in vocational education 
and training.  


Finnish Union of Practical Nurses, SuPer. 
Project budget: 1 184 999 EUR, incl. self-financing 
16 249, 95 EUR 
Participants from the College (teachers): Tiina 
Uusma, Danel Jantra, Maire Aruots, Taimi Taimalu, 
Olga Jagintseva. 


Nordplus Multiprofessional 
Digital Developer 
(Muddie) 
2016–2017 


The main aim of the Multi-professional Digital Developer 
“Muddie” intensive course is to organize a common course 
with Nordic and Baltic countries to study “customer oriented 
service design in digital health and welfare” together and to 
share good practises between Nordic Baltic experts and their 
students. The intensive course offers a Nordic-Baltic 
platform to organize workshops to design and build pilot 
services in eHealth. 


Project leader: Laurea University of Applied 
Sciences 
Project budget: 11 848 EUR 
College budget in total 3990 EUR, incl. self-
financing 0 EUR. 
Partners: Arcada University of Applied Sciences, 
Tartu Health Care College, Red Cross Medical 
College of Riga Stradiņš University, Latvia Culture 
College at Latvian Academy of Culture in Latvia. 
Participants from the College (teachers): Marge 
Mahla, Jana Meier; 4 students from midwifery 
curriculum 


Erasmus+ International Credit 
Mobility 
2016–2018 


To develop cooperation between Tartu Health Care College 
and the University of Technology of Jamaica. Main goal is to 
collaborate in the development of multicultural 
interdisciplinary study and active learning methods  in both 
schools. During the project applied science research will be 
made about the possibilities of exchanging students and 
teachers between partners. 


Project leader: Tartu Health Care College 
Project budget: 16 640 EUR, incl. self-financing 0 
EUR. 
Partners: University of Technology of Jamaica 
Participants from the College (teachers and staff): 
Danel Jantra, Eliise Ott, Reet Urban, Zinaida 
Läänelaid, Anne Rosenberg, Anna-Liisa Tamm. 


Central Baltic Acute Team in Youth 
Psychiatric Services 
Targeted to 
Residential Child 
care got the funding 


Objective is to develop a vocational training e-course for 
nursing-, social work and social educator students in order 
to create the more aligned joint VET programmes among 
partner countries. The e-course concerns interprofessional 
psychiatric acute team work and includes two parts: family 


Project leader: Turku University of Applied 
Sciences 
Project budget:187 901,12 EUR 
College budget in total 18395, 60 EUR, incl. self-
financing 0 EUR. 
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from Central Baltic! 
2016–2018 


work in open care (5 ECTS) and residential child care in 
foster care (5 ECTS). Project develops new professional skills 
and innovative ways of working. The e-course increases 
collaboration between students and practitioners working 
on the borders of the different systems and different 
countries. 


Partners: Tartu University, Tartu Health Care 
College, Merikratos OY, City of Tartu Department 
of Social Welfare, Tartu University Clinics 
Psychiatry Clinic Child and adolescent mental 
health center, Hospital District of Southwest 
Finland.  
Participants from the College (teachers): Janika 
Pael, Margit Lenk-Adusoo 


Nordplus 
Horizontal 


Study quality in 
terms of 
multiculturalism in 
the Baltic countries 
2017–2018 


During the project period partners from different 
educational levels share their experiences through seminars 
by bringing synergy to the project and its approach for 
better study quality. The outcome of the project is 
introduced in the conference: a model that helps to describe 
and improve study quality in multicultural classroom. 


Project leader: Estonian Enterpreneurship 
University of Applied Sciences 
Project budget: 54 112,00, incl. self-financing 0 
EUR 
Partners: Tartu Health Care College, Tallinn Health 
Care College, Lääne-Viru College, Utena College, 
Turiba University, Karalius Mindaugas Vocational 
Training Centre, P.Stradins Health and Social Care 
College, Latvia Higher education Export 
association, Estonia Integration and Migration 
Foundation Our People. 
Participants from the College (teachers): Maiken 
Jaanisk, Inga Ploomipuu, Kristi Vahur 


Nordplus Multiprofessional 
Digital Developer 
(Muddie) 
2017–2018 


The main aim of the Multi-professional Digital Developer” 
Muddie” intensive course is to organize a common course 
with Nordic and Baltic countries to study “customer oriented 
service design in digital health and welfare” together and to 
share good practises between Nordic Baltic experts and their 
students. The intensive course, held in Tartu Health Care 
College, offers a Nordic-Baltic platform to organize 
workshops to design and build pilot services in eHealth. 


Project leader: Laurea University of Applied 
Sciences 
Project budget: 16 920 EUR 
Partners: Arcada University of Applied Scineces, 
Tartu Health Care College, Red Cross Medical 
College of Riga Stradiņš University, Latvia Culture 
College at Latvian Academy of Culture in Latvia. 
Participants from the College (teachers): Marge 
Mahla, Mare Remm, Eve-Merike Sooväli; 2 
students from physiotherapy curriculum and 1 
student from midwifery curriculum. 


Nordplus Nordman Network  This project is about implementing a one-week joint Project leader: JAMK University of Applied Sciences 
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2017–2018 intensive course for nursing students, with the theme “The 
Welfare of Older People in a Digitalized and Technological 
World”. The course will share light on the welfare/wellbeing 
of older people in the fast changing digitalized and 
technological world. 


Project budget: 21 901 EUR 
Partners: Tartu Health Care College, Mälardalen 
University, Åland University of Applied Sciences, 
Lithuanian University of Health Sciences, Riga 
Stradins University, Via University College. 
Participants from the College (teachers): Eve-
Merike Sooväli, Merle Varik and nursing/midwifery 
students. 


Erasmus+ Welfare Technology 
2017–2019 


Project aims to map and describe good practices of teaching 
use/utilization of welfare technology in each partner 
country/ VET organization and then combine, create and 
test/pilot different learning materials/units. Along the 
project a collection of these learning/teaching 
materials/units will be collected to be used and further 
developed by any (other) education provider European-
wide.  Additionally good cooperation models between 
education providers and working life (care providers for 
elderly, welfare technology companies) will be presented 
and benchmarked. 


Project leader: Tampere Vocational College TREDU 
Project budget: 119 480 EUR 
College budget: 29 860 EUR, incl. self-financing 0 
EUR 
Partners: Tartu Health Care College, Summa 
College, Deltion College, Tampere University of 
Applied Sciences. 
Participants from the College (teachers): Tiina 
Uusma, Marit Salus, Liana Kurg, Taimi Taimalu. 


Erasmus+ Mobility in 
Vocational Education 
and Training (VET) 
2017–2019 


Goal of the project is to create opportunities for VET 
students and teachers to increase their capacity and meet 
the development goals brought out in Tartu Health Care 
College Development Plan. Based on the development plan, 
it is important to increase the mobility and activity of both 
students and teachers in international cooperation. During 
the project students from care worker curriculum and 
childminder curriculum undergo training in Germany or in 
Finland and teachers participate in foreign exchange. 
Possibilities for further learning and development 
cooperation will also be clarified. 


Project leader: Tartu Health Care College 
Partners: SBBS fuer Gesundheit und Soziales Jena, 
Tampere Vocational College Tredu. 
Project budget: 57 002 EUR, incl. self-financing 0 
EUR 
Participants from the College (teachers): Airin 
Treiman-Kiveste, Tiina Uusma, Liana Kurg, Kristiina 
Virro, Maire Aruots, Tiiu Lepp; staff: Airi Kerikmäe; 
7 pupils from childminder curriculum, 11 pupils 
from care worker curriculum. 


Erasmus+ The eMedication 
Passport – cultural 
adaptation of 


The ultimate goal of eMed-PASS project is to improve the 
quality and relevance of higher education in bachelor level 
nurse education cross-borders in EU countries. The culturally 


Project leader: Tartu Health Care College 
Project budget: 150 729,50 EUR, incl. self-financing 
0 EUR 
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learning tool for 
ensuring the 
development of 
medication 
competence of 
graduate nurses 
2017–2020 


adapted Medication Passport, developed in this project, is a 
(non-profit) solution for creating common quality standards 
for medication competence not only in one country but also 
over the borders in the Europe. By using the digital tool 
(eMedication Passport) nurse teachers, nurse mentors in 
clinical practice and nursing students are able to follow and 
ensure students’ medication competence development. 


Partners: P.Stradins Medical College of the 
University of Latvia, Turku University of Applied 
Sciences, Kauno kolegija/University of Applied 
Sciences. 
Participants from the College (teachers): Ireen 
Bruus, Marit Kiljako, Signe Asi 
 


Erasmus+ Mobility of VET 
(Vocational 
Education and 
Training) students 
and teachers  
2018–2020 


Goal of the project is to provide the VET students and 
teachers the possibilities to increase their capacity and meet 
the development goals brought out in Tartu Health Care 
College Development Plan. Based on the development plan, 
it is important to increase the mobility and activity of both 
students and teachers in international cooperation, which 
contributes to the development of motivated, developing 
and successful students and teachers. During the project 
students from emergency technician curriculum and 
childminder curriculum undergo training in Germany or in 
Portugal and teachers participate in foreign exchange. 
Possibilities for further learning and development 
cooperation will also be clarified. 


Project leader: Tartu Health Care College 
Partners: Johanniter Akademie Bildungsinstitut 
Mitteldeutschland, Escola Técnica e Profissional do 
Ribatejo SA. 
Project budget: 29 720 EUR, incl. self-financing 0 
EUR 
Participants from the College (teachers): Airin 
Treiman-Kiveste, Tiina Uusma, Liana Kurg; staff: 
Airi Kerikmäe, Anne Rosenberg; 2 pupils from 
childminder curriculum, 2 pupils from emergency 
medical technician curriculum. 


 


NATIONAL DEVELOPMENT PROJECTS 


Measure Title, time period Brief description of project aim Project leader/partners/budget 


European Social 
Fund (hereafter 
ESF) 


ESF e-learning 
programme BeSt 
2008–2013 


Introducing e-learning instruments and electronic solutions and 
diversifying the quality of studies and studies in formal non-
stationary studies and in-service training. During the programme 
period 30 courses (72 ECTS) and 57 learning objects were 
developed in the College. 
 
 


Project leader: Estonian Information Technology 
Foundation 
Partners: 18 higher educational institutions in Estonia 
Project budget: 112.1 million EUR 
College budget 152 946 EUR, incl. self-financing 7283 
EUR 
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ESf Primus Programme 
2008–2014 


To support quality of studies in the College and to increase 
competitiveness of graduates. Based on the programme activities 
were carried out in the following fields:  developing teachers' 
teaching and supervision skills; developing outcome-based studies 
of high quality; developing the quality of supporting strategic 
management capacity in higher educational institutions; 
supporting students' coping.   


Project manager: SA Archimedes  
Partners: 19 higher educational institutions in Estonia, 
Federation of Estonian Student Unions, Estonian 
Information Technology Foundation 
Project budget: 15.6 million EUR 
College budget: 358 088 EUR, incl. self-financing 17 904 
EUR  


ESF 
Measure: 
Developing 
cooperation and 
innovation 
among higher 
educational 
institutions.  
Sub-measure: 
Cooperation 
between higher 
educational 
institutions and 
enterprises 


Developing and 
implementing 
specialised 
radiography curriculum 
in three fields in Tartu 
Health Care College 
(RADEK) 
2009–2013 


Developing and implementing specialised radiography curriculum 
in three fields in Tartu Health Care College (ultrasound diagnostics, 
radiation therapy, nuclear medicine),  trainings were held for 
teachers and partners (compiling a syllabus, learning materials, 
pedagogy), and in cooperation with Estonian and foreign experts 
curriculum was evaluated. 42 specialists were trained; they carry 
out investigations independently and describe initially the results 
in their field ensuring quality of the service. Two important 
textbooks in the field of radiography were translated and 
published, these are used in studies. 


Project leader: Tartu Health Care College 
Partners: the Ministry of Social Affairs, East-Tallinn 
Central Hospital, Tartu University Hospital, Pärnu 
Hospital, Tallinna Children's Hospital, West-Tallinn 
Central Hospital, North Estonia Medical Centre, Rakvere 
Hospital, South-Estonian Hospital,Viljandi Hospital, 
Medicum and Põlva Hospital and Estonian Society of 
Radiographers, Baltic Nuclear Medicine Association, 
Estonian Nuclear Medicine Society. 
Project budget in total: 337 070 EUR, incl. self-financing 
24 390 EUR 


ESF 
Measure: 
Developing 
learner-centred 
and innovative 
vocational 
education 
widening lifelong 
learning 
opportunities  
 


Developing a 
comprehensive in-
service training system 
and cooperation 
network in the field of 
special care and 
welfare (ETA)  
2010–2012 


In cooperation with institutions offering special welfare and care 
services, five training programmes were developed: in-service 
training programme for activity supervisors, alternative 
communication, dementia, working with persons with profound 
multiple disability and unstable remissions, and working with 
persons with higher risk rate. 197 activity supervisors were 
trained. The College will continue providing in-service trainings 
based on the programmes following the completion of the project. 
One of the largest special welfare service providers AS 
Hoolekandeteenused nominated the College as a candidate worth 
recognition as the College was outstanding in conducting trainings 
in the social domain in 2012.  


Project leader: Tartu Health Care College 
Partners: Hoolekandeteenused AS (Welfare Services); 
Foundation Mental Health Care Centre; NGO Hüva Nõu 
Teabe ja Praktilise Harjutamise Keskus Insight Outcome; 
Foundation Maarja Village; Põlva County Chamber of 
Disabled People; NGO South-Estonian Centre for Special 
Welfare Services; NGO Iseseisev Elu (provision of social 
services). 
Project budget: 93 643 EUR,  incl. self-financing 0 EUR 



http://primus.archimedes.ee/node/16

http://primus.archimedes.ee/node/16

http://primus.archimedes.ee/node/16
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Gambling Tax 
Council 


Genetics and 
laboratory work 
workshops for 
secondary school 
students 
2014  


Popularisation of R&D and raising interest in genetics and 
healthcare. The workshop enables young people to enhance their 
genetics-related knowledge and skills in modern labs – carry out 
tests that cannot be performed in secondary school due to 
shortage of time or finances. 


Project leader:  Tartu Health Care College 
Project budget:  2162 EUR, incl. self-financing 1381 EUR 
Project leaders from the College (teachers): Eerik Jõgi, 
Marika Külm 
 


Ministry of Social 
Affairs and 
Norwegian 
Financial 
Mechanism 


Establishing South-
Estonian Mental 
Health Centre for 
Children and Youth 
2014–2015 


In the academic year 2013/14, specialist training in children's 
mental health nursing for mental health nurses was carried out. 
Teachers participated in teaching during the project period.  


Project leader: Tartu University Hospital 
Partners: South-Estonian Hospital, Põlva Hospital, Valga 
Hospital, Tartu Health Care College, SA Tartu University 
Hospital Children's Foundation, Tartu Child Support 
Centre 
Total project budget: 425 000 EUR 
Participants from the College (teacher): Janika Pael 


Gambling Tax 
Council 


Genetics and 
laboratory work 
workshops for 
secondary school 
students 
2015   


Popularisation of R&D and raising interest in genetics and 
healthcare. The workshop enables young people to enhance their 
genetics-related knowledge and skills in modern labs – carry out 
tests that cannot be performed in secondary school due to 
shortage of time or finances. 


Project leader: Tartu Health Care College  
Project budget: 9837 EUR, incl. self-financing 8757 EUR  
Participants from the College (teachers): Marika Külm, 
Aivar Orav, Ave Kutman, Eerik Jõgi, Helen Udras, Kristi 
Vahur, Mare Remm. 
 


European 
Regional 
Development 
Fund 


Educational 
investment into 
Healthcare!  
2015–2020 


Improval of the national and international competitiveness of 
Tartu Health Care College by reforming the structure of the 
College, opening a masters programme in the fied of smart 
specialisation and combining science-, development- and study 
resources in order to be more effective as an organisation. 
 


Project leader: Tartu Health Care College 
Project budget: 628 525,59 EUR, incl. self-financing 36 
885,20 EUR 
Partners: Klaipeda University, Tartu University, Ministry 
of Social Affairs of Estonia, JAMK University of Applied 
Sciences 
Participants from the College (rectorate, head of 
departments and development specialists): Ulla 
Preeden, Ermo Kruuse, Kersti Viitkar, Eliise Ott, Kersti 
Sõgel, Anna-Liisa Tamm, Zinaida Läänelaid, Saima Hinno, 
Tiina Uusma. 


Gambling Tax 
Council 


Genetics and 
laboratory work 
workshops for 
secondary school 
students 
2016  


Popularisation of R&D and raising interest in genetics and 
healthcare. The workshop enables young people to enhance their 
genetics-related knowledge and skills in modern labs – carry out 
tests that cannot be performed in secondary school due to 
shortage of time or finances. 


Project leader: Tartu Health Care College  
Project budget: 3456,7 EUR, incl. self-financing 2331,7 
EUR  
Participants from the College (teachers): Eerik Jõgi, Aivar 
Orav, Mare Remm,  Eve-Merike Sooväli, Terje Markus, 
Maarja Mölder. Kaido Liiv, Triin Aasmäe, Marika Külm 
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Foundation 
Innove 


Language Support 
Activities  
2016–2017 


Goal of the project is to provide the students of Tartu Health Care 
College possibilities to develop their language skills in English, 
Russian and Estonian. Activities are held to support achieving the 
language levels of English B2, Russian B1 and Estonian B2. 


Project leader: Tartu Health Care College 
Project budget: 9165,6 EUR, incl. self-financing 0 EUR. 
Participants from the College (staff): Ele Hansen, Airi 
Kerikmäe. 


Foundation 
Innove 


Development of 
vocational education in 
meeting labor market 
needs (the PRÕM 
project) 
2016–2023 


Goal of the project is to develop and implement workplace-based 
learning. This means additional workplace-based learning places 
are created in addition to national funded study places. Learning 
places are created according to the actual needs of employers and 
their readiness to improve the qualifications of new or existing 
employees.  


Project leader: Tartu Health Care College 
Project budget: unit-based, e.g. in 2018 415 229,97 EUR, 
incl. self-financing 0 EUR 
Participants from the College (teachers): Tiina Uusma, 
Liana Kurg, Maiken Jaanisk and 18 other teachers from 
College and 20 teachers with Authorisation Agreement; 
(staff): Arle Puidak. 


Gambling Tax 
Council 


Genetics and 
laboratory work 
workshops for 
secondary school 
students 
2017 


Popularisation of R&D and raising interest in genetics and 
healthcare. The workshop enables young people to enhance their 
genetics-related knowledge and skills in modern labs – carry out 
tests that cannot be performed in secondary school due to 
shortage of time or finances. 


Project leader: Tartu Health Care College  
Project budget: 4375,36 EUR, incl self-financing 2431,36 
EUR  
Participants from the College (teachers): Eerik Jõgi, Triin 
Aasmäe, Aili Lopmann, Signe Asi, Piret Simm-Pärle, Triin 
Veber, Kristi Vahur, Helen Udras, Janelle Märs, Kevin 
Aas, Kerli Koobak, Anneli Raave-Sepp, Aivar Orav, Mare 
Remm, Kaido Liiv, Marge Mahla, Jana Meier, Marika 
Külm, Kirkke Reisberg, Grete Jeltsov 


Foundation 
Innove 


Development of Tartu 
Health Care College 
practical training 
system 
2017–2018 


Project aims to support College practical bases by providing 
continuing education courses for the traineeship tutors. In 
addition project helps to find possibilities of providing College 
students project-based traineeship, which helps to develop the 
skills needed for project-based work and gives the student the 
ability to work in interdisciplinary team.  


Project leader: Tartu Health Care College 
Project budget: 40 594,70 EUR, incl. self-financing 0 EUR 
Participants from the College (staff): Riina Rešetova, 
Kersti Sõgel 


Foundation 
Innove 


Language Support 
Activities  
2017–2018 


Goal of the project is to provide the students of Tartu Health Care 
College possibilities to develop their language skills in English, 
Russian, Finnish and Estonian. During the project several activities 
will be held to support the fulfilment of the goal, e.g. “Language 
Café” in the College. 


Project leader: Tartu Health Care College 
Project budget: 8071,6 EUR, incl. self-financing 0 EUR. 
Participants from the College (teachers): Airi Kerikmäe, 
Danel Jantra; 2 students from environmental health 
specialist curriculum 


Ministry of 
Foreign Affairs of 
EstoniA 


Volunteers to Africa 
and Asia – the 
contribution of 
Estonian expertise in 
development 


Goal is to support the development of nursing and midwifery 
curricula in Ghana. During the project continuing education 
courses and counselling activities will be held in Ghana. 
 


Project leader: NGO Mondo 
Project budget: 38 824 EUR 
Partners: Tartu Health Care College 
Participants from the College (teacher): Marit Kiljako 







12 
 


 
 


cooperation 
2017–2018 


Tallinn Science 
Park Tehnopol 


COPD in focus 
2017–2018 


During the project new e-health solution prototype will be 
developed for increasing the everyday life quality of COPD 
patients. 


Partners: Tartu Health Care College, Tartu University 
Hospital, Motionchart OÜ, North Estonia Medical 
Centre. 
Project budget: 10 000 EUR 
College budget: 2950 EUR 
Participants from the College (staff): Richard Jalakas; 
students from physiotherapy curriculum. 


Self-financed by 
the partners 


Improving the 
knowledge and skills of 
caring for the infant 
among the parents 
staying in the hospital 
2017-2019 


Goal of the project is to improve the health care professionals and 
parents’ knowledge and caring skills for the infant. During the 
project continuing education activities will be conducted. 


Project leader: Tartu University Hospital 
Partner: Tartu Health Care College 
Participants from the College (teacher): Siret Läänelaid 


Gambling Tax 
Council 


Genetics and 
laboratory work 
workshops for 
secondary school 
students 
2018 


Popularisation of R&D and raising interest in genetics and 
healthcare. The workshop enables young people to enhance their 
genetics-related knowledge and skills in modern labs – carry out 
tests that cannot be performed in secondary school due to 
shortage of time or finances. 


Project leader: Tartu Health Care College  
Partner: Tartu University Hospital 
Project budget: 2703 EUR, incl. self-financing 759 EUR  
Participants from the College (teachers): Eerik Jõgi, Triin 
Aasmäe, Aili Lopmann, Signe Asi, Piret Simm-Pärle, Triin 
Veber, Janelle Märs, Kevin Aas, Mare Remm, Kaido Liiv, 
Marika Külm 


Foundation 
Innove 


Language Support 
Activities  
2018–2019 


Goal of the project is to provide the students of Tartu Health Care 
College possibilities to develop their language skills in Estonian and 
Russian. During the project several activities will be held to 
support the fulfilment of the goal, e.g. “Language Café” in the 
College and language study trips. 


Project leader: Tartu Health Care College 
Project budget: 9634,92 EUR, incl. self-financing 0 EUR. 
Participants from the College (staff and teachers): Eve 
Müür, Danel Jantra, Olga Jagintseva 
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Joint trainings for teachers 2016–2018 
 


Year Time No of participants Course Trainer Volume 
in hours 


2016 Once a 
month 


Teaching staff Digital mornings for teaching staff to develop 
educational technology competences 


Anne Rosenberg, THCC 1.5 


October All teachers from midwifery 
curriculum and 2 teachers 
from nursing curriculum 


Training on how to use the simulation tools (in 
the context of the acquisition of new simulation 
tools)  


Talal Jamal, Uniteb Arab Emirates 16 


2017 Once a 
month 


Teaching staff Digital mornings for teaching staff to develop 
educational technology competences 


Anne Rosenberg, THCC 1.5 


April 42  Problem-based training Lesley Davison, United Kingdom 6 


August 23  Training for practical training supervisors Anne Vahtramäe and Marge Mahla, 
THCC 


5 


August 13  Training on how to use the Anatomage Table Gen Medica 8 


September 30  Web-based learning environment Moodle 
opportunities that can be used in the learning 
process 


Anne Rosenberg, THCC 1.5 


November 28  Simulation training Patrick van Gele, Switzerland 17 


2018 February 10 Patient safety- reflection on nursing practice 
and education 


Helena Leino-Kilpi and Erna Tichelaar, 
Cost Action Rancare Network 


7  


February-
March 


9 First aid training Tatjana Jušinski, THCC 16 


March 19 How to create a systematic literature review Kaja-Triin Laisaar, University of Tartu 2 


April 5  Improving the knowledge and skills of parents 
when caring for a newborn in a hospital 


Siret Läänelaid, Tiina Paabut, Külli Mitt 16 


June 58  How to communicate with the media Signe Ivask, University of Tartu 2 


August 15 How to direct research results to the masses Estonian Nurses Union 6 


December 18 Interprofessional education Patrick van Gele, Switzerland 16 


 








1 
 


DEVELOPMENT PLAN 2015–2020 OBJECTIVES, KEY INDICATORS, RESULTS AND REFERENCES TO THE SELF-EVALUATION CHAPTERS 
 


ORGANISATION AND MANAGEMENT 


Objectives Key indicators Baseline level in 2015 Interim level, as of 31 
December 2018 


Target level in 2020 Chapters 
in self-
evaluation 
report 


 
 
 
 
 
 
 
 
 
 
 
1. Motivated, 
developing 
and self-directed 
staff 


Staff education 
level 


Teachers: 8 with PhD, 4 have 
started studies; 53 with Master`s 
Degree; 19 have 
completed higher education (incl. 
teachers in vocational education). 
Non-academic staff: 8 with 
Master`s Degree, 9 have 
completed higher education, 21 
have other education levels. 


Teachers: 11 with PhD (currently 
studying 8), 56 with Master's 
Degree (currently studying 6), 21 
have completed higher education. 
Non-academic staff: 13 with 
Master's Degree, 10 have 
completed higher education, 21 
have other education levels. 
Target level is achievable. 


Teachers: 13 with PhD, 59 with 
Master`s Degree, 11 have 
completed higher education. Non-
academic staff: 14 with Master`s 
Degree, 11 have completed higher 
education, 15 have other 
education levels. 


3.2. 
3.6. 


Teacher evaluation No teacher evaluation carried out. Evaluation will be carried out in 
2020. 
Target level is achievable. 


100% of the evaluates have 
passed evaluation, 
5% recognized as outstanding. 


3.2. 
3.6. 


Internationalization 30 persons participated in 
mobility (33%), 21 teachers made 
28 presentations at conferences 
abroad, 13 teachers participate in 
cooperation 
networks. 


In 2016-2018, 387 work-related 
travels by 89 employees, i.e. 
67.4% of the total staff.  
In 2015-2018, 17 presentations on 
average per year made in 
conferences abroad plus 
presentations in seminars, 
workshops, networks etc. abroad.  
THCC belongs to 12 international 
networks and associations, 
involving in total 27 teachers. 
Target levels are achievable. 


During the Development Plan 
period, 60% of the staff has 
participated in mobility, 30 
employees make 30 presentations 
per year at conferences or 
seminars abroad, 25 teachers 
participate in cooperation 
networks. 
 


3.5. 


Self-improvement Implementation of knowledge and 
skills acquired during self-
improvement is evaluated 
generally. 


Development interviews take 
place regularly once a year for 
academic staff and, if necessary, 
for non-academic staff. 


The efficiency of self-
improvement is evaluated 
systematically and purposefully in 
development interviews. 


3.2. 
3.6. 
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Target level is achievable. 


 
 
 
2. Living space in 
the dormitory has 
been renovated.  
Use of study 
rooms is efficient 
(in school building 
as well as 
dormitory) 
 
 


Area of renovated 
living space 
 


85% of the living space in 
dormitory has not been 
renovated (accommodation area 
4362 m2). 


100% of the living space in the 
dormitory has been renovated. 
Target level achieved. 
 


100% of the living space in the 
dormitory has been renovated 
(accommodation area 4082 m2). 


3.2. 


Efficiency of rooms 
used for studies 
 


Efficiency of study area has not 
been evaluated systematically, 
whereas it is known that rooms 
are overloaded in autumn and 
underused in spring. Students' 
independent use of rooms is 
becoming more widespread. In 
dormitory, the College uses 
1385 m2 for its activities.  


1558 m2 of the dormitory is used 
by THCC, 38 rooms in total. The 
use of study areas is 
systematically assessed; rooms 
are rented out to the guests, 
including students who can use 
the practice rooms independently 
for practice. 
Target level is achievable. 


Efficiency of study rooms is 
analyzed systematically, in the 
period when study activities do 
not overload the facilities, these 
are used for other purposes, use 
of rooms for students' 
independent practice is an 
upward trend. 1665m2 of the 
dormitory area is used for College 
activities. 


3.2. 


 
 
 
 
3. College's 
financial resources 
enable the 
performance of 
daily 
responsibilities as 
well as R&D 
 
 
 


Budgetary 
operational costs, 
own and external 
resources 


Operational costs 2 777 915 
euros, external resources 125 000 
euros. Income and expenditure 
are balanced, including annual 
revenue (in euros): in in-service 
training 30 000, in other services 
1000, in accommodation-related 
activities 190 000. 


In 2019, operating income was 3 
400 531 euros. Total external 
resources for 2016-2019 EUR 739 
758, plus ASTRA contribution of 
EUR 629 000. In-service training 
flow in 2018 was 58382 euros. 
Measuring the flow of 
accommodation activities is 
complicated due to the change of 
methodology, theoretically 
corresponds to the development 
plan.  
Target level achieved. 
 


During the Development Plan 
period the total sum of ASTRA (a 
measure to support R&D 
institutions and higher education) 
and external 
resources is 1 400 000 euros, 
amount of investments is 1 234 
000 euros (Appendix 2). 
Operational costs for 2020 are 3 
360 000 euros. Income and 
expenditure are balanced, 
including annual revenues (in 
euros): in in-service training 
50 000, in other services 15 000, 
accommodation-related activities 
250 000. 


3.2. 


 
 
 
 
 


College reputation (In 2014) web-page visited 574 
062 times per year, covered in the 
media 201 times in 2014, webzine 
Tervist! issued 4 times per year – 
each issue has 


Number of unique website visits 
in 2016: 679 058; in 2017: 686 
099; in 2018: 568 846. 
Media coverage in 2016: 644; in 
2017: 426; in 2018: 528. 


Number of visits to the web-page 
and media coverage move in an 
upward trend, webzine 
Tervist! is issued 4 times a year – 
each issue has a minimum of 6000 


3.1. 
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4. College is well-
known and valued 
partner, 
spokesperson, 
expert 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


3000 readers. Webzine Tervist! is issued 4 times 
a year. It is difficult to evaluate 
the number of readers because it 
is shared both on paper and on 
the web. 
Target level achievable.  


readers. 


Knowledge-based 
enrichment of 
community 


71 events aimed at community, 
approx. 7600 participants. 


In 2018, THCC organized about 60 
events and community-oriented 
services with about 5000 
participants.  
Target level achieved. 


Number of events is a minimum 
of 50 per year, approx. 5000 
participants. 


3.12. 


 25% of teachers and 7% of 
students are involved in 
community service. 


In 2018, 34 teachers involved in 
community service, i.e. 39% of 
academic staff and 260 students, 
i.e. 22% of students. Target level 
achievable. 


Community service includes 
provision of services that involves 
a minimum of 50% of 
teachers and 20% of students. 


3.7. 
3.8. 
3.12. 


Internationalization 20 participants from 7 countries 
participated in the international 
week. 


During 2015-2018, 3 international 
weeks were organized with the 
total number of participants 66, 
the average number of 
participants was 22. 30 different 
foreign partner higher education 
institutions have participated in 
the international weeks.  
Target level partially achievable.  
Probably 100 participants cannot 
be achieved. However, the 
number of foreign partner higher 
education institutions has been 
multiplied. 


There are at least 3 international 
weeks organized within the 
Development Plan period with a 
minimum of 100 participants from 
10 foreign higher educational 
institutions. 


3.5. 


 
 
 
 
 
 


Quality assurance 
manual 
and its 
implementation 


Quality assurance manual was 
updated in 2014, 90% of 
processes have been described 
and efficiency of use has 
increased. 


Quality assurance manual 
updated June 2019.  
Target level partially achieved, no 
plan to join the international 
quality association. 


All levels use an interactive quality 
assurance manual. College has 
joined an international quality 
association. 


3.3. 


Accreditations and Institutional accreditation was Quality assessment of the study Quality assessment of study 3.3. 
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5. College quality 
assurance system 
supports all College 
activities and also 
helps to monitor 
drawbacks 


other 
external 
evaluations 


passed successfully in 2012. 
Preparation for quality 
assessment of study programme 
group, completing the quality 
assessment of study programme 
group in 2016. 


programme group successfully 
completed in 2016. Preparing for 
institutional accreditation.  
Target level achievable. 


programme group in 2016 
completed, institutional 
accreditation completed 
successfully in 2019. 


Financial year 
performance 
reports 


Financial year performance 
reports are publicly available, 
analysed activities form the basis 
for compiling the new 
development plan. 


The work is consistent; the guide 
for IA and indicator are followed 
when preparing the financial year 
performance report.  
Target level achieved. 


Planned activities are clearly 
connected with results of the 
analysis of financial year 
performance reports. 


3.1. 
3.3. 


Analysis of quality 
indicators 


Database of quality indicators for 
the years 2012-2015 is completed, 
it requires updating and analyses. 
Comparative data from other 
applied higher educational 
institutions is collected and 
analyzed. 


Quality indicators are collected 
and monitored annually in the 
annual report. On key indicators, 
the comparison with Estonian 
higher education institutions has 
been agreed. Cooperation with 
higher education institutions at 
EURASHE level is very good. 
Target level achievable. 


Programme or database in use is 
user-friendly, relevant, connected 
to delivering public information. 
Enables impact analyses to be 
carried out. Collected data is 
compared to higher educational 
institutions in Estonia, also 
outside it. 


3.3. 


STUDIES AND R&D 


Objectives Key indicators Baseline level in 2015 Interim level, as of 31 
December2018 


Target level in 2020 Chapters 
in self-
evaluation 
report 


 
 
 
 
 
 
 
 
 
 


Admission 
competition per 
study place 


7 Admission competition is 4.6 at 
higher education level (3.7 all 
curricula).  
Target level will not be achieved. 
One of the main reasons is the 
shrinking population in Estonia, 
but also the increased intake on 
the nursing curriculum, which 
allows taking in more students. 


5 3.8. 


% of graduates 94% 94% 94% 3.8. 
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1. Motivated 
admitted learners 
and successful 
learners 


 
 
 


from 
the enrolled 
students 


Target level achieved. 3.10. 


Student satisfaction Student satisfaction rate with 
study organisation 3.85 
(out of 5), five complaints per 
year. 


Student satisfaction rate with 
study organization 3.91. Number 
of complaints 6 per year. 
Target level achievable. 


Student satisfaction is increasing; 
number of complaints does not 
rise. Number of proposals and 
feedback given to changes is an 
upward trend. 


3.8. 
3.10. 


Professional 
Employment, 
further 
studies 


91% find professional 
employment, persons continuing 
their studies are not monitored 
separately. 


Higher education: in 2017 95% 
went to work and 10% continued 
their studies. Vocational 
education: in 2017 85% of 
graduates on average went to 
work. 
Target level achievable. 


91% find professional 
employment, 5% continue 
studying. 


3.8. 


Student mobility 
and 
international 
experience 


3.1% of all College students do 
their practical training in a foreign 
higher educational institution 
(percentage of incoming students 
from foreign countries is 5.7%), 
and 30% of students have 
international study experience. 


In 2018, 33 students (3.2% of the 
total) participated in Erasmus+ 
mobility and 49 incoming students 
(4.8% of the total) visited THCC. 
An international study experience 
is estimated to be 80% of 
students. Mobility (at least 1 
ECTS) for short-term learning was 
0 in 2015, 1.5% in 2016, 6.9% in 
2017 and 11.2% in 2018 
(HaridusSilm). In 2018, 10 pupils 
in vocational training (6.6% of 
total) were in mobility. The target 
level for ERASMUS mobility 
cannot be achieved, but the 
overall mobility target can.  
Target level achievable. 


Student exchange (outgoing and 
incoming student mobility) is 
balanced and constitutes 6% of 
the students, each student has 
international study experience. 


3.5. 


Cooperation with 
gymnasiums 


Cooperation agreements with five 
gymnasiums that are offered 
selective courses every year. 


Cooperation agreements with 8 
gymnasiums. 
Target level achievable. 


Cooperation agreements and 
regular studies with nine 
gymnasiums. 


3.8. 


Part-time studies Part-time studies are not offered Part-time studies are offered from Part-time studies and studies with 3.8. 
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and 
studies with 
different 
study organization 


and studies with different 
organization (cycle or evening 
learning, etc.) are mainly used in 
nursing curriculum. The College 
enables students with special 
needs to complete their studies 
based on an individual study 
schedule. 


2019 in one curriculum 
(physiotherapy). Studies are 
organized in cycles on all VET 
curricula, nursing curriculum 
(winter admission) and on 
Master’s Programme of Health 
Sciences.  
Target level achievable. Part-time 
study opportunities expanded 
according to demand. 


a different study organization are 
available in a minimum of three 
curricula. Support measures for 
students with special needs have 
been established. 


2. Increased 
integration of 
learning and R&D 
in the College, 
curricula as well as 
internationally 


Services integrated 
in 
studies, teachers 
involved 


Services have been integrated in 
studies thanks to teachers' 
personal initiative. 


The aim is set and service is 
systematically organized through 
the Competence Center.  
Target level achieved. 


Services integrated in studies are 
well-developed, integrated into 
studies systematically and as a 
planned activity. 


3.7. 
3.8. 
3.12. 


Community service 
has been 
integrated into 
curricula 


Interdisciplinary 
subjects in curricula 


Interdisciplinary subjects have not 
been implemented. 


In the framework of the 
obligatory subjects of radiography 
and nursing curricula, 
interprofessional training on 
"Preparing a Pediatric Patient for 
Radiographic Investigations" is 
carried out. Involving pupils from 
the care worker curriculum into 
interdisciplinary training has been 
prepared. 
The target level will not be fully 
achieved, but it will be dealt with 
systematically. 


All curricula have interdisciplinary 
subjects which have been 
developed further within the 
Development Plan period. 


3.6. 


Cooperation with 
foreign teachers 


In 2014, foreign teachers taught 
courses which totalled to 16.7 
ECTS 


In higher education curricula, the 
average is 5 ECTS, but it varies 
from year to year and from 
curriculum to curriculum. More 
specific data of 2018 is available in 
the annual report.  
Target level is achievable. 


In all higher education curricula, 
studies are conducted in English 
within the minimum of 5 ECTS per 
year. 


3.5. 







7 
 


Digital and active 
learning 


Video lectures to watch before or 
after the lecture is not available. 
75% of the subjects have digital 
materials, e-learning courses use 
video lectures. All curricula 
implement active learning 
methods as teachers' initiative. 
The amount of IT-related 
knowledge has not been 
emphasized. 


100 study videos in total; on the 
biomedical laboratory science 
curriculum 28 lectures. In 
master’s programme of health 
sciences 6 video lectures.  
Target level can be achieved 
partially. 


In each curriculum, at least 60% of 
lectures can be viewed before or 
after the lecture, all subjects have 
digital learning materials. 
Efficiency of active learning 
methods in regard to achieving 
learning outcomes is analyzed and 
their use is planned to support 
student learning. The amount of 
acquired IT-related knowledge has 
increased and the use of modern 
e-health applications is practised. 


3.8. 


 
 
 
3. Master level 
studies in 
minimum 
two curricula 


Master level 
curricula 
are registered, 
Master 
studies are opened 
and conducted 


Cooperation with Latvian and 
Lithuanian higher educational 
institutions in order to establish a 
joint curriculum in radiography 
has begun. Cooperation in 
Biomedical Science EuroMasters 
curriculum is continued in the 
capacity of a supporting partner. 


The College has successfully 
completed one Master's 
programme and is waiting for an 
approval for another master level 
curriculum where admissions will 
start in spring 2020 
(radiotherapy). Under preparation 
is another master’s programme in 
physiotherapy.  
Target level achieved. 


The College has two registered 
Master level curricula. Admission 
has been carried out successfully 
and studies are being conducted 
on at least one curriculum, the 
other curriculum has announced 
the admission period. 


3.6. 
 


 
 
 
 
 
4. Successful 
operation of 
competence centre 
in cooperation 
with 
interested parties 


Applied research 
studies 


Formulation of the idea and 
content of the competence 
centre, and application for 
support from ASTRA measure. 
RUN performance has been 
productive, incl.17 ongoing 
applied research studies, 
six of which are being carried out 
in cooperation with 
interested groups or cooperation 
partners, the College research 
collection has been published 
annually. Number of publications 
in Estonian Research Information 


The Competence Center brings 
together the activities of the 
continuing education specialist, 
the research and development 
board and co-operation and 
services. 
In cooperation with interest 
groups and/or partners, 21 
studies were conducted in 2015-
2018. Total number of 
publications in 2018 is 92, 42 
entries in 2017, 76 entries in 
2016, 2015 entries in 103. When 
publishing, the focus is not so 


The competence centre has at 
least two new positions 
and employees. RUN activity is 
conducted in the centre, 
research studies have been 
commissioned (a minimum 
of 7 in this period), trainings 
drawing on the studies are 
carried out, publications 
introducing research studies are 
issued, and research 
popularization is coordinated. The 
College is an expert and a leader 
in patient safety. 


3.5. 
3.6. 
3.11. 
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System is 95 on average (per 
year). 


much on overall growth as on the 
growth of high-quality, 
international articles. 
Target level can be achieved 
partially. 


Number of publications in 
Estonian Research Information 
System is 100 on average (per 
year). 


 Teachers-experts 30 teachers are experts. Trend is rising, data from the 2018 
report: 47 lecturers attended at 
national working groups and 70 
members the association, 67 
presentations at conferences, 
participation in 12 networks. 
Target level achieved. 


An upward trend. 3.6. 


In-service training Coordination of in-service training 
is managed by one specialist in 
the Department of Development. 
Number of in-service trainings is 
63, including two conferences. 
Number of participants is 1135, in 
addition 505 participants at 
conferences, satisfaction rate is 
4.8 (out of 5). 


The continuing education 
specialist at the College from 
2013. Since 2018, this activity has 
been coordinated as part of the 
competence centre.  
Target level achieved. 
In total of 87 training courses with 
and without participation fee; in 
total 1738 participants. 
Satisfaction rate very high. 
Conferences yearly 1 or 2.  
Target level achievable. 


Coordination of in-service 
trainings is carried out in 
competence centre, number of 
employees has increased. 
Number of in-service trainings is 
75 with 2000 participants. Two 
conferences per year, participants 
are satisfied. 


3.12. 


Fee-charging 
services 


No fee-charging study- or R&D-
related services are offered. 


A total of 88 fee-charging services 
offered (10 packages for 
gymnasiums, 1 massage, 77 in-
service trainings).  
Target level achieved. 


The number of different fee-
charging services related 
with curricula and R&D activities 
will be a minimum of 21 
by the end of the Development 
Plan period. Provision and use of 
services is an upward trend. 


3.12. 
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Learners’ involvement in international activities 2016–2018 
 


Year Time Curriculum and students Activity Country/Host organization 


2016 May 8–13 Nursing – 3 students; 
Physiotherapy – 3 students 


Participation in an intensive course “Promotion of  
Wellness Tourism in Nordic and Baltic countries” 


Lithuania, Kaunas University of 
Applied Sciences 


May 15–19 Nursing – 4 students Participation in the Nursing Olympiad in Riga Latvia, Rīga Stradiņš University 


April 7 Physiotherapy – 2 students  Participation in a massage competition Lithuania, Kaunas University of 
Applied Sciences 


April 21–25 Physiotherapy – 2 students  Participation in 3rd International Physiotherapy 
Students Meeting (IPSM) 


Portugal, Albufeira, hosted by 
students from Alcoitao School of 
Health Sciences 


September 15–17 Physiotherapy – 1 student  Participation in 21st ENPHE Conference European 
Network of Physiotherapy in Higher Education 


Austria, ENPHE 


2017 March 1–5 Radiography – 2 students Participation in the European Congress of Radiology 
Annual Meeting and in the radiography students’ 
seminar. 
 


Austria, European Society of 
Radiology (ESR) and European 
Federation of Radiographer Societies 
(EFRS/EW) 


April 
November 


98 learners from both 
colleges. 


In collaboration with Pauls Stradins Medical College of 
the University of Latvia, an international course 
“Podiatry” (1 ECTS) was conducted 2 times. 


Latvia, Pauls Stradins Medical 
College of the University of Latvia 


June 2 Physiotherapy – 1 student  Oral presentation “The prevention and postnatal 
correction of pregnancy-induced diastasis rectus 
abdominis with therapeutic exercises” at the Great 
Poland Day of  Physiotherapy, 3rd Scientific and 
Training Conference 


Poland, Poznan University of Medical 
Sciences. 


September 
October 


Radiography – 1 student Participation and completion of course “Forensic 
Radiology” (15 ECTS)  


Switzerland, Haute Ecole de Santé 
Vaud 


October 13–15 Physiotherapy – 2 students  Participation in the contest of European Petrha Cup France, PETRHA 


November 23 
 


Physiotherapy – 1 student Oral presentation „Physical activity and body 
composition“ at the international student conference 
“Health in Our Hands” 


Estonia, Tartu Health Care College 


Environmental Health Oral presentation “Firefighters` health and use of Estonia, Tartu Health Care College 







2 
 


 
 


Specialist – 1 student personal protective equipment” at the international 
student conference „Health in our Hands" 


Biomedical Laboratory 
Science – 1 student 


Oral presentation “Influence of vegetarian diet, body 
mass index and body fat percentage to the factors 
associated with metabolic syndrome in women” at the 
international student conference „Health in our 
Hands" 


Estonia, Tartu Health Care College 


Environmental Health 
Specialist – 1 student 


Poster presentation “Educational movie „Routine 
vaccination in Estonia“, segment on epidemiology of 
infectious diseases” at the international student 
conference „Health in our Hands" 


Estonia, Tartu Health Care College 


Physiotherapy – 1 student  Poster presentation “Health related aspects in police 
work” at the international student conference “Health 
in Our Hands” 


Estonia, Tartu Health Care College 


2018 March 4–10 Nursing – 2 students Participation in an intensive course “Nurses’ 
confidence in Medication Safety” 


Iceland, MEDICO network 


March 5 Nursing – 4 students Participation in an international seminar “Taking into 
account the spiritual needs of chronic patients in 
health care systems” 


Lithuania, Kaunas 


March 16–17 Radiography – 2 students Poster presentation “Precision of Collimation and 
Patient Dosage in Radiography” at the international 
student conference 


Latvia, Riga Stradins University 


May 14–18 Nursing – 4 students Participation in an intensive nursing course 
“Technological approaches to gerontological nursing” 
of Nordman Network 


Lithuania, Kaunas University of 
Applied Sciences 


April 
December 


88 learners from Tartu 
Health Care College 


In collaboration with Pauls Stradins Medical College of 
the University of Latvia, an international course 
“Podiatry” (1 ECTS) was conducted 2 times. 


Latvia, Pauls Stradins Medical 
College of the University of Latvia 


October 4–6 Radiography – 1 student  Oral presentation “The Impact of Patient Positioning 
on Radiation Dose and Image Noise in Computer 
Tomography” at the 7th Baltic Congress of Radiology 


Lithuania, Kaunas 
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Major changes to curricula in 2016–2018 


Year Curriculum Activity/Amendment 


2016 
 


Master’s 
programme in 
radiography 


A new programme adopted by the college council jointly developed in 
cooperation with the University of Latvia and Klaipeda University. Volume 
of the programme is 120 ECTS credits, including four modules: basic 
subjects, specialist subjects, practical training and master’s thesis. On 
01.12.2016 the programme was submitted to the Ministry of Education and 
Research to be granted the right to conduct studies and register the 
programme (college council decision of 30.11.2016) 


Client worker 
for people with 
mental health 
problems 


A curriculum was developed in cooperation with representatives of AS 
Hoolekandeteenused in relation to the adoption of the professional 
standard, level 4, of the client worker for people with mental health 
problems and an educational requirement of the client worker for people 
with mental health problems due to amendment of the Social Welfare Act. 
The curriculum was entered into the Estonian Education Information 
System on 10.06.2016 and workplace-based studies of client workers for 
people with mental health problems based on this curriculum was 
commenced in the autumn of 2016 (college council decision of 
30.03.2016). 


In 2016 changes to five curricula were adopted by the college council: 


 
 


Environmental 
health 
specialist 


Changes made due to a close cooperation between the curricula of 
environmental health specialist and physiotherapy resulting in the 
harmonisation of volumes of subjects on research methods and final thesis. 
Topics necessary for the development of general competences were added 
(e.g. enterprise, career planning) and a subject supporting the speciality 
(therapeutic exercise, 2 ECTS credits), the volume of practical training was 
corrected (college council decision of 30.03.2016). 


Biomedical 
laboratory 
science 


Subjects enabling the development of general competences were added to 
the curriculum, including their continuous teaching and integration of the 
relevant learning outcomes with practical training (college council decision 
of 30.03.2016). 


Radiography Changes made due to the pedagogical board decision to harmonise the 
volume of subjects of research methods and final thesis of all professional 
higher education curricula. Volume of subjects on research methods II, final 
thesis and professional development was reduced that resulted in an 
increase of the volume of specialist subjects (college council decision of 
30.03.2016). 


Physiotherapy Wording of learning outcomes was modified to make them comply with 
the professional standard (Physiotherapist, level 6) that was adopted by 
the Estonian Qualifications Authority in 2015. Harmonising the learning 
outcomes with the competences of the professional standard meant also 
the introduction of subjects/topics supporting personal development (e.g. 
economics, enterprise, career planning, legal basis of work (college council 
decision of 25.05.2016). 


Specialised 
nursing  


General learning outcomes as well as specialist modules’ (clinical nursing, 
intensive care nursing, mental health nursing) learning outcomes, content 
and structure were specified. Due to a changed nursing education 
requirement framework and survey results the volume of general subjects 
common for all specialities was increased to 12 ECTS credits; the volume of 
elective subjects was reduced from 9 credits to 4 ECTS credits. Assessment 
of specialist modules was specified, assessment methods (OSCE in intensive 
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care nursing, case study in other specialities) were described and the 
volumes of specialist exams were corrected accordingly. A module of 
health nursing was developed (college council decision of 25.05.2016). 


2017 
 


Master’s 
programme in 
health sciences 


A new programme was adopted by the college council. The programme is 
developed based on the specialised nursing curriculum with total volume 
of 90 ECTS credits within 1.5 years. On 01.12.2017 the programme was 
submitted to the Ministry of Education and Research to be granted the 
right to conduct studies and register the programme (college council 
decision of 29.11.2017). 


Childminder Changes due to a new professional standard, mainly related to the topics of 
a child with special needs that are now included in obligatory competences 
(earlier elective competences) (college council decision of 29.03.2017). 


Physiotherapy Time for the conduct of the subject of asepsis and antisepsis was changed 
(pedagogical board decision of 31.05.2017). 


Environmental 
health 
specialist 


Volume of subjects of anatomy and physiology corrected. 


Nursing 
Midwifery 


Due to student feedback anatomy-physiology (6 ECTS credits) in the first 
semester of the first year was split into two parts: anatomy-physiology I (4 
ECTS credits) in the first semester of the first year and anatomy and 
physiology II (2 ECTS credits) in the second semester of the first year 
(pedagogical board decision of 28.06.2017). 


2018 
 


Master’s 
programme in 
health sciences  


Changes based on the report of EKKA evaluation committee. As the right to 
open the programme was applied for by THCC and Tallinn Health Care 
College and the provided feedback was similar, the changes to the 
programme were made together. The word “specialised nurse” was 
removed from the title of the programme. A subject of clinical 
pharmacology was added to the specialist module of clinical nursing based 
on the requirement that a graduate of the programme should have a 
limited prescription right (23.05.2018). 


Masseur/mass
euse 


Changes due to updates of the professional standard (Masseur/masseuse, 
level 5): volume and name of the module was changed to Massage therapy 
(Basis of massage), volume of the module Massage was changed 
(24.10.2018). 


Master’s 
programme in 
radiography 


The programme was evaluated by an international committee with a 
positive result in 2017. At that time the programme was developed as a 
joint programme in cooperation with Latvian and Lithuanian universities, 
but was not opened due to reasons caused by the partners. Based on 
recommendations of EKKA the programme is planned to be opened by 
THCC only, resulting in a need to make changes to the programme for new 
application. At first the programme is opened in one specialisation field – 
radiotherapy. One subject was substituted as that was included in the joint 
programme due to the requirement of the University of Latvia. To open the 
programme new cooperation partners have provided their consent to 
supervise master’s theses as well as to teach subjects on the programme. 
The programme was submitted to the Ministry of Education and Research 
for evaluation on 30.11.2018. 


Biomedical 
laboratory 
science 


Changes were made regarding merging the practicums of clinical chemistry 
and haematology (pedagogical board decision). 
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Academic staffs’ international and national presentations 2016–2018 (in Eng. and in Est.) 
 


Year Presentation Presenter Event/Location Oral/Poster 
2016 First year radiography students perceptions of 


professionalism 
Tiina Kukkes 
 


European Congress of Radiology 2016; Austria oral 


About the education and health care system in Estonia. Anne Vahtramäe 
 


Cultural Awareness module; Belgium poster 


Tartu Tervishoiu Kõrgkooli tegevused ja muudatused 
kõrgkoolis 


Anneli Kannus 
 


Õendusjuhtide talvekool, Estonia oral 


Raseda infovajadus ja selle rahuldamine  - sotsiaalmeedia 
roll 


Jaanika Niinepuu 
 


Eesti Ämmaemandate Ühingu koolituspäev, Estonia oral 


Research of Enterobiasis among Nurseryschool Children in 
Four Estonian Counties 


Mare Remm 
 


BALM 2016; XIII Baltic Congress in Laboratory 
Medicine, Estonia 


poster 


ENDOTRACHEAL SUCTIONING METHODS IN NEWBORNS IN 
ESTONIAN CHILDRENS INTENSIVE CARE UNITS 


Siret Läänelaid 
 


3rd PNAE congress on Paediatric Nursing, Portugal poster 


Infectional viral diseases that cause acute diarrhoea with 
infants and toddlers; nursing and preventive measures in 
these cases: a systematic review 


Airin Treiman-Kiveste 3-d PNAE congress on Paediatric Nursing, Portugal poster 


COMPARATIVE ANALYSIS OF SOME ENVIRONMENTAL 
HEALTH SYSTEMS IN EUROPE 


Triin Veber 
 


IFEH World Congress on Environmental Health 2016. 
Environmental Health: Solving Emerging and Prevailing 
Global Health Risks, Malawi 


oral 


Töökiusamise mitu nägu Janika Pael 
 


EÕL Hooldustöötajate Seltsingu konverents 
"Tööstressiga toimetulek ja eneseabi", Estonia 


oral 


Tartu Tervishoiu Kõrgkooli tutvustus Ele Hansen ERASMUS STAFF TRAINING WEEK , Portugal oral 


Kõrgkooli ja Eestit tutvustav ettekanne Ele Mägi  ERASMUS STAFF TRAINING WEEK, Portugal oral 


Caring as a professional value and the core element of 
nursing education 


Reet Urban 6th INTERNATIONAL WEEK  AT KLAIPEDA STATE 
UNIVERSITY OF APPLIED SCIENCES, Lithuania 


oral 


About the education and health care system in Estonia Anne Vahtramäe Transcultural Week, Portugal oral 


10 aastat eriõe õpet Kersti Viitkar 
 


 Konverents "10 aastat eriõe koolitust", Estonia oral 


1/3 + 2/3  Ruth Pihle 
 


Konverents ,,Õpipoisiõpe - õng või kala", Estonia oral 


Mikrotunni  DIGIAJASTULE VAHELDUSEKS MIDAGI 
KASULIKKU läbiviimine 


Anne Rosenberg 
 


HITSA koolitajate arendusprogramm, Estonia oral 


Vene keele võõrkeelena õpetamine kõrgkoolis Olga Jagintseva Esinen ettekandega "Vene keele võõrkeelena oral 
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õpetamine kõrgkoolis", estonia 


Importance of nursing and rehabilitation specialists activity 
in wellness tourism 


Margit Lenk-Adusoo Project  Wellness 2015 Intensive week, Lithuania oral 


Ekraanimeedia mõju lapse arengule ja tervisele Margit Lenk-Adusoo 
 


Eesti Lastearstide Seltsi XXI kongressi õdede session, 
Estonia 


oral 


Kuidas nutitelefone ja arvuteid kasutada haiglas olevate 
laste abistamiseks 


Siret Läänelaid 
 


Eesti Lastearstide Seltsi XXI kongress õdede session, 
Estonia 


oral 


Koduõenduse praktika  Merle Varik 
 


Kvaliteetne koduõendus, Estonia oral 


Pudelivee tarbimisest Kristi Vahur 
 


Tasakaalustatud toitumise konverents, Estonia oral 


Physical Activity and Bone Mineral Density  Anna-Liisa Tamm The International Congress on Physical Activity and 
Public Health, Thailand 


oral 


Title: Physical Activity and Bone Mineral Density  Ülle Parm International Congress on Physical Activity and Public 
Health, Thailand 


oral 


Tartu Tervishoiu Kõrgkooli bioanalüütikute tegemistest Mare Remm 
 


BIOnord võrgustiku aastakogunemine, Finland oral 


Bioanalüütikute tööalane jätkuõpe Mare Remm 
 


EPBS konverents ja aastakoosolek, Greece poster 


Sexual rehabilitation in physiotherapy Ivi Vaher 
15.09.-17.09.2016 


ENPHE Conference, Austria poster 


Eesti haiglate sünnitusosakondade ämmaemandate 
hoiakud, kogemused ja töövõtted seoses normaalse 
sünnitusega  


Siiri Põllumaa 
 


Euroopa Ämmaemandate Assotsiatsiooni (EMA) 3. 
Hariduskonverents, UK 


poster 


Introducing Tartu Health Care College Liisi Org 
 


Erasmus+ University of Iceland oral 


Lapsevanemate teadlikkus passiivse suitsetamise mõjust 
laste tervisele  


Kristi Vahur 
 


Keskkonnatervise koolituspäev "Ausalt ja avameelselt 
tubakast", Estonia 


oral 


2017 Kakskeelsed üliõpilased: kuidas õpetada keelt Olga Jagintseva Estonia Oral 


Vitamiinide ja mineraalide olulisus meie tervislikule 
seiisundile 


 Estonia Oral 


Tervisekontroll vereanalüüside abil  Estonia Oral 


Kuidas uurida inimest  Estonia Oral 


Sportlasele olulised verenäitajad  Estonia Oral 


Tegevusjuhendajate õpetamine Tartu Tervishoiu Kõrgkoolis  Estonia Oral 
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Kuidas uurida inimest  Estonia Oral 


Kuidas uurida inimest  Estonia Oral 


Elu dementsusega töötoa juhtimine  Estonia Oral 


Psühhohügieenist  Estonia Oral 


Empowering the informal caregivers of older people with 
dementia based on narratives of caregiving experiences 


 Germany Poster 


Radioloogia- Ohtlik või ohutu  Estonia Oral 


Gordoni funktsionaalse terviseseisundi hindamise skeem - 
perspektiiv ja võimalused 


 Estonia Oral 


Intensiivõenduse erialakoolitus - eile, täna, homme  Estonia Oral 


20 aastat bioanalüütikute kõrgharidust Tartu Tervishoiu 
Kõrgkoolis 


 Estonia Oral 


Borrelia burgdorferi sensu lato genotypes in Estonia countys 
ticks population 


 Finland Oral 


Prevalence of enterobiasis among nursery school children 
based on the study of 2012...2016 


 Finland Poster 


How to study a human  Estonia Oral 


Laboripoolne POCT seadmete kvliteedikontrolli süsteem 
Üœhendlabori näitel 


 Estonia Oral 


Kõrgharidus kutsekvalifikatsiooniastmete raamistikus  Estonia Oral 


Glükomeetrid ja nende kvaliteedi tagamine  Estonia Oral 


Professional Cultural Awareness  Estonia Oral 


Borrelia burgdorferi sensu lato genotypes in Estonian 
countys  ticks population 


 Finland Oral 


How to study human  Estonia Oral 


Vastsündinute naha ja väljaheite ning nende emade 
rinnapiima kolonisatsioon Gram-negatiivsete oportunistlike 
mikroobidega 


 Estonia Poster 


Gram-negative opportunistic microorganisms colonising the 
skin  and gut of neonates and breast milk of their mothers 


 Austria Poster 


Influenza vaccination coverage and reasons for 
vaccination/non-vaccination among Estonian students  


 Latvia Poster 


Health problems related to air travel and going on holiday 
or/and a cultural vacation 


 Latvia Oral 


Educational movie ROUTINE VACCINATION IN ESTONIA  Estonia Poster 
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Health related aspects in police work  Estonia Poster 


Influence of vegetarian diet, body mass index and body fat 
percentage to the factors associated with metabolic 
syndrome in women 


 Estonia Oral 


Awareness of manicure and pedicure service providers of 
the biological risks involves their work and the ways of 
preventing them 


 Estonia Oral 


Physical activity and body composition  Estonia Oral 


Firefighters health and use of personal protective 
equipment 


 Estonia Oral 


Developing an intervention to improve scientific literacy of 
healthcare students 


 Ireland Oral 


Füsioteraapia tehnikad ja võtted. Õppimisvõimalused Eestis  Estonia Oral 


Perceptions of preparation for childbirth amongst educators 
and participants in prenatal classes 


 Canada Oral 


Perinatal mental health in Estonia  Spain Oral 


Patient safety in health care  Latvia Oral 


Õdede hääl Euroopas  Estonia Oral 


2018 Nimisona kuvshin etumoloogiast Olga 
Jagintseva 


Estonia Oral 


Vastsündinuea haigused Sünnivigastused Terje Arula Estonia Poster 


Õppimine ja õpetamine eakas eluperioodis Inge Paju Estonia Oral 


Eeterlike õlide toimed Marika Külm Estonia Oral 


Learning in the work-place practical training Reet Urban Estonia Oral 


Miks on EOL vajalik - EOL kui kutseala vaartuspohine 
arendaja 


Reet Urban Estonia Oral 


Elukestev ope ja jatkuharidus oenduses  Reet Urban Estonia Oral 


Magistriharidus avardab karjäärivõimalusi Reet Urban Estonia Poster 


Rohkem valikuid akadeemiliseks õppeks Reet Urban Estonia Poster 


Students experiences in Problem-based Learning - to raise 
interest in gerontology 


Merle Varik The 24th Congress of Gerontology, Norway Poster 


 The informal caregivers of persons with dementia 
experiences and needs in the caring process 


Merle Varik The 24th Congress of Gerontology, Norway Oral 


The informal caregivers of persons with dementia: 
experiences in the caring process in Estonia 


Merle Varik  33rd InternationalConference of Alzheimers Disease 
International. Chicago, USA. 


Poster 
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Dementsusega lähedaste omastehooldahate võimestamine Merle Varik Terves kehas terve teadmine, Tartu, Estonia Oral 


Factors Affecting Leisure Time Physical Activity and Its 
Relationship with Chronic Diseases 


Ülle Parm Sri Lanka, Colombo. Oral 


Estonians Sauna Bathing Customs in General and In Persons 
with Chronic Diseases 


Ülle Parm Sri Lanka, Colombo. Poster 


Eesti lapsevanemate vaktsineerimiskäitumine ning 
arusaamad ja uskumused seoses vaktsineerimisega  


Ülle Parm Konverentsikeskus Taskus, Estonia Oral 


Politsei- ja Piirivalveameti välitööd tegevate ametnike 
(vaimne) tervis 


Ülle Parm Konverentsikeskus Taskus, Estonia Oral 


Eesti lapsevanemate vaktsineerimiskäitumine ja seda 
mõjutavad tegurid 


Ülle Parm Ojako, Estonia Oral 


SleepAngel padjad ja nende koloniseerumine mikroobidega Ülle Parm Ojako, Estonia Oral 


Toiduga seotud uuringud Tartu Tervishoiu Kõrgkoolis Ülle Parm Tartu Tervishoiu Kõrgkool, Estonia Oral 


HEALTH RELATED ASPECTS IN POLICE WORK Ülle Parm Portugal, Lissabon Poster 


THE HEALTH BEHAVIOUR OF THE ESTONIAN POLICE 
OFFICERS 


Ülle Parm Portugal, Lissabon Oral 


Üliõpilaste õppimine praktikal Reet Urban Tartu Tervishoiu Kõrgkooli teaduskonverents, Estonia Oral 


The Effects of Single Bout Isometric Handgrip Training on 
Blood Pressure 


Kirkke Reisberg Teaduskonverents Terves kehas terve teadmine, 
Estonia 


Poster 


The Review of the Efficacy of Low-Level Laser Therapy in the 
Treatment of Temporomandibular Disorders 


Kirkke Reisberg Teaduskonverents Terves kehas terve teadmine, 
Estonia 


Poster 


Ülekaaluliste poiste luutihedus ja vereseerumi parameetrid Eva Mengel Tartu, Estonia Oral 


Radioloogia - ohtlik või ohutu. Triin Kasesalu SA TÜK koolituskeskus, Estonia Oral 


Tänuloeng praktikajuhendajatele Janika Pael Tartu Tervishoiu Kõrgkool, Estonia Oral 


Interdistsiplinaarsest koostööst ACUCARE raames Janika Pael Tartu Tervishoiu Kõrgkooli teaduskonverents, Estonia Oral 


Vastsündinu mikrobioom intensiivravi osakonnas Ülle Parm Estonia Oral 


Psühhosotsiaalsed tegurid hüpertensiooni kujunemisel Sirje Sammul Tartu, Dorpati konverentsikeskus, Estonia Oral 


Study quality in terms of multiculturalism in the Baltic 
countries presentation of the cases 


Kristi Vahur Tallinna Tervishoiu Kõrgkool, Estonia Oral 


Pudelivesi Kristi Vahur Tartu, Dorpati konverentsikeskus, Estonia Oral 


Compiling a Handbook of Methodolodical Instructiona of 
Study Laboratory for Biomadical Scientists in Tartu Health 
Care College 


Mare Remm Vilnius, Lithuania Poster 


Borrelia Burgdorferi Sensu Lato Genotypes in Estonia 
Countrys Ticks Population 


Mare Remm Vilnius, Lithuania Poster 







6 
 


Labori metoodilised juhendid ning nende kaasamine labori 
kvaliteedisüsteemis 


Mare Remm Tartu, Estonia Oral 


Radiograafia üliõpilaste arusaamad simulatsioonõppe 
kasutamisest kutseoskuste omandamisel 


Tiina Kukkes Dorpati konverentsikeskus, Estonia Oral 


Radiographer perceptions of professionalism Tiina Kukkes Port of Spain, Trinidad & Tobago/ISRRT World 
Congress 


Oral 


Compiling a Handbook of Methodical Instructions of Study 
Laboratory for Biomedical Scientists in Tartu Health Care 
College 


Marika Külm Vilnius XIV BALM 2018, Lithuania Poster 


Imiku toitmisviisi valiku mõju alkoholi tarbimishäire 
kujunemisele 


Marge Mahla Dorpat Konverentsikeskus, Estonia Oral 


Borrelia burgdorferi sensu lato genotypes in Estonian 
countys  ticks population 


Eerik Jõgi Vilnius XIV BALM 2018, Lithuania Poster 


Escherichia coli spetsiifilise biosensori arendamine  Eerik Jõgi Dorpat konverentsikeskus, Tartu, Estonia Oral 


The eMedication Passport - Cultural Adaption of the Tool 
for Ensuring the Development of Medication Competence 
of Graduate Nurses (eMed-PASS) 


Ireen Bruus Dorpat konverentsikeksus, Tartu, Estonia Poster 


Eesti tervishoiukõrgkoolide III–IV kursuse õendusüliõpilaste 
kogemused seoses ravimite manustamisega kliinilisel 
õppepraktikal 


Ireen Bruus Tartu Ülikool, Estonia Poster 


Eesti lapsevanemate vaktsineerimiskäitumine ning 
arusaamad ja uskumused seoses vaktsineerimisega  


Elisa Kender Tartu Tervishoiu Kõrgkooli teaduskonverents, Estonia Oral 


Factors Affecting Leisure Time Physical Activity and Its 
Relationship with Chronic Diseases 


Anna-Liisa Tamm Sri Lanka, Colombo. Oral 


Estonians Sauna Bathing Customs in General and In Persons 
with Chronic Diseases 


Anna-Liisa Tamm Sri Lanka, Colombo. Poster 


Politsei- ja Piirivalveameti välitööd tegevate ametnike 
(vaimne) tervis 


Anna-Liisa Tamm Konverentsikeskus Taskus, Estonia Oral 


HEALTH RELATED ASPECTS IN POLICE WORK Anna-Liisa Tamm Portugal, Lissabon Poster 


THE HEALTH BEHAVIOUR OF THE ESTONIAN POLICE 
OFFICERS 


Anna-Liisa Tamm Portugal, Lissabon Oral 


The iInternational Scientific Conference "Health. Pleasant 
sensation. Practice" Workshop "Body composition" 
läbiviimine 


Anna-Liisa Tamm Jurmala, Latvia Oral 


Parents reasons for refusing to vaccinate their children and Airin Treiman-Kiveste Athens, Greece Oral 
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the role of health care professionals in shaping vaccination 
decision 


Compiling a Handbook of Methodical Instructions of Study 
Laboratory for Biomedical Scientists in Tartu Health Care 
College 


Mai Treial Vilnius XIV BALM 2018, Lithuania Poster 


EBÜ üldkoosolek  2018 Elektroonse praktikapäeviku 
täitmine 


Aivar Orav Tartu Nooruse 5, Estonia Oral 


Happe-aluse tasakaal ja veregaasid labori pilgu läbi Aivar Orav Dorpat Tartu, Estonia Oral 


Alkoholi surrogaatide määramine- miks ja millal? Aivar Orav Dorpat Tartu, Estonia Oral 


Methemoglobineemia- kas diagnoosimine ikka nii lihtne? Aivar Orav Tartu Nooruse 5, Estonia Oral 


Labori analüüside kvaliteeditagamine esmatasandi arsti ja 
õendusabis 


Aivar Orav Tartu Dorpat, Estonia Suulina 


Mis mõjutab mõõtetulemusi? Aivar Orav Tartu Nooruse 5 EAÜS, Estonia  Oral 


Antibiootikumresistentrsus - hiiliv vaenlane Eerik Jõgi Lääne-Tallinna Keskhaigla, Estonia Oral 


Antibiootikumresistentrsus - hiiliv vaenlane Eerik Jõgi Ida-Tallinna Keskhaigla, Estonia Oral 


Antibiootikumresistentrsus - hiiliv vaenlane Eerik Jõgi Põhja-Eesti Regionaalhaigla, Estonia Oral 


Antibiootikumresistentrsus - hiiliv vaenlane Eerik Jõgi Tartu Tervishoiu Kõrgkool, Estonia Oral 


Compiling a Handbook of Methodical Instructions of Study 
Laboratory for Biomedical Scientists in Tartu Health Care 
College 


Triin Aasmäe Vilnius XIV BALM 2018, Lithuania Poster 


Hemolüüs- olulisemaid interfereerijaid kliinilises keemias Aivar Orav EBÜ ja Eesti Tervishoiutöötajate  ja Kutseliidu 
ühisseminar, Estonia 


Oral 


Doosi andmete kogumine ja analüüs laste radiograafias 
(kaasautor Anni Borkvel) 


Kalle Kepler Tartu Tervishoiu Kõrgkooli teaduskonverents, Estonia Oral 


Radiographer perceptions of professionalism Zinaida Läänelaid Port of Spain, Trinidad & Tobago/ISRRT World 
Congress 


Oral 
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ADOPTED by 


the Vice Rector for Academic Affairs 


Directive no. 1.1-1/34-2018 


of 27 August 


 


Procedure for practical training at Tartu Health Care College 


General Provisions 


1. Practical training is a purposeful activity organised for the achievement of learning 


outcomes aimed at the implementation of acquired knowledge and skills in the working 


environment under supervision.  


2. Practical training is integrated with the cycles of theoretical studies, its time and duration is 


regulated by a curriculum, the study schedule and the study regulations. 


3. A site of practical training is an institution where practical training is conducted and which 


are chosen by the college based on the general objectives and learning outcomes of 


practical training as well as on the number of places for practical training determined by 


the practice site. Sites of practical training may include all institutions that have previously 


concluded a cooperation agreement with the college and coordinated the number of places 


for practical training. 


4. A supervising teacher of practical training is a teacher that helps a learner to determine 


individual learning outcomes of practical training, supports within the process of practical 


training and conducts the assessment of achievement of learning outcomes and 


performance of practical training. 


5. A clinical supervisor is a specialist of a particular practice field assigned by the site of 


practical training that supervises the learner within practical training and gives feedback on 


and evaluation of the performance of practical training. 


6. A practice book is a set of documents on paper and/or in an electronic form that is on the 


learner’s responsibility. All documentation related to practical training is collected into the 


practice book and maintained until the end of the study period. 


 


Entry to practical training 


7. Learners enter into practical training based on a directive of the vice rector for academic 


affairs. The entry is based on the general objectives and learning outcomes of practical 


training as well as on the number of places for practical training determined by the practice 


site.  


8. A learner is informed about a practice site and a teacher supervising practical training on 


the intranet two months before the beginning of practical training. Information about the 


arrival day at the practice site is available to a learner on the intranet two weeks before the 


beginning of practical training. 


9. Practical training starts with an introductory seminar of practical training, participation in 


which is mandatory to a learner. Information regarding practical training is provided in a 


syllabus and in the practice book. 
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10. Accommodation and travel expenses occurring within practical training are covered by 


a learner. 


11. Accommodation and travel expenses are regulated by a document “Procedure for 


application and covering of travel and accommodation expenses of learners of Tartu Health 


Care College”.  


12. If the college sends a learner to a practice site where they have no accommodation 


possibility and they cannot apply for the benefit specified in point 11, the college may in 


exceptional cases cover the accommodation invoices of a learner during their performance 


of particular practical training. 


13. A learner has a possibility to apply for accommodation in an establishment providing 


accommodation or in accommodation facilities of practice sites that have concluded an 


appropriate contract with the college. An application is submitted to the head of the 


relevant study department at the latest within five working days from the announcement of 


a practice site on the intranet. 


14. In case of disclaiming a place for accommodation organised by the college without 


informing about it the studies specialist by due date (by the first day of practical training), 


a learner has the obligation to pay for the accommodation costs based on an invoice 


delivered by the establishment providing accommodation. 


 


Practical training on a practice site  


15. Practical training on a practice site is calculated in astronomic hours.  


16. Schedule based hours of practical training are distributed based on all weeks of practical 


training. 


17. To complete practical training a learner 


17.1. before the conduct of first practical training, signs a confidentiality agreement 


between the college and the learner, one copy of which is maintained by the learner 


in the practice book and another copy is kept in the personal file of the learner; 


17.2. signs before the beginning of practical training a confidentiality agreement between 


the practise site and the learner, if required by the practice site; 


17.3. has a valid medical certificate and other certificates required by the practice site 


(incl. the result of an MRSA test to take practical training in Tartu University 


Hospital); 


17.4. is desirably vaccinated against influenza and hepatitis B; 


17.5. has a valid accident insurance when having practical training in ambulance service; 


17.6. is wearing a personal practical training uniform, alternate indoor footwear and a 


name tag during practical training on a practice site (except the special departments 


of practice sites where special clothing is required and provided by the practice site); 


17.7. covers the travel and accommodation costs during the period of practical training; 


17.8. introduces the clinical supervisor the general objectives and learning outcomes of 


practical training, coordinates/specifies the individual learning outcomes of practical 


training and delivers them to the supervising teacher by the date agreed on within the 


introductory seminar of practical training; 


17.9. delivers the supervising teacher a schedule of practical training at the latest by the 


third day of practical training; 
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17.10. commences practical training on a practice site according to the information 


delivered about the first day (see point 8) and performs practical training according to 


the schedule of practical training following the general objectives, learning outcomes 


and individual learning outcomes of practical training as well as the volume provided 


for practical training in the curriculum; 


17.11. informs within the first day of practical training the clinical supervisor, the 


supervising teacher and the studies specialist about illness (or another good reason) 


for not appearing at practical training. 


18. Violence of rules provided by points 17.10 to 17.11 is considered as disregard of the 


study regulations and in this case practical training is not passed. 


19. Regarding practical training the college  


19.1. ensures a place of practical training to a learner; 


19.2. provides a learner with the practice book on paper or electronically; 


19.3. delivers the names and contact data of the learners who are going to take practical 


training to the persons coordinating practical training in relevant practice sites four 


weeks before the beginning of practical training; 


19.4. assigns for a learner a supervising teacher of practical training who 


19.4.1. conducts an introductory seminar and/or a final seminar of practical 


training; 


19.4.2.  supervises and counsels the preparation of written papers performed within 


practical training;  


19.4.3. visits a learner in a practice site or takes contact on phone/by email and 


provides formative assessment within practical training; 


19.4.4. organises interim seminars based on learning outcomes of practical training, 


if required; 


19.4.5. provides summative assessment of practical training in the practice book, 


considering the evaluation given by the clinical supervisor, a written self-


analysis of the learner and the performance of required written papers. 


 


This procedure for practical training will enter into force on 1 September 2018. 


 


 


 


 


 


 


 


 


 








ADOPTED by 


the College Council 


Decision No. 1 


of February 3,2015 


 


Qualification requirements for ordinary and visiting teaching staff at Tartu Health Care 


College 


 


General provisions 


 


1. This procedure is based on chapters 2 and 4 of the Institutions of Professional Higher 


Education Act, chapter 7 of the Vocational Educational Institutions Act, chapters 5 


and 7 of the Statutes of Tartu Health Care College, and chapter 5 and Appendix 1 of 


the Standard of Higher Education. 


 


2. This procedure provides the titles of academic posts, qualification requirements for the 


teaching staff, the expected personal characteristics and skills that are applied to the 


teaching staff in their election and evaluation processes at Tartu Health Care College. 


 


3. In addition to the qualification requirements, there is a job description about each post, 


forming an integral part of the employment contract. The job description is taken into 


account in applying for the post, in performance and in qualification evaluation. 


 


 


Qualification requirements for the teaching staff on the curricula of higher education 


and vocational education 


 


4. Teacher 


4.1. higher education; 


4.2. professional experience for three years, 


OR part-time employment at the college with parallel employment in speciality; 


4.3. supervision experience of students/trainees/community population. 


 


5. Assistant 


5.1. Master’s degree or the qualification corresponding to Master’s degree, 


OR higher education or the qualification corresponding to higher education and 


minimum one year of specialisation training; 


5.2. preparation corresponding to the post, 


OR professional experience for three years if teaching involves practical 


professional subjects; 


5.3. teaching experience, 


OR supervision experience of students/trainees/community population and the 


experience of supervision/reviewing final theses. 


 


6. Lecturer 


6.1. Master’s degree or the qualification corresponding to Master’s degree; 


6.2. professional experience; 


6.3. pedagogical skills, incl. the preparation in teaching/learning education and 


minimum five years of teaching experience; 


6.4. publications  







OR participation in professional development; 


6.5. experience of team management; 


6.6. employment with 0.75 or 1.0 workload of the post 


 


7. Assistant Professor  


7.1. scientific degree or the position on the 8
th


 level of the qualifications framework; 


7.2. professional experience minimum for five years; 


7.3. pedagogical skills, incl. the preparation in teaching/learning education and 


minimum five years of teaching experience; 


7.4. experience of team management, incl. project management; 


7.5. experience of research and development activity minimum for three years; 


7.6. publications within the last five years (ETIS classification: 1.1; 1.2; 1.3; 2.1; 2.4; 


3.1; 3.2; 5.1; 5.2). 


 


8. Professor 


8.1. scientific degree or the position on the 8th level of the qualifications framework; 


8.2. professional experience minimum for five years; 


8.3. pedagogical skills, incl. the preparation in teaching/learning education and 


minimum five years of teaching experience; 


8.4. experience of team management, incl. project management; 


8.5. experience of research and development activity minimum for five years; 


8.6. publications within the last five years (ETIS classification: 1.1; 1.2; 3.1). 


 


9. Teaching staff of vocational education involve teachers, assistants, lecturers. The 


titles and qualification requirements correspond to the titles of the teaching staff on the 


curricula of higher education. 


 


10. The personal characteristics and skills expected of the teaching staff at Tartu 


Health Care College: 


10.1. very good communication and self-expression skills in writing and orally; 


10.2. teamwork skills and the ability to initiate new activities and arrange 


cooperation in public interests; 


10.3. the ability to forward information timely, accurately and understandably; and 


the ability to provide feedback;  


10.4. the ability to plan and organise one’s own work and the work of the people 


depending on their position;  


10.5. the ability to work efficiently, saving one’s own time and  the time  of others; 


10.6. the ability to use electronic work and communication devices and interactive 


teaching methods; 


10.7. independent decision making and a sense of responsibility, and the ability to 


solve conflicts; 


10.8. knowledge of legal acts related to education. 


 


11. Requirements for visiting teaching staff are based on the qualification requirements 


provided for ordinary teaching staff, differences can be made in relation to the 


requirements of workload and professional experience. 


___________________________________________________________________________ 


The enforcement of this procedure will annul “Qualification requirements for ordinary and 


visiting teaching staff and requirements for teaching positions at Tartu Health Care College“ 


adopted by the College Council Decision No. 2 of February 10, 2010. 
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Quality indicators 2014–2018 
 


MANAGEMENT 2014 2015 2016 2017 2018 
Total number of employees 


academic staff 
non-academic staff 


Number of positions (composition approved by 
the Rector's directive) 


academic 
non-academic 


118 
80 
38 
103 
 
70 
33 


118 
77 
41 
105.25 
 
67 
38.25 


122 
81 
41 
107.25 
 
69 
38.25 


130 
88 
42 
109.5 
 
72 
37.5 


132 
88 
44 
110 
 
72 
38 


Employees  satisfaction with the working 
environment (on a 5-point scale) 


4.94 - 4.91 - 4.93 


Competition for academic positions 2.47 2.15 2.3 2.9 2.5 


Teachers' Ratio to Students  
(Students per One Lecturer) 


20.4 18 13.7 15.9 18.5 


Average age of employees 
academic staff 
non-academic staff 


43.1 
43.9 
42.3 


44.6 
44.7 
44.5 


44.7 
45.0 
44.4 


45.0 
46.4 
43.6 


44.9 
45.5 
44.2 


Teacher qualifications (number and %) 
PhD 
Masters’ degree 
First level of higher education 
(professional higher education, 
Bachelor’s degree) 


 
Non-academic staff qualification (number and %) 


PhD 
Masters’ degree 
First level of higher education  
Secondary education 


 
8 (10%) 
53 (66.25%) 
19 (23.75%) 
 
 
 
 
 
8 (21%) 
9 (23.7) 
21 (55.3%) 


 
7 (9.1%) 
52 (67.5%) 
18 (23.4%) 
 
 
 
 
1 (2.5%) 
11 (27.5%) 
9 (22.5%) 
19 (47.5%) 


 
9 (11.1%) 
51 (63%) 
21 (25.9%) 
 
 
 
 
1 (2.5%) 
12 (29.3%) 
7 (17%) 
21 (51.2%) 


 
12 (13.6%) 
57 (64.8%) 
19 (21.6%) 
 
 
 
 
 
11 (26.2%) 
10 (23.8%) 
21 (50%) 


 
11 (12.5%) 
56 (63.6%) 
21 (23.9%) 
 
 
 
 
 
13 (29.6%) 
10 (22.7%) 
21 (47.7%) 


 
 
Employee self-improvement (number)  


applications 
incl. professional 
pedagogical 


Data from the 
intranet 
 
452 
206 
155 


Data from the 
intranet 
 
342 
204 
83 


Data from the 
intranet 
 
324 
230 
66 


Since 01.01. data 
from RTIP 
 
360, incl. 15 joint 
applications 
 


Data from RTIP 
 
 
358, incl. 9 joint 
applications 
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Self-improvement hours 
                per application 


 
15 


 
8.7 


 
18.8 


7170 acad./h 
14 


8375 acad./h 
17.5 


Employee mobility (Erasmus +) 19 23 28 24 10 


Employee acknowledgments (appreciation letters 
except for seniority) 


 
14 


 
40 


 
28 


 
41 


 
32 


In-service training budget from operating 
expenditure (euros) 


50 000 30 000 50 000 55 000 58 382 


LEARNING ACTIVITIES  2014 2015 2016 2017 2018 
Number of graduates 319 295 326 352 336 


Fulfilment of state-commissioned education (%) 94 100 100 100 100 


Number of student candidates who have been 
excluded from the list 


1910 2096 1441 1263 1220 


Admission Points Admitted (SAIS, max) 100 100 100 98.82 99.22 


Admission Points Admitted (SAIS, min) 62.35 76.8 75 60.59 64 


Admission Points Admitted (SAIS, Average) 88 88.4 87 76.94 85.9 


Number of discontinued learners 83 125 133 144 140 


Number of student complaints per learning 
process 


5 complaints 0 1 appeals 8 appeals 1 complaint 
3 appeals 


Supervision of final theses 
number of supervisors from outside the 
institution 


 
30 


 
16 


 
24 


 
23 


 
16 


Psychological counselling (in hours) 89 76 103 94 56 


Student mobility (Erasmus +)  
our students in foreign exchange  
foreign students at the college 


 
23 
56 


 
27 
43 


 
61 
55 


 
42 
65 


 
43 
51 


SERVICE TO SOCIETY 2014 2015 2016 2017 2018 
Media coverage of college activities 201 304 644 426 528 


Number of events (AHHAA, active lessons, 
workshops, public lectures, experience circles) 


people involved 
students 


32 
 
21 
100 


29 
 
18 
74 


105 
 
28 
103 


80 
 
90 
233 


75 
 
91 
110 


In-service trainings with fee 
number of trainings 
number of participants 


 
42 
719 


 
65 
854 


 
61 
744 


 
78 
690 


 
32 
630 


Trainings without fee      
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number of trainings 
                number of participants 


21  
416  


15 
336 


29 
554 


46 
804 


55 
1108 


Number of conferences organized 
Number of participants at conferences 


2 
505 


1 
81 


2 
345 


2 
244 


1 
339 


Public activity 
number of fairs 
number of open doors events 
participants in open doors events 


 
10 
3 
250 


 
9 
2 
147 


 
10 
2 
360 


 
10 
2 
120 


 
6 
2 
130 


Community service 
               number of events 
               number of participants  
               average number of participants 


 
71 
7598 
107 


 
76 
5365 
70 


 
148 
8200 
55 


 
86 
4100 
47 


 
75 
4200 
56 


RDC 2014 2015 2016 2017 2018 
Employee participation in research studies 29 40 27 25 24 


Employee participation in seminars and 
conferences in Estonia and abroad 


163 152 151 88 149 


Oral presentations, incl. 
 in Estonia 
 abroad 


Poster presentations, incl. 
in Estonia 
abroad 


57 
33 
24 
5 
1 
4 


31 
13 
18 
1 
0 
1 


25 
14 
11 
7 
1 
6 


33 
26 
7 
7 
3 
4 


48 
39 
9 
19 
8 
11 


Publications in ETIS 
High-level  publications in ETIS 


128 
8 


103 
5 


76 
4 


42 
8 


92 
13 


Published textbooks, study materials (including e-
courses and learning objects), collections research 
articles 


13 e-courses 21 e-courses 
3 educational films 


3 e-courses 
2 educational films 


14 video lectures 
6 educational films 


2 e-courses 
21 educational films 


Cooperation Agreements with Partners  
(Erasmus +) 


54 65 65 78 79 


Self-financing for projects, programmes  
Foreign resources (RDC) 


13 000 
125 389 


25 505 
124 426 


12 302 
103 098 


34 723 
293 122 


34 800 
570 366 


Applied research board until 31.08.2018; from 
01.09.2018 the research and development board 


New projects 
Finished projects 


 
 
4 
4 


 
 
2 
5 


 
 
5 
7 


 
 
5 
3 


 
 
2 
5 
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Students involved 28 13 20 25 28 


Development projects 
Submitted projects 
Funded projects 
Finished projects 


 
10 
5 
6 


 
15 
7 
6 


 
11 
7 
3 


 
16 
10 
3 


 
12 
6 
9 


Foreign Partners in Higher Education (Erasmus +) 34 36 75 34 33 
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Video konverents: 193.40.60.219 
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SISSEJUHATUS 


 
Käsiraamatus esitatakse Tartu Tervishoiu Kõrgkooli (edaspidi kõrgkool) 
kvaliteedikindlustamise süsteemi kirjeldus, mis tõendab kõrgkooli võimekust tagada 
tegevuse vastavust Eesti Vabariigi ja riiklike institutsioonide poolt välja antud õigusaktides 
sätestatud nõuetele. Tartu Tervishoiu Kõrgkool on riigi rakenduskõrgkool, mille tegevuse 
aluseks on: Eesti Vabariigi haridusseadus, Ülikooliseadus, Teadus- ja arendustegevuse 
korralduse seadus, Kõrgharidusstandard, Rakenduskõrgkooli seadus, Kõrgharidusseadus 
(alates 1.  september 2019), Kutseõppeasutuse seadus, Kutseharidusstandard. 
 
Käsiraamat: 


 annab ülevaate organisatsiooni eesmärkidest, juhtimisest, kvaliteedisüsteemist ja 
protsesside sidususest; 


 hõlbustab süsteemi kasutamist (dokumendid on lingitud); 


 tutvustab kõrgkooli ja kvaliteedisüsteemi koostööpartneritele (on avalik dokument 
kodulehel). 


 
Kvaliteedikäsiraamat koostati 2008. aastal. Käsiraamatu haldamise ja iga-aastase 
kaasajastamise eest vastutab personali- ja kvaliteedijuht. Kvaliteedikäsiraamat on kõigile 
töötajatele kättesaadav kõrgkooli siseveebis. Iga kõrgkooli töötaja järgib kirjeldatud 
protsesse oma igapäevatöös. Käsiraamatusse muudatusettepanekute tegemise õigus on 
igal töötajal. Muudatusettepanekud koondab  kokku personali- ja kvaliteedijuht ning esitab 
need pedagoogilisse nõukogusse kinnitamiseks. Iga kalendriaasta lõpus täiendab personali- 
ja kvaliteedijuht käsiraamatu elektroonilist versiooni.  
 


LÜHIAJALUGU 


 


1811. aastal asutas professor Chr. Fr. Deutsch Tartu Ülikooli sünnitusabi kliiniku juurde 
ämmaemandate kooli – tänase kõrgkooli eelkäija Ligi 200 aasta jooksul on kõrgkool 
ühinenud erinevate koolidega, kandnud erinevaid nimesid ning andnud õpet erinevatel 
erialadel ja õppetasemetel (kõige tuntum kooli nimi on Tartu Meditsiinikool, mis tegutses 
aastatel 1960–2005). Tartu Tervishoiu Kõrgkool on tegutsenud rakenduskõrgkoolina 
juriidiliselt 2005. aastast. Muutuse eelduseks oli kõikide õppekavade ja institutsionaalse 
akrediteerimise üliedukas läbimine 2004. aastal. 2019. aastal tähistab TTHKK 208. 
aastapäeva. 
 
Kõrgkool on tegutsenud erinevates hoonetes, alates 2011.aastast on kõrgkoolil oma maja. 
2008. aastal otsustas Vabariigi Valitsus Tartu Tervishoiu Kõrgkooli uue õppehoone ehituse 
rahastamise ning 24.11.2010. aastal pandi nurgakivi uuele õppehoonele. 2011. aastal valmis 
Tartu Tervishoiu Kõrgkooli oma õppehoone Nooruse 5. Euroopa Liidu rahastuse  toel. 2011. 
aastal pälvis arhitekt Tarmo Piirmets õppehoone sisekujunduse eest Eesti Sisearhitektide 
Liidu aastapreemia. 
 
Kuni 30.06.2016. aastani oli kõrgkooli rektoriks (2005–2016) Anneli Kannus ja alates  
01.07.2016. aasta on kõrgkooli rektor Ulla Preeden. Rektori valimisel oli esmakordselt 
kõrgkooli ajaloos kriteeriumiks seatud doktorikraadi olemasolu, mis võimaldaks kõrgkoolil 
liikuda magistriõppekavade loomise ja avamisena kui ühe olulise arengukavas seatud 
võtmetulemuseni. 
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Auliikmed  


 


Kõrgkooli on nimetanud 11 auliiget. 


2009. aastal nimetati kõrgkooli auliikmeteks Heldi Vatman ja Liisa Innanmaa 


2011. aastal nimetati kõrgkooli auliikmeteks Ilve-Teisi Remmel, Tiiu Jaanson, Ille Pukk, Ülle 


Lember, Helin Eelsalu, Valerie Challen 


2016. aastal nimetati kõrgkooli auliikmeteks Anneli Kannus, Arved Vain, Evi Aotäht 


 


Juhid läbi aegade 


 


1811 prof Chr. Fr. Deutsch 


1883 prof M. Runge 


1893 prof A. Muratov 


1919 prof R. Bernakoff 


1925-1928 prof V. Vadi 


1928-1941 prof A. Lüüs 


1944-1945 E. Eller 


1945-1945 V. Pärtelpoeg 


1946 aprill-juuni R. Freiman 


1946-1950 M. Eitelberg 


1950-1958 M. Boston 


1958-1959 V. Meikas 


1959-1960 L. Tammekand 


1960-1972 V. Parvet 


1972-1978 I. Vaasa 


1978-2000 H. Tedremaa 


2000-2016 A. Kannus 


2016-... U. Preeden 



https://www.nooruse.ee/et/korgkoolist/ajalugu/auliikmed
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ÜLDANDMED 


 
Missioon - võimaldada innustavas keskkonnas tervishoiu- ja sotsiaalvaldkonnas 
konkurentsivõimelist, kvaliteetset, innovaatilist, rahvusvahelist, arendus- ja uurimistöödele 
baseeruvat elukestvat õpet. 
 
Visioon - tunnustatud partner terviseteadliku ja õnneliku teadmusühiskonna arendamisel. 
 
Tartu Tervishoiu Kõrgkool on nii Eestis kui ka rahvusvaheliselt tunnustatud nüüdisaegse 
õpikeskkonnaga tervishoiu-, teeninduse- ja sotsiaalalast koolitust pakkuv kõrgkool, 
mille alaeesmärgid on: 


 konkurentsivõimelise, kvaliteetse rakenduskõrghariduse ja kutsekeskhariduse 
võimaldamine spetsialistide ettevalmistamiseks tervise ja heaolu ning teeninduse 
õppevaldkondades; 


 elanikkonna tervisekäitumise mõjutamine, tervisliku elukeskkonna kujundamisele 
kaasaaitamine; 


 õpetatavate kutse- ja erialade edendamine arendustegevuse ja rakendusuuringute 
abil; 


 elukestva õppe võimaldamine; 
 osalemine tervishoiupoliitika kujundamises. 
 


Üldandmete näitajad 2013 2014 2015 2016 2017 2018 


Töötajate ametikohad 
struktuuris:  
 
õppe- ja teadusstruktuur 
(kuni 2016 õppeosakond) 
 
haldus- ja tugistruktuur 
(kuni 2016 
arendusosakond ja 
haldusosakond) 


 
 
 


77,5 
 
 


20,75 


 
 
 


81 
 
 


19,75 


 
 
 


82 
 
 


22,25 


 
 
 


81 
 
 


22,25 


 
 
 


81 
 
 


25,5 


 
 
 


81,5 
 
 


25,5 


Õppekavade arv 10 9 10 10 12 13 


Vastuvõtt kalendriaastas 363 340 404 402 390 505 


Õppurite arv kokku  
(seisuga 10.11. EHIS) 
 
kõrgharidus  


kutseõpe 


1164 
 
 


1092 
72 


1142 
 
 


1068 
74 


1152 
 
 


1057 
95 


1165 
 
 


1022 
143 


1121 
 
 


971 
150 


1131 
 
 


976 
155 


Lõpetajate arv 


(kalendriaastas) 


330 319 295 326 352 336 


 


Põhiväärtused 


 
Terviklikkus - vaimse, füüsilise, sotsiaalse heaolu ning keskkonna tasakaalustatud suhteid 
ja tervist väärtustav eluhoiak. 
Areng - jätkusuutlik üleminek uude kvaliteeti avatud, vabas, loomingulises ning 
innovaatilises õppe- ja töökeskkonnas. Valikuvõimalus ja vastutus. 
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Inimesekesksus - ausad, lugupidavad, väärikad, võrdsed, usaldavad ning hoolivad suhted 
õppijate, kolleegide ja iseendaga. 
Professionaalsus - teadmiste, oskuste ja hoiakute ühtsus, missioonitunne ning 
pühendumine oma kutse-ameti ja erialases töös õpilaste huvide ja heaolu järgimiseks. 


 


Õppejõu eetilised printsiibid 


 


Tartu Tervishoiu Kõrgkooli õpetaja teadvustab oma tegude ning uskumuste sügavat eetilist 


mõju õppijatele ja õpetajakutse moraalset olemust, lähtub kollektiivse missiooni kaudu 


eelnevatest väärtustest ja eetilistest printsiipidest, mis on aluseks kõrgkooli headele 


tavadele. Õpetaja lähtub arusaamast, et õppimine on iga inimese loomulik vajadus ning 


õpilane tahab õppida, süveneda ja tegutseda. Õpetaja väärtustab iga õpilase unikaalsust 


sõltumata tema soost, rassist, vanusest, keelest, religioonist ja sotsiaalsest staatusest ning 


tervislikust seisundist. Iga õppija on aktiivne, julge ja hooliv kodanik, kes annab oma 


panuse ühiskonna paremaks muutmisse. 


 
 


Juhtimine 


 


Kõrgkooli kõrgeim kollegiaalne otsustuskogu on kõrgkooli nõukogu. Nõukogu liikmed 
valitakse kõrgkooli siseselt ja sinna kuuluvad 3 rektoraadi liiget, 8 õppejõudude esindajat 
ning 4 üliõpilast. Nõukogu ülesanded on reguleeritud rakenduskõrgkooli seaduses, kõrgkooli 
põhimääruses ja nõukogu töökorras. 
 
Kõrgkooli ja ühiskonda ühendav nõuandev kogu on nõunike kogu, mille liikmed on 
kõrgkooliväliste huvigruppide esindajad. 2017. a uuendati laiema koostööpartnerite 
juhtimistasandi kaasamise eesmärgil nõunike kogu koosseisu. Esindatud organisatsioonid 
on: HTM, Sotsiaalministeerium, Terviseamet, Eesti Õdede Liit MTÜ, SA Tartu Ülikooli 
Kliinikum, SA Põhja-Eesti Regionaalhaigla, AS Ida-Tallinna Keskhaigla, SA Viljandi Haigla, 
Tartu Linnavalitsus. 
 
Rektori nõuandva organina tegutseb vastavalt kõrgkooli põhimäärusele rektoraat, mille 
koosseisu kuuluvad rektor, õppeprorektor ning haldus- ja finantsdirektor. Rektoraadi 
ülesanne on tagada kõrgkooli eesmärkide täitmisel kõrgkooli terviklik areng, kõrgkooli 
struktuuriüksuste tegevuse kooskõlastatus ning organisatsiooni sidusus.  
 


 
 
Õppetöö korraldamine ja õppe kvaliteedi tagamine, õppekeskkonna ja õppekavade 
arendamine, õppetööalase ja üliõpilastega seonduva dokumentatsiooni ettevalmistamine ja 
töösse rakendamine ning õppetegevust puudutavate probleemide ja üksikküsimuste 
lahendamine või lahendamise korraldamine on kõrgkoolis pedagoogilise nõukogu 
vastutusalas, mille tööd juhib õppeprorektor. Pedagoogiline nõukogu on õppe- ja 



https://www.nooruse.ee/index.php/et/korgkoolist/inimesed?query=&structure_id=31&submit=otsi

https://www.nooruse.ee/index.php/et/korgkoolist/inimesed?query=&structure_id=32&submit=otsi

https://www.nooruse.ee/index.php/et/korgkoolist/inimesed?query=&structure_id=28&submit=otsi
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teadusstruktuuri kõrgeim otsustuskogu ja selle koosseisu kuuluvad lisaks õppeprorektorile 
nelja õppeosakonna ja  õppekorralduse osakonna juhatajad. 
 
Õppekavade ellurakendamine, järjepidev arendamine ning juhtimine on õppeosakondade 
ning õppekorralduse tagamine õppekorralduse osakonna vastutusel.  
 


Üliõpilaskonna ja õpilaskonna vastutav ja korraldav esindusorgan on üliõpilasesindus, mis 
esindab õppureid suhetes kõrgkooliga, Eesti ning rahvusvaheliste organisatsioonide, 
asutuste ja isikutega. Üliõpilasesindus on kõrgkooli üliõpilaskonna demokraatlikult valitud 
vastutav ja korraldav üliõpilaste esindusorgan, kuhu kuulub maksimaalselt 21 liiget. 
Üliõpilasesinduse roll on üliõpilaskonna huvide ja õiguste kaitsmine; üliõpilaskonna 
esindamine nii kõrgkoolis, s.h kõrgkooli nõukogu töös osalemine, kui ka väljaspool kõrgkooli; 
üliõpilaskonna informeerimine oma tegevusest ning muud üliõpilaskonna eesmärkidega 
kooskõlas olevad ülesanded.  
 


 
 


Rahvatants kõrgkoolis 


 
Vastutus kõikidel juhtimistasanditel on määratletud rektori käskkirjaga. Dokumendid, mis 
kõrgkoolisiseselt reguleerivad ja kirjeldavad erinevate tasandite juhtimisega seotud 
ülesandeid on: kõrgkooli põhimäärus; õppe- ja teadusstruktuuri põhimäärus; haldus- ja 
tugistruktuuri põhimäärus; kõrgkooli juhtimissüsteem, rektori asendamine ja volitused, 
allkirjaõigus; kõrgkooli nõukogu valimise ja hääletamise kord; kõrgkooli nõukogu töökord; 
pedagoogilise nõukogu töökord; üliõpilaskonna põhikiri, asjaajamiskord. 



https://www.nooruse.ee/et/korgkoolis-oppimine/uliopilasesindus/pohiliikmed

https://www.riigiteataja.ee/akt/121032017003?leiaKehtiv
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Struktuur 


 


 
 


 


Struktruur seisuga 31.12.2018 


 


 


Lisaks seadusandlikule raamistikule on kõrgkooli tegutsemise aluseks arengukava 2015–


2020, mille juurde kuuluvad iga-aastased tegevuskavad ning kvaliteedikäsiraamat. 



https://www.nooruse.ee/application/files/4615/0289/1329/Tartu_Tervis_arengukava2015_2020_30.06.pdf
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Arengukava 2015–2020 


 


2016 (Terviklik) KOOSTÖÖ 
Kõrgkooli 205. aastapäev kannab ideed − 205 head tegu! 
2016. aasta keskendub õppekavagrupi kvaliteedihindamisele ja ühisõppekavade ettevalmistamisele. 
Õppekavade, osakondade ja välispartneritega tegevuste sidususe tõhustamine. 


2017 (Arenguline) INTEGREERIMINE 
2017. aasta pühendub õppekavade, -ainete ja moodulite igakülgsele integreerimisele, suurendades sidusust õppeainete ja 


moodulite vahel, sh hindamisprotsessis. 


2018 (Inimesekeskne) KOMPETENTS 
Eesti Vabariigi 100. aastapäeval 2018. aastal tõuseb fookusesse kompetentsikeskuse tegevus patsiendi ohutuse valdkonnas. 
Keskuse eesmärk, tegevused ja areng on selged nii kõrgkooli siseselt kui väliselt, pakume tasulisi ja tasuta teenuseid. Kompetents 
avaldub lisaks magistriõppe õppekavade registreerimisel, mis omakorda põhineb magistriõppe õppekavade hindamise edukal 
läbimisel. 


2019 (Professionaalne) ELUKESTEV ÕPE 
2019. aasta sihiks on rahvusvahelisse magistriõppesse vastuvõtmine ning osakoormusega või erineva õppekorraldusega õppe 


võimaldamine kõikidel õppekavadel, et tagada paindlikumad õpivõimalused ümberõppeks. 


2020 TAIPLIKKUS ja TEADLIKKUS 
2020. aasta algab uue arengukava perioodi ettevalmistamine. Kõrgkoolis on võimalik kutse- ja rakenduskõrghariduse õppekavadel 


õppimisele lisaks omandada magistrikraad. Pakutakse täienduskoolitust nii tervishoiumeeskonnale kui ka elanikkonnale, tehakse 


rahvusvahelist koostööd erinevatel õppekavadel ning rakendusuuringutes. Kõrgkoolis on välja kujunenud kompetents 


patsiendiohutuse küsimustes ning seadusandlus toetab kõrgkooli tegevusi teenuste pakkumiseks elanikkonnale. 
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ÕPPEKAVAD 


 


Tartu Tervishoiu Kõrgkoolis on võimalik õppida kuuel rakenduskõrghariduse õppekaval: õde 


(3,5 aastat), ämmaemand (4,5 aastat), füsioterapeut (3 aastat), radioloogiatehnik (3,5 


aastat), bioanalüütik (3 aastat) ning tervisekaitse spetsialist (3 aastat). 


 


Alates 2018. aastast saab õppida terviseteaduse magistriõppekaval (1,5 aastat) 


spetsialiseerumisega neljal õenduserialal: terviseõendus, kliiniline õendus, vaimse tervise 


õendus ja intensiivõendus. 


 


Kutseõpe viiel õppekaval: hooldustöötaja (2 aastat), erakorralise meditsiini tehnik (1 aasta), 


lapsehoidja (1 aasta), tegevusjuhendaja (1 aasta) ja massöör (2 aastat, tasuline). 


 


  
 


  
 


 


HUVIPOOLED JA PARTNERID 


 
Kõrgkooli huvipooled on nii sise- kui ka väliskliendid. Siseklientideks on kõrgkool 
määratlenud personali ja õppurid. Välisklientideks on ettevõtted, asutused, institutsioonid ja 
inimesed, kellel on vajadused ja võimalused, huvid ja ootused kõrgkooli tegevuste suhtes. 
Näiteks  tööandjad, vilistlased, haridusasutused, Eesti Töötukassa, Sotsiaalministeerium, 
Haridus- ja Teadusministeerium, Tartu linn, eriala- ja kutseliidud ning karjääri- ja 
nõustamiskeskused. 
 
Kõrgkooli võtmepartneriteks on asutused/organisatsioonid, kellega kõrgkool on seotud 
igapäevases tegevuses nii sisulise arengu kui ka finantstehingute kaudu: 
 


1. Haridus- ja Teadusministeerium − kõrgkooli tegevust reguleeriva seadusandluse 
ettevalmistaja, kõrgkooli haldaja ja peamine rahastaja; 



https://www.nooruse.ee/et/korgkoolis-oppimine/rakenduskorgharidus

https://www.nooruse.ee/et/korgkoolis-oppimine/rakenduskorgharidus

https://www.nooruse.ee/et/korgkoolis-oppimine/kutseope
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2. Sotsiaalministeerium − tööturu nõudluse prognoosija, õppekavade 


valdkondi reguleeriva seadusandluse ettevalmistaja; 
 


3. tööandjad/praktikabaasid  − koostöö õppekavade arendamisel,  tööturu 
määratlemisel, praktikabaasidena tegutsemisel, partnerina projektides, 
rakendusuuringutes ning ekspertidena tegutsemisel; 
 


4. eriala- ja kutseliidud − koostöö õppekavade arendamisel, tööturu nõudluse 
määratlemisel, erialasel täiendamisel; 


 
5. kõrgkoolid  – koostöö õppe-, teadus- ja arendustegevuse valdkondades nii Eestis kui 


ka rahvusvaheliselt. 
 
2019 aasta kevade seisuga on kõrgkool täieõiguslikuks liikmeks 11 rahvusvahelises 


organisatsioonis ja võrgustikus, mille eesmärkideks on õppekavade arendamine,  


rahvusvahelistumine, sh välisvahetused, projektitegevus ja rahvusvaheliste 


rakendusuuringute teostamine. 


 


 


KVALITEEDIKINDLUSTAMISE SÜSTEEM 


 
Kvaliteedikindlustamise süsteemi arendamise ja juurutamisega alustati Tartu Tervishoiu 
Kõrgkoolis 2003. aastal juhindudes EFQM-i põhimõtetest (European Foundation for Quality 
Management, www.efqm.org), 2008. aastal valmis esmakordselt Kvaliteedikäsiraamat. 
 


 
Kõrgkooli kvaliteedijuhtimise süsteemis kasutatakse Demingi ringi põhimõtet (plan-do-check-
act). Kõrgkooli protsesside arenemisel viiakse muutused sisse koos protsessi eest 
vastutajaga, analüüsides eelnevalt juba kirjeldatud protsessi vastavust tegelikkusele.  
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Tervikliku kvaliteedijuhtimise 


põhimõtted (Total Quality 


Management, TQM) 


Seos Tartu Tervishoiu Kõrgkooli tegevustega 


Tulemustele orienteeritus Kõrgkool on arengule ja kvaliteedi tagamisele orienteeritud. 


Kõrgkoolis arvestatakse kõikide oluliste huvipoolte 


vajadustega: personal, õppijad, tervishoiuasutused, 


gümnasistid, konkureerivad koolid, HTM ja 


Sotsiaalministeerium, välispartnerid, õppurite tööandjad, 


erialaühingud, elanikkond, riik.  


Kliendikesksus Kõrgkoolis kogutakse informatsiooni klientide ootuste, 


vajaduste ja rahulolu väljaselgitamiseks ja mõistmiseks, mille 


tulemusena täidetakse  klientide vajadused. 


Eestvedamine ja eesmärgi ühtsus Juhid innustavad ja toetavad töötajaid  kõrgkooli eesmärkide 


saavutamise nimel entusiastlikult töötama ja pingutama.   


Protsessidele ja faktidele tuginev 


juhtimine 


Kõrgkoolis tehakse otsuseid kogu juhtimissüsteemi 


arendamiseks. Süsteemne kvaliteedijuhtimine toetab 


parendustegevuste elluviimist toetudes huvipooltelt saadud 


usaldusväärsele informatsioonile. 


 


Töötajate arendamine ja kaasamine Kõrgkoolis kogutakse tagasisidet ja informatsiooni töötajatelt 


ning õppuritelt, et kaasta neid organisatsiooni arendamisse 


ja  protsesside parendamisse. 


Pidev õppimine, innovatsioon ja 


parendamine  


Kõrgkoolis on võimalik mõõta ja hinnata seniste tegevuste 


tulemulikkust ning planeerida korrigeerivaid tegevusi 


püstitatud eesmärkide saavutamiseks ning protsesside 


toimivuse parendamiseks. 


Partnerluse arendamine Kõrgkoolis arendatakse usalduslikke, teadmiste 


vahendamisel ja integratsioonil põhinevad suhteid. 


Vastutus ühiskonna ees Kõrgkoolis pakutava õppe kaudu täidetakse ühiskonna 


ootusi ja vajadusi. 


 


 


Sisehindamine ja parendustegevuste elluviimine 


 
Õigete asjade ja õigesti tegemise kaudu saab kirjeldada kõrgkooli tegevuse mõjusust 
(eesmärkide saavutamise aste) ja tõhusust (väljundi ja selle saavutamiseks kulutatud 
ressursside suhe). Sisehindamine on suunatud eelkõige kõrgkooli arengule 
parendusvõimaluste väljaselgitamise ning nende elluviimise kaudu. Sisehindamise kitsam 
eesmärk on eelkõige suure osa inimeste kaasamine ja nende loovuse ning energia 
rakendamine kõrgkooli arengus. Sisehindamises osalemine annab inimestele ühise keele, 
kommunikatsioonivõimaluse, aitab kujundada ühist arusaama visioonist, missioonist, pika- ja 
lühiajalistest eesmärkidest, igaühe rollist nende saavutamisel, aitab prioriteete seada, on 
aluseks kõrgkooli väärtushinnangute kujunemisele ning eneseteadvustamisele.  
 
Üheskoos otsime vastuseid küsimustele - Mida me teeme? Kui hästi me seda teeme? Mida 
me saaksime paremini teha? Kuidas me saaksime seda paremini teha? 
 
Kõrgkooli sisehindamine toimub erinevatel tasanditel (kõrgkool, üksused, õppekavad):  


 aastaringselt - kolleegide tunnikülastused, väljasõidud praktikabaasidesse, 
praktikabaaside juhendajate tagasiside 
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 iga-aastaselt - personali arenguvestluste tulemuste analüüsimine, õppejõudude tööaja 
analüüsimine, atesteerimine, aasta õppejõudude ja kolleegide valimine, aastaaruannete 
koostamine, rahulolu küsitluste läbiviimine ja kokkuvõtete tegemine, indikaatorite 
kogumine ja võtmetulemuste analüüsimine, auditite tulemuste analüüsimine, õppekavade 
hindamine, projektides osalemine  


 seitsme aasta järel - akrediteerimisdokumentide koostamine. 
 
Sisehindamise tulemused kuvatakse aastaaruannetes. 
 
Vastavalt erinevate töörühmade (nt kvaliteedi- ja personalitöötajate töörühmad), sisendile ja 
vajadusele tehakse võrdlevaid analüüse teiste kõrgkoolide tegevuste või näitajate põhjal. 
Kvaliteedijuhtimise kindlustamise konkurssidel osalemine (kõrgkoolide 
kvaliteedikindlustamise projekt, avaliku sektori kvaliteediauhinna konkurss) on andnud 
võimaluse kõrgkooli tegemisi hinnata vahepealsetel aastatel. 
 
Igal aastal kogutakse kõrgkoolis kvaliteedinäitajaid 4 valdkonnas: 


 Juhtimine: kvaliteedikindlustussüsteemi toimimine, personalijuhtimine, rahaliste vahendite 
ja taristu juhtimine. 


 Õppetegevus: konkurss õppekavale, õppimine ja õpetamine, õppetöö korraldus. 


 Teadus- ja arendustegevus: TAL tulemuslikkus, arendusprojektid, TAL ressursid ja 
tugiprotsessid, üliõpilastööde juhendamine. 


 Ühiskonna teenimine: TAL populariseerimine, täienduskoolitus, muu avalikkusele 
suunatud tegevus. 
 


Tagasiside kogumisel andmed töödeldakse, analüüsitakse ning esitletakse seejärel 
rektoraadis, pedagoogilises nõukogus, õppekavade nõukogudes, koolitustel või 
infopäevadel, infotundides, siseveebis või e-maili teel. Parendustegevused fikseeritakse 
otsustuskogude protokollides, planeeritakse ja räägitakse läbi konkreetse protsessi 
vastutajaga. Teemade puhul, mis läbivad mitmeid valdkondi, planeeritakse tegevused 
kõrgkooli tegevuskavasse.  


 
Parendustegevuste ülevaatamine toimub jooksvalt valdkonnajuhtide poolt ning enne järgmist 
sisehindamise protsessi või protsessi ajal teavitatakse huvipooli eelmiste parendustegevuste 
rakendamise tulemustest. Näiteks enne uue rahuloluküsitluse laiali saatmist antakse 
huvipooltele teada, mida on muudetud või tehtud eelmise küsitluse tulemusena. 
 


 



https://www.nooruse.ee/et/korgkoolist/kvaliteeditagamine
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Tagasiside kogumine 


 


 


Kõrgkoolis kogutakse lisaks numbrilistele näitajatele ka andmeid protsessidega rahulolu kohta. Kõrgkool arvestab tagasiside kogumisel 


erinevate huvipooltega, on määratletud küsitluste eesmärgid, aeg, vastutaja ja tulemuste avalikustamise viis ning koht.  


Huvipooled 


 


Tagasiside 
küsitluse pealkiri 


Küsitluse eesmärk  Küsitluse aeg, meetod ja 
valim 


Vastutaja andmete kogumise 
ja töötlemise eest 


Tulemuste 
avalikustamine 


aastaaruannetes 


Õppurid Tagasiside 
õppimisele ja 
õpetamisele  


Õppimise ja õpetamise 
kvaliteedi parendamine.  


Õppeaine ja/või mooduli 
lõpus, igal semestril, ÕIS-
is.  


Andmed kogub ja analüüsib 
õppekorralduse osakond. 
Vastutab õppekorralduse 
osakonna juhataja, 
õppeosakonna juhatajad  
analüüsivad  tulemusi ja 
planeerivad 
parendustegevused, mis 
viiakse ellu koostöös 
õppejõududega.    


Tulemused arutatakse ja 
avalikustatakse 
Pedagoogilises 
Nõukogus ja personali ja 
õppurite infotundides. 
Vastutab õppekorralduse 
osakonna juhataja. 
 


Õppurite rahulolu 
sisseastumisega 
 
 


Kõrgkooli turunduskanalite 
ja vastuvõtuprotsessi 
parendamine; võrdlus 
teiste kõrgkoolidega. 


Kaks korda õppeaastas, 
semestri alguses, 
septembris ja veebruaris, 
1. kursusele, Connect. 
 


Andmed kogub ja analüüsib 
õppekorralduse osakond. 
Tulemusi analüüsivad ja 
parendustegevusi planeerivad 
õppeosakonna töötajad koos 
õppeosakonna juhatajatega.   


Tulemused  arutatakse ja 
avalikustatakse 
Pedagoogilises 
Nõukogus, personali ja 
õppurite infotundides. 
Vastutab õppekorralduse 
osakonna juhataja. 


Rahulolu 
õpikeskkonnaga  
 


Õpikeskkonna 
parendamine. 
Õpikeskkond toetab 
õppimist. 


Üks kord õppeaastas,  
sügissemestri lõpus, 
ülekooliline, Connect. 
 
 


Andmed kogub ja analüüsib 
õppekorralduse osakond.  
Tulemusi analüüsivad ja 
parendustegevusi planeerivad 
õppeosakonna töötajad koos 
õppeosakonna juhatajatega.   


Tulemused  arutatakse ja 
avalikustatakse 
Pedagoogilises 
Nõukogus, personali ja 
õppurite infotundides. 
Vastutab õppekorralduse 
osakonna juhataja. 
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Lõpetajate 
tagasiside 
õppekavale 


Õppekava arendamine Kaks korda õppeaastas 
jaanuaris ja juunis, 
lõpetajatele, Connect. 


Andmed kogub ja analüüsib 
õppekorralduse osakond.  
Tulemusi analüüsivad ja 
parendustegevusi planeerivad 
õppeosakonna töötajad koos 
õppeosakonna juhatajatega.   


Tulemused  arutatakse ja 
avalikustatakse 
Pedagoogilises 
Nõukogus, õppekavade 
koosolekutel. 
Vastutab õppekorralduse 
osakonna juhataja. 


Tagasiside 
õpingute 
katkestamise kohta  


Õppijate juhendamise ja 
nõustamise parendamine. 
Väljalangevuse 
vähendamine. 


Andmeid kogutakse 
vahetult katkestamisega 
seotud protseduuri käigus. 
 


Andmed koguvad õppetöö 
spetsialistid, analüüsib 
õppekorralduse osakond koos 
õppeosakonna juhatajatega.  
 


Tulemused arutatakse ja 
esitatakse õppekavade 
meeskondade 
koosolekutel, 
Pedagoogilises 
Nõukogus, personali 
infotunnis. 
Vastutavad 
õppeosakondade 
juhatajad. 


Vilistlased 
 


Vilistlasuuring Õppekavade arendamine 
ja vilistlaste 
jätkusuutlikkuse jälgimine 
tööturul. 
 


Iga kahe aasta järel, 
tugineme HTM vilistlaste 
küsitlustele, eraldi 
kõrgkoolis vilistlasi ei 
küsitle (viimati küsitleti 
2014). 


Andmed kogub ja analüüsib 
õppekorralduse osakonna 
juhataja või õppeprorektor 


Tulemused  arutatakse ja 
esitatakse  
Pedagoogilises 
Nõukogus, rektoraadis,  
üldistatult kodulehel ja 
personali infotunnis. 


Tööandjad Tööandjate 
rahulolu 
õppekavade 
ülesehituse, sisu, 
tööturu ootustega 
 
 
Kõrgkooli 
arenguprotsessis 
tööandjate 
tagasiside ja 
rahulolu 
eesmärkide ja 
tegevustega 


Õppekavade arendamine, 
tööandjate ja õppejõudude 
hoiakute ja õpiväljundite 
ühtlustamine 


Õppekavade nõukogudes 
 
 
 
 
 
 
Arengukava perioodiga 
seotud, Nõunike Kogus 


Andmed koguvad ja 
analüüsivad 
osakonnajuhatajad 
   
 
 
 
Andmed koguvad ja 
analüüsivad 
osakonnajuhatajad ja rektoraat 


Tulemused 
avalikustatakse 
õppekavade 
koosolekutel, 
Pedagoogilises 
Nõukogus, Kõrgkooli 
Nõukogus, Nõunike 
Kogus, 
arengukava koosolekutel. 
Dokumenteeritud 
protokollid ja valminud 
iga-aastased 
tegevuskavad ning iga 
viie aasta järel uus 
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arengukava. 


Täienduskoolituse 
kursustel osalejad 


Tagasiside 
täienduskoolituse 
kursusele ja 
kursuse läbiviijale 


Kursuste kvaliteet ja 
kursuse sisu ning 
korralduslik arendamine 


Iga kursuse lõpus viiakse 
läbi küsitlus. 


Andmed kogub ja analüüsib 
täienduskoolituse spetsialist 


Täienduskoolituse 
spetsialist koondab 
tulemused: 
individuaalselt esitab 
koolitajale, kokkuvõte 
esitab Pedagoogilisele 
Nõukogule 1 kord aastas.  
 


Maine  


 


 


Maine küsimused  
(ühe osana 
sisseastumis- 
küsimustikust ning 
personali 
töökeskkonnaga 
rahulolu 
küsimustikust). 


Jälgida kõrgkooli kuvandit 
huvipoolte seas ning hoida 
kõrgkooli mainet jätkuvalt 
kõrge 


Kord aastas 
sisseastujatelt, kord kahe 
aasta jooksul personalilt. 
Tööandjatelt, vilistlastelt ja 
teistelt huvipooltelt 
arengukava koostamise 
käigus. 


Andmed koguvad ja 
analüüsivad: õppekorralduse 
osakonna juhataja ning 
personali- ja kvaliteedijuht 


Tulemused arutatakse ja 
esitatakse 
Pedagoogilises 
Nõukogus, personali 
infotunnis. 
Vastutavad 
õppekorralduse 
osakonna juhataja ning 
personali- ja 
kvaliteedijuht. 


Töötajad Töökeskkonnaga 
rahulolu-uuring 


Töötajate rahulolu 
hoidmine ja suurendamine 
töökeskkonnaga.  


Iga kahe aasta järel 
juunis, kõik kõrgkooli 
töötajad.  


Andmed kogub ja analüüsib 
personali- ja kvaliteedijuht. 
 


Tulemused arutatakse ja 
esitatakse 
Pedagoogilises 
Nõukogus, rektoraadis, 
personali infotunnis. 
Vastutab personali- ja 
kvaliteedijuht. 


 Juhtidega rahulolu-
uuring 


Rektoraadi liikmete ja 
osakondade juhatajate 
töökorralduse ja 
juhtimisprotsessi 
parendamine. 
 


Iga kahe aasta järel, kõik 
kõrgkooli töötajad.  


Küsitluse saadab laiali 
personali- ja kvaliteedijuht, 
tulemused analüüsib ja 
kokkuvõtted teeb rektoraat. 
 


Rektor koondab, saadab 
tulemused individuaalselt 
osapooltele. 
Koondkokkuvõte 
tulemustest personali 
infotunnis. 
Vastutab rektor.  
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PROTSESSID 


 
Kõrgkool on kirjeldanud oma tegevusvaldkonnad protsessidena, dokumenteerinud, 
rakendanud ja hoiab ajakohasena kvaliteedikindlustamise süsteemi ning tõstab pidevalt selle 
tõhusust. 
 
Kõrgkooli põhiprotsess on õppetegevus. 
 
Kõrgkooli tugiprotsessid on: haridustehnoloogia, teadus- ja arendusprojektide, 
täienduskoolituste, teenused kogukonnale, raamatukoguteenus, välisvahetus ja suhted, 
majutusteenus, personalijuhtimine, kommunikatsioonijuhtimine, finantsjuhtimine, 
haldusjuhtimine, kvaliteedijuhtimine, infotehnoloogia, üliõpilasesinduse tegevus.  
 
Iga protsess algab sisendiga ja lõpeb väljundiga (millest me midagi teeme ja miks?). Iga 
protsessi sees on määratud eesmärgid, tegevused, vastutajad, näitajad, mõõdikud ja 
dokumendiviited tagamaks protsesside mõjus ja tõhus toimimine ja ohje; 
 
eesmärgid      – kuhu me tahame jõuda, mis on meie eesmärk? 
tegevused      – mida ja kuidas me teeme? 
vastutaja       – kes on selle protsessiosa vastutaja? 
näitaja       – kuidas me seda teeme? 
mõõdik       – millisel viisil me mõõdame oma tegevust? 
Regulaarsus      – kui sageli me midagi mõõdame? 
dokumendi viide  – mis reguleerib meie tegevusi? 
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Õppetegevus 


 


Eesmärk: kaasaegses õpikeskkonnas tervishoiu  ja sotsiaalse koolituse pakkumine 
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Protsessiosad Õppekava arendamine Vastuvõtu läbiviimine Õppetöö korraldamine Õpetamine, õppimine, 


hindamine 


Tegevused 1.õ/k idee esitamine 


tööandjate tagasiside, 


statistika analüüs, 


tegevuskava ja arengukava 


analüüs 


2.õ/k koostamine ja 


analüüsimine 


rahvusvaheliste suuniste ja 


kutsestandardiga tutvumine, 


töörühma ja õppekava 


nõukogu moodustamine, 


õpimoodulite moodustamine 


ja väljundite sõnastamine, 


väljundite saavutamisse 


protsessi toetavate tegevuste 


ja hindamiskriteeriumite 


sõnastamine, kutsehariduses 


kooli õppekava vastavusse 


viimine riikliku õppekavaga, 


ressursside planeerimine 


3.õ/k avamise planeerimine 


4.õ/k kinnitamine KN ja 


EHIS 


5.õ/k arendamine 


arengukava koostamine, 


tööandjate tagasiside, 


Euroopas erialaühingute 


baasdokumentide analüüs, 


õppurite ja õppejõudude 


välisvahetuse analüüs, 


projektide analüüs, 


õppejõudude täiend- ja 


1.Vastuvõtu planeerimine 


(tööturu prognoosimine, 


läbirääkimine tööandjatega) 


2.Vastuvõtust teavitamine ja 


PR tegevus: värbamisstrateegia 


välja töötamine, värbamise 


läbiviimine, kokkuvõtete 


tegemine, analüüs 


3.Vastuvõtu korraldamine 


kandideerimine SAIS, vastuvõtu 


dokumentatsiooni haldamine, 


vastuvõtukatsete läbiviimine, 


pingeridade avalikustamine, 


õppimissoovi kinnitamine SAIS, 


uute õppurite immatrikuleerimine 


4.Uute õppurite kinnitamine 


analüüs ja aruandlus 


5.Vastuvõtu korralduse 


rahulolu uuring 


õppurite teavitamine küsitlusest, 


küsitluse avamine, õppurite 


motiveerimine, tagasiside 


saamine ja analüüsimine, 


parendustegevuste algatamine, 


õppurite teavitamine tulemustest 


1.Akadeemilise kalendri koostamine 


õppekava, astronoomilise kalendriga 


arvestamine, kõrgkooli tegevuskava ja 


sündmustega arvestamine, 


õppesemestrite planeerimine 


2.Õppetöö graafiku koostamine 


õppekava ja õppetöö graafiku analüüs, 


teooria- ja praktikatsüklite 


õppekavajärgne planeerimine, 


õppetööd puudutavate olulisemate 


tähtaegade planeerimine, õppurite 


praktikakohtade soovide analüüsimine 


3.Praktika graafiku koostamine ja 


praktika korraldamine 


info jagamine õppuritele ja õppetöö 


spetsialistile, praktikabaaside poolt 


saadetud andmete kinnitamine 


õppurite arvu kohta, õppekava graafik 


on aluseks individuaalsele lepingule 


õppuritega 


4.Auditoorse koormuse ja töö 


planeerimine; õppejõudude leidmine 


ja vajadusel nende koolitamine  


arengukava, tegevuskavade 


analüüsimine, õ/k töömahu arvutused, 


analüüsimine, õppejõudude töö 


analüüsimine, arutelu õppejõududega, 


koormuste planeerimine, ainekavade 


analüüsimine, uute ametikohtade 


vajaduse analüüsimine, koormuste 


korrigeerimine 


5.Tunniplaani koostamine  


1.Ainekava koostamine 


vastavalt juhendile ja selle 


esitamine õppuritele 


2.Õppemetoodika valimine 


3.Õppematerjalide ja 


õpikeskkonna tagamine 


4.Auditoorse töö läbiviimine 


5.Praktika planeerimine ja 


saatmine, vaheseminari 


korraldamine 


koostöös praktikabaasidega 


6.Iseseisva töö korraldamine 


juhendi koostamine 


7.Õpitulemuste hindamine, 


hinnangu andmine 


praktikabaasis, lõpphinnangu 


andmine 


8.Õppurite nõustamine, 


õppetöö alane, 


karjäärinõustamine ja 


psühholoogiline nõustamine 


9.Aruandlus, analüüs- 


protokollide esitamine 
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tasemeõppe analüüs, 


töökogemuse põhjal, 


arengukavajärgse 


tegevuskava koostamine, 


tegevuskava 


ellurakendamine, 


arendusprojektides 


osalemine 


aluseks õppekava, ainekavad, 


läbirääkimine õppejõududega, 


töökoosolekud meeskondadega, 


tunniplaanide koostamine vastavalt 


õppekavale ja ainekavadele, ruumide 


planeerimine vastavalt võimalustele, 


ainekavade kogumine 


Vastutaja õppeprorektor ja 


osakonnajuhatajad 


1. osakonnajuhatajad, 


õppeprorektor 


2.teenuste ja koostöö 


koordinaator, õppetöö 


spetsialistid 


3.õppetöö spetsialistid, 


õppekorralduse peaspetsialist 


4. õppekorralduse 


peaspetsialist, õppeprorektor 


5.õppekorralduse osakonna 


juhataja 


1.õppeprorektor, osakonnajuhatajad 


2.õppeprorektor, osakonnajuhatajad 


õppetöö spetsialistid 


3.õppetöö spetsialistid, 


osakonnajuhatajad, jurist-juhiabi 


4. osakonnajuhatajad  


5.õppetöö spetsialistid, 


osakonnajuhatajad 


Õppejõud ja 


osakonnajuhatajad 


 


Näitajad ja 


mõõdikud 


tööturu nõudluse olemasolu, 


koolitusluba, õppekava 


registreerimine, moodulite 


eesmärkide ja õpiväljundite 


vastavus õppekava 


eesmärkidele; 


hindamiskriteeriumite 


valiidsus; 


tööandjate rahulolu; 


õppekava tugevused ja 


nõrkused; valikainete 


piisavus ja kättesaadavus- 


rahulolu 


rahulolu vastuvõtuga ja selle 


korraldusega, 


õppekohtade täituvus, konkurss 


 


ainekavade vastavus mooduli 


eesmärkidele, sobivus õppetöö 


graafikutega, õppejõudude ja õppurite 


rahulolu õpikeskkonnaga, 


tunniplaanide vastavus ainekavadele, 


tunniplaanide, ruumiplaanide ja z-


lehtede omavaheline vastavus, 


tunniplaanide kättesaadavus 2 nädalat 


enne semestri algust, lepinguliste 


praktikabaaside arv, kohtade arv, 


õppurite arv 


õppurite väljalangevuse arv, 


rahulolu õpikeskkonnaga, 


praktika korraldusega, 


ainekursustega; testide, 


arvestuste, eksamite 


tulemused, 


protokollide laekumine,  


lõpetanute arv õppekavati,  


rahulolu tugipersoali tööga 


 


Regulaarsus õ/k üle vaatamine 1 kord 


aastas, arendamine pidevalt 


2 korda aastas planeerimine, 1 


kord aastas kokkuvõte 


1 kord aastas aruandlus, pidev 


jälgimine 


ainekursuste lõpus rahulolu 


hindamine, kokkuvõtted 1 kord  







 


 


21 


Dokumendid ja 


tõendid 


Kõrgharidusstandard, kutseharidusstandard, kõrgharidusseadus (01.09.2019), arengu- ja tegevuskava, koolitusload, ministri ja 


õppeprorektori käskkirjad, õppe- ja teadusstruktuuri põhimäärus, õppekava nõukogu töökord ja protokollid, õppekava statuut, 


õppekorralduseeskiri,  KN protokollid, vastuvõtueeskiri, õppekavad, rakenduskavad ja ainekavad, kvaliteedilepped,  koostöölepingud, 


õppepraktika korraldamise lepingud, õppepraktika kord, akadeemiline kalender, arenguvestluste protokollid, õppejõudude koormuslehed, 


ruumiplaanid, praktikapäevikud, protokollid  
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Kvaliteedijuhtimine 


 


Eesmärk: protsesside juhtimise tagamine inimressursi kaasamise ja infoliikumise kaudu 
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Protsessiosad Eestvedamine Inimressursi kaasamine 
 


Protsessijuhtimine Infojuhtimine Tulemustele 
orienteerumine 


Tegevused Missiooni, visooni ja 
põhiväärtuste kirjeldamine, 
org. eesmärkide, -poliitika ja 
strateegia kirjeldamine,  
org. struktuuri ja selle 
toimimise hindamine ja 
tagamine, 
igapäevase töö hindamine 
ja juhtimine 
 
 


Hariduse ja koolituse 
võimaldamine 
(teadmusjuhtimine- koolituste 
eesmärgistatus ja 
tagasiside),  
õige koha leidmine org-s, 
õppijate ja töötajate, 
partnerite usalduslike suhete 
loomine, hoidmine, 
meeskonnatöö oskuste 
arendamine,  
tagasiside kogumine 
rahulolu, ootuste, vajaduste 
väljaselgitamiseks 


Põhi- ja tugiprotsesside 
kirjeldamine, 
kvaliteedinäitajate ja 
mõõdikute kirjeldamine,  
protsessiohje, 
uute teenuste/ 
protsesside 
arendamine 


Vajalike IT vahendite ja 
infosüsteemide 
tagamine,  
riist- ja tarkvara 
tagamine, toimivuse 
mõõtmine/tegevuste 
tulemuslikkuse 
mõõtmine, analüüside 
tegemine, 
kvaliteedi hindamine,  
korrigeerivate 
tegevuste planeerimine 


Klientidele suunatud 
tulemuste avaldamine, 
finantsidega seotud 
tulemuste avaldamine, 
inimressurssidega 
seotud tulemuste 
avaldamine (personal, 
õppurid, 
tervishoiuasutused, 
konkureerivad koolid, 
HTM, välispartnerid, 
tööandjad, 
erialaühingud, 
elanikkond, riik), 
org. mõjususega seotud 
tulemuste avaldamine, 
ühiskonna ootuste 
täitmine 


Vastutaja rektoraat 
personali- ja kvaliteedijuht 
osakonnajuhatajad 


rektoraat 
personali- ja kvaliteedijuht 
osakonnajuhatajad 


personali- ja 
kvaliteedijuht, 
protsessi vastutaja 


Personali- ja 
kvaliteedijuht, IT 
koordinaator, 
protsessi vastutaja 


personali- ja 
kvaliteedijuht, 
protsessi vastutaja 


Näitajad ja 
mõõdikud 


kirjeldatud valdkonnad, 
teadlikkus ja rahulolu,  
enesehindamise tulemus, 
arengukava täitmine 
 


teadlikkus ja rahulolu 
enesehindamise tulemus, 
arenguvestlused, tööanalüüs, 
küsimustikud, ümarlauad, 
koolitused, seminarid 


kirjeldatud valdkonnad,  
teadlikkus ja rahulolu 
protsessiohje arv, 
enesehindamise 
tulemus, eneseanalüüs,  
küsimustikud 


infosüsteemidega 
rahulolu, analüüside 
arv,  
parendamisvaldkondad
e arv, enesehindamise 
tulemus, 
eneseanalüüs,  
küsimustikud, 
ümarlauad 


avaldatud tulemuste arv 
rahulolu  
enesehindamise 
tulemus, eneseanalüüs,  
küsimustikud, 
ümarlauad 


Regulaarsus 1 kord aastas 1 kord aastas 1 kord aastas ülevaade 1 kord aastas 1 kord aastas 


Dokumendid ja 


tõendid 


arengukava, tegevuskavad, kvaliteedikäsiraamat, aastaaruanne, eneseanalüüsid ja tagasiside 
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Kommunikatsioonijuhtimine 


 


Eesmärk: kommunikatsiooni ühendamine personalipoliitika ja otsustamistasandiga nii, et organisatsioonis saavutatakse olukord, kus 


iga töötaja ja õppija teadvustab end osana kõrgkooli identiteedist ning on kõrgkooli hea sõnumi saadikuks   
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Protsessiosad Sündmuste korraldamine ja 
turundamine (messid, 
infopäevad, 
terviseedenduslikud 
sündmused, aktused, 
kõrgkooli sünnipäev, 
tervisnäitajate testimised, 
muud sündmused) 


Koostööpartnerite 
leidmine ja hoidmine 
 


Sihtrühmade 
teavitamine õppimis- ja 
arenemisvõimalusest 
kõrgkoolis ja tööl 
 


Avalikud suhted   


Tegevused Sündmuste  planeerimine, 
koostööpartnerite ja vahendite 
leidmine, eesmärgi ja 
võimaluste analüüsimine, 
meeskonna kokku panemine, 
vastutuse ja töö jaotamine 
meeskonnas, korraldustöö ja 
sündmuse toimumine, 
tagasiside kogumine ja 
analüüsimine.  
*Üliõpilasesinduse töö 
juhendamine 
korraldusküsimustes. 


Olemasolevate 
võimaluste 
kaardistamine, 
vajaduste (sh 
õppekavade 
vajaduste) 
väljaselgitamine, 
suhete hoidmine 
seniste partneritega, 
võimaluste pakkumine 
uutele partneritele, 
tegevuste 
analüüsimine.  


Sihtrühmade 
määratlemine ja eripära 
analüüsimine, 
teavitusvõimaluste 
selgitamine, info 
kogumine osapooltelt, 
sotsiaalmeedias 
suhtlemine, info 
edastamine erinevate 
infokanalite abil, 
tagasiside kogumine ja 
analüüsimine. Koostöö 
üliõpilasesindusega. 


Kommunikatsioonistrateegia kaasajastamine ja 
järgimine, taristu võimaluste ja inimpotentsiaali 
hindamine ja rakendamine, ajaplaneerimine, 
rakenduskava koostamine, tegevuste toimumise 
tagamine, tagasiside analüüsimine. 
Otseturunduse kanalite leidmine ja kasutamine. 
Meediakajastuse tagamine. Sisekommunikatsiooni 
edendamine õppekavade ja osakondade üleselt. IT-
alaste teadmiste täiendamine ja uute  oskuste 
omandamine,  info kogumine ja sorteerimine, sise- ja 
välisklientide vajaduste selgitamine, kodulehe  ja 
siseveebi päevakajalisuse tagamine teadete ja 
uudiste rubriigis, tabloodel oleva teabe uuendamine. 


Vastutaja Teenuste ja koostöö 
koordinaator, sündmuse 
korraldaja 
*Õppekorralduse osakonna 
juhataja 


Kommunikatsioonijuht, 
teenuste ja koostöö 
koordinaator, 
osakonnajuhatajad 


Kommunikatsioonijuht, 
teenuste ja koostöö 
koordinaator 


Kommunikatsioonijuht, 
personali- ja kvaliteedijuht 


Näitajad ja 
mõõdikud 


Sündmuste ja 
koostööpartnerite arv, 
sündmuste kavad, 
meeskonnaliikmete ja 
osalejate rahulolu, korraldajate 
isiklikud märkmed. 
Üliõpilasesinduse korraldatud 
sündmuste arv 


Püsivate 
koostööpartnerite arv; 
Aasta jooksul leitud 
uute koostööpartnerite 
arv 


Tagasiside põhjal 
kokkuvõte, 
teavituste arv aasta lõikes  


Siseveebi info vastavus sündmuste kavale 
Meediakajastuste arv ja regulaarsus  
Kodulehel on info uuendatud 
 


Regulaarsus Regulaarne, aruandlus 2 
korda aastas 


Regulaarne  Regulaarne Regulaarne  


Dokumendid ja 
tõendid 


Aastaaruanne, kodulehe uudistevoog, siseveebi sündmuste kalender, listide nimekirjad, FB, Instagram 
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Personalijuhtimine 


 


Eesmärk: personalitöö korraldamine kooskõlas reguleerivate dokumentidega 
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Protsessiosad Personali 
planeerimine 


Personali 
värbamine 
 
 


Personali 
kaasamine ja 
toetamine 


Personali 
arendamine 


Õppejõudude 
atesteerimine 


Personali 
hindamine ja 
motiveerimine, 
tunnustamine 


Töösuhte 
lõpetamine 


Tegevused Struktuuri 
kirjeldamine, 
eelarveliste 
võimaluste läbi 
vaatamine, 
personali 
vajaduse 
hindamine, 
ametikohtade 
täitmine, uute 
ametikohtade 
loomine, 
õppejõudude 
koormuse 
analüüsimine 


1.Konkursi või 
vabade 
ametikohtade 
väljakuulutamine 
või 
käsunduslepingut
ega õppejõudude 
otsimine ja 
kokkulepete 
tegemine 
2.töötajate 
valimine 
3.tulemustest 
teavitamine 
4.töösuhete 
alustamine, 
lepingute 
sõlmimine, 
5.vajadusel 
ametijuhendi 
koostamine või 
muutmine 


Mentorluse 
tagamine uutele 
töötajatele, 
uute töötajate 
kaasamine 
infopäevale, 
nende 
tutvustamine 
personalile.  
Töökeskkonna 
loomine ja töö 
planeerimine,  
töötervishoiu 
korraldamine,  
töörühmades  ja 
otsustuskogudes 
osalemise 
võimaldamine. 


Arengutingimuste 
loomine seoses 
tööaja 
planeerimisega. 
Arenguvestluste 
läbiviimine ja 
tagasisidesta-
mine. 
Täiendus-
koolituste 
võimaldamine 
Eestis  ja 
välismaal, 
välisvahetustes 
osalemine. 
 


Õppejõudude 
atesteerimiseks 
ajaplaani, 
komisjonitöö, 
dokumentide 
ettevalmistamine. 
Atesteerimisele 
minevate 
õppejõudude 
teavitamine ja 
dokumentide 
koostamisel abi 
osutamine. 
Dokumentide 
esitamine ja/ või 
vestlus. 
Komisjoni otsus.  


Tööajaanalüüside 
koostamine 
õppeaasta lõpus,  
töötajate 
tunnustamine, 
preemiasüsteemi 
rakendamine. 
 


Töölepingu 
lõpetamine 
tähtajaliste 
lepingute puhul 
või töötaja omal 
soovil (avaldus 
rektori nimele), 
tööülesannete üle 
andmine. 
 


Vastutaja Rektoraat (rektor, 
õppeprorektor, 
haldus- ja 
finantsdirektor), 
osakonna-
juhatajad 


1.personali- ja 
kvaliteedijuht, 
asjaajamise 
peaspetsialist; 
osakonna-
juhatajad  
2. ja 3.osakonna-
juhatajad 
4. personali- ja 
kvaliteedijuht, 
jurist-juhiabi, 
rektor 
5. osakonna- 


Personali- ja 
kvaliteedijuht 
ning kõrgkooli 
mentorid, 
töökeskkonna 
spetsialist, 
osakonna-
juhatajad 


Osakonna 
juhatajad, 
personali- ja 
kvaliteedijuht 
 


Personali- ja 
kvaliteedijuht, 
jurist-juhiabi, 
osakonna-
juhatajad, 
atesteerimis-
komisjoni otsus 


Osakonna-
juhatajad ja 
rektoraat 
 


Rektor  
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juhatajad 


Näitajad ja 
mõõdikud 


Personali arv, 
ametikohtade 
arv, õppejõudude 
arv ja koormus 
õppekavati 
struktuuri 
kirjeldus, 
õppejõudude 
(töötajate) tööaja 
ja tegevuste 
analüüsid 


Kandideerijate 
arv ühe 
ametikoha kohta, 
täitmata 
ametikohad, 
töölepingute arv,  
personali 
voolavus, 
käsunduslepingut
e arv, 
töötajate 
kvalifikatsioon ja 
vanus 
 


mentorite ja 
menteede arv ja 
rahulolu, 
töörühmades 
osalejate arv, 
töötajate hinnang 
juhtkonnale, 
töökeskkonnaga 
rahulolu 


enesetäiendustel 
osalenute arv ja 
rahulolu, 
enesetäienduste 
tunnid ja 
valdkonnad,   
välislähetustes 
osalenute arv, 
väliskoolituste 
memod 


atesteeritud 
õppejõud 


käskkirjadena 
preemiad, 
rahulolu 
tunnustamisega, 
motivatsiooniga 


lõpetatud 
töölepingute arv 


Regulaarsus Akadeemilise 
personali 
planeerimine-1 
kord aastas 
(veebruar-märts); 
tugipersonal- 
vastavalt 
vajadusele. 
Aruandlus 1 kord 
aastas 


Akadeemiline 
personal- 1 kord 
aastas (aprillis) 
tugipersonal- 
vastavalt 
vajadusele 
Aruandlus 1 kord 
aastas 
Jälgimine pidev 


Mentorite ja 
menteede 
kokkuviimine 
augustis. 
Aruandlus 1 kord 
aastas 
 


Aruandlus 1 kord 
aastas  


Aruandlus 1 kord 
aastas 


Aruandlus 1 kord 
aastas 
(novembris) 


Aruandlus 1 kord 
aastas 
Jälgimine pidev 


Dokumendid ja 
tõendid 


arengukava ja tegevuskava, kõrgkooli struktuur, kõrgkooli ametikohtade täitmine, kokkuvõte personali töökoormuse planeerimisest ja 
kasutamisest, akadeemilise personali ametikohtadele esitatavad nõuded, mitteakadeemilisele personalile esitatavad nõuded, 
ametijuhendid, käsundus- ja töövõtulepingute sõlmimise kord, töökorralduse reeglid, uue töötaja teatmik, mentorluse abimaterjalid, tööaja 
analüüsid, arenguvestluse vorm, koolituste kulu eelarves, koolituse planeerimise ja hüvitise maksmise kord,  töölähetuse eeskiri ja 
aruandlus, ühiskoolituste ja –seminaride kava, enesetäienduste taotlused ja tagasiside, välisvahetuste aruanded, eelarve eeskiri, 
palgajuhend, ametikohtade töötasu astmed ja töötasu miinimummäärad, tulemustasu maksmise käskkiri, motivatsioonisüsteem, 
atesteerimise tingimused ja kord  
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Haridustehnoloogia 


 


Eesmärk: haridustehnoloogilise toe pakkumine õppeprotsessis 
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Protsessiosad Teavitustöö Sisutootmine Koolitus-, õpetamis- ja 


nõustamistegevus 


Arendustegevus ja koostöö 


Tegevused 
 


E-õppe ja õppemetoodikaalase 
informatsiooni kogumine ja 
levitamine kõrgkooli töötajatele 
(konverentsid, koolitused, 
projektid, uued tehnoloogilised 
vahendid ja meetodid) 
 


Tehnoloogia- ja 
metoodikaalane nõustamine 
õppeprotsessi planeerimisel ja 
läbiviimisel;  
e-kursuste, õpiobjektide ja 
videoloengute loomise 
nõustamine; 
loodud õppevara kvaliteedi 
parendamine 


Individuaalne õppejõudude ja 
õppijate nõustamine, 
õppejõudude koolitamine 
haridustehnoloogiliste ja 
õppemetoodiliste pädevuste 
tõstmiseks; tehnoloogiaalaste 
juhendmaterjalid koostamine 
õppejõududele iseseisvaks 
õppimiseks; 
esmakursuslastele ülekoolilise 
valikaine ”Õppimine digiajastul” 
läbiviimine 


E-õppe võimaluste,  tegevuste ja 
õppemeetodite planeerimine ja 
arendamine; õppejõududele 
haridustehnoloogiline toe tagamine 
osalemisel erinevates 
arendusprojektides; veebipõhiste 
õpikeskkondade haldamine ja 
administreerimine 


Vastutajad 
 


õppedisainer Õppedisainer, õppejõud, 
IT spetsialistid 


õppedisainer, osakonnajuhatajad osakonnajuhatajad, õppejõud, 
õppedisainer 


Näitajad ja 
mõõdikud 
 


Info e-õppe võimaluste ja 
õppemetoodikate arenduse 
osas on kättesaadav 
õppejõududele ja töötajatele 


Õppejõudude ja õppijate 
rahololu; e-kursused, e-tugi 
õppeainetel, õppematerjalid 
(õpiobjektid ja videoloengud); 
e-kursuste kvaliteedimärgi 
taotlusprotsess ja e-kursuse 
kvaliteedimärk 


Küsitlus õppejõududele 
haridustehnoloogiliste pädevuste 
väljaselgitamiseks, õppejõudude 
ja õppijate rahulolu, koolituste ja 
osalejate arv, valikaines läbinute 
arv, koolitus- ja juhendmaterjalide 
kättesaadavus 


Tehnoloogia ja õppemetoodika 
kasutamine õppeprotsessis, 
projektides valminud e-õppe 
materjalid (õpiobjektid, e-
kursused), õpikeskkondade 
uuenenud võimaluste kasutamine 
 


Regulaarsus 
 


pidev pidev, 1 kord aastas kvaliteedi 
hindamine 


Pidev, 1 kord aastas 1 kord aastas 


Dokumendid ja 
tõendid 


tegevuskava, siseveeb, veebipõhine õpikeskkond (Moodle), ainekavad, aastaaruanded 
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Infotehnoloogia 


 


Eesmärk: IT toe pakkumine kõrgkooli erinevates protsessides 
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Protsessiosad Riistvara / tehnika toimimine Tarkvara haldamine Elektrooniliste 
lahenduste tagamine 
(SAIS, siseveeb, e-post, 
videokonverents) 


 
Klienditeenindus 


Tegevused Probleemide ennetamine ja  
korrashoid, 
probleemide kaardistamine ja  
haldamine (seire, kontrollimine, 
siseneva info põhjal analüüs) 
probleemide lahendamine, 
arendustegevus (analüüsi põhjal 
vajaduste väljaselgitamine) 
analüüsimine, aruandluse  
esitamine, tagasisidestamine 


Arvutiprogrammide vajaduste  
väljaselgitamine,  
testimine, 
hankimine (hanked),  
legaalsuse tagamine, 
analüüsimine, aruandluse 
esitamine, tagasisidestamine 


Vajaduste väljaselgitamine, 
haldamine ja korrashoid 
(lepingud ja haldus),  
arendamine (lepingud ja 
tööplaan), 
analüüsimine, aruandluse 
esitamine, 
tagasisidestamine 


Teavitamine, informeerimine 
muudatuste osas, 
reageerimine - probleemide 
ilmnemisel, lahendamisel; 
tagasiside andmine probleemi 
püstitajale; probleemi püstitaja 
nõustamine; analüüsimine, 
aruandluse esitamine, 
tagasisidestamine 


Vastutaja IT tugi, IT koordinaator IT tugi, IT koordinaator IT tugi, IT koordinaator IT tugi, IT koordinaator 


Näitajad ja 
mõõdikud 


 Visuaalne vaatlus, teabe saamine 
rikke/probleemi kohta,  
registreeritud probleemid 


Sisendid kasutajatelt ja nõuded 
tarkvarale, hanke vajadused  


Kõrgkooli arenguvajadused, 
nõuded tarkvarale 


Lahendusvajaduse kiirus, probleemi  
Lahendamise protsess, regulaarsus,  
tüüplahendused 


Regulaarsus Probleemide tekkimisel koheselt,  
arendustegevus 4 korda aastas,  
tagasisidestamine vähemalt 1  
kord kuus 


Jooksvalt, 1 kord aastas Jooksvalt Jooksvalt, tekkepõhiselt 
arendamine 4 korda aastas 


Dokumendid ja 
tõendid 


Tegevuskava, eelarve strateegia, IT tööplaan, IT toe kaardistus 
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Projektitegevus 


 


Eesmärk: projektide kaudu õpikeskkonna ja õppekavade arendamine, elukestva õppe läbiviimine ning rahvusvahelistumise 


edendamine 
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Protsessiosad Vajaduse määratlemine, projektitaotluse 
ettevalmistamine ja esitamine 


Projekti elluviimine  Projekti lõpetamine ja 
lõpparuandlus  


Tegevused Vajaduste kaardistamine projektideks ja partneritelt 
laekunud ettepanekute analüüsimine. Avatud 
taotlusvoorude sobivuse jälgimine ja tutvustamine 
PN-is. 
Projektijuht loob projektikausta, kuhu koondab kõik 
projektiga seotud dokumendid. 
Enne kõrgkoolipoolse nõusoleku andmist projektis 
osaleda, kooskõlastab projektijuht projekti idee 
rektoraadi ja arendusspetsialistiga. 
Õppekavadeülene projektiidee kooskõlastamine 
eelnevalt PN-is. Projekti kinnituskirja projektis 
osalemise kohta allkirjastab rektoraadi 
allkirjaõiguslik isik. Projektijuht saadab 
arendusspetsialistile projektitaotluse koos lisadega, 
vajadusel nõustab arendusspetsialist 
projektitaotluse koostamisel; esitab projektitaotluse. 
Arendusspetsialist arhiveerib projektitaotluse ja 
lisad ja lisab projektide ülevaate tabelisse. 
Arendusspetsialist saadab asjaajamise 
peaspetsialistile projektitaotluse koos lisadega 
dokumendihaldussüsteemi salvestamiseks. 
Arhiveeritakse ka kõik projektitaotlusega seotud 
otsused, järelepäringud ja vastuskirjad. 


Määratakse projektis osalejate vastutusalad projektis. 
Allkirjastatakse projekti- ja käsunduslepingud.  
Projektijuht: jälgib projekti elluviimise käigus, et lepingutele 
saaks projekti puudutav info, esitab dokumendid 
raamatupidamisele: grandi koodi taotlus; sildfinantseeringu 
taotlus; saadab projekti andmed personali- ja 
kvaliteedijuhile, kes lisab projekti andmed RTIP-i; saadab 
info projekti kohta arendusspetsialistile, kes lisab selle 
kodulehele, jälgib logo(de) asjakohast kasutamist ja projekti 
juhendmaterjalist tulenevaid nõudeid; koordineerib 
tegevuste elluviimist ja jälgib eelarvet vastavalt projekti 
tegevuskavale ja eesmärkidele; korraldab (riigi)hankeid 
koostöös haldus- ja finantsdirektoriga; korraldab 
teavitustegevust koostöös kommunikatsioonijuhiga; teavitab 
kommunikatsioonijuhti tellitavatest meenetest ja 
infomaterjalidest (kogus ja jagamise aeg); esitab 
väljamaksetaotlusi ja seirearuandeid ning suhtleb rahastaja 
kontaktisikuga; saadab vahearuanded arendusspetsialistile; 
analüüsib jooksvalt projekti käiku ja vajadusel muudab 
tegevuskava, kooskõlastades selle eelnevalt rahastajaga; 
annab kord kvartalis ülevaate arendusspetsialistile, kes 
teeb kõigist elluviidavatest projektidest ülevaate 
rektoraadile. 


Projektijuht esitab 
lõpparuande rahastajale 
ja arendusspetsialistile.  
Lõpparuanne jt olulised 
projekti dokumendid 
arhiveeritakse 
dokumendihaldussüstee
mis. 
Ehitusprojektide puhul 
toimub objekti 
üleandmine-
vastuvõtmine, 
kasutuslubade 
taotlemine. 
Projekti tulem võetakse 
kasutusse ja projekti 
raames valminud 
materjale jagatakse 
kõrgkooli personaliga. 
Projekti tulemuslikkuse 
analüüs/hinnang ja 
projekti võimalik 
edasiarendus. 


Vastutaja Projektijuht, arendusspetsialist,  
Rektoraat, osakonnajuhatajad, asjaajamise 
peaspetsialist 


Projektijuht, arendusspetsialist, jurist-juhiabi, rektoraat Projektijuht, 
arendusspetsialist, 
asjaajamise 
peaspetsialist 


Näitajad ja 
mõõdikud 


Esitatud projektitaotluste ning rahastuse saanud 
projektide arv 
Sõlmitud partnerluslepingute arv   


Rahastaja poolt aktsepteeritud väljamaksetaotluste arv, 
abikõlbamatute kulude osakaal, projekti eelarve  täitmise 
maht ning projektitegevuste täitmine 
Projektitegevustega rahulolu määr 


Juhitud projektide arv, 
osaletud partnerina 
Kasusaava sihtgrupi 
suurus,projektivahendite 
osakaal kõrgkooli 
eelarves  


Regulaarsus 
 


Projektipõhiselt, jooksvalt Projektipõhiselt, jooksvalt Projektipõhiselt, jooksvalt 


Dokumendid ja 
tõendid 


Arengu- ja tegevuskava, asjaajamiskord, registreerimislehed, esildised, rektoraadi protokoll, lepingud, päevakavad, RTIP, BO raamatupidamise  
aruanded, ametikohtade töötasu astmed ja töötasu miinimummäärad ja isikliku sõiduauto hüvitise eeskiri 
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Välisvahetus ja –suhted 


Eesmärk: välispraktikate ja -vahetuste tagamine, välispartneritega suhete loomine ja hoidmine  


Õppurite välisvahetus  


Meie õppurid välisvahetusse.  


Eesmärk: õppe-eesmärkide täitmise võimaluste pakkumine rahvusvahelises keskkonnas 
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Protsessiosad Õppurite 
teavitamine  


Konkursi 
korraldamine ja 
stipendiaatide 
selgitamine 


Väliskõrgkoolide  ja 
õppuritega  
suhtlemine ning 
lepingute sõlmimine  


Õppurite 
ettevalmistamine/ 
toetamine ning  
õppetöös 
osalemine 


Sooritatud aine 
arvestamine meie 
kõrgkoolis 


Tagasiside kogumine 
ja aruandluse 
esitamine 


Tegevused Infotundide 
korraldamine, 
reklaamimine 
kodulehel, 
siseveebis, FB-s, 
blogis; tuutorite 
kaasamine, 
õppurite 
kaasamine 


Avalduste 
kogumine, 
läbivaatamine 
vastavalt 
kriteeriumitele ja 
hindamine, PN-s 
kinnitamine, 
stipendiaatide 
avalikustamine 
siseveebis 


Väliskõrgkoolidega 
läbirääkimine, 
lepingute 
ettevalmistamine ja  
sõlmimine, 
dokumentatsiooni 
(aluseks Erasmuse 
koordinaatori poolt 
saadetud tabel) 
koostamine, sisaldab 
väliskõrgkoli ametlikku 
nimetust,  erinevate 
võimaluste leidmine, 
õppurite nõustamine  


Täpsustava  info 
jagamine sihtriigi 
kohta (võimalused, 
kohustused), 
kaastudengitega 
suhtlemine 
(tuutorlus) 


Tunnistuse esitamine 
Erasmus 
koordinaatorile, 
koolipoolse 
praktikajuhendaja 
poole pöördumine 
(praktikapäeviku 
analüüsimine, 
väljundite 
kontrollimine), 
protokolli 
koostamine, aine 
ÕIS-i sissekandmine 
õppetöö spetsialisti 
poolt 


Õppuritelt  aruande ja 
eduloo esitamine, 
tunnistuse ja aruande 
edastamine 
raamatupidamisele 
Erasmuse 
kooordinaatori poolt  


Vastutaja Rahvusvaheliste 
suhete spetsialist, 
programmide 
koordinaatorid 


Rahvusvaheliste 
suhete spetsialist, 
programmide 
koordinaatorid 


Rahvusvaheliste 
suhete spetsialist, 
programmide 
koordinaatorid  


Rahvusvaheliste 
suhete spetsialist, 
programmide 
koordinaatorid, 
juhendav õppejõud 


Rahvusvaheliste 
suhete spetsialist, 
õppetöö spetsialistid, 
praktikajuhendajad 


Rahvusvaheliste suhete 
spetsialist, 
programmide 
koordinaatorid, 
juhendav õppejõud 


Näitajad ja 
mõõdikud 


Infotunnis 
osalejate arv, 
reklaam on 
ilmunud 


Avalduste arv, 
stipendiumite arv 


Lepingute arv Praktika eesmärgid 
on määratletud ja 
kinnitatud 


Sooritatud ainete arv 
ja maht 


Õppurite rahulolu, 
edulood, 
praktikadokumentide 
esitamine, praktika 
arvestuse saamine, 
koondaruanne  


Regulaarsus Sügisel  1 kord 
kuus, jooksvalt 
õppeaasta jooksul 


1 kord aastas jooksvalt jooksvalt 1 kord aastas Jooksvalt, 3 korda 
aastas koondaruanne 


Dokumendid ja 
tõendid 


Välisvahetuse regulatsioon, Erasmus Harta, lepingud partneritega, õppijatega lepingud, esitatud avaldused, stipendiaatide koondtabel, PN 
otsused,  praktikapäevik, tagasiside, tunnistused, väljavõte õppeperioodist, edulood, infopäeva edulugu, koondaruanded, eelleping 
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Välisõppurite vastuvõtmine 


Eesmärk: õppe-eesmärkide täitmise võimaluste pakkumine rahvusvahelises keskkonnas   
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Protsessiosad Väliskõrgkoolidega 
suhtlemine 


Väliskõrgkoolidelt 
sooviavalduste 
saamine 


Avalduste 
kinnitamine 


Välisõppurite vastuvõtmine 
ja õppetöös osalemine 


Tagasiside kogumine ja 
aruandlus 


Tegevused Praktikavõimalustest, 
tähtaegadest, 
dokumentatsioonist 
teavitamine, õppurite 
vastuvõtmise võimalusest 
teavitamine (sisend 
osakonnajuhatajat ja 
programmi 
koordinaatoritelt) 


Meili teel 
sooviavalduse, 
dokumentide saamine, 
avalduste 
fikseerimine, 
osakonnajuhatajale ja 
õppetöö spetsialistile 
info edastamine, 
praktikabaasidega 
suhtlemine 


Tagasiside 
saamine 
osakonna- 
juhatajatelt  ja 
õppepraktika 
korraldajalt, 
avalduste 
allkirjastamine,   
kirjalik kinnitamine 
väliskõrgkoolile 


Tuutorite andmete edastamine 
välisõppurile, lisaandmete 
täpsustamine, vajadusel 
majutuse broneerimine ja 
nõustamine, õppuri 
vastuvõtmine, 
praktikabaasidesse viimine ja 
nõustamine, 
praktikajuhendajaga 
suhtlemine, ettevalmistaval e-
kursusel osalemine 


Tagasiside kogumine 
õppuritelt e-kursuse kaudu, 
õppuritega videointervjuude 
tegemine ja analüüsimine,  
aruandluse koostamine ja 
esitamine kõrgkoolis  


Vastutaja Rahvusvaheliste suhete 
spetsialist, programmi 
koordinaator 


Rahvusvaheliste 
suhete spetsialist, 
osakonnajuhatajad,  
programmi 
koordinaator 


Rahvusvaheliste 
suhete spetsialist, 
osakonnajuhatajad 


Rahvusvaheliste suhete 
spetsialist, praktikajuhendaja 


Rahvusvaheliste suhete 
spetsialist, e-kursuse 
õppejõud, praktikajuhendaja 


Näitajad ja 
mõõdikud 


Info avalikustatud 
kodulehel 


Avalduste arv Kinnitatud 
avalduse arv 


e-kursusel osalevate õppurite 
arv, saabunud õppurite arv, 
praktikajuhendajate arv 


Õppurite arv ja rahulolu, 
praktika eesmärkide 
täitmine  


Regulaarsus Iga aasta kevadel Kevadel ja sügisel Kevadel ja sügisel 1 kord aastas  
info kodulehel, siseveebis 


1 kord aastas  


Dokumendid ja 
tõendid 


Välisvahetuse regulatsioon, praktikabaasidega lepingud, avaldus (taotlusvorm), praktikaplaan või õppeleping, kodulehel info, tunnistused 
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Raamatukoguteenus 


 


Eesmärk: fondide komplekteerimine, haldamine ja teavikute laenutamine ning töökeskkonna edendamine 
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Protsessiosad Fondi komplekteerimine Fondi haldamine Teavikute laenutamine Töökeskkonna 
edendamine 


Tegevused vajaduse välja selgitamine 
(õppekavade vajadused/ õppejõudude 
soovid), sobiva kirjanduse välja 
valimine, tellimuste sisse andmine, PN 
kinnitab, koostöö kirjastusega 


e-raamatukogu haldamine 
(teavikute sisestamine, 
tutvustamine, töötlemine), fondi 
korrashoid, bibliokirjete 
koostamine 


Konsultatsioonid, 
laenutuskirje tegemine 
võlglaste väljaselgitamine, 
informeerimine 


raamatukogu eelarve 
koostamine, meeldiva 
keskkonna loomine 
lugejatele 


Vastutaja raamatukoguhoidja, 
õppejõud 


raamatukoguhoidja raamatukoguhoidja raamatukoguhoidja, 
õppeprorektor 


Näitajad ja 
mõõdikud 


vajaduse rahuldatus (%), 
nimetused, eksemplarid, tellimuste 
analüüs 


teavikutesse investeeritud 
summa, eelarvest %, 
elektrooniliste andmebaaside, 
elektroonsete ajakirjade arv,  


teavikute laenutamise arv 
õpilase kohta/õppejõu kohta, 
laenutuste statistika 


töötajate ja õppurite 
rahulolu, lugemissaali 
kohtade/arvutite arv suhtes 
õppuritega 


Regulaarsus 1 kord aastas 1 kord aastas 1 kord aastas 1 kord aastas 


Dokumendid 
ja tõendid 


kooli raamatukogude töökorralduse alused, raamatukogu kasutamise eeskiri, RAKS, aastaaruanne, eelarve, ÕKE, rahulolu-uuringud 
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Kompetentsikeskus 


 


Tartu Tervishoiu Kõrgkooli Kompetentsikeskusesse (edaspidi Kompetentsikeskusesse) on koondunud  teenused kogukonnale, 


täienduskoolitused (Avatud Kõrgkool) ning  teadus- ja arendustegevus. Kompetentsikeskuse visiooniks on olla üliõpilastele kvaliteetne 


kogemusõppekeskus, töötavatele spetsialistidele elukestva õppe keskus ja laiemale üldsusele kogemuspõhine arvamusliider. 


 


 


Eesmärgid:  


 Pakkuda üliõpilastele mitmekülgset praktilist õpet, mille väljundiks on ühiskonna vajadustele vastav haridus ja kvaliteetne ettevalmistus 
konkureerimaks tööturul; 


 Pakkuda töötavatele spetsialistidele formaalset ja mitteformaalset erialast täienduskoolitust, mis toetaks professionaalset arengut 
elukestva õppe kontekstis. 


 Pakkuda elanikkonnale kvaliteetset teenust ja nõustamist, et tõsta nende teadlikkust tervisedendusest, võimalikest 
terviseprobleemidest ning nende ennetamisest. 


 Arendada ja laiendada koostöös ettevõtetega erinevate kompetentsivaldkondadega seotud rakendusuuringu teostamise võimalusi 
ning olla potentsiaalne ettevõtlusega tegelemise kasvulava noortele spetsialistidele. 


 


 


Vaata kogukonnateenuseid SIIT. 



https://www.nooruse.ee/teenused

https://www.nooruse.ee/et/koolitused/taienduskoolitus

https://www.nooruse.ee/et/teadus-ja-arendustegevus/rakendusuuringud

https://www.nooruse.ee/teenused
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Teadus- ja arendusprojektide läbiviimine 


 


Eesmärk: kutsealade ja õppeprotsessi arendamine tõenduspõhiste uuringute kaudu 
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Protsessiosad Teadus- ja 
arendusprojektide 
algatamine 


Teadus- ja arendusprojektide 
ideekavandite esitamine ja 
menetlemine  


Teadus- ja arendusprojektide 
teostamine ja tulemuste 
avaldamine 


Teadus- ja arendusprojektide 
protsessi hindamine ja 
aruandlus 


Tegevused Teadus- või arendusprojekti  
ideekavandi koostamine 
tuginedes: 
kõrgkooli arengukavale, 
asutuste tellimusele, 
ühiskonnas aktuaalsetele 
tervisega seotud teemadele 


Ideekavandi kinnitamine 
osakonnajuhataja poolt 
Ideekavandi esitamine ja 
menetlemine teadus- ja 
arendustegevuse kolleegiumis 
(edaspidi TAK)  
Ideekavandi heakskiitmine 
osakonnajuhataja poolt 


Heakskiidetud teadus- või 
arendusprojekti elluviimine: 
uuringu või arendusmeeskonna 
moodustamine; 
uuringu- või arenduskava 
koostamine; 
üliõpilaste juhendamine; 
tulemuste avalikustamine 
(publikatsioonid, ettekanded) 
 


*Vahearuande kirjutamine ja 
esitamine TAKi 
*Lõpparuande kirjutamine ja 
esitamine TAKi 
**Teadus- või arendusprojektide 
koondaruande koostamine  


Vastutaja  Vastutav uurija või projektijuht Vastutav uurija või projektijuht, 
osakonnajuhatajad ja TAK  


Vastutav uurija või projektijuht *Vastutav uurija või projektijuht 
**TAK esimees 


Näitajad ja 
mõõdikud 


Kõrgkooli arengukava ja 
tegevuskavad 
Asutuste tellimused 
Uuringus või arendusprojektis 
osalevate õppejõudude 
arenguvestluste protokollid ja 
koormuslehed  


TAKi esitatud teadus- ja 
arendusprojektide 
ideekavandid 


Realiseerunud teadus- ja 
arendusprojektid  
Teadus- ja arendusprojektidesse 
kaasatud õppejõud, üliõpilased ja 
partnerid  
Kaitstud lõputööd 
Publikatsioonid ja konverentside 
ettekanded 
Õppejõudude koormuslehed 
Kõrgkooli eelarve 
Partnerite kaasfinantseeringud  


Teadus- ja arendusprojektide 
vahe-, lõpp- ja koondaruanded 


Regulaarsus 2 kord aastas  2 korda aastas  1 korda aastas  1 korda aastas 


Dokumendid ja 
tõendid 


Arengukava, rakendusuuringute rakenduskava, eelarve, arenguvestluste protokollid, õppejõudude  koormuslehed, Teadus- ja Arendustegevuse Kolleegiumi  
töökord,  sõlmitud koostöölepingud,  teadus- ja arendusprojektide vahe-  ja lõpparuanne, ETIS-e sissekanded, aastaaruanded 
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Teenuste pakkumine  


Eesmärk: mainekujundamine ja integratsioon õppetöösse 
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Protsessiosad Ideede kogumine Kokkulepete sõlmimine, 
ressursside leidmine 


Ürituse korraldamine ja 
läbiviimine 


Tagasiside kogumine ja 
analüüsimine 


Tegevused Huvipooled kutsuvad meid mõnda 
üritust korraldama või meil tekib 
vajadus ja soov korraldada (nt 
südamenädala raames). 
Võetakse ühendust teenuste ja 
koostöö koordinaatoriga.  


Info vahetamine osapoolte 
vahel, läbirääkimine 
ressursside osas, projekti juhi 
ja lepingusse koordineerija  
määramine. Eelarve 
koostamine ja kinnitamine. 


Ürituse korraldamine, 
inimeste ja tegevuste 
planeerimine. 
Info avalikustamine 
kodulehel, siseveebis. 
Ürituste läbiviimine. 


Tagasiside kogumine suuliselt 
või e-kirja teel. Tagasisidega 
arvestamine järgnevate 
ürituste planeerimisel. 


Vastutaja teenuste ja koostöö koordinaator teenuste ja koostöö 
koordinaator,  
projekti juht (majasisene 
vastutaja) 


projekti juht, 
kommunikatsioonijuht 


teenuste ja koostöö 
koordinaator, 
projekti juht (majasisene 
vastutaja) 


Näitajad ja 
mõõdikud 


Ideede arv, ettepanekute arv Kokkulepete ja lepingute arv, 
kinnitatud eelarve 


Ürituste ja osalejate arv, 
meediakajastuste arv 


Osalejate arv ja rahulolu 


Regulaarsus Järjepidev, 1 kord aastas aruandlus Järjepidev, 1 kord aastas 
aruandlus 


Järjepidev, 1 kord aastas 
aruandlus 


Järjepidev, 1 kord aastas 
aruandlus 


Dokumendid ja 
tõendid 


Arengukava, tegevuskava, AK eeskiri, kommunikatsioonistrateegia, lepingud, aastaaruanne, projekti aruandlus, e-kirjad, 
meediakajastused, suulise tagasiside kokkuvõte 
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Teenuste pakkumine õppetöö raames  


 


Eesmärk: õppeprotsessi käigus teenuste pakkumine elanikkonnale  
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Protsessiosad Info kogumine, vajaduste 
väljaselgitamine 


Info vahetamine, kokkulepete 
sõlmimine, tegevuste 
planeerimine 


Tegevuste/teenuste 
avalikustamine ja 
läbiviimine 


Tagasiside kogumine 


Tegevused Teenuste väljaselgitamine 
õppeaine ja -kava raames. Info 
koondamine osakonnajahatajatelt 
arenguvestluste järgselt enne uue 
õppeaasta algust. Koondinfo 
jõudmine vanemlaborandile 
(registreerimise haldamine) ning 
teenuste ja koostöö koordinaatorile. 


Info vahetus osakonna-
juhatajatega, lektorite ja 
õppejõududega. Läbirääkimine 
õppeainete, tegevuste, 
vastutajate ja ajakava osas. 
Ressursside planeerimine ehk 
eelarve koostamine ja 
kinnitamine. Õppijate kaasamine. 
Vastutaja määramine. 


Info avalikustamine 
siseveebis, kodulehel. 
Tegevuste/teenuste 
läbiviimine vastavalt 
kokkulepetele ja õppeainele. 


Tagasiside kogumine 
õppejõult, lektorilt, õppijatelt; 
teenuste saajalt. 
Koondkokkuvõtte tegemine 
ja avalikustamine siseveebis. 


Vastutaja teenuste ja koostöö koordinaator, 
osakonnajuhatajad, lektorid 


teenuste ja koostöö koordinaator info avalikustamine- 
arendusspetsialist ja 
vanemlaborant , tegevuste ja 
teenuste läbiviimine- 
vastutav lektor/töötaja 


vastutav lektor/töötaja 


Näitajad ja 
mõõdikud 


Vajaduste ja ettepanekute arv, 
valdkonnad 


Planeeritavate teenuste arv Teenuste ja osalejate arv Osalejate arv ja lektori, 
õppijate  rahulolu, teenuse 
saajate rahulolu 


Regulaarsus Kevadsemester info kogumine,  
augustis koondinfo, 1 kord aastas 
aruandlus 


Kevadsemester info kogumine,  
augustis koondinfo, 1 kord aastas 
aruandlus 


Järjepidev õppeaasta 
jooksul, 1 kord aastas 
aruandlus 


Järjepidev õppeaasta 
jooksul, 1 kord aastas 
aruandlus 


Dokumendid ja 
tõendid 


Tunniplaan, õppekava, ainekava, arenguvestluste protokollid ja koormusleht, aastaaruanne, tagasisidelehed ja kokkuvõte 
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Täienduskoolituste läbiviimine  


(Avatud Kõrgkool - koolitused, seminarid, infopäevad, konverentsid) 


 


Eesmärk: kõrgetasemelise  täienduskoolituse pakkumine lähtudes erinevate sihtgruppide vajadustest 
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Protsessiosad Vajaduse 
väljaselgitamine 


Tööplaani koostamine 
ja eelarve planeerimine 


Koolituste planeerimine 
ja koolituskalendri 
koostamine 


Koolituste korraldamine ja 
läbiviimine 


Tagasiside 
kogumine 


Tegevused Sihtgrupi ja teemade 
väljaselgitamine: riiklik 
koolitustellimus, tasuline 
koolitus, tellimuskoolitus 
või põhi- ja tasemeõppe 
koolitused. Koostöö 
Töötukassa, 
gümnaasiumite ja teiste 
huvipooltega. Info 
kogumine, koolituste, 
seminaride, konverentside, 
infopäevade ja vajaduste 
väljaselgitamine 
otsesuhtluse kaudu. 


Vajadustest lähtuvalt 
tööplaani koostamine 
(eesmärgid, teemad, 
lektorid, mahud, hinnad). 
Eelarve planeerimine igal 
kursusel eraldi. 
Õppeprorektoriga 
kooskõlastamine. 
KN-s kinnitamine. 


Kokkulepete sõlmimine 
lektoritega, ainekavade 
koostamine.  
Koolituskalendri 
avalikustamine 
kodulehel. Koolitusinfo 
jagamine töötukassa 
kodulehel ja FB-s. 
elektroonilise 
registreerumise 
võimaldamine, grupi 
sulgemine 


EKIS käskkirjad, 
lepingute sõlmimine, 
ruumide broneerimine, 
kohvipauside 
organiseerimine, 
materjalide 
ettevalmistamine, 
osalejatele meeldetuletuse 
saatmine, 
eelarve jälgimine, 
kursuste läbiviimine lektorite 
poolt 


Tagasiside 
kogumine tellijalt (e-
kirja teel), 
osalejatelt, 
koondaruande 
tegemine (tellijale, 
lektorile ja 
kõrgkoolile),  
tunnistuste 
väljastamine  


Vastutaja Täienduskoolituse 
spetsialist 


Täienduskoolituse 
spetsialist, 
õppeprorektor, jurist-
juhiabi 


Täienduskoolituse 
spetsialist 


Lektorid ja täienduskoolituse 
spetsialist, jurist-juhiabi 


Täienduskoolituse 
spetsialist 


Näitajad ja 
mõõdikud 


Soovitud valdkonnad, 
koolituste, seminaride, 
konverentside, 
infopäevade arv 


Valmis tööplaan,  
suuliste kokkulepete arv, 
KN-s kinnitatud 
koolitused 


Koolituskalender 
kättesaadav, 
registreerunute arv 


Kirjalike kokkulepete, 
lektorite, läbiviidud kursuste 
ja tundide, osalejate ning 
planeeritud ja ärajäänud 
kursuste arv 


Tagasiside andnud 
inimeste arv ja 
rahulolu  


Regulaarsus 
 


Ülevaatamine 2 korda 
aastas (jaanuaris ja 
augustis) 
1 kord aastas aruandlus 


Ülevaatamine 2 korda 
aastas (jaanuaris ja 
augustis), 1 kord aastas 
aruandlus 


Ülevaatamine 2 korda 
aastas (jaanuaris ja 
augustis) ), 1 kord aastas 
aruandlus 


Järjepidev tegevus Järjepidev tegevus 


Dokumendid 
ja tõendid 


Arengukava, tegevuskava, põhimäärus, avatud kõrgkooli eeskiri, haridusministri käskkiri, eelarve, õppeprorektori käskkirjad, projekti 
teabed, hanke kutsed, käsunduslepingud, kvaliteedilepped, koostöölepingud, ainekavad, tagasisidelehed, aastaaruanne 
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Finantsjuhtimine 


Eelarve koostamine 


 


Eesmärk: optimaalne majandamine tasakaalus eelarvega  
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Protsessiosad Planeerimine ja vajaduste koondamine Vajaduste korrigeerimine 
vastavalt tuludele 


Eelarve kinnitamine ja 
avalikustamine, 
täitmine 


Eelarve jälgimine ja 
muutmine, aruandlus 


Tegevused Reaalsete vajaduste kokku kogumine 
osakonnajuhatajatelt  (nende info pärineb 
õppejõududelt), tegevuskava ja prognoosi 
koostamine materiaaltehniliste vahendite, 
koolituste, õppevahendite ja 
personaliplaneerimise osas. 
Tehniliste vahendite, IT tarkvara jms lahenduste 
eelarve planeerimine, ühiskoolituste 
planeerimine, reklaami-, esinduskulude, 
uuringute, raamatukogu, messide eelarve 
planeerimine, eelarveaasta tulude 
prognoosimine. 


Kinnitatud HT ministri 
käskkirja edastamine 
kõrgkoolile jaanuaris eelarve 
ja kulude jaotuste kohta, mis 
on aluseks kõrgkooli eelarve 
koostamisele. 
Rektoraadis vajaduste 
koondamine ja arutelu, 
täpsustavate andmete 
kogumine, vajadusel 
töötajate kaasamine 
rektoraadi nõupidamisele. 
 


Rektori käskkirjaga 
eelarve kinnitamine ja 
avalikustamine 
siseveebis.  
Eelarve tutvustamine 
infotunnis personalile.  
Vastavalt eelarvele ja 
tegevuskavale kõrgkooli 
tegevuste elluviimine. 


Eelarve jälgimine rektoraadi 
poolt. 
Raamatupidamisaruanne 
rektioraadile,  
vajadusel  muutmine, 
vastavalt aasta jooksul 
toimunud muudatustele. 
Aruandluse esitamine aasta 
aruandes. 


Vastutaja Rektoraat, osakonnajuhatajad ja vastava 
valdkonna töötaja (IT koordinaator, 
arendusspetsialist, teenuste ja koostöö 
koordinaator, raamatukoguhoidja, 
kommunikatsioonijuht) 


Rektoraat Rektor, haldus- ja 
finantsdirektor 


Haldus- ja finantsdirektor 


Näitajad ja 
mõõdikud 


Rektoraadile laekunud tegevuskavad, eelarve 
prognoos tehtud 


Muudatusettepanekud,  
kinnitamiseks valmis eelarve 


Kinnitatud ja  infotunnis 
tutvustatud eelarve 


Aruanne 


Regulaarsus Igal aastal november-detsember Detsember-jaanuar Veebruaris kinnitamine 
ja avalikustamine. 
Täitmine pidevalt. 


Jälgimine 1 kord kvartalis. 
muutmine november-
detsember. Aruanne märtsis. 


Dokumendid 
ja tõendid 


HT ministri käskkiri (iga-aastased eelarvete ja kulude jaotuskavad), eelarve eeskiri, tegevuskavad ja prognoosid, kinnitatud eelarve, 
rektoraadi  protokollid, kassalise täitmise aruanded, raamatupidamise aruanne 
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Majutusteenus 


 


Eesmärk: õppurite ja klientide majutamine  
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Protsessiosad Ühiselamu tingimuste 
tutvustamine 


Majutustoimingud Arvete koostamine ja 
kontrollimine 


Aruandluse 
esitamine 


Tegevused Vajaduse hindamine, võimaluste 
tutvustamine, registreerimislehe või 
taotlusvormi täitmine; 
koha broneerimine, eellepingute 
sõlmimine ja maja tutvustamine 


Lepingute sõlmimine 
(pikaajalised), 
registreerimisvorm (ühekordne 
lühiajaline majutus);  
füüsilise keskkonna tagamine ja 
kontrollimine, 
igapäevaste probleemide 
lahendamine 
 


Lepingu alusel arvete koostamine 
ERPLY programmis, edastamine 
elanikele e-meili teel, võlglastega 
tegelemine, tagatisraha andmete 
edastamine lepingu lõppemisel 


Kokkuvõtete tegemine, 
EHIS- esse andmete 
kandmine 


Vastutaja Asjaajamise spetsialist Asjaajamise spetsialist Asjaajamise spetsialist, 
eelarvestaja 


Asjaajamise spetsialist 


Näitajad ja mõõdikud Registreerimiste arv, eellepingute 
arv 


Lepingute arv, probleemide 
sisuline kokkuvõte 


Üüriarvete arv, võlglaste arv Sissekantud andmed 


Regulaarsus Pidevalt, 1  kord aastas kokkuvõte Pidevalt, 1 kord aastas 
kokkuvõtte tegemine (vajadusel 
tihedamalt)   


1 kord kuus üüriarved, 1 kord 
aastas kokkuvõte; võlglastega 
tegelemine jooksvalt 


Pidevalt, 1 kord aastas 
kokkuvõte 


Dokumendid ja 
tõendid 


Ühiselamu sisekord, tasuliste teenuste määrad, aastaaruanne 
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Dokumentide loetelu 2019 mai seisuga  


 


Juhtimine 


 


Dokumendi nimetus asukoht kinnitus kinnitamise 
aeg 


Kvaliteedikäsiraamat siseveeb Rektori KK 2019 


TTHKK stiiliraamat siseveeb KN 27.01.2016 


TTHKK sümboolika ja selle kasutamise eeskiri siseveeb KN 21.06.2017 


TTHKK auliikme statuut siseveeb/koduleht KN 05.10.2016 


Rektori ametivanne siseveeb KN 31.08.2016 


Rektori ametiraha kandmise kord siseveeb KN 24.08.2006 


Arengukava 2015-2020 siseveeb/koduleht HTM ministri KK 19.06.2015 


Tegevuskava 2018 siseveeb KN 24.01.2018 


TTHKK riigieelarve vahendite ja majandustegevusest laekunud tulu 
kasutamise kord 


siseveeb KN 25.10.2017 


TTHKK eelarve  siseveeb HTM ministri KK 18.02.2019 


TTHKK hankekord siseveeb Rektori KK 26.02.2018 


TTHKK põhimäärus siseveeb HTM ministri KK 24.03.2017 


TTHKK õppe- ja teadusstruktuuri põhimäärus siseveeb Rektori KK 16.10.2018 


TTHKK haldus- ja tugistruktuuri põhimäärus siseveeb Rektori KK 22.05.2017 


TTHKK juhtimissüsteem, rektori asendamine ja volitused, allkirjaõigus siseveeb Rektori KK 04.05.2017 


Pedagoogilise Nõukogu töökord siseveeb Rektori KK 14.06.2017 


TTHKK nõukogu töökord siseveeb KN otsus 25.11.2015 


TTHKK nõukogu valimise ja hääletamise kord siseveeb Rektori KK 03.05.2017 


TTHKK nõukogu kinnitamine siseveeb Rektori KK 31.05.2017 


TTHKK nõunike kogu liikmete kinnitamine  siseveeb HTM ministri KK 28.11.2018 


TTHKK Teadus- ja Arendustegevuse Kolleegiumi töökord siseveeb Rektori KK 16.10.2018 


TTHKK töökeskkonnanõukogu töökord siseveeb Rektori KK 22.06.2017 


 


  



https://siseveeb.nooruse.ee/index.php/item-juh-sumboolika?path=/stiiliraamat_2016.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-sumboolika?path=/symboolika_2017_06_21.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-sumboolika?path=/auliikme_statuut_2016_10_05.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-sumboolika?path=/rektori_ametivanne_2016_08_31.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-sumboolika?path=/rektori_ametiraha_2006_08_24.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-suunanaitajad?path=/arengukava_15-20a_2015_06_30.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-suunanaitajad?path=/2019_tegevuskava.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-eelarvekasutamine?path=/RE_MT_laekunud_vahendite_kasutamine_2017_10_25.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-eelarvekasutamine?path=/RE_MT_laekunud_vahendite_kasutamine_2017_10_25.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-eelarvekasutamine?path=/eelarve_2019.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-hankedokumentatsioon?path=/Hankekord_2018.pdf

https://www.riigiteataja.ee/akt/121032017003?leiaKehtiv

https://siseveeb.nooruse.ee/index.php/item-juh-rektoraat?path=/oppe_ja_teadusstruktuuri_pohimaarus_2018_10_18.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-rektoraat?path=/haldus_ja_tugistruktuuri_pohimaarus_2017_05_01.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-rektoraat

https://siseveeb.nooruse.ee/index.php/item-juh-pedagoogilinenoukogu?path=/pn_tookord_juuni2017.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-korgkoolinoukogu?path=/kn_tookord_2015_11_25.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-korgkoolinoukogu?path=/KN_valimiste_ja_haaletamise_kord_18_04_2017.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-korgkoolinoukogu?path=/KN_kinnitamine_2017.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-korgkoolinounikekogu?path=/Ministri_2018_KK.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-tak?path=/TAK_tookord_2018_10_17.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-tookeskkonnanoukogu?path=/tookeskk_nouk_tookord_2107_06_22.pdf#dokumendid
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Õppetöö ja teadus 


 


Akadeemiline kalender koduleht/siseveeb KN 24.01.2018 


TTHKK õppepraktika kord koduleht/siseveeb Õppeprorektori KK 27.08.2018 


TTHKK õppekorralduseeskiri ÕKE koduleht/siseveeb KN 23.01.2019 


Lõputöö koostamise juhend, kaitsmise ja hindamise kord (BA) siseveeb Õppeprorektori KK 29.08.2014 


Füsioterapeudi ja tervisekaitse spetsialisti õppekavade üliõpilaste 
lõputöö koostamise juhend, kaitsmise ja hindamise kord 


siseveeb Õppeprorektori KK 22.06.2017 


Radioloogiatehniku õppekava üliõpilaste lõputöö koostamise juhend, 
kaitsmise ja hindamise kord 


siseveeb Õppeprorektori KK 28.08.2015 


Õe ja ämmaemanda õppekavade üliõpilaste lõputöö koostamise juhend 
ja kaitsmise kord 


siseveeb Õppeprorektori KK 17.10.2013 


TTHKK laborite, eelkliinilise õppepraktika ruumide ja jõusaali 
kasutamise kord 


siseveeb Rektori KK 20.06.2017 


TTHKK õppekava statuut siseveeb Rektori KK 22.06.2017 


TTHKK kutseõppes riikliku koolitustellimuse välisel õppekohal õppimise 
tingimused ja kord 


siseveeb KN 22.06.2016 


TTHKK vastuvõtueeskiri koduleht/siseveeb KN 02.02.2019 


Varasemate õpingute ja töökogemuse arvestamise (VÕTA) kord 
TTHKKs 


koduleht/siseveeb KN 03.05.2017 


Erialastipendiumi taotlemise, määramise ja maksmise kord siseveeb Õppeprorektori KK 31.08.2018 


TTHKK õpilaste sõidukulude hüvitamise ja maksmise kord siseveeb Rektori KK 19.06.2017 


TTHKK õppurite õppepraktika sõidu– ja majutustoetuse taotlemise ja 
maksmise kord 


siseveeb Õppeprorektori KK 19.01.2016 


TTHKK tulemusstipendiumite määramise ja maksmise kord siseveeb Rektori KK 20.06.2017 


TTHKK vajaduspõhise eritoetuse taotlemise, määramise ja maksmise 
tingimused ja kord 


siseveeb KN 12.06.2017 


Ainekava koostamise seletuskiri siseveeb PN 10.02.2016 


Õe põhiõppe õppekava server/EHIS KN 28.06.2017 


Õe eriala koolituse õppekava  server/EHIS KN 29.11.2017 


Ämmaemanda õppekava server/EHIS KN 28.06.2017 


Bioanalüütiku õppekava server/EHIS KN 14.06.2019 


Tervisekaitse spetsialisti õppekava server/EHIS KN 30.03.2016 


Füsioterapeudi õppekava  server/EHIS KN 25.05.2018 



https://siseveeb.nooruse.ee/index.php/item-ope-akadeemilinekalender

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/Oppepraktika_kord_2018_08_27.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/OKE_2019_01_23.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/kirjalike_toode_koostamise_juhendid/loputoo_juhend_ba_2014_08_29.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/kirjalike_toode_koostamise_juhendid/loputoo_juhend_ft_tk_2017_06_22.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/kirjalike_toode_koostamise_juhendid/loputoo_juhend_ft_tk_2017_06_22.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/kirjalike_toode_koostamise_juhendid/loputoo_juhend_rt_2015_08_28.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/kirjalike_toode_koostamise_juhendid/loputoo_juhend_rt_2015_08_28.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/kirjalike_toode_koostamise_juhendid/loputoo_juhend_am_ode_2019_01_08.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/kirjalike_toode_koostamise_juhendid/loputoo_juhend_am_ode_2019_01_08.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/laborite_praktikaklasside_kasutamine_2017_06_20.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/laborite_praktikaklasside_kasutamine_2017_06_20.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/oppekava_statuut_2017_06_22.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/REV_kord.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/REV_kord.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/Vastuvotueeskiri_2019_20_02.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/vota_kord_2017_05_03.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/vota_kord_2017_05_03.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/oppetoetused_stipendiumid_huvitamised/erialastip_taotlemise_kord_2018_08_31.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/oppetoetused_stipendiumid_huvitamised/opil_soidukulude_huv_kord_2017_06_19.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/oppetoetused_stipendiumid_huvitamised/oppepraktika_soidu_majutustoetus_2016_01_19.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/oppetoetused_stipendiumid_huvitamised/oppepraktika_soidu_majutustoetus_2016_01_19.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/oppetoetused_stipendiumid_huvitamised/tulemusstipendiumi_maaramise_kord_2017_06_20.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/oppetoetused_stipendiumid_huvitamised/vajaduspohine_eritoetus_kord_2017_06_12.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/oppetoetused_stipendiumid_huvitamised/vajaduspohine_eritoetus_kord_2017_06_12.pdf

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/ainekava_2016_02_10_vorm.docx

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces
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Radioloogiatehniku õppekava server/EHIS KN 30.032016 


Terviseteaduse magistriõppekava  server/EHIS KN 23.05.2018 


Radiograafia magistriõppekava  server/EHIS KN 14.05.2019 


Tegevusjuhendajate õppekava server/EHIS KN 30.03.2016 


Lapsehoidja õppekava  server/EHIS KN 29.03.2017 


Massööri õppekava server/EHIS KN 24.10.2018 


Hooldustöötaja õppekava server/EHIS KN 08.10.2014 


Erakorralise meditsiinitehniku õppekava server/EHIS KN 20.02.2019 


TTHKK üliõpilaskonna põhikiri siseveeb KN 01.05.2017 


TTHKK kirjalike tööde vormistamise juhend koduleht/siseveeb Õppeprorektori KK 29.08.2014 


Erasmus+ programmis osalevate üliõpilaste ja äsjalõpetanute ning 
õppejõudude ja töötajate õpirände toetuse 2018. finantseerimisaasta 
projekti määrad 


siseveeb Õppeprorektori KK 11.02.2019 


TTHKK Erasmus + programmi välisvahetuste kord siseveeb Õppeprorektori KK 22.06.2017 


TTHKK raamatukogu kasutamise eeskiri siseveeb Õppeprorektori KK 11.01.2013 


 


Kompetentsikeskus 


 


          


 


 


Haldus ja IT 


 


TTHKK asjaajamiskord siseveeb Rektori KK 19.06.2017 


Arhiiviruumi juurdepääsu ja ohutuse tagamise kord siseveeb Rektori KK 07.06.2017 


Põhitegevusega seotud tasuliste teenuste hüvitamise määrad siseveeb KN 26.09.2018  


E-poe müügitingimused ning privaatsuspoliitika siseveeb Rektori KK 15.11.2016 


TTHKK arvutipargi kasutamise kord siseveeb Rektori KK 15.04.2016 


TTHKK ühiselamu sisekorraeeskiri siseveeb/koduleht Rektori KK 21.06.2017 


Tulekahju korral tegutsemise plaan siseveeb  2016 


Hädaolukorra lahendamise plaan siseveeb Rektori KK 21.06.2017 


 


TTHKK Avatud Kõrgkooli eeskiri siseveeb/koduleht KN 27.09.2017 


TAK liikmete kinnitamine siseveeb Rektori KK 01.09.2018 


TAK töökord siseveeb Rektori KK 16.10.2018 



https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://enda.ehis.ee/avalik/avalik/oppekava/OppekavaOtsi.faces

https://siseveeb.nooruse.ee/index.php/item-opp-koosseisjapohikiri?path=/YE_p6hikiri_2017_05_01.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-ope-oppealaseddokumendid?path=/kirjalike_toode_koostamise_juhendid/kirjalike_toode_vormistamine_2014_08_29.pdf

https://siseveeb.nooruse.ee/index.php/item-tea-erasmus?path=/erasmuse_toetuste_maarad_2019_02_11.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-tea-erasmus?path=/erasmuse_toetuste_maarad_2019_02_11.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-tea-erasmus?path=/erasmuse_toetuste_maarad_2019_02_11.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-tea-erasmus?path=/ErasmusPlus_kord_2017_06_22.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-ope-eeskiri

https://siseveeb.nooruse.ee/index.php/item-hal-asjaajamiskord?path=/asjaajamiskord_juuni2017.pdf

https://siseveeb.nooruse.ee/index.php/item-hal-arhiivieeskiri?path=/arhiiviruumi_juurdepaasu_ja_tagamise_kord_29.06.09.pdf

https://siseveeb.nooruse.ee/index.php/item-hal-tasulisedteenused?path=/Tasulised_teenused_2019_05_29_uued_Lisa_1_2_5.pdf

https://siseveeb.nooruse.ee/index.php/item-hal-tasulisedteenused?path=/e_poe_tingimused_2016_11_15.pdf

https://siseveeb.nooruse.ee/index.php/item-hal-juhendidjastandardid?path=/arvutipargi_kasutamise_kord_2016_04_15.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-hal-tuleohutus?path=/tuleohutusjuhend_koolimajas_ja_yhiselamus_2016.pdf

https://siseveeb.nooruse.ee/index.php/item-hal-kriisijuhtimine?path=/HOLP_2017_06_21.pdf

https://siseveeb.nooruse.ee/index.php/item-kom-avatudkorgkool?path=/Avatud_Korgkooli_eeskiri_2017_09_27.pdf

https://siseveeb.nooruse.ee/index.php/item-juh-tak?path=/TAK_kolleegium.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-juh-tak?path=/TAK_tookord_2018_10_17.pdf#dokumendid





 


 


57 


Personal 


 


Ametijuhendid siseveeb Rektori KK  


TTHKK õppejõudude valimise kord siseveeb KN 03.05.2017 


TTHKK  koosseis alates 01.04.2019 siseveeb Rektori KK 21.05.2019 


TTHKK  õppejõudude koosseis alates 01.aprillist  2019 siseveeb Rektori KK 21.05.2019 


TTHKK ametikohtade täitmine siseveeb Rektori KK 16.05.2017 


TTHKK mitteakadeemilise personali ametikohtadele esitatavad nõuded siseveeb Rektori KK 17.05.2017 


TTHKK korraliste ja külalisõppejõudude kvalifikatsiooninõuded ning 
ametikohale esitatavad nõuded 


siseveeb Rektori KK 03.02.2015 


TTHKK õppejõudude ja teadustöötajate atesteerimise tingimused ja 
kord 


siseveeb Rektori KK 03.05.2017 


Vaba semestri taotlemise ja hüvitise maksmise kord TTHKKs siseveeb KN 03.05.2017 


TTHKK töökorralduse reeglid siseveeb Rektori KK 18.01.2019 


TTHKK laborite, eelkliinilise õppepraktika ruumide ja jõusaali 
kasutamise kord 


siseveeb Rektori KK 20.06.2017 


Kõrgkooli hoonete (õppehoone ja ühiselamu osa) aadressil Nooruse 5 
lahtiolek, valve ja töökorraldus 


siseveeb Rektori KK 20.06.2017 


Akadeemilise personali töökoormuse planeerimine  siseveeb Rektori KK 31.05.2018 


Isikliku sõiduauto ametisõitudeks kasutamise eeskiri siseveeb Rektori KK 08.06.2017 


TTHKK kodulehekülje haldamine siseveeb Rektori KK 21.06.2017 


TTHKK töölepinguga töötajate töö tasustamise juhend siseveeb Rektori KK 22.06.2017 


TTHKK ametikohtade töötasu astmed ja töötasu miinimummäärad  siseveeb Rektori KK 22.06.2017 


Kõrgkooliga mitte töölepingulistes suhetes oleva töötajaga 
käsunduslepingu sõlmimine programmis, projektis, avatud kõrgkoolis, 
õppetegevuses 


siseveeb Rektori KK 13.02.2019 


Kõrgkooliga töölepingulises suhtes oleva töötajaga töö kokkuleppimine 
ja tasustamine programmis, projektis, avatud kõrgkoolis, 
õppetegevuses 


siseveeb Rektori KK 13.06.2017 


Mobiiltelefoni kasutamisel kõrgkooli poolt hüvitatavate kululimiitide 
kehtestamine ja hüvitise väljamaksmise kord 


siseveeb Rektori KK 14.06.2017 


Tartu Tervishoiu Kõrgkooli personali enesetäienduse planeerimise ja 
hüvitise maksmise kord 


siseveeb Rektori KK 07.06.2017 


TTHKK siseveebi haldamine ja kasutamine siseveeb Rektori KK 21.06.2017 



https://siseveeb.nooruse.ee/index.php/item-per-ametijuhendid

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/oppejoudude_valimine_2017_05_03.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/Lisa_1_koosseis21052019.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/Lisa2_21052019.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/ametikohtade_taitmine_2017_05_16.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/mitteak_nouded_17_05_2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/nouded_korraliste_ja_kulalisoppej_kval_2015_02_03.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/nouded_korraliste_ja_kulalisoppej_kval_2015_02_03.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/atesteerimise_kord_2017_05_03.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/atesteerimise_kord_2017_05_03.pdf

https://siseveeb.nooruse.ee/index.php/item-per-personaliplaneerimine?path=/vaba_semester_2017_05_03.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/tookorralduse_reeglid/tookorralduse_reeglid_2019_01_18.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/laborite_praktikaklasside_kasutamine_2017_06_20.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/laborite_praktikaklasside_kasutamine_2017_06_20.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/tookorralduse_reeglid/hoone_avatus_valve_2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/tookorralduse_reeglid/hoone_avatus_valve_2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/tooaja_planeerimine/Akad_personali_took_plan_2018_05_30_PN.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/isikliku_soiduauto_hyvitis_eeskiri_mai2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/kodulehe_haldamine_2017_06_21.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/too_tasustamise_juhend_2017_06_22.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/lisa_1_tootasu_maarad_2017_06_22.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/mittetoolep_too_kokku_leppimine_2019.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/mittetoolep_too_kokku_leppimine_2019.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/mittetoolep_too_kokku_leppimine_2019.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/toolepingulises_suhtes_kokkuleppimine_juuni2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/toolepingulises_suhtes_kokkuleppimine_juuni2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/toolepingulises_suhtes_kokkuleppimine_juuni2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/mobiilid_juuni2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/mobiilid_juuni2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/personali_enesetaiendus_mai2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/personali_enesetaiendus_mai2017.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/siseveebi_haldus_kasutamine_2017_06_21.pdf
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TTHKK töölähetuse eeskiri siseveeb Rektori KK 18.01.2019 


TTHKK töötajate motiveerimise ja tunnustamise kord siseveeb Rektori KK 28.01.2019 


Töökeskkonna nõukogu liikmed siseveeb Rektori KK 16.12.2016 


TTHKK Töökeskkonnanõukogu töökord siseveeb Rektori KK 22.06.2017 


Töötervishoiu ja tööohutuse kord TTHKKs siseveeb Rektori KK 22.06.2017 


Töötervishoiu ja tööohutuse sissejuhatav juhend siseveeb Rektori KK 22.06.2017 


TTHKK töötervishoiu ja tööohutusalase väljaõppe ja täiendõppe kord siseveeb Rektori KK 22.06.2017 


Isikukaitsevahendite valimise, väljastamise ja kasutamise kord siseveeb Rektori KK 22.06.2017 


Laboris töötamise ohutuseeskiri siseveeb Rektori KK 17.10.2018 


Ohutusjuhend elektrikäsimasinatega töötamisel siseveeb Rektori KK 22.06.2017 


Ohutusjuhend koristajale siseveeb Rektori KK 22.06.2017 


Ohutusjuhend kuvariga töötamisel siseveeb Rektori KK 28.01.2019 


Vere ja teiste potentsiaalsete nakkusohtlike materjalidega levivate 
infektsioonide vältimise ja kokkupuutejuhtumi järgse tegutsemise 
juhend 


siseveeb Rektori KK 28.11.2012 


Raskuste käsitsi teisaldamise ohutusjuhend siseveeb Rektori KK 10.09.2012 


Ohutusjuhend töötamiseks redelitel, treppredelitel, töölavatsitel ja 
tööplatvormidel 


siseveeb Rektori KK 10.09.2012 


Prillide kompenseerimine kuvariga töötajatele siseveeb Rektori KK 17.01.2018 


 


 


          Koostanud Maiken Jaanisk 



https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/toolahetuse_eeskiri_jaanuar2019.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tookorraldus?path=/toimingute_juhised/MOT_pakett_2019_UUS.pdf

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/tookeskkonna_noukogu_2016_12_16.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/tookeskk_nouk_tookord_2107_06_22.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/tootervish_ja_tooohutuse_kord_2017_06_22.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/sissejuhatav_juhend_2017_06_22.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/valjaoppe_taiendoppe_kord_2017_06_22.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/isikukaitsevahendite_kord_2017_06_22.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/laboris_tootamise_ohutuseeskiri_2018.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuh_el.masinategatoot_2017_06_22.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuhend_koristajale220617.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuhend_kuvariga_2019_1_18.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuhend_nakkusohtlikud_materjalid_2012_11_28.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuhend_nakkusohtlikud_materjalid_2012_11_28.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuhend_nakkusohtlikud_materjalid_2012_11_28.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuhend_raksuste_kasitsi_teisaldamine_2012_09_10.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuhend_redel_trepp_platvorm_2012_09_10.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/ohutusjuhendid/ohutusjuhend_redel_trepp_platvorm_2012_09_10.pdf#dokumendid

https://siseveeb.nooruse.ee/index.php/item-per-tootervishoid?path=/prillide_kompenseerimine_2018_01_18.pdf#dokumendid
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ADOPTED by 


the Rector’s Directive  


no. 1.1-1/41-2018 


16 October 


 


Rules of procedure for research and development board of Tartu Health Care College 


 


General provisions 


1. The rules of procedure for the research and development board (“the board”) of Tartu Health 


Care College (“the college”) is established based on the statutes of the study and research 


structure of Tartu Health Care College. 


2. Membership of the board is formed of members of the study and research structure in 


collaboration of the rector, the vice rector for academic affairs and the heads of study 


departments, and approved by a rector’s directive. Each higher education curriculum is 


represented in the board. 


3. The board’s fields of activity: 


3.1. coordination of research and development activities of the college; 


3.2. provision of input to the research and development domains in the development 


plan and activity plan of the college; 


3.3. aggregation of the results of research and development projects; 


3.4. counselling on the preparation of research and development projects and 


following their implementation; 


3.5. guiding interdisciplinary collaboration in the research and development activity 


of the college; 


3.6. guiding the organisation of scientific conferences of the college and the 


publication of the collection of research articles. 


 


Management and organisation of work of the board 


4. The chair of the board is elected for two years from among the members of the board, 


5. The working procedure of the board is a meeting. Board meetings are planned or 


extraordinary. Planned meetings take place at least twice per semester according to the 


schedule adopted in the spring semester for one academic year. The chair draws up an 


agenda for a meeting and delivers it to the invited persons a week before the meeting.  


6. Planned meetings are called and led by the chair of the board or if the chair is absent, by a 


member of the board designated by the chair.  


7. An extraordinary meeting is called by the chair of the board and the board members are 


informed of an extraordinary meeting at least one working day in advance. 


8. Meetings may be conducted by using modern communication means. 


9. The board has a quorum if at least 50% of the board members participate in the meeting. If a 


meeting does not have a quorum, the chair of the board calls a new meeting at the earliest 


possible moment. 


10. All decisions of the board are made by open voting with a simple majority of votes, unless 


otherwise provided by these rules of procedure. The board members have no right to remain 
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undecided in the voting procedure, excluding the cases when a board member is in a 


responsible position.  


11. The minutes of board meetings are taken, and the technical secretary elected by the board 


compiles the minutes within two working days from the day after the meeting and delivers 


them to board members. A board member has two working days to supplement the 


decision(s). 


12. The minutes are approved by the chair of a meeting within three working days from the acts 


described in point 11 by signing the minutes in the document management system of the 


college. 


13. Decisions of the board are available in a public folder of the board on the college server. 


 


Submission and proceeding of conceptual designs for research and development projects 


14. A conceptual design for a project is submitted electronically to the board at least two weeks 


before a planned meeting of the board organised twice a year according to the approved 


schedule. A conceptual design for a project has to be approved by the head of department 


(Annex 1). 


15. Submitted conceptual designs for a project are reviewed by the board and their conformity 


with the development trends of the college is evaluated in collaboration with the heads of 


curriculum departments. 


 


Aggregation of research and development projects data 


16. The responsible manager of a research or development project conducted in the college 


delivers project data to the chair of the board in the format of a table (Annex 2) once a year 


by 1 December. 


17. In case of projects lasting more than 15 months or finished projects, the responsible manager 


of a project submits an interim report or the final report (according to Annex 2) to the chair 


of the board, once a year by 1 December. 


 


Rights and obligations of board members 


18. A member of the board has the right to 


18.1. make proposals about the agenda of a meeting at least 24 hours in advance; 


18.2. be elected as a representative of the board to committees and work groups 


of other associations, authorities and organisations; 


18.3. make proposals to the chair to invite guests and experts to attend the board 


meeting. 


19. A member of the board has the obligation to 


19.1. participate in the board meetings;  


19.2. follow the rules of procedure for the board; 


19.3. study the materials related to the agenda before the meeting; 


19.4. participate in voting procedures; 


19.5. organise the introduction of the board decisions on curricula. 


 


Implementing provisions 


20. These procedure rules will take retroactive effect of 1 September 2018.   








2018 2019 


Sept Okt Nov Dets Jaan Veeb Märts Aprill Mai Juuni Juuli Aug 


2.10–10.10 Eneseanalüüsi 
läbiviimise protsessi arutelu 
rektoraadis, PN-is ja osakondades. 
Ajakava kinnitamine. 


12.07 Dokumendi esitamine  
EKKA-le 


01.10.2018–31.01.2019 
Kõrgkooli protsesside ja õppekavade eneseanalüüsi 
läbiviimine 01.02.–24.04.2019 


Töö dokumendi esimese 
versiooniga 


Dokumendi täiendamine 
Rektoraat, PN, KN 


24.04.– 31.05.2019 


Institutsionaalse akrediteerimise eneseanalüüsi aruande koostamine 


Sept Okt Nov Dets 


4.02 Ühisseminar kõrgkooli personalile  


24.04 I lugemine  - rektoraat, PN, KN, kvaliteedijuht, eksperdid, nõunike kogu esindaja 


01.06.–12.07.2019 
 Tõlkimine, kujundamine,  
parandused 


06.05 eestikeelse dokumendi  avalikustamine lugemiseks 
kõikidele kõrgkooli liikmetele, KN-ile, PN-ile, EKKA-le 


15.–17.10  
Komisjoni külastus 


27.05 Dokumendi täiendamine 
KN, PN, rektoraat 


13.09 EKKA ja kõrgkooli esindajate  
ühisseminar 


27.02 I arutelu PN-is 


27.03 II arutelu PN-is 


14.06 KN-is kinnitamine 
Seminar koostööpartneritega 
Esitamine nõunike kogule 


31.01 Eneseanalüüsi esmase versiooni tähtaeg 


EKKA – Eesti kõrg- ja kutsehariduse kvaliteediagentuur 
PN – Pedagoogiline nõukogu 
KN – Kõrgkooli nõukogu 


Vastutajad 
1. Eneseanalüüs standardite lõikes ja aruande koostamine: 
 U. Preeden – ptk 1, 3.1, 3.3, 3.11; 
 K. Viitkar – ptk 1, 2, 3.4–3.9, 3.12, 4.1–4.4; 
 E. Kruuse – ptk 3.2; 
 M. Jaanisk – ptk 1, 3.2, 3.3; 
 A-L. Tamm – ptk 4.1; 
 Z. Läänelaid – ptk 4.2; 
 S. Hinno – ptk 4.3; 
 T.Uusma – ptk 4.4; 
 E. Müür – ptk 3.10; 
2. Peatükkide koondamine tervikdokumendiks – K.Viitkar, G.Dreyersdorff 
3. Tagasiside kõrgkooli personalilt, koostööpartneritelt, EKKA-lt – K.Viitkar, U.Preeden 
4  Aruande täiendamine, vormistamine – K.Viitkar, U.Preeden, G.Dreyersdorff 
5. Aruande tõlkimine – T.Kukkes, G.Dreyersdorff 
6. Aruande esitamine EKKA-le – U.Preeden, K.Viitkar 
7. Hindamiskomisjoni külaskäigu ettevalmistamine – K.Viitkar, G.Dreyersdorff 
  
 


6.05 Eestikeelse  
dokumendi valmimise  
tähtaeg 








Teenused kogukonnale 2014-2018
Tabel 1. Koostöö asutuste ja ettevõtetega


Tabel 2. Koostöö lasteaedadega


Tabel 3. Koostöö üldhariduskoolidega ja gümnaasiumitega


Tabel 4. Terviseteadlikkuse õpitoad


Tabel 1. Koostöö asutuste ja ettevõtetega


Aasta Toimumise koht Teenus


2014 SA Teaduskeskus AHHAA Teadlaste Öö Festival


2014 SA Teaduskeskus AHHAA


Teadmiste värav (ülikoolide ja koolide vahelise õpilaste 


uurimuslike tööde toetamine)


2014 SA Teaduskeskus AHHAA Terviseteadliku hoiaku kujundamise alane koostöö


2014 SA Teaduskeskus AHHAA Titepäev


2014 Eesti Maaülikooli Spordiklubi Terviseteadliku hoiaku kujundamise alane koostöö


2014 Eesti Õdede Liit Terviseteadliku hoiaku kujundamise alane koostöö


2014 Lille maja noortekeskus Terviseteadliku hoiaku kujundamise alane koostöö


2014 SA Tartu Kiirabi Terviseteadliku hoiaku kujundamise alane koostöö


2014 Tartu Linnavalitsus (tervishoiuosakond) Terviseteadliku hoiaku kujundamise alane koostöö


2014 Tartu Maavalitsus Terviseteadliku hoiaku kujundamise alane koostöö


2014 Eesti Karjäärinõustajad, Eesti Töötukassa, SA Innove


Teemanädala Terve Karjäär raames õpituba ,,Kontoriroti 


kiirabi füüsiliste vaevuste vältimiseks ja vähendamiseks“.


2014 Eesti Maaülikool Maaülikooli hügieenipäev lastele


2014 Eesti Õdede Liit ja SA TÜK Tervisenäitajate testimine


2014 Kodukotuse päevakeskus


Südametervisepäev Kodukotuse päevakeskuses. 


Tervisenäitajate testimine.


2014 Konguta ja Puhja vallad


Konguta ja Puhja valla südametervisepäeval osalejate 


tervisenäitajate testimine


2014 Kõrgkool


Tartu linna loodusainete õpetajate koolituses osalejate 


tervisenäitajate testimine


2014 Kõrgkool ja Eesti Õdede Liit Tervislik Neljapäev (diabeet)


2014 Kõrgkool ja Eesti Õdede Liit Tervislik Neljapäev (eakate tervisemured).


2014 Kõrgkool ja Eesti Õdede Liit


Tervislik Neljapäev (hingamisteede haigustega seotud 


probleemid).


2014 Kõrgkool ja Eesti Õdede Liit Tervislik Neljapäev (kiiret sekkumist vajavad mured).


2014 Kõrgkool ja Eesti Õdede Liit Tervislik Neljapäev (kurgu-, nina-, kõrvahaigused).


2014 Kõrgkool ja Eesti Õdede Liit Tervislik Neljapäev (laste vigastused).


2014 Kõrgkool ja Eesti Õdede Liit Tervislik Neljapäev (turvaliselt suvele vastu).


2014 Kõrgkool ja Eesti Õdede Liit Tervisliku Neljapäeva sari


2014 Mereakadeemia Mereakadeemia tervisepäeval osalejate tervisetestimine


2014 Muu Kartulitrükifestivalil töötuba PIND (haavad, kätepesu jm)


2014 Põlva Puuetega Inimeste Päevakeskus


Tervisenäitajate testime Põlva Puuetega Inimeste 


Päevakeskuses


2014 Tartu linn Rahvusvahelisel õdede päeval Raeplatsis õpituba


2014 Tartu linn Südamenädal


2014 Tartu linn


Tartu linna 10. tervisekõnnipäeval osalejate 


tervisekontroll


2014 Tartu linn Tartu linna eakate Terviseolümpia


2014 Tartu linn Tartu linna tervisekonverents


2014 Tartu linn Tervisenäitajate testimine (Tartu linna tervisekonverents)


2014 Tartu linn Tervisenäitajate testimine (Tartu linna tervisekõnnipäev
2014 Tartu linna eakad Tervisenäitajate testimine (eakate terviseolümpia)


2014 Tartu Puuetega Inimeste Koda


Südametervisepäev Tartu Puuetega Inimeste Kojas. 


Tervisenäitajate testimine.


2014 Tartu Päevakeskused Südametervisepäevad


2014 Tervise Arengu Instituut Tervisenäitajate testimine (Südamenädal)


2014 Tähtvere Päevakeskus


Südametervisepäev Tähtvere päevakeskuses. 


Tervisenäitajate testimine


2014 TÜ kultuuriklubi TÜ kultuuriklubi perepäeval esmaabiõpetus


2014 TÜ Teaduslaager TÜ Teaduslaagri anatoomia-füsioloogia õpituba.







2014 Valga Suhkruhaigete Selts


Valga Suhkruhaigete Seltsi liikmete tervisenäitajate 


testimine


2014 Vara vald


Vara kogukonnakeskuses Tartu maakonna auväärses eas 


elanike III ohutuspäeval tervisenäitajate testimine


2014 SELL üliõpilasmängud SELL üliõpilasmängud Medical Teami vabatahtlikud


2014 Tartu Linnamaraton Tartu Kiirabi abipersonal


2014 Tartu Sügisjooks Tartu Kiirabi abipersonal


2014 Kõrgkool


naine24.ee nõuanderubriik - Nõustamine küsimused-


vastused vormis


2014 Kõrgkool Nõustamine ergonoomika teemadel


2014 Tartu linn ja maakond


Tartu linna ja maakonna karjäärikoordinaatorite 


õppepäeva loeng.


2014 KIK KIKi tervisekeskkonna projekti õppepäev


2014 Tartu kõrgkoolid


Tartu kõrgkoolide üliõpilaste tasuta HIV ja hepatiitide 


testimine tervishoiuosakonna rahastamisel.


2014 Tartu laste Turvakeskus Tartu Laste Turvakeskuses alkoennetus, sidumisõpetus


2014 Riigikohus Riigikohtu liikmete tervisenäitajate testimine


2015 SA Teaduskeskus AHHAA Titepäev


2015 SA Teaduskeskus AHHAA Teadlaste Öö Festival


2015 SA Teaduskeskus AHHAA Terviseteadliku hoiaku kujundamise alane koostöö


2015 Eesti Töötukassa Terviseteadliku hoiaku kujundamise alane koostöö


2015 Eesti Vähiliidu mammograafiabuss Terviseteadliku hoiaku kujundamise alane koostöö


2015 Eesti Õdede Liit Terviseteadliku hoiaku kujundamise alane koostöö


2015 Lille Maja noortekeskus Karjääripäeval õe kutseala tutvustamine ja õige 


2015 Lille maja noortekeskus Terviseteadliku hoiaku kujundamise alane koostöö


2015 Mustika Keskus Terviseteadliku hoiaku kujundamise alane koostöö


2015 Tartu Linnavalitsus (tervishoiuosakond) Terviseteadliku hoiaku kujundamise alane koostöö


2015 Tartu Maavalitsus Terviseteadliku hoiaku kujundamise alane koostöö


2015 Tartu Näitused Terviseteadliku hoiaku kujundamise alane koostöö


2015 Eesti Õdede Liit ja SA TÜK Tervisenäitajate testimine


2015 Karlova linnaosa


TÕNi nädala raames Karlova-Ropka raamatukogu 


klientide tervisevõimlemine


2015 Konguta kogukonnakeskus


Loeng ja tervisenäitajate testimine ja loeng "Elu mõte 


hoiab tervist"


2015 Kõrgkool ja Eesti Õdede Liit


Tervislik Neljapäev 6 „Kevadele ja päikestele vastu - 


kuidas hoida oma nahka?“


2015 Kõrgkool ja Eesti Õdede Liit


Tervislik Neljapäev 4 „Insult - miks on kiire? Kuidas tulla 


toime uriinipidamatusega?"


2015 Kõrgkool ja Eesti Õdede Liit Tervislik Neljapäev 7 „Kuidas toimida vigastuste korral“


2015 Kõrgkool ja Eesti Õdede Liit Tervislik Neljapäev 3 „Kuidas ennetada grippi“


2015 Kõrgkool ja Eesti Õdede Liit


Tervislik Neljapäev 5 „Mida tasuks teada 


silmahaigustest?“


2015 Kõrgkool ja Eesti Õdede Liit Tervisliku Neljapäeva sari


2015 Luunja Vald Tervispäeval osalejate tervisenäitajate testimine.


2015 Mustika Keskus Tervisepäeval osalejate tervisenäitajate testimine


2015 Nõo vald Nõo valla lastekaitsepäeval elustamisõpetus Tervisetelgis


2015 SA Tartu Vaimse Tervise Keskus. Klientide esmaabiõpetus


2015 Tartu linn Lastekaitsepäeval kesklinnas tervisetegevused


2015 Tartu linn Rinnavähi ennetamisepäev ja mamograafiabuss


2015 Vara vald


Vara kogukonnakeskuses tervisenäitajate testimine ja 


loeng "Elu mõte hoiab tervist"


2015 Maamess Esmaabi osutamine


2015 Tartu linn


Tartu linna 3 kooli Südamerütm jooks ümber Anne kanali. 


Esmaabi osutamine.


2015 Tartu Linnamaraton Tartu Kiirabi abipersonal


2015 Tartu Sügisjooks Tartu Kiirabi abipersonal







2015 Kõrgkool Noortele suunatud vestlusringid "Infoaken noortele"


2015 Kõrgkool


Titepäev - Loengud, ultraheliuuring, 


ämmaemandustoimingud


2015 Kõrgkool


Beebipapude (137 paari) üleandmine SA TÜK 


sünnitusosakonnale


2015 Kõrgkool


Jõuluannetustena kogutud raha üleandmineSA TÜK 


Lastefondile


2015 Põlva linn Põlvamaa keeleõpetajate õppekäik


2015 Tartu linn


Tartu Kevadpäevade töötuba "Kus üminat, seal suminat!" 


tervisekaitse spetsialisti õppekava, mõõteriistade ja 


tegevuste tutvustamiseks


2015 Riigikohus Töötajate esmaste tervisenäitajate testimine


2015 UPM-Kymmene Otepää AS Töötajate tervisenäitajate testimine


2016 SA Teaduskeskus AHHAA TTHKK õpitoad Vanavanemate päeval


2016 SA Teaduskeskus AHHAA Teadlaste Öö Festival


2016 SA Teaduskeskus AHHAA Terviseteadliku hoiaku kujundamise alane koostöö


2016 Eesti Akadeemiline Spordiliit Terviseteadliku hoiaku kujundamise alane koostöö


2016 Eesti Õdede Liit Terviseteadliku hoiaku kujundamise alane koostöö


2016 Tartu Linnavalitsus (tervishoiuosakond) Terviseteadliku hoiaku kujundamise alane koostöö


2016 Tartu Maavalitsus Terviseteadliku hoiaku kujundamise alane koostöö


2016 Tartu


Kilpnäärme ja kõhuorganite uuringupäev UH spetsialisti 


õppe raames


2016 Eesti Õdede Liit ja SA TÜK Tervisenäitajate testimine


2016 Elva linn Elva Väepäevade terviseteemalised õpitoad


2016 Kalda Päevakeskus Loeng insuldist ja elust pärast insulti Kalda päevakeskuses


2016 Kõrgkool


Tervislikud neljapäevad Kuidas hoida oma vaimset 


tervist?


2016 Kõrgkool 205 head tegu elanikkonnale


2016 Kõrgkool


Tervislikud neljapäevad Kirurgiliste haigetega seotud 


probleemid


2016 Kõrgkool


Tervislikud neljapäevad Kuidas hoolitseda oma lähedaste 


eest?


2016 Kõrgkool Tervislikud neljapäevad Kuidas ennetada vähki?


2016 Kõrgkool


Tervislikel Neljapäevadel viidi linnakodanikele läbi 


seminari "Rinnavähi varajane avastamine"


2016 Kõrgkool


Tervislikel Neljapäevadel, Teadlaste ööl ja lahtiste uste 


päeval viidi läbi seminar "Meditsiiniline ioniseeriv kiirgus 


2016 Kõrgkool ja Eesti Õdede Liit Tervisliku Neljapäeva sari


2016 Kõrgkooli ja TÜ Kliinikumi koostöös


Vestlusring lapsevanematele „Kas müüdid takistavad 


rinnaga toitmist?“ 


2016 Luunja Vald Tervisepäeval osalejate tervisenäitajate testimine


2016 Mustika Keskus Tervisepäev


2016 Põlva Päevakeskus teabepäev eakate vaimse tervise teemadel


2016 SCULT Fest Inspiratsioonipäev Tallinnas esmaabi õpetamine 


2016 Tartu Annelinna Prismas Esmaabi ja kätehügieeni õppepäev 


2016 Tartu Hansa Kooli, Tartu Kiirabi ja TTHKK koostöös Kampaania „Lapsed päästavad elusid“ 


2016 Tartu Liivalaia Hooldekodu klientide liikumistund


2016 Tartu Mänguasjamuuseum Perepäev koos laste kätehügieeni õppetegevusega


2016 EASLi XVII Üliõpilaste Suvemängud Esmaabi osutamine 


2016 Tartu Linnamaraton Tartu Kiirabi abipersonal


2016 Tartu Sügisjooks Tartu Kiirabi abipersonal


2016 Tartu Tudengimaraton Tartu Kiirabi abipersonal


2016 Kõrgkool


Tallinnas rahvusvahelise bioanalüütikute päeva loeng 


„Inimene kui loomaaed“


2016 Kõrgkool Perekooli loeng „Uue ilmakodanikuga kodus“


2016 Kõrgkool Omastehooldajate teabepäev kõrgkoolis


2016 Kõrgkool


Tartus bioanalüütikute päeva laboratoorne 


seitsmevõistlus „Labori superstaar“


2016 Kõrgkool Perekooli loeng „Leebe perekasvatamise algus“







2016 Kõrgkool Põnevad vestlused FT vilistlastega


2016 Kõrgkool Kõrgkooli doonoripäev


2016 Kõrgkool Perekooli loeng „Kui kõik ei lähe oodatult…“


2016 Kõrgkool Perekooli loeng „Positiivne lapseootus“
2016 Kõrgkool Perekooli loeng „Uus algus – füsioloogiline taastumine ja 


2016 Kõrgkool Kõrgkooli doonoripäev


2016 Kõrgkool Perekooli loeng „Sünni ime“


2016 Kõrgkool Perekooli loeng „Rinnapiim on Sinu lapsele parim“


2016 Kõrgkool Põnevad vestlused FT vilistlastega 


2016 Kõrgkool


Loengud, UH ja röntgeni demonstratsioonuuringud ja 


ringkäigud ahvusvahelise radioloogiatehnikute päeva 


raames


2016 Kõrgkool Perekooli loeng „Leebe perekasvatamise algus“


2016 Kõrgkool


Digitaalse imikukaalu üleandmine TÜ naistekliiniku 


perekeskusele


2016 Põlva Kõrgkooli tutvustamine Põlvas Rotary klubis
2016 Pärnu Haigla  Pärnu Haigla Karjääripäev


2016 ERÜ erialaraamatukogud Osalejatele loeng ja Fitness-näitajate määramine


2016 Finnair Töötajate tervisenäitajate testimine


2016 Hanza Mechanics Töötjate tervisetestimine


2016 Kuperjanovi Jalaväepataljonis Ajateenijate hügieeni jälgimine metsas ja kasarmus


2016 Maksu- ja Tolliamet Töötajate tervisenäitajate testimine 


2016 MTÜ EPITÜ liikmed Koolituspäev 


2016 Postimees Personali tervisetestimine


2016 Politsei- ja Piirivalveamet Tartu büroo töötajate ergonoomika töötuba


2016 Politsei- ja Piirivalveamet Tartu büroo töötajate esmaste tervisenäitajate testimine


2017 SA Teaduskeskus AHHAA


SPARKS projekti meditsiiniteemaline arutlustöötuba - 


eutanaasia


2017 SA Teaduskeskus AHHAA Teadlaste Öö Festival


2017 Eesti Õdede Liit Terviseteadliku hoiaku kujundamise alane koostöö


2017 EENA Tartu Klubi Pannkoogipäev Kätehügieen


2017 Eesti Autismiühing RV Autismipäev Tartu Tervishoiu Kõrgkoolis


2017 Eesti Õdede Liit Tervisepäevad linnakodanikele (kord kvartalis)


2017 Eesti Õdede Liit ja SA TÜK Tervisenäitajate testimine


2017 Eriolümpia Eesti Ühendus Kätepesu ja suuhügieeni koolitus


2017 Eriolümpia Eesti Ühendus Tervisenäitajate testimine ja kehakoostise mõõtmine


2017 Eriolümpia Eesti Ühendus Tervisenäitajate testimine ja kehakoostise mõõtmine


2017 Eriolümpia Eesti Ühendus Tervisenäitajate testimine ja kehakoostise mõõtmine


2017 Eriolümpia Eesti Ühendus Tervisevõimlemine


2017 Haridutehnoloogid Fitnesskaalumine


2017 Konguta vald AED ja taaselustamine (Konguta Vallapäev)


2017 Kõrgkool Massaažituba - massaažiõpe elanikkonnale


2017 Kõrgkool Sinu käed päästavad elu - elustamine ja AED


2017 Kõrgkool Terviseteadlikkuse õpipäev


2017 Kõrgkool Terviseteadlikkuse õpipäev


2017 Kõrgkool Terviseteadlikkuse õpipäev


2017 Rakvere Rahvaaed Eesti Reumaliidu Käimispäev - kehakoostise määramine


2017 SA TÜK


Tervisepäev elanikkonnale - kolesterool ja vedelik sinu 


kehas


2017 SA TÜK


Tervisepäev elanikkonnale: "Vitamiinide 


saamisvõimalused"


2017 SA TÜK Tervisepäevad linnakodanikele (kord kvartalis)


2017 Tartu linn "Sinu käed päästavad elu" aktsioonis osalemine







2017 Tartu linn


Esimese Koolikella Jooks - tervisetegevused, AED, 


koolituste tutvustamine


2017 Tartu linn Kuidas päästa elu - EMT elustamiskursus elanikkonnale


2017 Kõrgkool Rahvusvaheline radioloogiapäev - avalik loeng


2017 Kõrgkool Rinnavähi ennetamise seminarid (4 korral)


2017 Kõrgkool Tasuta koolitus koolide siseõhukvaliteedi kohta


2017 Kõrgkool Teabepäev "Ausalt ja avameelselt alkoholist"


2017 Kõrgkool


Ülemaailma tervisliku toitumise päeva tähistamine, 


ettekanded (Erik Orgu, Inga Villa, Diana Mogiš)


2017 Kõrgkool


Ülemaailmse veredoonorluse päeva tähistamine - 


võimalus annetada verd 


2017 Kõrgkool Heategevuslik jõululaat


2017 Finnair Tervisenäitajate testimine ja loeng


2017 Hanza Mechanics Tervisenäitajate testimine ja kehakoostise mõõtmine


2017 Tartu Vangla Esmaabiõpe


2017 TÜ Loodusmuuseum Esmaabiõpe


2018 SA Teaduskeskus AHHAA Teadlaste Öö Festival


2018 Kõrgkool Tervisepäev elanikkonnale


2018 MTÜ Elu Nimel


Elustamisõpe, kinesioteipimine, õppekavadetutvustamine 


(Roosa Lindi jooks)


2018 SA TÜK Tervisepäev elanikkonnale


2018 SA TÜK töötajad, tudengid Tervisepäev


2018 Tartu linna eakad


Eakate päeva tähistamine - tervisenäitajate mõõtmised, 


loeng


2018 Valguta Maanaiste Selts Tervisenäitajate testimine


2018 Maamess Esmaabi osutamine


2018 TÜ Üliõpilasmaja Esmaabi tagamine (Gaudeamus festival)


2018 Kõrgkool Heategevuslik jõululaat


2018 Tartu Kohtumaja Fitnesskaalumine


2018 Tartu Kohtumaja Tervisenädal Elustamise töötoad ja kehakoostise määramine


2018 Tartu Kohtumaja Tervisenädal Loeng-seminar "Tervislik toitumine"


2018 Tartu Kohtumaja Tervisenädal Nutridatat tutvustav töötuba


2018 Tartu Kohtumaja Tervisenädal Tööergonoomika, töökohtade hindamine







Tabel 2. Koostöö lasteaedadega


Aasta Lasteaed Teenus Osalejate arv 


2014 Klaabu lasteaed Koolieelikute esmaabiõpetus 26


2014 Klaabu lasteaed


Kogemusõppetund esmaabist: väikese haava 


puhastamine ja sidumine, stabiilsesse küliliasendisse 


panek elustamisnukuga tutvumine ja elustamisvõtte 30


2014 Kuuste lasteaed-algkool Esmaabiõpetus 10


2014 Valguta lasteaed-algkool Esmaabiõpetus 12


2014 Helliku lasteaed Kätepesuõpetus 20


2014 Meelespea lasteaed Perepäeval töötuba pisikutest ja õigest kätepesust 40


2014 Nõo lasteaed Kätepesuõpetus 25


2014 Tähtvere lasteaed Kätepesuõpetus 22


2014 Kõrveküla lasteaed


Liikumismängudega terviseprojekt ,,Eelkooliealiste laste 


vähene teadlikkus puu- ja juurviljade kasulikkusest“ 40


2014 Lohkva lasteaed Töötajate tervisenäitajate testimine 10


2014 Midrimaa lasteaed Kätepesuõpetus ja tervisliku toitumise õpetus 25


2015 Klaabu lasteaed Esmaabiõpetus 20


2015 Kambja lasteaed Esmaabiõpetus 15


2015 Tartu Käopesa lastekodu Kätepesuõpetus 15


2015 Sipsiku lasteaed Hambapesuõpetus 15


2015 Ristikheina lasteaed Hambapesuõpetus 15


2015 Tartu Eralasteaed Tupsik Hambapesuõpetus 20


2015 Helliku lasteaed Elamustuur 20


2015 Räpina Vikerkaare lasteaed Kogemusõpe tund ,,Millest koosneb keha?" 15


2015 Tartu Tõrukese lasteaed Loeng ,,Lapse teadlik toitumine" 25


2015 Karoliine lasteaed Loeng ,,Ohutu tee ületamine“ 20


2015 Karoliine lasteaed Perede spordipäev 55


2015 Lasteaiad Töötajate tervisenäitajate testimine 60


2015 Lohkva lasteaed Töötajate tervisenäitajate testimine 10


2015 Luunja lasteaed Töötajate tervisenäitajate testimine 12


2015 Tartu Karoliine lasteaed


Piimatoodete osatähtsus tervislikul toitumisel, laste 


kätehügieen, tervisliku toiduga terveks ja tugevaks, laste 


vähene liikumine vanuses 25


2016 Helika Lasteaed Esmaabiõpetus 22


2016 Tartu Kesklinna Lastekeskus Esmaabiõpetus 15


2016 Kannike lasteaed Kätehügieeni õppepäev 15


2016 Põlva Lepatriinu lasteaed Kätehügieeni õppepäev 20


2016 Tartu Kesklinna Lastekeskus Kätehügieeni õppepäev 15


2016 Tartu Lasteaed Naerumaa Kätehügieeni õppepäev 25


2016 Tartu Lehelinnu Lasteaed Kätehügieeni õppepäev 25


2016 Annike lasteaed Hambapesuõpetus 22


2016 Kivikese lasteaed Hambapesuõpetus 24


2016 Lasteaed Annike Hambapesuõpetus 24


2016 Tähtvere Lasteaed Hambapesuõpetus 46


2016 Varstu Lasteaed Käte- ja hambahügieeni õppepäev 36


2016 Sireli Lasteaed Tutvumine tervishoiu ametitega 24


2016 Lasteaed Siilike Loeng soola sisaldusest toidus ja selle mõjust tervisele 15


2016 Tartu Annikese Lasteaed Laste rühiõpetus 25


2016 Lasteaed Kannike Tervisliku toitumise õpituba 24


2016 Maarjamõisa lasteaed Tervisliku toitumise õpituba 24


2016 Meelespea lasteaed Südameõpetuse aktiivtund 82


2016 Lohkva Lasteaed Töötajate tervisenäitajate testimine 22


2016 Meelespea lasteaed Kätehügieeni õppepäev ja õe töö tutvustamine 24


2016 Tartu Kesklinna Lastekeskus Hamba- ja kätepesuõpetus 36


2017 Luunja Midrimaa Lastead Esmaabiõpetus 20


2017 Meelespea Lasteaed Esmaabiõpetus 20


2017 Sillamäe Lasteaed Pääsupesa Esmaabiõpetus 22


2017 Lähte Lasteaed Kätehügieeni õppepäev 48


2017 Tartu Lasteaed Rukkilill Kätehügieeni õppepäev 25


2017 Pääsupesa Lasteaed Kätehügieeni õppepäev 14


2017 Ristikheina lasteaed Kätehügieeni õppepäev 50


2017 Poku Lasteaed Kätepesu, hambahügieen ja kõrgkooli tutvustus 20







2017 Sassi Lasteaed Kätepesu, hambahügieen ja kõrgkooli tutvustus 24


2017 Tartu Laululinnu Lasteaed Kätepesu, hambahügieen ja kõrgkooli tutvustus 18


2017 Ristikhena Lasteaed "Kaisulooma haigla" 25


2017 Sillaotsa kool-lasteaed Tervisehommiku tervisetegevused 15


2017 Lohkva Lasteaed Töötajate tervisenäitajate testimine 15


2018 Lasteaed Mõmmik Kätehügieeni õppepäev 13


2018 Lasteaed Tõruke Kätepesu ja kõrgkooli tutvustus 26


2018 Lohkva lasteaed Kätepesu ja kõrgkooli tutvustus 15


2018 Pauluse Lastehoid Kätepesu ja kõrgkooli tutvustus 15


2018 Pokude Lasteaed Kätepesu ja kõrgkooli tutvustus 20


2018 Puhja Lastead Kätepesu ja kõrgkooli tutvustus 35


2018 Puhja Lasteaed Kätepesu ja kõrgkooli tutvustus 21


2018 Laululinnu lasteaed Töötajate tervisenäitajate testimine 20


2018 Laululinnu lasteaed Töötajate tervisenäitajate testimine 20


2018 Lohkva Lastead Töötajate tervisenäitajate testimine 18







Tabel 3. Koostöö üldhariduskoolidega ja gümnaasiumitega


Aasta Kool Teenus Osalejate arv


2014 Forseliuse Kool


4. klassidele aktiivõppe tunnid: esmaabi, elustamine, 


kuidas mõista erivajadusega kaaslast 50


2014 Konguta Kool


Olümpiamängudel Leiutajateküla arst Ave telgis 


esmaabiõpetus 60


2014 Raatuse kool 7.-9. klassi õpilaste elustamisõpetuse aktiivõppetunnid. 80


2014 Reiniku kool Elustamise ja esmaabi õpituba 30


2014 Tartu Descartes´i Lütseum 6. klassidele matkaesmaabi õpetus 38


2014 Tartu Katoliku Hariduskolleegium 9. klassidele õpilastele esmaabi aktiivtund 24


2014 Tilsi põhikool Oskaja Päeval sidumisõpetuse õpituba ja esmaabivõistlus 67


2014 Viljandi Kesklinna Kool 4. klasside õpilastele esmaabiõpetus 30


2014 H. Masingu kool Kätepesuõpetuse aktiivtund 30


2014 Tartu H. Masingu kool 4. ja 5. klassidele aktiivõpe õigest kätepesust 52


2014 Lustivere kool Kätepesuõpetuse ja hambapesu aktiivtunnid 60


2014 Reiniku kool Terviseteemalise Kuldvillaku läbiviimine 25


2014 Veeriku kool 2. klassile aktiivõpe ,,Tagasi kooli!“ raames 24


2014 Reiniku kool 4. klassi õpilaste majatuur ja elustamise õpituba 20


2015 Raatuse kool Elustamisõpetus 25


2015 Puhja kool ja lasteaed Elustamisõpetuse õpitoad 30


2015 Veeriku kool Ohutuspäeval elustamisõpetus 25


2015 Esku-Kamari Kool 1-6. klasside õpilaste kätepesuõpetus 20


2015 Antsla Noortekeskus Kätepesuõpetus 10


2015 Tartu Kesklinna Kool Kätepesuõpetus 20


2015 Veeriku kool 2. klassi õpilastele kätepesuõpetus 35


2015 Tamme kool 7. klassidele õe kutse tutvustamine 55


2015 Jõgevamaa J.V.Veski nim Maarja kool


7.-9. klasside õpilastele loeng "Südameasi" 


seksuaaltervisest 15


2015 Tamme Kool 4. klassile seksuaalkasvatuse tund 20


2015 Tartu Kivilinna Kool Õpilastele aktiivõppetunnid haigustest 25


2015 Konguta kool Terviseprojekt 20


2015 Elleri kool Õpetajatele esmaste tervisenäitajate määramine 15


2015 Ahja Kool Tervisepäeval esmaabi õpituba ja seksuaaltervise loengud 30


2015 Luunja Kool 4. klassidele tervisetegevused 25


2015 Tartu Jaan Poska Gümnaasium Esmaabi 16 h 16


2015 Tartu Jaan Poska Gümnaasium Füsioloogia ja biokeemia 16 h 16


2015


2016 Elva Gümnaasium Esmaabi 16 h 30


2015


2016 Tartu Kristjan Jaak Petersoni Gümnaasium Esmaabi 16 h 44


2015


2016 Tartu Kristjan Jaak Petersoni Gümnaasium Tervisenäitajad 19 h 44


2015


2016 Tartu Tamme Gümnaasium Esmaabi 16 h 17


2015


2016 Tartu Tamme Gümnaasium Füsioloogia ja biokeemia 8 h 25


2015


2016 Võru Gümnaasium Esmaabi 16 h 45


2015


2016 Võru Gümnaasium Füsioloogia ja biokeemia 16 h 15


2016 Tallinna erinevad koolid Õpetajatele esmaabiõpetus 20


2016 Hansa Kool Perepäeval elustamise ja esmaabi õpetamine 35


2016 Hiie Kool Elustamisõpetus 16


2016 Katoliku Kool Esmaabi õpitoad 15


2016 Luunja Keskkool 3. klassile esmaabiõpetus 18


2016 Luunja Keskkool 3. klassile esmaabiõpetus 24


2016 Tartu Herbert Masingu Kool Kätehügieeni õppepäev kevadmessil 40


2016 Tartu Variku Kool Kätepesuõpetus 15


2016 Descartes’i Lütseum 8. klasside kätehügieeni õppepäev 60


2016 Kroonuaia Kool Kätehügieeni õppepäev 25


2016 Puurmani Mõisakool 1.-6. klassidele kätepesuõpetus 56







2016 Tartu Aleksander Puškini Kool Kätehügieeni õppepäev 20


2016 Tartu Forseliuse Kool Kätehügieeni õppepäev 35


2016 Tartu Hansa Kool Kätehügieeni õppepäev 40


2016 Tartu Karlova Kool Kätehügieeni õppepäev 30


2016 Tartu Kesklinna Kool Kätehügieeni õppepäev 25


2016 Tartu Kivilinna Kool Kätehügieeni õppepäev 40


2016 Tartu Mart Reiniku Kool Kätehügieeni õppepäev 45


2016 Tartu Raatuse Koolis Kätehügieeni õppepäev 25


2016 Tartu Veeriku Koolis Kätehügieeni õppepäev 20


2016 Viljandi Kesklinna Kool Kätehügieeni õppepäev 25


2016 Tallinn


Koolide algklassidele jookide suhkrusisalduse teemalised 


loengud 80


2016 Kohtla-Järve kool Loengud suhkrusisaldusest jookides 20


2016 Tartu Hansa Kool Seksuaaltervise teemaline loeng 15


2016 Tartu Hansa Kool Loeng riskeerivast seksuaalkäitumisest 17


2016 Tartu Tamme Kool 2. klassile aktiivõppetund hädaabinumbrile helistamisest 20


2016 Konguta Kool Vahetunni tegevused siseterviserajal 45


2016 Maarjamaa Hariduskolleegiumi Emajõe Õppekeskus 2. klassidele aktiivõppepäev 9


2016 Mart Reiniku Kool 2. klassidele aktiivõppetund 26


2016 Mart Reiniku Kool Rühiõpetus 18


2016 Põhikoolid


Lõpetajatele tasuta koolituspäev „Ausalt ja avameelselt 


tubakast“ 70


2016 Tartu Raatuse Kool Teabepäev suhkrusisaldusest jookides 40


2016 Variku Kool Perepäev 80


2016 Kroonuaia Kool Tervisenäitajate testimine 25


2016 Tartu Karlova Kool ja Tartu Raatuse Kool Terviseprojekti päev esmaabist ja kätehügieenist 45


2016 Annelinna Gümnaasium Esmaabiõpetus 25


2016 Annelinna Gümnaasium Esmaabiõpetus 9.-12.klassidele 65


2016 Jõgeva Gümnaasium Karjääripäeval veregrupi õpituba 15


2016 Miina Härma Gümnaasium Õpilaste kätehügieeni õppepäev 25


2016 Pärnu Koidula Gümnaasium Külastuspäev ja TTHKK õppekavade tutvustamine 30


2016 Tartu Jaan Poska Gümnaasium Poska Akadeemia veregrupi õpituba 20


2016 Tartu Tamme Gümnaasium Esmaabiõpe ja loengud jookide suhkrusisaldusest 25


2016 Tartu Tamme Gümnaasium Meditsiinisuuna õpilaste tervise ja liikumise õppepraktika 30


2016 Tartu Tamme Gümnaasium Meditsiiniklassi õppepäev 30


2016 Tartu Tamme Gümnaasium Meditsiiniklassi õppepäev 30


2016 Tõrva Gümnaasium õppepäev 15


2017 Raatuse Kool Esmaabiõpe 24


2017 Tartu Rahvusvaheline Kool Kätepesu 15


2017 Tartu Hansa Kool Hambahügieen 16


2017 Kroonuaia Kool Kätepesu,hambahügieen 12


2017 Tartu Luterlik Kool Kätepesu,majatuur 17


2017 Tartu Mart Reiniku Kool Kätepesu,majatuur 21


2017 Ilmatsalu Põhikool Kätepesu, hambahügieen, majatuur 33


2017 Veeriku Kooli avatud õppe päev


1.-3. klassidele kätepesu, hambahügieen, 


keskkonnategurite mõõtmine 140


2017 Tartu Mart Reiniku Kool Loeng "Tüdrukust naiseks" 10


2017 Võru Kreutzwaldi Kool 7.-9. klassidele loeng "E-sigarettide mõjust tervisele" 60


2017 Tartu Karlova Kool


Tervisenädal 1.-3. klassidele (kätehügieen, sidumine, 


taaselustamine, füüs.ohutegurid, füüsiline aktiivsus) 260


2017 Tartu Karlova Kool


Tervisenädal 4.-6. klassidele (kätehügieen, 


taaselustamine, füüs.ohutegurid, füüsiline aktiivsus) 240


2017 Tartu Karlova Kool


Tervisenädal 7.-9. klassidele (taaselustamine, 


füüs.ohutegurid, alkoholi kahjulikkus, toitumine, 


sidumine) 180


2017 Sillaotsa Kool 1. klassile kätepesu, hambahügieen, esmaabiõpe 28


2017 Gümnaasiumid


Üliõpilaskonverentsi raames toimus 9 töötuba 


gümnasistidele, milles tutvustati õppekavasid 110


2017 Hugo Treffneri Gümnaasium


Gümnasistide elamustuur, kehakoostise määramine, 


õendustegevused 14


2017 Luunja Gümnaasium EMT õpituba, elamustuur 26


2017 Miina Härma Gümnaasium (5.kl) Esmaabiõpe, majatuur 24


2017 Nõo Reaalgümnaasium (12.klassid) Sisseastumistingimused, õppekavade tutvustus 50


2017 Pärnu Ühisgümnaasium Massaaži õpituba 25







2017 Pärnu Ühisgümnaasium Spordi FT õpituba 25


2017 Rakvere RG Tervisepäev


Massaaž, kätepesu, fitnesskaalumine, vaimse tervise 


loengud 250


2017 Tartu Jaan Poska Gümnaasium Tervisliku toitumise töötuba 24


2017 Tartu Tamme Gümnaasium Tervisenädal X kl (meditsiiniklass) 30


2017 Viljandi Gümnaasium Majatuur, õppekavade tutvustus 20


2017 Viljandi Täiskasvanute Gümnaasium Majatuur ja õppekavade tutvustus 30


2017 Elva Gümnaasium Esmaabi 16 h 30


2017 Jõgeva Gümnaasium Esmaabi ja eneseabi 30 h 21


2017 Tartu Jaan Poska Gümnaasium Esmaabi 16 h 16


2017 Tartu Jaan Poska Gümnaasium Füsioloogia ja biokeemia 16 h 16


2017 Tartu Kristjan Jaak Petersoni Gümnaasium Esmaabi ja eneseabi 21 h 34


2017 Võru Gümnaasium Esmaabi 16 h 36


2018 Kääpa Kool Esmaabiõpe 10


2018 Tartu Erakool Esmaabiõpe 18


2018 Tartu Tamme Kool Elustamisõpe 30


2018 Tartu Mart Reiniku Kool Kätepesu 20


2018 Tartu Kroonuaia Kool Kätepesu, majatuur 17


2018 Tartu Variku Kool Kätepesu, majatuur 25


2018 Kiigemetsa Kool Majatuur 20


2018 Rõngu Keskkool Majatuur, õppekavade tutvustus 30


2018 Tartu Kutsehariduskeskus Majatuur 25


2018 Tartu Veeriku Kooli karjääripäev Majatuur, õppekavade tutvustus 22


2018 Viljandi Põhikool Füsioteraapia eriala tutvustamine 45


2018 Narva koolid Töötoad 22


2018 Tartu Kivilinna Kool Esmaabiõpe, majatuur 100


2018 Kunda Ühisgümnaasium 1. ja 2. klassi kätepesu ja majatuur 40


2018 Põltsamaa Ühisgümnaasium Teadus- ja tehnoloogiapäev - 2 töötuba 45


2018 Põltsamaa Ühisgümnaasium Joogivee ja toiduohutuse töötoad 120


2018 Pärnu Koidula Gümnaasium Majatuur ja õppekavde tutvustus 20


2018 Tamsalu Gümnaasim Majatuur, õppekavade tutvustamine 16


2018 Tartu Jaan Poska Gümnaasium Veregrupi määramise töötuba 12


2018 Tartu Jaan Poska Gümnaasium Veregrupi määramise töötuba 10


2018 Tartu Tamme Gümnaasium Tervisenädal X kl (meditsiiniklass) - toiduhügieen 25


2018 Võnnu Gümnaasium Majatuur ja lapse arengu lühiloeng 23


2018 Ülenurme Gümnaasium Õppekavade tutvustamine gümnasistidele 51


2018 Elva Gümnaasium Esmaabi 16 h 30


2018 Tallinna Saksa Gümnaasium Tervislik treenimine 32 h 18


2018 Tartu Jaan Poska Gümnaasium Esmaabi 16 h 16


2018 Tartu Jaan Poska Gümnaasium Füsioloogia ja biokeemia 16 h 16


2018 Tartu Kristjan Jaak Petersoni Gümnaasium Esmaabi ja eneseabi 21 h 34


2018 Tartu Kristjan Jaak Petersoni Gümnaasium Terviseteadlikkus 32


2018 Võru Gümnaasium Esmaabi 16 h 36


2019 Tartu Jaan Poska Gümnaasium Esmaabi 16 h 16


2019 Tartu Jaan Poska Gümnaasium Füsioloogia ja biokeemia 16 h 16


2019 Võru Gümnaasium Esmaabi 16 h 15







Tabel 4. Terviseteadlikkuse õpitoad


Aasta Asutus Teenus Osalejate arv


2014 Kõrgkool Terviseteadlikkuse õpitoad 305


2015 Kõrgkool Terviseteadlikkuse õpitoad 135


2016 Kõrgkool Terviseteadlikkuse õpitoad 140


2017 Kõrgkool Terviseteadlikkuse õpitoad 216


2018 Kõrgkool Terviseteadlikkuse õpitoad 202
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ADOPTED by 


the Rector’s Directive no. 25 


of 22 May 2017 


 


Statutes for administrative and support structure of Tartu Health Care College 


 


General provisions 


1. The purpose of the statutes for the administrative and support structure (“the structure”) is 


to establish the organisation and evaluation of the administrative and economic activities 


as well as teaching and study activities in order to assure a smooth operation of the main 


activity and achievement of the objectives of the college.  


2. Activities of the administrative and support structure are based on legal acts of the 


Republic of Estonia, statutes of the college and the structural unit, administrative acts of 


the college and decisions recorded in the minutes. 


3. The administrative and support structure is formed of the administrative and financial 


department belonging to the sphere of responsibility of the administrative and financial 


director, the academic affairs department and the library belonging to the sphere of 


responsibility of the vice rector for academic affairs and the rectorate’s office belonging to 


the sphere of responsibility of the rector. 


4. Membership of the structure is adopted by a rector’s directive. 


5. Duties of employees of the structure, incl. substitutions, are specified by job descriptions. 


 


Administrative and financial department 


6. The administrative and financial department includes the financial service, the 


administrative service, personnel work, the information technology (IT) service, the 


dormitory, occupational health and fire safety staff. 


7. Functions of the administrative and financial department: 


7.1.The administrative service. Coordination of the administrative and economic 


activities and planning the construction activities: 


7.1.1. management and maintenance of the documentation regarding the 


territories, construction works, incl. the building, rooms, constructions 


(“the immovable”) in the use of the college; 


7.1.2. preparation and management of planned and special maintenance-repair 


works, detailed plans, architecture competitions and invitations to tender; 


verification of reports-invoices submitted in relation to repair and 


construction works; 


7.1.3. ensuring the maintenance of the immovable territory and the organisation 


and coordination of maintenance and cleaning of rooms inside the 


building; 


7.1.4. organisation, management and coordination of the activities related to the 


maintenance of the immovable and construction works and accounting of 


the costs; 


7.1.5. organisation of physical security of the immovable, monitoring the security 


systems, communication of immediate information; 
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7.1.6. organisation and control of a correct and required handling of the utility 


networks and technical devices (“utility networks”); drawing up 


development and repair plans for the utility networks and checking their 


implementation and compliance; 


7.1.7. analysis of the consumption of energy resources and conducting price and 


market research aimed at effective use of energy resources; 


7.1.8. organisation of security and environmental protection activities of the 


college; 


7.1.9. organisation of waste handling and surveillance over the waste handling; 


7.1.10. cooperation with authorities, enterprises and other partners in order to 


develop the field and solve problems; 


7.2. The financial service. Planning and preparation for approval of budgets related to the 


college and its activities, monitoring the balance of expenditure and revenue, preparation 


of budgetary changes, if required: 


7.2.1. planning and approval of all budgets related to the college and its 


activities; 


7.2.2. adherence to budget, analysis of expenditure and making proposals for an 


optimum implementation of the budget with regard to the state budget 


funding,  own funds and earmarked resources; 


7.2.3. coordination and reporting of financial account; 


7.2.4. planning and conduct of public procurements, incl. preparation of public 


procurement documentation (tender documents, procurement contracts 


etc.); organisation of the legislation development needed for the regulation 


of (public)procurements, implementation of legislation and organisation of 


surveillance of its implementation; collecting, maintaining and 


systematising the information from the study and research structural unit 


related to (public)procurements; 


7.2.5. planning and coordination of  procurement projects with earmarked 


funding; 


7.2.6. registration, keeping accounts and inventory of the assets (incl. state 


assets).  


7.3. The information technology service. Ensuring a reliable and secure operation of 


information and communication  technology (ICT) systems of the college: 


7.3.1. ensuring the operation of data communication networks and network 


functioning, monitoring, adjustment of fire walls; organisation and 


development of the control of computer viruses and malware; ensuring  the 


functioning of computers, servers and central registers as well as the 


technical support; installation and adjustment of ICT hardware and 


software; 


7.3.2. development of ICT security measures, performing security tests, 


elimination of detected flaws; development and realisation of software 


solutions for the college or finding collaboration partners for the creation 


of the realisation; 


7.3.3. testing and introduction of software obtained by the college; 
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7.3.4. keeping registers of the college computer network and its users and 


ensuring an ICT user support for the college employees. 


7.4. Dormitory. Organisation of the work of the college dormitory, planning accommodation 


and  coordination of residents’ cost accounting: 


7.4.1. organisation of accommodation for students; 


7.4.2.  organisation of accommodation and the development of accommodation 


activity. 


7.5.  Personnel work. Organisation and development of personnel work in cooperation with 


the rectorate’s office. 


7.6.  Occupational health. Organisation and coordination of work related to occupational 


health. Improvement, reconstruction and modernisation of the working environment, 


technical mechanisms and devices. 


7.7. Fire safety. Organisation and development of fire safety activity, control and other 


related activities at the college and in the dormitory. 


 


Academic affairs department 


8. The academic affairs department involves the head of department, studies specialists and 


academic affairs specialists. 


9. Functions of the academic affairs department: 


9.1. Organisation of teaching and study: 


9.1.1. ensuring the availability of information related to teaching and study to 


learners and employees, ensuring counselling of learners in all respects; 


9.1.2. drawing up and managing a plan of rooms and a timetable; 


9.1.3. organisation of the use of the Study Information System and the 


development of its functionality in collaboration with the development 


team of the Study Information System; 


9.1.4. systematic collection, analysis, evaluation, reporting and feedback on the 


quality indicators of teaching and study; 


9.1.5. organisation of practical training in collaboration with institutions of 


practical training, ensuring practice places based on the aims of the 


curricula. 


9.2. Conduct of activities related to learners: 


9.2.1. organisation of admission activities; 


9.2.2. organisation of activities related to academic movement of learners, 


monitoring of study results, organisation of study counselling together with 


other supporting activities; 


9.2.3. collecting and analysing feedback from learners and graduates, making 


proposals; 


9.2.4. following the principles of stipend and study allowance allocation and 


legislative distribution; 


9.2.5. active supporting of learners’ participation in the college activities, 


cooperation with group leaders and the alumni association. 


9.3. Management of documentation related to teaching and study: 
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9.3.1. management of the admission information system (SAIS), the Estonian 


education information system (EHIS) and a card management system 


“Minu Kool” with the support of the IT team; 


9.3.2. issuing student cards, directives, diplomas/certificates, academic reports, 


diploma supplements and results reports; 


9.3.3. organisation of the documentation, management and archiving of learners’ 


personal files, study results and the minutes. 


 


Library 


10. The library comprises librarians. 


11. The function of the library is to provide a library service needed for teaching and study, 


research and development activities: 


11.1. borrowing of library materials;  


11.2. guiding library users and other activities regarding clients in the provision of 


the library service; 


11.3. developing the guides and rules in relation to the library; 


11.4. ordering library materials, conducting an inventory, maintaining collections, 


systematising materials on open shelves; 


11.5. ensuring the operation of e-library. 


 


Rectorate’s office 


12. The rectorate’s office comprises the quality manager, the communications manager, the 


legal counsel-administrative assistant. Activity is coordinated with and conducted in 


collaboration with other structural units according to the duties provided by the rector, 


the functions of the office and the action plan of the college. 


13. Functions of the rectorate’s office: 


13.1. up to date and proper organisation and development of records management 


and ensuring the compliance of the college documentation with legislation; 


13.2. development and organisation of personnel work in collaboration with the 


administrative service; 


13.3. quality assurance, observing the processes, collecting and analysing data 


related to indicators and quality indicators, giving feedback on the results and 


initiating improvement activities; 


13.4. coordinating public relations and communication, reputation management and 


organisation of events important for the college; 


13.5. consultations on legal matters. 


 


Rights and obligations of employees 


14. To perform their duties employees of the administrative and support structure have the 


right to: 


14.1. receive information from structural units of the college; 


14.2. represent the college in their field of activity; 


14.3. make proposals to the rector, the vice rector for academic affairs, the 


administrative and finance director for improvement of the college activity; 







5 
 


14.4. participate in drafting of the college budget; 


14.5. require adherence to the legal acts concerning the sphere of responsibility and 


to conduct relevant surveillance. 


15. Employees have the obligation to: 


15.1. follow the rules and procedures established by the college; 


15.2. fulfil tasks on time and with good quality; 


15.3. collect, aggregate and analyse data related to the quality indicators of the 


structural unit; 


15.4. deliver relevant information to the structural unit of study and research; 


15.5. use the assets and devices effectively and prudently; 


15.6. carry responsibility for the fulfilment of functions of the structural unit. 


 


Administrative and support structure funding 


16. Assets held by the administrative and support structure are assets of the college. 


17. Holding of and responsibility for the assets is regulated by a contract of proprietary 


liability. 


18. Activities of the administrative and support structure are funded from the college budget, 


own funding, earmarked and bridge funding and projects, for the purposeful 


implementation of which are responsible the administrative and finance director, the vice 


rector for academic affairs according to their spheres of responsibility. 


 


Control and reporting 


19. The work of the staff of administrative and support structure is controlled by the 


administrative and finance director, the vice rector for academic affairs or the rector 


according to their spheres of responsibility. 


20. The administrative and support structure is required to report to the rectorate and the 


college council. 


 


Implementing provisions 


21. This document will take retroactive effect of 1 May 2017.  


22. By enforcement of this document will be declared invalid “The statutes of the 


administrative department of Tartu Health Care College” adopted by the rector’s 


directive no. 5 of 12 January 2016. 


 


 


 


 


   








 
 


ADOPTED by 


the Rector’s Directive no. 67 


of 22 June 2017 


 


Statutes for curricula of Tartu Health Care College 


The statues are established pursuant to the Institutions of Professional Higher Education Act, the 


Standard of Higher Education, the Vocational Educational Institutions Act, the Vocational 


Education Standard and the statutes of Tartu Health Care College. 


General Provisions 


1. The statutes for curricula determine the concepts and structure of the curriculum, the procedure 


for opening, the administering and changing procedures of curricula, the procedure for 


evaluation, quality assurance and closing of curricula. 


2. The function of the statues is to ensure the correspondence of the college curricula to the 


objectives of the college activity as well as to the requirements established by the legal acts of 


the college, the Republic of Estonia and the European Union. 


3. Curricula of Tartu Health Care College are categorised as curricula of the levels of professional 


higher education, master’s education and vocational education. 


 


Concepts and structure of curriculum at levels of professional higher education and master’s 


study 


4. A curriculum is a source document of teaching and study that specifies the following details: 


the level of studies, objectives and expected learning outcomes of the study to be conducted, the 


standard period and volume of study, conditions for commencing studies, a list of subjects and 


their volumes, brief descriptions of content and conditions for completion of studies. A 


curriculum consists of modules. 


5. A joint curriculum is a source document of teaching and study according to which studies take 


place in two or more institutions of higher education that have jointly developed and adopted the 


joint curriculum. 


6. A module is a structural unit of curriculum content, comprising subjects with a certain objective 


or involving one subject. 


7. Names and volumes of modules in a curriculum are based on the specificity of a curriculum 


and a logical order of the content, involving specification of the volume of practical training in 


credit points. A curriculum includes a description of learning outcomes of modules as well as the 


general and professional/specialist competences expected on graduation. 


8. A subject is a holistic unit comprising the content, activities and assessment of learning 


outcomes of a particular field of study. Practical training, final thesis and final exam are a 


specific form of study. Subjects are formed on the basis of learning outcomes and a syllabus is 


compiled for each subject. Subjects comprise mandatory, elective and optional subjects. 


9. A syllabus is a source document for the organisation and conduct of teaching and study, a format 


of which is adopted by the pedagogical board (Annex 2). 


10. The volume of one academic year is 60 credit points, i.e. 1560 hours of study and 


achievement of learning outcomes of a student. The study volume of a curriculum is calculated 


in credit points of the European Credit Transfer and Accumulation System according to which 







 
 


one credit point corresponds to 26 hours of study by a student, including contact-based studies, 


practical training and independent learning. 


11. Learning outcome is the knowledge, skills and attitudes acquired as a result of learning; 


they are described at the minimum level necessary for the completion of the curriculum, module 


or subject. Achievement of learning outcomes above the minimum level is differentiated by 


assessment. 


12. Competence (general and specialist/professional) is a set of knowledge, skills and attitudes 


the presence and/or achievement level of which is specified by the professional standard and that 


can be proven or assessed. 


13. All professional higher education curricula of the college include a mandatory module 


“Professional and personal development” that supports professional and personal development of 


the student throughout the whole study period. The module includes at least the following 


subjects/topics: self-direction, research, the final thesis/final exam, final practical training, 


elective and optional subjects at least in the volume of 7 ECTS credits. 


 


Concepts and structure of curricula in formal vocational education 


14. A curriculum of formal vocational education sets out the objectives and functions of 


vocational, special and professional training, the learning outcomes to be achieved and the link 


thereof with the Estonian qualification framework, the requirements for the commencement and 


completion of studies, the curriculum modules and their volumes together with learning 


outcomes and assessment criteria, the opportunities of and conditions for choosing modules and 


the opportunities for specialisation. On the basis of professional standards, the curricula set out 


the partial professions acquired in the course of training.  


15. A module of a curriculum of formal vocational education is a complete content unit of 


curriculum describing the learning outcomes that correspond to the competence requirements. 


Modules are categorised as basic study modules, elective study modules and general study 


modules. 


16. Basic study modules specify the learning outcomes necessary for activity in a vocational, 


specialist or professional field as well as mandatory specialisation opportunities. 


17. Elective study modules specify the learning outcomes that support or widen professional skills 


or are related to an additional professional or partial professional skill. Elective study modules 


form at least 15% of the curriculum volume. 


18. Learning outcomes of basic and elective study modules describe the professional and specialist 


knowledge and skills, the scope of independence and responsibility, learning competence, 


communication competence, self-determination competence, activity competence, information 


technology competence and enterprise competence based on the specifications established by 


the Vocational Education Standard. 


19. General study modules specify the learning outcomes of key competences used in all 


curricula. 


20. Estonian vocational education credit point is the unit of calculation of study volume which 


indicates the estimated volume of pupil’s work necessary for the achievement of the learning 


outcomes described in the curriculum. One credit point corresponds to 26 hours spent by a 


pupil on studies upon the acquisition of skills and knowledge. In the implementation of credit 


points the principles of the European Credit System for Vocational Education and Training 







 
 


(ECVET) are considered and used. The volume of studies in one academic year is 60 credit 


points. Acronym “EKAP” is used for the credit point in Estonian.  


21. Teaching and study is conducted as contact-based study, practical training and independent 


learning in total volume of up to 120 credit points. 


22. Practical work and practical training form at least 50% of the curriculum volume and their 


proportions are equal. 


 


Opening a curriculum 


23. Preconditions for opening a curriculum include sufficient resources of the college and a clearly 


justified need for specialists to be trained on this curriculum.  A written proposal to open a new 


curriculum is made by the Advisory Body of the college, an organisation of employers or the 


head of a relevant study department to the college council.  


24. An application for opening a new curriculum includes the following: 


24.1. justification of the need for opening a new curriculum submitted by interested groups 


outside the college, including an analysis of the labour market needs; 


24.2. the aim, learning outcomes and a brief description of the curriculum; 


24.3. a description of required resources (teaching staff, study materials, rooms for teaching 


and study, teaching/learning aids, facilities for practical training); 


24.4. a list of teaching staff members engaged in curriculum development, a time schedule for 


the development, registration and opening of the curriculum. 


25. A new curriculum in the required format (Annex 1), including the data about teaching staff 


qualifications, potential target groups and stakeholders as well as the feedback from future 


employers or a support letter to the compiled curriculum and the decision of the pedagogical 


board, is submitted to the college council for adoption. 


26. A new curriculum adopted by a decision of the college council is submitted for approval and 


entry to the Estonian Education Information System. 


Curriculum management and changing a curriculum 


27. Curriculum management is based on the curriculum. Management includes the development of 


curriculum content as well as curriculum maintenance, incl. the entry of changes resulting from 


legal acts, the development plan of the college and developments of the curriculum, 


organisation of studies and support services into the Estonian Education Information System 


and the Study Information System of the college. 


28. Justified changes may be made to the curriculum for each academic year. 


29. Changing the name of a curriculum and/or a speciality, adding a speciality, closing a speciality, 


adding and changing the language of instruction, replacing, closing, adding or changing the 


volume of subject(s) (more than 50%) is approved by the college council. 


30. In case of changing the format of a curriculum, the full version of a curriculum in a new format 


is approved by the college council. 


31. In case of changes to the content of a curriculum, the changes are to be specified and their need 


explained. Content changes involve the change in the volume of module(s); changes to learning 


outcomes of a particular module over 50% or changes to a curriculum as a whole more than 


25%. 


32. In case the standard period and volume of study, the aim and learning outcomes of a curriculum 


are changed, a new curriculum is opened. 







 
 


33. Changes planned to a curriculum are reviewed and approved by a decision of the curriculum 


board and recorded in the minutes, after what the curriculum including changes and an 


explanation letter is submitted to the pedagogical board for approval. Based on a positive 


decision made by the pedagogical board the curriculum is submitted by the head of a study 


department to the college council for adoption. 


 


Evaluation and quality assurance of a curriculum 


34. Curriculum boards are approved for evaluation, development and quality assurance of curricula 


by a rector’s directive based on the proposal of the head of a study department. A curriculum 


board comprises representatives of teaching staff and students, employers and professional 


organisations, related to a particular curriculum at the college, and who have confirmed their 


membership of the board in a written consent form. 


35. Work of a curriculum board is led by the head of a relevant study department who convenes the 


board when required but not less than once a year. 


36. Competence of curriculum boards comprises the issues related to the development, changing 


and quality assurance of a curriculum. A curriculum board submits their questions or proposals 


to the pedagogical board that in turn may send the improvement proposals back to the 


curriculum board for revision or submit it to the college council for adoption. 


37. A curriculum board has a quorum if at least half of the members are present. A board may 


make decisions electronically if the nature of the decision allows it and all members have 


sufficient opportunity to examine the source materials for making a decision.  


38. To make a decision the majority vote of the members being present is required, in case of 


electronic voting the majority vote is required. 


39. Systematic and daily development of curricula is led by the head of study department in 


collaboration with the teaching staff and support staff of the curriculum. Curriculum 


development takes place  


39.1. in collaboration of curriculum boards with international partners/networks; 


39.2. in the development of the study process, the study and assessment methods and in 


recognition of prior learning and professional experience; 


39.3. in the development and implementation of in-service training, practising at an enterprise 


or institution and the evaluation system of teaching staff; 


39.4. by engagement of qualified professionals in the study process; 


39.5. by ensuring a modern learning environment, study materials, ensuring preconditions and 


conditions needed for studies of learners; 


39.6. by development of services supporting teaching and study (the Study Information System, 


student counselling, organisation of practical training etc.); 


39.7. by collecting feedback from students and alumni and analysing the results and 


implementing innovations; 


39.8. by gaining international experience and developing study opportunities for students and 


teaching staff in partner educational institutions and involving international partners in 


teaching and study. 


40. Quality assessment of a curriculum takes place regularly by internal and external evaluation. 


41. Evaluation of a study programme group or external evaluation is conducted pursuant to the 


conditions and procedure established by the Estonian Quality Agency for Higher and 


Vocational Education. 







 
 


42. Internal evaluation of a curriculum takes place once every three years according to the 


procedure for internal evaluation of curricula (Annex 3). The evaluation process involves the 


curriculum board, the pedagogical board, students and teaching staff of the curriculum. 


43. Internal evaluation of a curriculum is a systematic and regular teaching and development 


activity, including the analysis process of results to identify the weaknesses and improvement 


areas of a curriculum that ends with the planning of improvement activities and monitoring the 


development. 


44. Internal and external evaluation results are taken into account in curriculum development and 


in the organisation of studies. 


 


Closing a curriculum 


45. Closing a curriculum means terminating the teaching and study based on that curriculum. 


46. A curriculum is closed by a decision of the college council followed by a notification in the 


Estonian Education Information System about the termination of admission to this curriculum. 


47. A proposal to close a curriculum can be made by a relevant curriculum board by submitting a 


proposal to the college council. The year of termination of admission to a curriculum is 


specified in the decision about the closure of a curriculum. 


48. A curriculum is considered closed after a standard period of study has passed from the last 


admission. Leaners that have not completed the curriculum within the standard period of study 


are issued a certificate about the studies completed by them. In cooperation with the Ministry of 


Education and Research alternatives for learners are provided to continue their studies on a 


similar curriculum at the college or in another educational institution. 


 


  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







 
 


ANNEX 1. Curriculum format  


 


 
 


 


 


....... (name in Estonian and in English) 


CURRICULUM 
....  EAP (volume in ECTS credits) 


 


 


 


 


 


 


 


 
 


Tartu 2017 
 







 
 


Philosophic basis of curriculum  


 


Principles developed in 2014 


 


 Documents supporting a curriculum 


 


Description of the documents supporting a particular curriculum related to the development of a 


profession and/or a speciality from the aspect of training in Estonia and internationally. 


 


General data of the curriculum 


 


1. Name of curriculum in Estonian and in English  


2. Level of higher education studies  


3. Form of study  


4. Name of educational institution   


5. Code of educational institution  


6. Volume of curriculum (ECTS credits)  


7. Standard  period of study  


8. Study programme group  


9. Curriculum code in the Estonian Education 


Information System (EHIS) 
 


10. Languages of instruction  


11. Other languages necessary for achievement of 


learning outcomes 


 


12. Initial registration date of curriculum   


13. Approval date of curriculum version  in Tartu 


Health Care College 


 


14. Accreditation data of curriculum  


15. Conditions for commencing studies  


16.Main speciality of curriculum and its volume 


(ECTS credits)  


 


17. Additional specialities and their volumes (ECTS 


credits)  


 


18. Aim of curriculum   


19. Learning outcomes of curriculum  


20. Title of diploma or academic degree awarded on 


graduation   


 


21. Documents issued on graduation    


22. Brief description of curriculum structure   


23. Options for completing curriculum      


24. Conditions for completing curriculum    


25. Head of a study department  .  


 


General structure of curriculum 


 


Modules throughout the whole period of study presented in the form of a table 


 


 


 







 
 


 


Modules of curriculum   


 


Name of module:  
 


ECTS credits, 
 including the credit points 


for practical training, if the 


module includes practical 


training 


Objective  


Learning 


outcomes 


 


 


Assessment  


Subject code* Name of subject ECTS credits 


   


   


   


 


* subject code  – the code of a subject begins with the letter(s) referring to the type of a curriculum 


followed by 3 digits based on the logical sequence of subjects within a curriculum.  


 


For example: O001, OO2 etc. – nursing; A001, A002 etc. – midwifery; OEK001, OEK002 etc. – 


specialized nursing; R001, R002 etc. – radiography; B001, B002 etc. – biomedical laboratory 


science; T001, T002 etc. – environmental health; F001, F002 etc. – physiotherapy. 


 


 


General and specialist/professional competences 


 


  GENERAL 


COMPETENCES 


SPECIALIST/PROFESSIONAL 


COMPETENCES 


 


 


 


 


 


 


 


 ECTS            


Name of module              


Learning outcome             


Learning outcome             


             


Name of module              


Learning outcome              


Learning outcome              


             


 


 


 


 


 







 
 


 


 


ANNEX 2. Format of syllabus 


 
 


APPROVED by 


Decision no. x of 


                Pedagogical Board 


          of dd.mm.yyyy 


Syllabus   


Date of syllabus approval: 


1. Name of subject 


 in Estonian:  


 in English:  


  


2. Subject code: subject code according to the adopted curriculum  


 


3. Total volume in ECTS credits and in hours:  


 


Form of study Hours 


Lecture   


Practicum   


Seminar   


E-learning   


Independent learning   


Assessment (L, S, practical)  


Total hours  


 


4. Teacher in charge/qualification and contact:  


4.1. Teachers/qualifications and contacts:  


5. Target group:  


 


6. Prerequisite subjects:  


 


7. Learning outcomes:  


 


 







 
 


 


8.  Brief description of subject content 


WEEKS TOPICS STUDY METHODS H FORMS GROUPS TEACHERS 


 


 


      


 


 


      


 


 


      


 


 


      


       


 


 


      


 


 


      


 


 


      


 


 


      


 


 


      


      
 


 


 


 


      


 


 


      


 


 







 
 


 
 


9. Assessment of the achievement of learning outcomes: 


 


10. Independent learning assignments: 


 


11. Obligatory and recommended study materials: 


 


12. Additional information: 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







 
 


 
 


ANNEX 3. Procedure for internal evaluation of curricula of Tartu Health Care College 


 


1. Internal evaluation is a systematic and regular evaluation of studies and assessment of 


results that takes place on a curriculum at least once every three years (between the periods 


of external evaluation). Internal evaluation is commenced by a directive of the vice rector 


for academic affairs approving the membership of a team preparing internal evaluation and 


a working schedule of the process. 


2. Outcome indicators, the objectives of development plan and action plans, quality indicators 


(numerical indicators) as well as the processes for objective achievement at the college 


(based on annual financial reports of last three years) are analysed in the course of internal 


evaluation. 


3. Report of internal evaluation includes the following chapters: 


3.1. the process of curriculum development and changes made to a curriculum: 


3.2. evaluation of resources required for the operation of a curriculum (financial 


resources,  study rooms, study aids, materials and literature); 


3.3. conditions and analysis of admission; 


3.4. reasons for discontinuation of studies and dropout; 


3.5. employment of graduates; 


3.6. student mobility, internationalisation of teaching and study; 


3.7. recognition of prior learning and professional experience;  


3.8. supervision of student assignments; 


3.9. academic fraud; 


3.10. student engagement in research and development activities; 


3.11. organisation of independent learning assignments (supervision, 


feedback,  assessment); 


3.12. organisation of practical training; 


3.13. effectiveness of services supporting the study process (the Study 


Information System,  student counselling); 


3.14. study and assessment methods; 


3.15. constructive cohesion of a curriculum; 


3.16. qualifications and in-service training of teaching staff; 


3.17. feedback of students, alumni and employers on the study process. 


4. An evaluation report is submitted to the curriculum board which evaluates the report and 


either accepts or rejects the proposals made by the evaluation team. 


5. A curriculum board may return the evaluation report to the evaluation team for corrections 


and revision or add their own comments and submit the report to the pedagogical board. 


6. By a decision of the pedagogical board, the results of internal evaluation are introduced to 


the college council and thereafter a change to a curriculum is commenced, if required. 
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ADOPTED by 


the Rector’s Directive  


no. 1.1-1/40-2018 


of 16 October 2018 


 


Statutes for study and research structure of Tartu Health Care College 


 


General provisions 


1. The purpose of the statutes for the study and research structure (“the structure”) is to 


establish the organisation of the study, research, educational and development activities of 


Tartu Health Care College, the development of curricula and teaching and study to assure 


the achievement of objectives of the college.  


2. Activities of the study and research structure are based on legal acts of the Republic of 


Estonia, statutes of the college and the structural unit, administrative acts of the college and 


the decisions recorded in the minutes. 


3. The study and research structure is formed of the study departments belonging to the 


sphere of responsibility of the vice rector for academic affairs, the pedagogical board, the 


open college and other positions as well as the research and development board belonging 


to the sphere of responsibility of the rector. 


4. Membership of the structure is adopted by a rector’s directive. 


5. Functions of the structure employees, incl. substitutions, are specified by job descriptions. 


Study departments 


6. Study departments form main parts of the study and research structure and are aimed to 


organise and develop formal education in their fields. 


7. The college includes the following study departments: 


7.1. nursing and midwifery department;  


7.2. radiography and biomedical laboratory science department; 


7.3. physiotherapy and environmental health department; 


7.4. department of vocational education and training. 


8. The study departments are led by the heads of departments who belong to the academic 


staff of the college. 


9. Study departments have the following functions: 


9.1. implementation of the curricula; 


9.2. management, development and evaluation of the study and research activity; 


9.3. coordination and development of the activities related to the quality of teaching 


and study; 


9.4. development of cooperation with social partners. 


Pedagogical board 


10. The pedagogical board is the highest decision making body of the study and research 


structure with the purpose to assure the quality of study, research, educational and 


development activities, the suitability of the study environment for the achievement of 
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learning outcomes, development of curricula and the organisation of study and research 


work. 


11. Membership of the pedagogical board comprises the vice rector for academic affairs, the 


heads of study departments and the head of academic affairs department. The work of the 


board is led by the vice rector for academic affairs. 


12. The pedagogical board has the following functions: 


12.1. organisation of teaching and study and assurance of study quality; 


12.2. development activity in order to achieve the aims of the curricula;  


12.3. preparation of documentation related to teaching, studies and learners as well 


as implementation of the adopted documents; 


12.4. solving problems and single issues related to teaching and study or 


organisation of their resolution; 


13. The activity of the pedagogical board is regulated by the rules of procedure adopted by a 


rector’s directive. 


 


Research and development board 


14. The research and development board is a decision making body of the study and research 


structure aimed to coordinate the research and development activity of the college. 


15. Membership of the research and development board is formed of the members of the 


study and research structure in collaboration with the rector, the vice rector for academic 


affairs and the heads of study departments, and approved by a rector’s directive. Each 


higher education curriculum is represented in the research and development board. 


16. Fields of activity of the research and development board: 


16.1. coordination of research and development activities of the college; 


16.2. provision of input to the research and development directions in the 


development plan and activity plan of the college; 


16.3. aggregation of the results of research and development projects; 


16.4. counselling on the preparation of research and development projects and 


following their implementation; 


16.5. guiding interdisciplinary collaboration in the research and development activity 


of the college; 


16.6. guiding the organisation of scientific conferences of the college and the 


publication of the collection of research articles. 


17. The activity of the research and development board is regulated by the rules of the 


procedure adopted by a rector’s directive. 


 


Open college 


18. The open college is a unit of the study and research structure with a purpose to provide 


lifelong learning opportunities in the form of continuing education. 


19. The activity of the open college is organised by the continuing education specialist. 


20. Functions of the open college are 


20.1. preparation, implementation and reporting regarding an implementation plan 


for the conduct of continuing education; 







3 
 


20.2. ensuring the delivery of information about the activity of the open college to 


stakeholders and different target groups outside the college. 


21. The activity principles of the open college are established by the rules adopted by the 


college council. 


 


Other positions 


22. Functions of other positions in the study and research structure are as follows: 


22.1. coordination of the development activity of study methods and digital learning; 


22.2. coordination of collaboration and services; 


22.3. coordination of the activity related to projects; 


22.4. development of international relations and coordination of teacher and student 


mobility at the college.  


 


Rights and obligations of employees 


23. To perform their duties the employees of the study and research structure have the right 


to: 


23.1. receive information and support from the administrative and support structure; 


23.2. represent the college in their field of activity; 


23.3. require adherence to the rules of teaching and study; 


23.4. make proposals for changing and specifying the rules; 


23.5. make proposals for forming boards that support teaching and study; 


23.6. make proposals for changing the college budget; 


23.7. make proposals to the rector and the administrative and finance director for 


improving the organisation of work. 


24. Employees have the obligation to: 


24.1. follow the rules of teaching and study; 


24.2. fulfil tasks in collaboration with the administrative and support structure on 


time and with good quality; 


24.3. collect, aggregate and analyse data related to the quality indicators of the 


structural unit; 


24.4. deliver relevant information to the administrative and support structure; 


24.5. use the assets and devices effectively and prudently; 


24.6. carry responsibility for the fulfilment of functions of the structural unit. 


 


Funding 


25. Assets held by the study and research structure are assets of the college. 


26. Holding of and responsibility for the assets is regulated by a contract of proprietary 


liability. 


27. Activities of the study and research structure are funded from the college budget, own 


funding, earmarked and bridge funding and projects for the purposeful implementation of 


which is responsible the vice rector for academic affairs. 


 


Control and reporting 
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28. Work of the staff of the study and research structure is controlled by the vice rector for 


academic affairs. 


29. The study and research structure is required to report to the rectorate and the college 


council. 


 


Implementing provisions 


30. This document will take retroactive effect of 1 September 2018.  
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Students’ recognition 2016–2018 
 


Year Institution Students Awards and Recognitions 


2016 National student research competition organized 
by the Estonian Ministry of Education and 
Research, the Estonian Research Council and the 
Estonian Academy of Sciences* 


Deisi Pütsepp 
Ingel Ilves  
Nursing curriculum 


Diploma in the field of health research. 
Final thesis “Influenza vaccination coverage and reasons 
for vaccination/non-vaccination among Estonian nursing 
students”, supervisors Ülle Parm and Ljudmilla Linnik. 


Student research competition organized by the 
Estonian Ministry of Social Affairs** 


Mari Naaris 
Physiotherapy curriculum 


Best final thesis. 
“The Efficiency of Mirror Therapy on Upper Extremity 
Functionality Among 5-10 Year Old Children with Cerebral 
Palsy Based on Three Individual Studies”, supervisor Eva 
Mengel. 


Estonian Rectors’ Conference of Universities of 
Applied Sciences, the Scholarship competition***  


Ele Mägi 
Jelena Kürsa-Sidhartan 
Nursing curriculum 


Best final thesis. 
“Tartu Health Care College undergraduate nurse students 
evaluation for clinical practice mentoring process”, 
supervisor Reet Urban. 


THCC 80 THCC students  41 students received recognition for representing THCC at 
various events and 39 students for their excellent final 
theses. 


2017 National student research competition organized 
by the Estonian Ministry of Education and 
Research, the Estonian Research Council and the 
Estonian Academy of Sciences* 


Kadri Niin 
Triinu Trossmann 
Midwifery curriculum 


The 2nd prize in the field of health research. 
Final thesis “The attitudes and experiences concerning 
normal childbirth among Estonian labour ward midwives”, 
supervisor Siiri Põllumaa. 


Kristiina Sõsa 
Biomedical laboratory 
science curriculum 


The 3rd prize in the field of health research. 
Final thesis “Borrelia burgdorferi sensu lato genotype 
distribution and prevalence in Tartu- ja Võrumaa county 
ticks”, supervisors Eerik Jõgi and Mare Remm. 


Jekaterina Lammartson 
Nursing curriculum 


Recognition 
Final thesis “Alternative and complementary therapies in 
children with asthma”, supervisor Terje Arula. 


Estonian Rectors’ Conference of Universities of 
Applied Sciences, the Scholarship competition*** 


Karmen Kõlamets 
Environmental health 


Best final thesis. 
Final thesis/Educational Movie “Routine Vaccination in 
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specialist curriculum Estonia”, segment on epidemiology of infectious diseases, 
supervisor Ülle Parm. 


Rīga Stradiņš University International Student 
Conference “Health and Social Sciences“ held in 
Riga, Latvia. 


Deisi Pütsepp 
Ingel Ilves  
Nursing curriculum 


The 2nd place in the poster presentation category  
Presentation “Influenza vaccination coverage and reasons 
for vaccination/non-vaccination among Estonian nursing 
students”. 


Kätlin Kindsiko 
Grete Must 
Environmental health 
specialist curriculum 


The 3rd place in the oral presentation category. 
Presentation “Health Problems Related to Air Travel and 
Going on Holiday or/and Cultural Vacation” 


Rīga Stradiņš University “Health care students 
Olympiad” held in Riga, Latvia 


Dagmar Mähar 
Liina Oherjus 
Martti Ojamaa 
Birgit Okas 
Nursing curriculum 


The 3rd place on Olympiad. 


Employers’ Confederation, the competition for 
finding the best apprentice “Practik cum laude” 


Kristina Seepter 
Ilona Mikenina 
Nursing curriculum 


Nominees 
Kristina Seepter apprenticed in Tartu University Hospital 
Ilona Mikenina apprenticed in South-Estonian Hospital 


COPD Focus Innovation Fund Laura Grigorjan 
Villem Nilbe 
Physiotherapy curriculum 


Project “Breathe and move” received a monetary prize. 
Students were part of the team that developed an 
innovative digital solution to improve the quality of 
treatment for COPD patients.  


Skill festival “Noor Meister” Annika Sing 
Care worker curriculum 


The 3rd place in the professional competition for care 
workers. 


International student conference “Health in Our 
Hands” held in Tartu, Estonia. 


Marleen Lõhmus 
Biomedical laboratory 
science curriculum 


Synlab prize for the best presentation in the field of 
laboratory science.  
Final thesis “Level of vitamin D among Tartu Health Care 
College students”, supervisors Anneli Raave-Sepp, Mai 
Treial. 


Karmen Kõlamets 
Environmental health 
specialist curriculum 


The 3rd place in the poster presentation category. 
Final thesis/Educational Movie “Routine Vaccination in 
Estonia”, segment on epidemiology of infectious diseases, 
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supervisor Ülle Parm. 


Piret Mihkelson 
Biomedical laboratory 
science curriculum 


The 1st place in the oral presentation category. 
Synlab prize for the best presentation in the field of 
laboratory science. 
Final thesis “Influence of vegetarian diet, body mass index 
and body fat percentage to the factors associated with 
metabolic syndrome in women”, supervisors Ülle Parm, 
Aivar Orav. 


Sandra Muraševa 
Environmental health 
specialist curriculum 


The 3rd place in the oral presentation category. 
Re/Max Aaba kinnisvara prize for the best presentation in 
the field of work-environment. 
Final thesis “Firefighters’ health and use of personal 
protective equipment”, supervisors Anna-Liisa Tamm, Ülle 
Parm. 


Reelika Vetemäe 
Environmental health 
specialist curriculum 


WHO prize; 
Re/Max Aaba kinnisvara prize for the best presentation in 
the field of work-environment. 
Final thesis “Awareness of manicure and pedicure service 
providers of the biological risks involved in their work and 
the ways of preventing them”, supervisor Ülle Parm. 


THCC 67 THCC students  27 students received recognition for representing THCC at 
various events and 40 students for their excellent final 
theses. 


2018 National student research competition organized 
by the Estonian Ministry of Education and 
Research, the Estonian Research Council and the 
Estonian Academy of Sciences* 


Elisa Kender 
Environmental Health 
Specialist curriculum 


Best bachelor level thesis in the field of health research. 
Final thesis “Parental beliefs and behaviours towards 
vaccination in Estonia”, supervisors Ülle Parm, Nele 
Põldver. 


Estonian Rectors’ Conference of Universities of 
Applied Sciences, the Scholarship competition*** 


Elisa Kender 
Environmental Health 
Specialist curriculum 


Best final thesis. 
Final thesis “Parental beliefs and behaviours towards 
vaccination in Estonia”, supervisors Ülle Parm, Nele 
Põldver. 


Tartu Business Advisory Services 
Projects, recognition in the competition 


1st year students 
Midwifery curriculum 


Recognition of the project which aims to create a play aid 
for the development of the child, which is educational and 
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“Entrepreneurial Youth” funded by Tartu City 
Government and the European Union Social Fund.  


fun at the same time, and develops the physical and 
motor skills of children. An important part of the project 
was the introduction of tools to the target group and 
feedback analysis. 


THCC 110 THCC students  110 students received recognition for representing THCC 
at various events and for their excellent final theses. 


 
* The aim of the national student research competition is to value research among students, to increase student activity and to recognize those who have 
achieved outstanding results in their work. 
** The aim of the student research competition is to promote research and development in the fields of work, health and social affairs, to recognize the 
authors of the best scientific research in these fields, to motivate students and young scientists to carry out research in important directions for the 
Ministry of Social Affairs and to encourage cooperation between research institutions and policy makers. 
*** The aim of the competition is to value applied research applied by students of professional higher education institutions, to stimulate students' activity 
in the preparation of their creative and applied projects, and to recognize outstanding students. 
 








Students’ satisfaction with organisation of study and the study environment 2014–2018 
 


YEAR 2014 2015 2016 2017 2018 


Number of respondents 336 281 287 227 207 


Availability of information about the subjects 


of the curriculum 


4,1 3,9 4,0 3,8 3,9 


Suitability of the selection of elective subjects 3,1 3,2 3,4 3,3 3,2 


Distribution of study load between weekdays 2,8 2,9 3,1 2,9 3,0 


Availability of information about changes in 


studies 


3,5 3,4 3,8 3,5 3,6 


Organisation of notification about study 


results 


3,9 3,9 4,0 3,9 3,9 


Service regarding organisation of study 3,8 3,8 3,9 3,7 3,6 


Counselling in relation studies 4,0 4,0 4,0 4,0 3,8 


Availability of lecture materials 4,1 4,1 4,1 4,0 4,0 


Conditions of public rooms in the college 4,5 4,5 4,5 4,5 4,4 


Conditions of lecture rooms 4,5 4,5 4,6 4,5 4,4 


Modernity of equipment in labs/practice 


rooms 


4,5 4,4 4,6 4,5 4,4 


Literature available in the library 4,2 4,2 4,4 4,4 4,3 


Library service 4,8 4,7 4,8 4,8 4,8 


Copying possibilities 3,5 2,7 3,8 4,0 3,7 


Computer rooms 4,5 4,4 4,4 4,4 4,4 


Cafeteria service 2,9 3,2 3,0 3,5 2,8 


Efficiency of Student Union activities 3,7 3,6 3,9 3,9 3,7 


Process of student proposals by the college 3,4 3,4 3,5 3,3 3,2 


General atmosphere in the college 4,1 4,1 4,3 4,1 4,2 


Efficiency of international cooperation 4,1 3,9 4,1 3,9 4,0 


Possibilities for independent learning within 


the rooms of the college 


4,0 4,0 4,3 4,1 4,2 


Theoretical specialist knowledge developed in 


the college 


4,2 4,2 4,3 4,1 4,2 


Practical skills developed in the college 4,1 4,2 4,3 4,1 4,2 


Ability to implement theoretical knowledge in 


practice 


4,0 4,0 4,2 4,0 4,2 


Professional foreign language skills developed 


in 


the college 


3,1 3,3 3,3 3,3 3,2 


Ability of independent learning developed in 


the 


college 


3,1 4,1 4,2 4,1 4,0 


Ability of the use of ICT devices developed in 


the college 


4,0 3,9 4,1 4,0 3,9 


Study Information System 4,0 4,3 4,3 4,2 4,2 


Intranet 4,4 3,9 3,8 3,7 3,8 


Syllabi 4,2 3,9 4,0 3,7 4,0 


5-point scale, 5 – very much satisfied, 1 – not at all satisfied 
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Studies within international cooperation 2016–2018 
 


Year Name of Subject Volume in 
ECTS or hours 


Target group Teacher in charge 


2016 Epidemiology and treatment of cancer 
in Estonia 


1 ECTS Foreign students Siret Kivistik, THCC 


Parasitological situation in Estonia 1 ECTS Foreign students Mare Remm, THCC 


Panoramic imaging quality assurance – 
e-course  


3 ECTS Third year students of the radiography curriculum 
and foreign students 


Kevin Aas, THCC 


Radiobiology 2 ECTS First year students of the radiography curriculum Ainars Baijnskis, Universty of Latvia 


Food safety at the end of food supply 
chain 


1 ECTS Students of the environmental health specialist 
curriculum 


Anrej Ocva, University of Ljubljana, 
Slovenia 


Training of joint mobilization 2 ECTS Students of the physiotherapy curriculum Edgaras Lapinskas, Lithuania 


Medical anthropology 2 ECTS Students from all curricula Davide Ticchi, THCC 


Communication with persons with 
Dementia 


3 ECTS Students from nursing curriculum Lecturers from THHC and JAMK 
University of Applied Sciences 


Multicultural Nursing 5 ECTS Students from nursing curriculum Lecturers from THHC and JAMK 
University of Applied Sciences 


Nursing in International fields 3 ECTS Students from nursing curriculum Lecturers from THHC and JAMK 
University of Applied Sciences 


Lecture of microbiology 2 hours Students from all curricula Det Vangeel, Dorien Keil, Thomas 
More Kempen, University College, 
Belgium 


2017 Epidemiology and treatment of cancer 
in Estonia 


1 ECTS Foreign students Siret Kivistik, THCC 


Parasitological situation in Estonia 1 ECTS Foreign students Mare Remm, THCC 


Panoramic imaging quality assurance – 
e-course 


3 ECTS Foreign students Kevin Aas, THCC 


Radiobiology 2 ECTS First year students of the radiography curriculum Ainars Baijnskis, Universty of Latvia 


Air quality in schools 0,25 ECTS Students from all curricula Dario Brdaric, Croatia 


Food safety in retail, catering and at 
home 


0,25 ECTS Students from all curricula Andrej Ocva, University of 
Ljubljana, Slovenia 
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Disinfection processes in microbiology 0,25 ECTS Students from all curricula Marina Šantić, University of Rijeka, 
Croatia 


Bone setting 1,5 ECTS  Georg Schleifer, Finland 


Cardiopulmonary exercise testing 0,5 ECTS  Steven Onkelinx and Rene van 
Saan, Fontys University of Applied 
Science, The Netherlands 


Podiatry 1 ECTS Students from all curricula In collaboration with Pauls Stradins 
Medical College of the University of 
Latvia 


2018 Bone Setting 1,5 ECTS Students from physiotherapy and environmental 
health specialists curricula 


Georg Schleifer, Finland 


Palpitation of the musculoskeletal 
system 


1,5 ECTS Students from physiotherapy and environmental 
health specialists curricula 


Jose Miota Ibarra, Spain 


Mental health at work 1 ECTS Students from physiotherapy and environmental 
health specialists curricula 


Stephen Bevan, Institute for 
Employment Studies, United 
Kingdom 


Podiatry 1 ECTS Students from all curricula In collaboration with Pauls Stradins 
Medical College of the University of 
Latvia 


The citizens as customers of digital 
health and welfare service (within 
project “The Developer of Digital 
Health and Welfare Services”) 


5 ECTS Students from nursing and midwifery curricula Jonas Tana and Petra Ekman, 
Arcada University of Applied 
Science;  
Mikko Julin, Laurea University of 
Applied Science; 
Sanita Marnauza, RedCross Medical 
College, Riga; 
Marge Mahla and Jana Meier, THCC 


The digital environment in health and 
welfare services and its ethics and 
regulations (within project “The 
Developer of Digital Health and 
Welfare Services”) 


5 ECTS Students from nursing and midwifery curricula Mikael Soini, Metropolia University 
of Applied Science; 
Sanita Marznauza, RedCross 
Medical College, Riga; 
Outi Ahonen, Laurea University of 
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Applied Science; 
Marge Mahla and Jana Meier, 
THCC  


Implementation of simulation training 4 hours Fourth year students from midwifery curriculum Pernilla Stenback, Arcada University 
of Applied Sciences, Finland 


Lecture within the syllabus „ Paediatric 
nursing care “ 


2 hours Students from nursing and midwifery curricula Riikka Sinivuo, JAMK University of 
Applied Sciences, Finland 


Lecture within the syllabus „Family and 
the child“ (e-learning) 


2 hours Students from nursing curricula Riikka Sinivuo, JAMK University of 
Applied Sciences, Finland 


Lecture within the syllabus 
„Professional development and basics 
of research“ 


2 hours Students from nursing and midwifery curricula Patrick van Gele, University of 
Health Sciences, Switzerland 


Lecture within the syllabus „Nursing 
skills“ 


2 hours Students from nursing and midwifery curricula Madara Blumberga, Riga Stradins 
University, Latvia 
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Study Regulations of Tartu Health Care College (“the regulations”), including the Annexes, 


are adopted based on the Higher Education Act, the Vocational Educational Institutions Act 


and the Statutes of Tartu Health Care College. 


 


GENERAL PROVISIONS 


1. The regulations are the fundamental document regulating the organisation of studies at 


Tartu Health Care College (“the college”). 


2. The regulations are aimed to provide all learners with equal treatment and ensure clarity 


of the organisation of studies. 


3. The regulations are mandatory for employees and learners of the college.  


4. The regulations and alterations and amendments of the regulations are adopted by the 


College Council. 


5. The College Council, the rector and the vice rector for academic affairs have the right to 


adopt additional documents regulating teaching and study. 


6. The official environment for exchanging information related to the organisation of 


teaching and study of the college is the Study Information System where the data related 


to studies are collected, processed, stored and released. Information delivered via the 


Study Information System is not due for revealing to third parties, unless a respective 


notation is made in the information.  


7. Below items form integral parts of this document: 


7.1. Annex 1. Conditions and procedure for studies of external students.  


7.2. Annex 2. Conditions and procedure for compensation for study costs.  


7.3. Annex 3. Procedure for recognition of prior learning and professional experience 


(RPL). 


 


GENERAL GROUNDS FOR ORGANISATION OF STUDIES  


Learners 


8. In these regulations learners mean all persons studying at the college. 


9. In these regulations learners mean students and pupils from their admission to the 


college or matriculation until their deletion from the matriculation register. 


9.1. A student in these regulations means a person who is matriculated to a curriculum 


of professional higher education or a Master’s level programme and who 


participates in full-time or part-time studies. 


9.2. A pupil in these regulations means a person who is matriculated to a vocational 


education and training curriculum, and who studies full-time in the form of school-


based or workplace-based studies. 


9.3. An international learner is a person matriculated at the college who does not have 


Estonian citizenship, long-term residence permit or permanent right for residence. 


10. An external student is a person who has applied for and has been granted the right to 


complete a particular part of curriculum at the college, incl. to take exams and pass/fail 


assessments. The external student is not the learner of the college. The conditions and 


procedure for studies of external students are provided in Annex 1. 


11. A visiting learner is a learner matriculated at another educational institution who has the 


right to participate in the studies of the college based on the agreements between 


educational institutions. 


12. An international visiting learner is a learner from an educational institution in a foreign 


country who has received the right to participate in the studies of the college based on 


the agreements between educational institutions. Organisation of exchange of 


international learners studying at the college based on international grants is regulated 


by “Erasmus Plus International Mobility Regulation”. 
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13. A participant in in-service training is a person who is studying on the basis of an in-


service training curriculum or studying subjects of formal education in the way of in-


service training. The participant in the in-service training is not a learner of the college. 


The organisation of in-service training is regulated by “The Rules of Open College of 


Tartu Health Care College”.   


 


Student places and matriculation  


14. A student place is a time and financial unit for measuring teaching and study.  


15. Student places on curricula are approved by the College Council, taking into account the 


activity support allocated from the state budget and the state-commissioned education 


approved by the Ministry of Social Affairs.  


16. Conditions for admission to and matriculation at curricula of professional higher 


education, Master’s level education and vocational education are established in “Rules 


of Student Admissions of Tartu Health Care College”.  


17. In case a first year student who has confirmed his/her intention to study does not attend 


studies within two first weeks of studies without  a good reason, the next applicant on 


the top of candidates’ list of the same admission period is matriculated to the vacant 


student place.  


18. A leaner has the right to be simultaneously matriculated to one curriculum of the 


college.  


 


Levels of study and curricula 


19. Formal studies and in-service training are provided by the college. 


20. Formal studies form teaching and study within which learners obtain a qualification 


corresponding to a particular qualification level, providing an access to the studies of 


the next qualification level. 


21. Formal education at the college is provided at two levels of higher education based on 


curricula of professional higher education and Master’s studies as well as full-time 


vocational education and training at levels 4 and 5.   


22. The language of instruction at the college is Estonian, but teaching and study of Master 


programmes may be conducted in English based on the decision of the College Council. 


23. The college has the right to conduct in English up to 10% of the total volume of 


teaching and study of curricula in Estonian, unless otherwise provided by the 


curriculum. 


24. In-service training is teaching and study that allows to acquire and promote vocational, 


professional and/or specialist knowledge, skills and experience as well as to provide 


retraining. 


25. Teaching and study is based on the study programme group or a curriculum granted the 


right to conduct studies that is publicised on the website of the Ministry of Education 


and Research, and available on public view of the Estonian Education Information 


System.   


26. A curriculum is a source document of teaching and study, determining the objectives 


and learning outcomes, the standard period and volume of study, the conditions for 


commencing studies, the list of subjects or topics (in vocational education) 


(“subject(s)/topic(s)”), specialisation options and the conditions for completion of 


studies. A curriculum consists of modules. 


27. Curriculum concepts, structures, conditions for opening, administering and changing, 


assessment and quality assurance as well as closing of the curriculum is regulated by 


“The Statutes of Curricula of Tartu Health Care College”.  
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28. Module is a structural unit of curriculum content, comprising subjects/topics with a 


certain objective or involving one subject/topic.  


29. A subject/topic is a holistic unit comprising the content, activities and assessment of 


learning outcomes of a particular field of study. A subject/topic is based on planned 


learning outcomes the achievement of which is assessed and supported by teaching and 


study. 


30. Learning outcomes are the knowledge, skills and attitudes achieved as a result of 


teaching and study; they are described at the minimum level necessary for the 


completion of the curriculum, module or subject. 


31. Content of the subject/topic is descried in the syllabus that is introduced to learners by 


the teacher at the beginning of the subject course and is available in the Study 


Information System by the beginning of the semester at latest. To ensure a logical 


sequence of teaching and study prerequisite subjects may be established for subjects that 


generally have to be completed before the beginning of a particular subject. 


32. Final thesis and practical training are specific types of subjects.  


33. The teacher in charge of the subject is the person responsible for syllabus development 


and updating. A syllabus is approved by the head of the relevant study department; 


syllabi of elective and optional subjects meant for all learners are approved by the 


pedagogical board.   


34. A subject/topic can be compulsory, elective or optional: 


34.1. A compulsory subject/topic has to be passed in order to complete the curriculum; 


34.2. An elective subject is a subject chosen for the completion of the curriculum in 


order to achieve the professional or specialist learning outcomes of the curriculum; 


34.3. An elective subject is a freely chosen subject for the achievement of general 


competences to complete the curriculum. 


35. The volume of elective and optional subjects is specified in the curriculum.  


36. Subjects taught at the college may be taken by persons who are not the learners of the 


college. Their participation in the studies is based on the requirements established for 


external students and learners of in-service training at the college.  


 


Load and volume of studies  


37. Full-time studies and part-time studies of higher education and full-time studies of 


vocational education and training can be taken at the college. 


38. Calculation of study load is based on the volume of subjects passed in completion of the 


curriculum. 


39. Volume unit of studies is a credit of the European Credit Transfer and Accumulation 


System (ECTS) in higher education and an Estonian vocational education credit point 


(ECVET) in vocational education and training, corresponding to 26 hours of learner’s 


work.  


40. Volume of studies per academic year is 60 ECTS credits in higher education and 60 


ECVET credits in vocational education and training. 


41. By the end of each academic year the student of full-time studies completes 


cumulatively at least 75% of the volume of study established by the curriculum.  


42. By the end of each academic year the student of part-time studies completes 


cumulatively 50% to 75% of the volume of study established by the curriculum.  


43. Elective and optional subjects as well as the subjects accredited based on the recognition 


of prior learning and professional experience (RPL) are included in the calculations of 


the load and volume of studies on a particular higher education curriculum.  
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44. While entering the college the student determines whether he or she starts full-time or 


part-time studies, unless teaching and study on a particular curriculum can only be 


completed either in the form of full-time or part-time.   
45. In coming academic years, the student study load is going to be established at the end of 


the academic year based on cumulative completion of the curriculum by the student. 


Study load is going to be established by the end of interim week of the previous 


academic year. 


46. The standard period of curriculum comprises the length of study in years established by 


the curriculum meant for the completion of a particular curriculum.  


47. The standard period of study is generally corresponding to the standard period of 


curriculum. The standard period of study is extended 


47.1. by the period of time spent on academic leave; 


47.2. by the semester the learner studies abroad and the studies passed during that 


period are accredited by the college at least in the volume of 15 ECTS credits; 


47.3. in case of learners whose proficiency of Estonian as the language of instruction 


does not correspond to the requirements set for studying at the level of higher 


education, up to one year in case of advanced studies of the official language 


pursuant to the conditions and procedure established by point 8, paragraph 14 of 


the Higher Education Act; 


47.4. by the duration of practical training, in the case established by the curriculum for a 


learner whose length of practical training according to the curriculum lasts longer 


than six months.   
 


Forms of study and teaching and study   


48. School-based vocational education and training is a form of study where practical 


training in an enterprise or institution is not more than a half of the full curriculum 


volume. 


49. Workplace-based vocational education and training is a form of study where practical 


training in an enterprise or institution forms at least two thirds of the full curriculum 


volume. 


50. Teaching and study may be organised in cycles where contact-based studies are 


conducted in sessions according to the study schedule. 


51. Contact-based study comprises activities meant for the achievement of learning 


outcomes, incl. lecture, seminar, practicum, laboratory work, individual tutorial or some 


other way of teaching and study established by the educational institution aimed to 


acquire knowledge and skills. Contact-based study is taking place in the teaching and 


study environment (incl. e-learning) participated by the learner and the teacher. 


52. Independent learning means acquiring independently the knowledge and skills 


necessary for the achievement of learning outcomes based on the assignments given by 


the teacher.   


53. Practical training is a purposeful activity under supervision, organised for the 


achievement of learning outcomes with the aim to implement acquired 


knowledge and skills in work situations. Organisation of practical training is 


regulated by “Procedure for practical training of Tartu Health Care College”.   


 


ORGANISATION OF STUDIES 


54. The studies of the college take place according to the curriculum in a course-system 


where the modules and subjects are passed by the learner in the order specified by the 


curriculum. 
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55. One ECTS/ECVET credit comprises up to 13 hours of contact-based studies and at least 


13 hours of learner’s independent learning. Specifications of the amounts of hours for 


contact-based studies and for independent learning are decided by the head of the 


relevant study department. 


56. Organisation of studies is based on the academic year, consisting of ten study months. 


Study months are divided into two semesters – the autumn semester and the spring 


semester. 


57. Last week of the autumn semester and last week of the academic year are interim weeks 


during which learners have a possibility to take re-assessments to complete their 


required studies. Teaching and study during the interim week is organised by the head 


of the relevant study department. 


58. Relevant dates of the academic year are established in the academic calendar, including 


the beginning and end of the academic year and semesters, the dates of holidays and 


other relevant events of the college in the particular academic year. The academic 


calendar is approved each year by the College Council at the latest four months before 


the beginning of next academic year. 


59. The division of teaching and study into the periods of theoretical studies and practical 


training is provided and other relevant terms related to studies are determined in the 


study schedule. The study schedule is compiled by the head of the relevant study 


department and it is available to learners on the intranet at the latest two weeks before 


the beginning of academic year. 


60. Non-fulfilment of the study schedule by the learner is allowed for a good reason only. 


The proceeding of the appropriate application submitted by the learner is conducted by 


the head of the relevant study department. In case of a positive decision an individual 


study plan is drawn up for the learner and approved by the signatures of the head of the 


relevant study department and the learner. The learner is responsible for the fulfilment 


of the individual study plan. 


61. The teaching and study take place according to the timetable that is compiled for each 


study group based on the curriculum, the study schedule and the principles of the 


timetable preparation guidelines approved by the pedagogical board. The timetable is 


available in the Study Information System at least one month before the beginning of 


semester. 


62. Requirements for participation in studies by learners are determined in the syllabus. 


63. There is no registration for mandatory subjects. Information regarding registration for 


elective and optional subjects is given to learners via the intranet and the Study 


Information System.  


64. The syllabus and the timetable are available to learners in the Study Information System 


by the time they are registering for elective and optional subjects.  


65. The number of participants in elective and optional subjects is determined in the 


syllabus. In case the number of participants registered for a subject is less than the 


participant number determined in the syllabus the college has the right not to open that 


subject.  


66. By registration for an elective or optional subject the learner takes responsibility for the 


completion of that subject. 


67. Learners have the right to study in educational institutions of foreign countries as 


grantees of international organisations, governments, foundations and educational 


institutions as well as due to student/pupil exchange. Organisation of student exchange 


is regulated by “Erasmus Plus International Mobility Regulation”. 
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68. To ensure the quality of teaching and study feedback is asked from learners at the end of 


subject/topic through the Study Information System and with the help of other surveys. 


Feedback collection is described in “The quality manual of Tartu Health Care College”.  


69. In the first semester of the first year a confidentiality agreement is concluded with the 


learner. A learner has the obligation to observe the confidentiality agreement. 


70. The college has the right to check written papers of learners with the help of a 


plagiarism detection system and for this purpose enter written papers into the database 


of the plagiarism detection system.  


71. Change of curriculum is generally not possible. In exceptional cases the decision 


regarding the change of curriculum is made by the pedagogical board. 


72. Transfer of the learner to the next study year is determined by the rector’s directive if 


100% of the studies of the previous study year have been completed. 


 


ASSESSMENT OF ACHIEVEMENT OF LEARNING OUTCOMES 


73. Assessment of the achievement of learning outcomes, incl. self-assessment, forms part 


of the study process to provide fair and objective evaluation on the level of learners’ 


knowledge, skills and attitudes based on the assessment criteria and according to the 


learning outcomes described in the curriculum. 


74. Assessment is aimed to support learning and provide reliable information about the 


effectiveness of completion of studies.  


75. Assessment methods and assessment criteria provided in the syllabus are available to 


learners before the beginning of studies and they are not changed in the course of 


teaching and study. 


76. At the higher education level study results of students are assessed according to the 


decree of the Minister of Education and Research “Unified assessment system on higher 


education level, together with conditions for receipt of cum laude diploma”.   


77. In vocational education and training assessment is based on the decree of the Minister of 


Education and Research “Unified assessment system used in vocational education and 


training, basis for assessment of the achievement of learning outcomes, assessment 


methods and assessment criteria, grade descriptions”. 


78. To characterise general academic performance of the learner the weighted average grade 


is used. The weighted average grade is calculated as follows: the sum of all the grades 


of passed subject and module exams multiplied by the appropriate number of credit 


points and divided by the total number of credit points. 


79. Study results of learners are assessed during each module and/or subject and practical 


training (formative assessment) and/or at the end of each module and/or subject and 


practical training (summative assessment). Assessment of the achievement of learning 


outcomes is described in the syllabus, incl. the scale of assessment to be used –   


differentiated assessment or non-differentiated assessment. 


80. Final assessment (exam or pass/fail) results are recorded in the report and are available 


to learners in the Study Information System within five working days as of the working 


day following the day the assessment was conducted. Assessment results have to be 


entered at the latest two working days before the conduct of re-assessment in the 


relevant subject. 


81. Final assessments are conducted according to the timetable. Maximum one exam or 


pass/fail assessment may be conducted per day, the number of re-assessments may be 


more than one per day. If a learner fails to attend the final assessment, the exam report 


records the learner in the Study Information System as “not present” that equals to a 


negative assessment result. The requirements and organisation of interim assessments 


conducted within a subject/topic are described in the syllabus. 
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82. Final assessments in cycle-based teaching and study are conducted during the study 


sessions. Re-assessments may be conducted outside the study sessions. 


83. If the learner fails to attend the final assessment with a good reason (reserve service 


obligation etc.), he or she will submit an application to the head of the relevant study 


department within five working days after the final assessment; the head of the relevant 


department solves the case individually. 


84. A learner is entitled to take up to two final re-assessments without charge after he or she 


has failed the final assessment in one and the same subject or module, and one re-


assessment of practical training, defence of the final thesis and final exam.    


85. If the learner has failed the final assessment three times, he or she has an opportunity to 


take two more final assessments for charge based on the application submitted to the 


vice rector for academic affairs and taking an obligation to compensate for the study 


costs according to the document “Compensation rates for fee-charging services related 


to the main activity”.          


86. The possibility of final assessment for charge does not apply to the cases where the 


learner has two times failed practical training, final thesis or final exam. In those cases 


the learner is deleted from the matriculation register on the grounds of insufficient 


academic progress.  


87. Re-sit the final assessment or defence of the final thesis, once passed with a positive 


result, in order to improve the grade, is not allowed.   


88. The first final assessment and two following re-assessments are included in the 


compensation for study costs of the learners of part-time studies or fee-charging studies. 


If a learner of part-time studies or fee-charging studies has failed the final assessment 


three times, he or she has an opportunity to apply for two more final assessments, 


paying for that additionally according to the document “Compensation rates for fee-


charging services related to the main activity”.  


89. The principles and organisation of interim assessments (tests, independent learning 


assignments etc.) conducted within the subject are provided in the syllabus and the 


opportunity to take re-assessment for charge provided in point 85 does not apply to 


interim assessments. 


90. Final assessment may be conducted by the assessment committee if it is provided in the 


syllabus or in case of good reasons or based on the wish of the learner or the teacher. 


The assessment committee involves teachers of the relevant subject, the head of the 


relevant study department and the person appointed by the department head. 


91. Conditions for the access to final assessment are provided in the syllabus. If those 


conditions are not fulfilled a negative result will be entered into the exam report by the 


teacher with a comment “conditions for the access to final assessment not fulfilled”; and 


the learner has no opportunity to take additional final re-assessment for charge.   


92. The teacher has the right to make adjustments in the completion of subject for the 


learner with special needs in case the non-performance of those adjustments would 


result in a more unequal situation for the learner with special needs due to his or her 


special needs in the completion of the subject compared to other learners. 


93. The teacher has the right to ask for the learner’s identity document while allowing the 


learner to assessment.  


94. The teacher has the right to remove the learner from the assessment of the achievement 


of learning outcomes for the use of forbidden aids or other learners’ help as well as in 


case of insulting or derogatory behaviour in respect to the teacher or other learners. 


Result “F” is entered into the assessment report with additional comment and the learner 


loses one opportunity for re-assessment free of charge.  
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Defence of final thesis and final exam  


95. To be allowed to sit the final exam or defend the final thesis, the learner must have 


completed the prior curriculum. Defence of final theses and the organisation of final 


exam are regulated by “The guidelines on writing the final thesis and the defence 


procedure”.  


96. The committee for the defence of final theses and the committee of final exam work 


once or twice a year according to the study schedule.  


97. The learner who fails to appear at the defence of the final thesis or final exam for a good 


reason and the learner who defends the final thesis or sits the final exam for the second 


time must defend the thesis/sit the exam in the next working period of the committee of 


the relevant curriculum. 


98. Topics of final theses are publicised on the college website and the college has the right 


to publicise the defended final theses in the electronic catalogue of the college library 


(RIKS-veb) based on a written permission of the learner. 


 


RIGHTS AND OBLIGATIONS OF LEARNERS RELATED TO STUDIES 


Academic leave 


99. Academic leave means releasing the learner from the obligation of study for one or 


several semesters. 


100. Learners on academic leave belong to the body of learners of the college. 


101. For health reasons learners are entitled, at any time within the academic year, to 


academic leave of maximum two years, with a minimum period of one semester. To 


apply for academic leave for health reasons the learner submits a medical certificate. 


102. A learner is entitled to an additional academic leave for caring a child lasting until the 


child attains the age of three years based on the extract from the population register and  


application of the person. 


103. In order to start a term of military or alternative service in the Defence Forces a learner 


is entitled, at any time within the academic year, to an additional academic leave of one 


year on the basis of the relevant notice from the Defence Resources Agency. 


104. Academic leave at own request is provided once during the standard period of study for 


one year, with minimum period of one semester. A learner who is applying for 


academic leave at his or her own request must have completed the studies of the 


previous semester. 


105. Learners are entitled to academic leave at their own request since the second semester of 


the first study year. Academic leave started within a semester means that the whole 


semester is included in academic leave.  


106. To request an academic leave the learner submits an application in the required form to 


the studies specialist on the name of the vice rector for academic affairs. Permission for 


academic leave is determined by the directive of the vice rector for academic affairs and 


is available to the learner in the Study Information System. 


107. An academic leave is discontinued before prescribed term on the basis of the learner’s 


application. An academic leave for health reasons can be discontinued before prescribed 


term on the basis of a medical certificate. 


108. A learner on academic leave is allowed to participate in studies.  


109. Prior study results of the learner who has returned from academic leave are taken into 


account based on the results entered into the Study Information System. 


110. A final year learner on academic leave may attend the defence of final thesis of sit the 


final exam in case the academic leave ends at least one month before the deadline for 


the submission of final thesis or registering for final exam or in case the academic leave 


is discontinued before the prescribed term based on the learner’s application at the latest 
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one month before the deadline for the submission of final thesis or registering for final 


exam. 


111. During academic leave, the learner is not transferred to the next study year. The period 


of study for the learner on academic leave is extended by the period of time spent on 


academic leave. 


112. A learner who participates in studies and/or takes final assessments during his or her 


academic leave has the obligation to compensate for the study costs according to Annex 


2.  


 


Extension of studies 


113. A learner can apply for the extension of semester for good reasons. 


114. To apply for the extension of semester the learner submits an application and/or a 


document justifying the extension of semester to the studies specialist on the first day 


after return to studies. 


115. For the extension of semester an individual study plan is drawn up in collaboration with 


the head of relevant study department and approved by signatures of the head of 


relevant study department and the learner.   


 


Filling in a vacant student place and rematriculation  


116. A student place or a student training place (“student place”) becomes vacant if the 


number of student places is not filled in during the period of admissions or a learner is 


deleted from the matriculation register. A vacant student place is filled in in a public 


competition by the end of interim week of the spring semester and the academic year. 


117. The college has the right, without a public competition, to transfer to the vacant student 


place an external student studying on the same curriculum based on the academic 


performance results. 


118. Information about vacant student places is available (except in the case provided in 


point 117) on the college website and the intranet, including the application deadline for 


the mentioned places. The applicant for a vacant student place submits a written 


application on the name of the vice rector for academic affairs to the studies specialist. 


119. At the end of the first semester of the first study year a list of candidates is formed based 


on the admission requirements established in the admissions rules. Since the second 


semester of the first study year the list of candidates is formed based on the results of 


academic performance. In case of equal results external students of the same curriculum 


are preferred. 


120. Within one week after the end of the application deadline the head of the relevant study 


department submits a written proposal to the rector for fulfilment of vacant student 


places. Fulfilment of a vacant student place is recorded by the rector’s directive. 


121. A learner is entitled to continue his or her studies, started in other institutions of higher 


or vocational education providing the relevant education in Estonia, on the same 


curriculum at the college, in the existence of vacant student places. In case of 


differences between the curricula the learner must pass exams and pass/fail assessments 


according to the curriculum of the college. Subjects passed in other educational 


institutions are accredited on the basis of principles provided in Annex 3.  


122. A learner deleted from the matriculation register may apply for rematriculation.  


123. If a learner who has been deleted from the matriculation register of the same curriculum 


within two years wants to apply for rematriculation, he or she must compensate for the 


study costs according to Annex 2. 
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124. Rematriculation is applied for on the basis of a person’s application and recorded, in the 


existence of a vacant student place, by the directive of the rector based on the proposal 


by the head of the relevant study department.  


125. A learner deleted from the matriculation register due to insufficient academic progress 


can apply for rematriculation from the semester that follows the deletion from the 


matriculation register. 


126. A learner deleted from the matriculation register due to improper behaviour cannot 


apply for rematriculation before one year has passed since the deletion. 


127. Rematriculation to a vacant student place can be applied for if the applicant has 


completed 100% of the obligatory studies according to the curriculum in the previous 


academic year, excluding the first semester of the first study year.   


128. Previous study results of a rematriculated learner are recognised on the basis of the 


study results entered into the Study Information System. 


129. A rematriculated learner commences studies according to the study schedule. 


130. The college has the right not to fill in a student place with a candidate  


130.1. who has been deleted from the matriculation register twice due to insufficient 


academic progress; 


130.2. who has not fulfilled the admission requirements of the curriculum; 


130.3. who has not fulfilled financial obligations to the college; 


130.4. who has demonstrated improper behaviour. 


 


Other rights and obligations of learners 


131. Learners have the right to  


131.1. have conditions needed for studies, incl. a safe study environment supporting the 


achievement of study outcomes; 


131.2. receive information necessary for the completion of the curriculum; 


131.3. get study and career counselling; 


131.4. use during assessment the aids and materials permitted by the teacher; 


131.5. check out his or her written paper within two working days from the  notification 


of exam results, checking out the paper is confirmed by signatures provided by 


the learner and the teacher; 


131.6. to give feedback on the content of studies, quality of teaching and organisation of 


studies;  


131.7. challenge the decisions related to the organisation of studies; 


131.8. elect representatives and be elected to the collegial representative bodies of the 


college like the College Council, the Curriculum Board the Student Council, the 


Committee of Allowance and Stipend Allocation; 


131.9. have holidays free from teaching and study minimum for two months each 


academic year; 


131.10. have an academic leave according to the procedures established by the college; 


131.11. get state grants according to the conditions and procedures established in the 


procedures for allowance and grant allocation of the colleges. 


132. Learners have the obligation to 


132.1. complete the curriculum; 


132.2. use responsibly the opportunities provided for their studies, incl. the resources of 


study; 


132.3. follow in studies the principles of academic ethics and the best practice of 


studies; 
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132.4. use the Study Information System of the college and ensure valid contact 


information in that system as well as follow the information related to the 


organisation of studies on the college intranet; 


132.5. conclude and observe the confidentiality agreement with the college; 


132.6. give feedback on the content of studies, quality of teaching and organisation of 


studies; 


132.7. fulfil other requirements of organisation of studies established by the college. 


 


Compensation for study costs 


133. The conditions and the procedure for compensation for study costs at the college for 


full-time and part-time students, external students and visiting learners are provided in 


Annex 3.  


134. Compensation for study costs is not required from a full-time student studying on a 


curriculum in Estonian and who has cumulatively completed the volume of study of the 


previous semester determined in the curriculum by the beginning of the semester. 


135. Based on the student’s application, the compensation for study costs is not required 


from a student who has not fulfilled the requirements provided in point 41 if the student 


continues studying according to the same curriculum and  


135.1. is a person with mild, moderate or severe disability; 


135.2. is a parent or guardian of a child under seven years of age or a child with 


disability; 


135.3. has studied abroad, the completed studies of which are accredited by the college 


in the minimum volume of 15 ECTS credits as part of curriculum completion by 


the learner, for the semester studied abroad and the semester following that.  


 


DELETION FROM THE MATRICULATION REGISTER 


136. Deletion from the matriculation register means the removal of the learner from the list 


of learners of the college.  


137. A learner is deleted from the matriculation register on the initiative of the college or the 


learner or independent of the parties by the directive of the rector. Deletion from the 


matriculation register on the initiative of the college takes place for the following 


reasons: 


137.1. full completion of the curriculum; 


137.2. in case of first year learners’ non-attendance at teaching and study within two 


weeks at the beginning of the academic year without a good reason; 


137.3. insufficient academic progress;  


137.4. improper behaviour; 


137.5. unfulfilment of the individual study plan; 


137.6. unfulfilment of study-related financial obligations by due date; 


137.7. significant violation of the requirements and procedure of organisation of studies; 


137.8. endangering other persons by his or her behaviour. 


138. Deletion from the matriculation register independent of parties takes place in case of 


138.1. proven incapability of the learner; 


138.2. death of the learner. 


139. Deletion from the matriculation register on the initiative of the learner takes place based 


on the application submitted to the vice rector for academic affairs. 


140. Deletion of a learner from the matriculation register on the initiative of the college takes 


place on the basis of the proposal by the head of department.  


141. Improper behaviour by the learner is considered by the college above all the following: 
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141.1. intentional commitment of a legal offence and convicted guilty, within the period 


of studies at the college; 


141.2. forgery of documents; 


141.3. illicit sharing of knowledge (e.g. prompting, copying other learner’s work, 


participating in an exam for another learner or sending another learner to an exam 


for himself or herself etc.), incl. the use of materials not permitted to use; 


141.4. second submission of the learner’s own work when credit points have been 


received for it; 


141.5. plagiarism meaning the presentation of production of other authors as the 


learner’s own written paper or part of it without the appropriate academic 


references; 


141.6. behaviour not corresponding to generally accepted ethical norms and not 


following the rules of professional ethics; 


141.7. damaging the reputation of the college. 


142. A teacher has the obligation to check the correspondence of the content and format of 


papers submitted by learners to the requirements and in case of suspicion submit the 


matter to the committee responsible for solving plagiarism matters. 


143. To process a plagiarism matter a committee has been appointed by the written order of 


the vice rector for academic affairs; the committee makes a decision within two working 


days from the submission of the work with plagiarism suspicion to the chair of the 


committee. The committee forwards its decision electronically to the head of the 


relevant study department and the vice rector for academic affairs on the working day 


following the meeting of the committee.  The committee involves into the work the head 


of the relevant study department, if required, the person who detected the case of 


suspected plagiarism and other persons related to the case.   


144. In identifying plagiarism all circumstances related to the case are investigated 


objectively and from all perspectives by the committee. The learner suspected in 


plagiarism is given an opportunity to explain his or her activity and defend himself or 


herself at the committee.  


145. In case of improper behaviour of the learner the head of the relevant study department 


has the right to submit the rector a proposal for punishing the learner with a reprimand 


in a directive with public disclosure or with deletion from the matriculation register due 


to improper behaviour.   


 


Insufficient academic progress 


146. Insufficient academic progress involves 


146.1. failing the same final assessment five times (incl. two fee-charging opportunities 


see points 85 and 91); 


146.2. full-time learners not completing the required volume of the curriculum by the 


beginning of the autumn semester or the beginning of spring semester;  


146.3. part-time learners not completing the partial load volume of the curriculum by 


the end of the standard study year; 


146.4. non-completion of the require volume of the curriculum by the deadline in order 


to have an access to the final exam/defence of the final thesis; 


146.5. failing the defence of the final thesis two times or failing the final exam two 


times; 


146.6. non-attendance at the final exam without a good reason or non-submission of the 


final thesis according to the study schedule and non-attendance at the defence of 


the final thesis that is equal to one performance with a negative result; 


146.7. failing one and the same practical training two times.  
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COMPLETION OF STUDIES AND DOCUMENTS ISSUED ON COMPLETION  


147. To finish formal education and to be issued documents proving the relevant education a 


learner must fully complete the curriculum. 


148. Professional higher education studies are finished by the defence of the final thesis. The 


person who has fully completed the curriculum is issued the diploma certifying the 


award of the Bachelor’s degree, the diploma supplement in Estonian and in English 


pursuant to Annex 3 of the Higher Education Standard. 


149. Students admitted to professional higher education before the academic year 2019/2020 


are issued the professional higher education diploma and the diploma supplement in 


Estonian and in English upon full completion of the curriculum. 


150. Master’s studies are finished by the defence of Master’s thesis or by the Master’s exam. 


A person who has fully completed the curriculum is issued the diploma certifying the 


award of the Master’s degree and the diploma supplement in Estonian and in English 


pursuant to Annex 3 of the Higher Education Standard. 


151. The achievement of learning outcomes on vocational education curricula is assessed by 


the professional examination. If the professional examination is not possible to take in 


the speciality or profession the studies are finished with the final exam. 


152. A graduate of the studies at the level of higher education is awarded a diploma with 


distinction (cum laude) based on the principles of the decree of the Minister of 


Education and Research “Unified assessment system on higher education level, together 


with conditions for receipt of cum laude diploma”. 


 


CHALLENGES TO DECISIONS 


153. Proceeding of disagreements, proposals, inquiries and challenges related to the 


organisation of studies at the college are generally conducted in written form. An oral 


challenge of a learner is recorded in the minutes by the person who made the decision or 


performed the act and the minutes are signed by the learner. 


154. To challenge the decisions related to the organisation of studies, the learner contacts the 


person who made the decision and expresses clearly his or her intention to challenge the 


decision. 


155. The studies specialist informs by email the learner about his or her deletion from the 


matriculation register based on the proposal of the head of the relevant study 


department, informing the learner about the proposals made to the rector in relation to 


him or her. The learner is informed about the circumstances of the situation and the 


relation with the resulting legal consequences and he or she is given an opportunity to 


present his or her opinion and objections to the head of the relevant study department.    


156. To present his or her opinion the learner has five working days from the notification. In 


case the learner does not reply within that period it is considered as the learner’s 


unwillingness to express his or her opinion or challenge the proposal regarding the 


decision. 


157. In case of the learner’s unwillingness to challenge the proposal he or she is deleted from 


the register of learners of the college by the directive of the rector. 


158. If a learner presents objections to the proposal and is willing to alter the decision, the 


challenge is resolved in the pedagogical board of the college according to the general 


procedure for resolution of challenges related to study matters. 


159. The described procedures are not implemented in case the learner is deleted from the 


register of the college learners in relation to completion of the curriculum and 


graduation of the college. 
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160. If a learner does not agree with the results of final assessment he or she has the right to 


submit a written appeal to the head of the relevant study department within one working 


day after checking out the exam paper. The head of the relevant study department 


together with the teachers of the relevant subject resolve the appeal within three 


working days from receiving the appeal. 


161. If a learner does not agree with the results of final exam or the defence of final thesis he 


or she has the right to submit a written appeal to the head of the relevant study 


department within one working day from the announcement of the assessment results. 


The head of the relevant study department in collaboration with the chairperson of the 


defence committee and the chairperson of the final exam committee reply to the appeal 


within three working days. 


162. If the discussion with the person who made the decision or the reply to written appeal 


does not change the learner’s intention to appeal, he or she can submit a challenge 


within 30 days from taking of the decision that is challenged. 


163. The challenge is submitted to the vice rector for academic affairs. The person 


submitting a challenge must justify why the decision or act is violating his or her rights 


and what is the aim of his or her challenge. 


164. The vice rector for academic affairs resolves the challenge alone or together with the 


pedagogical board of the college under whose jurisdiction is the resolution of problems 


and single issues related to teaching and study. The vice rector for academic affairs has 


the right to involve in the proceeding of the challenge the members of the Student 


Council and other persons significant in the particular matter. 


165. A challenge is resolved within 30 days from the registration of the challenge application 


in the document register of the college. 


166. A learner whose challenge is not resolved in the challenge proceeding or whose rights 


are violated within the challenge proceeding, has the right to recourse to administrative 


court based on the conditions and procedure regulated by the Code of Administrative 


Court Procedure. 


 


IMPLEMENTATION PROVISIONS 


167. This document will enter into force on 1 September 2019.  


168. The Study Regulations of Tartu Health Care College adopted by the College Council 


decision no. 2 of 23.01.2019 will be declared invalid by the enforcement of this 


document.  


169. Procedure for recognition of prior learning and professional experience (RPL) adopted 


by the College Council decision no. 4 of 03.05.2017 will be declared invalid by the 


enforcement of this document.  


170. Students admitted to professional higher education before the academic year 2019/2020 


are issued the diploma of professional higher education on full completion of the 


curriculum. 


171. Students admitted to professional higher education since the academic year 2019/2020 


are awarded the Bachelor’s degree on full completion of the curriculum based on Annex 


3 of the Higher Education Standard. 
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ANNEXES 


 


Annex 1. Conditions and procedure for studies of external students 


ADOPTED by 


the College Council 


Decision no. 1 


of 24 April 2019 


 


 


1. The college has the right to organise teaching and study for external students in case of 


opportunities for organisation of studies and vacant student places. 


2. A proposal to open studies for external students on a particular curriculum is made by 


the head of the relevant study department, identifying the maximum number of potential 


external students for that curriculum. Based on the competition for the studies for 


external students a list of students is formed following the admission requirements of 


the curriculum provided in the Rules of Student Admissions of Tartu Health Care 


College. 


3. To apply for the studies for external students and participate in the admission test the 


candidate submits an application, including the list of subjects to be completed, to the 


vice rector for academic affairs. Studies for an external student can take place based on 


a contract concluded for one year. 


4. The right to participate in the studies is granted to an external student who has 


concluded with the college a contract on the compensation for study costs and 


compensated for the study costs by due date. 


5. The college has the right not to admit to the studies for external students a person 


5.1. whose documents are not accurately filled in; 


5.2. who does not fulfil the admission requirements of the curriculum; 


5.3. who has unfulfilled financial obligations to the college; 


5.4. who has violated academic practices or demonstrated improper behaviour during 


his or her previous studies. 


6. An external student is not matriculated and the student studying as an external student is 


not considered the learner of the college. 


7. Study load, excluding the final thesis, the final exam and practical training, of an 


external student can be up to 30 ECTS credits for one academic year. 


8. If an external student is willing to take exams or pass/fail assessments with large 


volumes, he or she must apply for matriculation by admission or by filling in a vacant 


student place. 


9. The rights and obligations of learners are valid for an external student in relation to the 


organisation of studies. The college has the right to discontinue the studies of an 


external student by the order of the vice rector for academic affairs if the external 


student has not followed the requirements established in the documents regulating the 


organisation of studies at the college or has not compensated for the study costs based 


on Annex 2. 


10. An external student can apply for the defence of the final thesis or sit the final exam, if 


he or she has fully completed the curriculum prior to the final thesis or the final exam in 


the volume of determined credits. 


11. An external student who is applying for the defence of the final thesis or sit the final 


exam submits an application to the vice rector for academic affairs at least three months 


before the date established for the defence of the final thesis or the final exam at the 


college. The vice rector for academic affairs makes a decision about the possibility to 
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graduate from the college as an external student and a contract on the compensation for 


study costs is concluded with the external student. 


12. After the defence of the final thesis or passing the final exam the external student is 


issued the diploma and the diploma supplement by the college.  
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Annex 2. Conditions and procedure for compensation for study costs  


 


ADOPTED by 


the College Council 


 Decision no. 1 


of 24 April 2019 


 


 


 


General provisions 


1. This document is establishing the conditions and procedure for compensating for the 


study costs of formal education at Tartu Health Care College. 


2. The study costs are compensated based on: 


2.1. the contract concluded on compensation for study costs between the college and a 


student, and  


2.2. Annex 1 of document “Compensation rates for fee-charging services related to the 


main activity” adopted by the College Council at least four months before the 


beginning of the academic year. 


3. The obligation to compensate for the study costs applies with regard to: 


3.1. the student who  


3.1.1. studies on a curriculum in Estonian, but has not completed by the end of the 


semester the cumulative study volume of previous semesters according to the 


curriculum; 


3.1.2. a part-time student commencing studies or is studying, except in the case he or 


she is with moderate, severe or profound disability or a parent or guardian of a 


child under seven years of age or a child with disability; 


3.1.3. studies on the curriculum with the language of instruction other than Estonian; 


3.1.4. has been two times deleted from the matriculation register and re-admitted to 


the same curriculum within two years. 


3.2. external students; 


3.3. visiting learners for the education service provided to them based on the 


collaboration agreement. 


4. Study costs to be compensated are established 


4.1. as a credit point price for the curricula in Estonian; 


4.2. as a credit point price and a charge for semester for the curricula with the 


instruction language other than Estonian. 


 


Compensation for study costs 


5. The contract on the compensation for study costs is concluded within two weeks from 


the matriculation of a part-time student or from the transfer to part-time studies and on 


commencing studies as an external student. 


6. The study costs are compensated on the basis of an invoice delivered at least 14 days 


before due date electronically to the learner compensating for the costs. 


7. The study costs are compensated at latest by due date provided on the invoice. 


8. The compensation for the study costs can be performed in two parts or in four parts by 


submitting an application to the head of academic affairs department before the 


beginning of the semester.  In case the study costs are compensated in parts a relevant 


annex is added to the contract on the compensation for study costs. 


9. A student studying on a curriculum in Estonian who has not completed by the end of the 


semester the cumulative study volume of previous semesters according to the 
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curriculum, compensates for his or her study costs within the current semester paying 


for each credit point not completed in the previous semesters, taking into account that 


the study volume per semester is 30 ECTS credits. 


10. A part-time student compensates for the study costs based on the credit point price 


according to the volume of the subjects the student has registered for at the beginning of 


the semester. If the student collects more credit points, the relevant sum will be added to 


the invoice of the following semester to be submitted by the college. In case of 


graduation the invoice is submitted by the college before the defence of the final thesis 


of the sit for the final exam. 


11. A student studying on a curriculum with the instruction language other than Estonian 


compensates for the study costs based on a semester charge within the current semester 


in case of full-time studies, and based on the credit point price in case of part-time 


studies.  


12. If a student submits a written application about disclaiming the student place before due 


date, he or she has no obligation to compensate for the study costs. If a student 


disclaims the student place on due date or after the due date he or she has the obligation 


to compensate for the study costs based on the credit point price. 


13. A student on academic leave has no obligation to compensate for the study costs, unless 


the student is allowed to participate in the studies and/or attend at the final assessment. 


In that case the student compensates for the study costs based on the credit point price 


and according to the volume of subjects he or she has registered for. 


14. If a student commences studies abroad within the framework of his or her curriculum, 


he or she has the obligation to compensate for the full study costs for the period he or 


she is studying abroad. 


15. If the student applies for the extension of studies in order to complete the studies 


according to the curriculum, he or she has the obligation to compensate additionally for 


the subjects (incl. the final exam and the final thesis) completed during the extension 


period based on the credit point price valid during the extension period. 


 


Failure to compensate for study costs 


16. The college has the right to fine for delay by 0.1% of the unpaid sum per each delayed 


day in case of failure to compensate for the study costs by due date. 


17. In case of failure to compensate for the study costs by due date the student is deleted 


from the matriculation register based on the Study regulations of the college.  


18. The college has the right to divest the debt-claims of study costs to a company engaged 


in payment claims. 


19. If a student has not concluded a contract on the compensation for study costs within two 


weeks from the transfer of a full-time student studying on a curriculum in Estonian to 


the part-time study or from the matriculation of a part-time student commencing his/her 


studies without applying for the deletion from the matriculation register, the student is 


required by the college to compensate for the study costs based on the credit point price 


and according to the volume of the subjects the student had registered for.  


 


Other conditions 


20. Compensation for study costs related to RPL is based on the credit point price and a 


delivered invoice; the study costs are calculated on the basis of the amount of credit 


points submitted for RPL evaluation.  
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Annex 3. Procedure for recognition of prior learning and professional experience (RPL) 


 


 


ADOPTED by 


the College Council 


Decision no. 1 


of 24 April 2019 


 
 


General provisions 


1. This procedure regulates the submission, evaluation, accreditation of applications and 
challenging the decisions in relation to the recognition of prior learning and professional 
experience (RPL) in the completion of the curriculum at Tartu Health Care College. 


2. Prior learning at the college as well as formal education and in-service training passed 
in other educational institutions and professional experience, the outcomes of learning 
within daily activities and in leisure time can be recognised in the completion of the 
curriculum. 


3. RPL can be implemented in the completion of the curriculum, but it cannot be 
implemented for the final thesis and the final exam. Elective and optional subjects are 
taken into account as part of the completion of the curriculum in the maximum amount 
determined in the curriculum. 


4. Prior learning/professional experience is recognised on the basis of individual 
assessment. 


5. Prior learning can be recognised as elective and optional subjects only in the volume 
determined in the curriculum. 


6. The applications are reviewed and evaluated by a committee involving the head of the 
relevant study department and the teacher in charge of the relevant subject. The 
committee has the right to involve other experts in the evaluation.    


7. Application, counselling and evaluation related to RPL are free of charge for the 
applicant.  


8. The pedagogical board of the college has the right to determine the subjects not 
accredited by RPL.  
 


RPL application 


9. An applicant submits an application in the Study Information System. The application 
about prior learning and/or professional experience, incl. the annexes, are filled in 
electronically and submitted at least one month before the beginning of the subject 
applied for. 


10. Applications about the subjects that start within the first month of the first study year are 
submitted within the first study week. Applications submitted after the due date are not 
reviewed and are rejected. 


11. An applicant adds certifying documents to the application, considering the learning 
outcomes of the subject applied for: 
11.1. Application of prior learning – the syllabus, the diploma and the diploma 


supplement or a copy of the document or an extract of study results; 
11.2. Applications based on learning related to professional experience, daily and 


leisure time activities – analysis of professional experience; a copy of the job 
description, the employment contract or the employment record book; or a 
certificate about the work in an institution and an assessment provided by the direct 
supervisor or a portfolio.  


11.3. Applications based on in-service training – the certificate and programme of the 
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in-service training, self-analysis on the associations between the in-service training 
and the application, in case the certificate does not include assessment and learning 
outcomes.  


12. To accredit studies completed outside Tartu Health Care College, the original document 
issued by the relevant higher education institution must be submitted, including the 
following data: the subject code and name (in the original language and in English), 
volume, topics, result, the date of final assessment, the name of the teacher in charge of 
the final assessment as well as a description of the assessment system.  


13. Accreditation of RPL as part of the completion of a subject is based on an agreement 
between the student and the teacher of the relevant subject and in this case no 
application for RPL is submitted. 


14. In applying for recognition of studies completed in a foreign country, the applicant adds 
the decision of document recognition issued by the Estonian ENIC/NARIC (Academic 
Recognition Information Centre) serving as a basis for accreditation of studies. 


15. Previous studies are accredited on the basis of a simplified proceeding in the following 
cases: 
15.1. rematriculation of the student; 
15.2. change of the curriculum by the student inside the college; 
15.3. the student has studied at the college before and is rematriculated. 


16. In the cases provided in point 15, the student submits to the head of the relevant study 
department an application for the accreditation of requested subjects as part of the 
curriculum. The head of the relevant study department prepares a proposal to the studies 
specialist, naming the subjects completed. The proposal serves as a basis for entering the 
data into the Study Information System. 


17. The applicant is responsible for the accuracy of all presented documents. 
18. A rejected application of one subject can be resubmitted once.   
 


RPL evaluation 


19. An RPL application is evaluated as a whole. 
20. In all applications the correspondence is evaluated between previous studies or the 


knowledge and skills acquired based on professional experience or independent learning 
and the learning outcomes of the subject(s), module(s) and the curriculum being studied. 


21. In-service training can be accredited as part of the completion of a curriculum in case 
the assessment of learning outcomes was performed at the end of the training. 


22. If required, the committee may ask the applicant to submit additional documents (e.g. a 
portfolio), perform a practical task and/or take part in an interview. To fulfil the 
additional requirements a date is determined by the committee in agreement with the 
applicant. 


 


RPL accreditation 


23. A decision regarding the application is generally made within one month after the 
submission of an application and all required documents (except in the cases provided in 
point 22 when the time limit for the reply may be extended up to one month from the 
fulfilment of the conditions of the additional requirement). The proceeding of RPL 
applications is not performed in July.   


24. The RPL documentation is stored in the Study Information System. 
25. The subjects accredited based on RPL are entered in the diploma supplement pursuant to 


the procedure established by the regulation of the Government of the Republic.   
 


Challenges to RPL decisions 


26. An applicant has the right to challenge a RPL decision. The challenge of the RPL 
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decision must be submitted within three working days from the moment the decision 
was communicated to the applicant. 


27. The challenge is resolved according to the provisions of the Study Regulations. 
 


Quality assurance 


28. RPL quality is assured on the basis of the study quality requirements of the college, incl. 
the following 
28.1. the availability of legal regulations, information and counselling is assured for the 


applicant; 
28.2. the RPL principles, incl. the evaluation principles and procedures are public, clear 


and fair, their implementation is consistent; 
28.3. presented data are confidential; 
28.4. the RPL principles and procedure rules are regularly reviewed and their 


implementation is monitored by the pedagogical board. 
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INTRODUCTION 


The Development plan has been compiled based on the following documents regulating 


higher education: Institutions of Professional Higher Education Act, Vocational Educational 


Institutions Act, Standard of Higher Education, professional standards, Estonian Lifelong 


Learning Strategy 2020, Estonian Research and Development and Innovation Strategy 2014–


2020, Knowledge-Based Estonia 2014–2020, Social Security, Inclusion and Equal 


Opportunities Development Plan for 2016–2023, National Health Plan 2009–2020, National 


Development Strategy for Nursing and Midwifery in Estonia, and the Statutes of the College. 


In 2015, students can enrol in seven applied higher educational curricula in Tartu Health Care 


College: basic nursing (3.5 years), specialized nursing (4.5 years), midwifery (4.5 years), 


physiotherapy (3 years), radiography (3.5 years), biomedical lab science (3.5 years), and 


environmental health (3 years). In addition, students can enrol in three vocational education 


curricula (on the basis of secondary education) – care worker (2 years), emergency medical 


technician (1 year) and babysitter (1 year). 


The College Development Plan 2010 – 2015 focussed on two objectives:   


1. The College has a sufficient number of highly qualified, professionally competent, 


innovative and highly motivated specialists working in order to carry out its mission and 


vision. 


2. College students make knowledgeable choices in regard to their profession and speciality, 


they are orientated toward lifelong learning and devoted to their studies and research and 


development activities, and alumni are competitive on the labour market.  


When analyzing the implementation of the previous Development Plan, we can acknowledge 


that its goals were achieved to the extent of 80%, some of the sub-goals have been exceeded 


and a few have not been reached (Appendix 1). 


The previous mission and vision of the College were applied for 10 years, and now we have 


updated these. Core values contain the principles that we held in high regard already years 


ago. Our mission and vision reach now beyond the College. We acknowledge the importance 


of our role and we recognize how much we can really impact the society.   


The College`s competitive advantage in the higher educational system is its clear-cut sector-


specific specialization and teaching and training specialists needed all over Europe.   


 


 


STAKEHOLDERS AND PARTNERS 


College stakeholders are internal and external clients. The College has defined that its staff 


and students are the internal clients. External clients are businesses, institutions and persons 


with needs and opportunities, interests and expectations in regard to College activities. The 


direct external clients are employers, alumni, educational institutions, Estonian 


Unemployment Insurance Fund, Ministry of Social Affairs, Ministry of Education and 


Research, Tartu city, professional associations, and career and counselling centres. 
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College key partners are institutions/organizations the College is in contact with in its daily 


activities via development in regard to everyday work as well as financial transactions:  


1. Ministry of Education and Research – prepares the legislation that regulates College 


activity, is the holder and main finance provider of the College; 


2. Ministry of Social Affairs – projects labour market demand, prepares the legislation that 


regulates curricula domains; 


3. employers/practical training sites – cooperation in curriculum development, determination 


in the labour market, provision of practical training sites, partners in projects, applied research 


studies and experts;  ning ekspertidena tegutsemisel; 


4. professional associations – cooperation in developing the curricula, determining labour 


market demand, professional development; 


5. higher educational institutions – cooperation in the areas of study, research and 


development in Estonia as well as internationally; cooperation with Tallinn Health Care 


College in developing the curriculum of nursing and midwifery, and updating the principles 


of specialized nursing, solving practical training issues, and introducing new 


teaching/learning methods. 


The College is a full member in six international organisations whose aims are curricula 


development, internationalization, including mobility, project work and carrying out 


international applied research studies:   


1. FINE (The European Federation of Nurse Educators) that develops nursing curricula and 


the profession; 


2. EFRS/HENRE (European Federation of Radiographer Societies) that develops radiography 


curricula and the profession; 


3. ENPHE (European Network of Physiotherapy in Higher Education) that develops 


physiotherapy curricula and the profession; 


4. EPBS (European Association for Professionals in Biomedical Science) for specialists in the 


biomedical science curriculum; 


5. IFEH (International Federation of Environmental Health) that develops environmental 


health; 


6. the College as an institution belongs to  EURASHE (European Association of Institutions 


in Higher Education), an organisation that deals with higher educational policy. 


Also, since the year 2005, the College has been participating in the Erasmus programme. 


Active cooperation is ongoing in the following networks: Nordman Network (nursing), 


Nordic Network for Midwifery Education (midwifery), BIOnord (biomedical science), ENNE 


(nursing), and MEDICO (nursing). 
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TARTU HEALTH CARE COLLEGE MISSION, VISION AND CORE VALUES 


Mission: To provide competitive, high quality, innovative, international, R&D-based  


lifelong learning in an inspiring environment.    


Being a role model, we impact our community health behaviour and shape a healthy living 


environment, integrate a variety of healthcare fields in studies and research and development, 


and we participate in the process of making decisions regarding healthcare policies.  


When learning and working in the College, we create an environment in which people acquire 


knowledge, skills, attitudes that help to make the community more cohesive and impact it and 


contribute to development of Estonia.   


Vision: AN ACKNOWLEDGED PARTNER IN DEVELOPING A HAPPY HEALTH-


CONSCIOUS KNOWLEDGE SOCIETY 


Integration of learning and working environments, introduction of innovation, implementation 


of new concepts, and partnership in all College's areas of activity are the basis for developing 


a knowledge society. Integral development and awareness are important components of a 


happy life.  


CORE VALUES: 


Integrity – balanced relations between mental, physical and social well-being and 


environment, and an attitude to life that values health. 


Development – development in open, free, creative and innovative learning and working 


environment, alternatives and responsibility. 


Human-centeredness – honest, respectful, dignified, equal, trusting, and caring relationships 


with learners, colleagues and oneself.  


Professionalism – cohesive knowledge, skills and attitudes, commitment to professional, 


occupational and specialist activity. 
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DEVELOPMENT PLAN OBJECTIVES FOR THE YEARS 2015–2020  


The College is approaching a time of making choices. To tackle each challenge, we have given a leading idea to each year in the 


Development Plan. The activities of one year do not begin or end with a specific year, but are present throughout College activities within 


the corresponding year. Activities planned for a year do not begin and end in the particular year but continue throughout all the activities.  


2016 


(Integral) COOPERATION 


The College`s 205th anniversary is focussed around the idea of 205 good deeds! 


The year 2016 wll focus on the quality assessment of a study programme group and preparation of joint curricula.   


Improving the efficiency of the cohesion of activities undertaken with curricula, departments and foreign partners.  


2017 


(Development-related) INTEGRATION 


The year 2017 will be devoted to comprehensive integration of curricula, subjects and modules, which will enhance the cohesion of 


subjects and modules, including in the assessment process.  


2018 


(Human-centeredness) COMPETENCE 


In 2018, on the 100th anniversary of the Republic of Estonia, the College will focus on the competence centre activity in the field of 


patient safety. The aim, activities and development of the centre are clear in and outside the College, we offer fee-charging services 


as well as services free of charge. Competence will be also evident when master studies curricula are registered, which in turn will 


depend on passing the evaluation of the master studies curricula successfully.  


2019 


(Professional) LIFELONG LEARNING 


The objective for the year 2019 is admission to international master studies and providing the opportunity to study part-time or having 


a different organization of studies in all curricula in order to ensure more flexible study opportunities for retraining.  


2020 


CLEVERNESS and AWARENESS  


In 2020, the preparation for the new development plan will begin. In addition to studying in vocational and applied higher educational 


curricula, students can acquire a master`s degree. In-service training will be offered to healthcare professionals as well as the 


population, international cooperation will be undertaken in different curricula and applied research. In the College, competence in 


regard to patient safety will have developed and legislation will support College activities of providing services for the population. 
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IMPACT OF EXTERNAL FACTORS 


Potential external impacting 
factors 


Measures undertaken by the College 


1. Decrease in the number of school-
leavers 
 


Continued cooperation with gymnasiums similarly to the five existing cooperation contracts with gymnasiums.  
Creating opportunities for part-time and lifelong learning and retraining in order to enable persons to acquire an 
education while working and involve learners of different agein the fields of healthcare more and more.   


2. Increasing lack of healthcare 
workers in the Nordic countries 
creates demand for healthcare 
workers 


Continuing cooperation with the Ministry of Social Affairs to find possibilities for paying for supervising practical training 
to healthcare institutions, which is the biggest obstacle standing in the way of increasing the number for admissions. 
Initiating an advertising campaign together with social partners to alleviate labour shortage. Taking into consideration 
employers` need, the forecasts of the Ministry of Social Affairs, actual figures of learners and College capacity, 
agreeing upon optimal admission figures on each curriculum for a period of at least five years.  


3. In the spring of 2016 Rector`s 
election, small number of candidates 
for the Rector`s position, who have a 
PhD, support College`s ideas 


In compliance with the Institutions of Professional Higher Education Act, a prerequisite for opening master level studies 
is a Rector with a PhD. Searching for potential candidates with a PhD for the Rector`s position and inviting them to 
participate in the competition for the position in spring 2016.  


4. Vocational, applied higher 
education and master level education 
have not been implemented in the 
same educational institution in 
Estonia  


To enable lifelong learning in the healthcare field, we develop comprehensive curricula on different education levels in 
the College to achieve enhanced integration, flexibility and interdisciplinary cooperation. If necessary, initiating a 
proposal to amend legislation. We focus on comprehensive development of curricula on the different levels of 
education in order to facilitate integration, flexibility, interdisciplinary cooperation. 


5. Healthcare legislation is not clear 
enough regarding the limitations and 
opportunities of the services offered 
by the College  


Making a proposal to the Ministries of Social Affairs and Education and Research to establish/specify legislative 
regulations which determine more clearly the provision of healthcare services and limitations and opportunities of the 
services offered in the College. Providing services in the College enables us to enrich studies by integrating community 
service into studies, to contribute towards teachers' qualification, and to organize students' practical training. College 
representatives contribute actively to decisions made by the Ministry of Social Affairs in regard to establishing a Quality 
Centre for Estonian Healthcare or centre for code of conduct in nursing. 


6. Healthcare workers' high salary 
expectations have an impact on  the 
teachers` expectations toward pay in 
the College 


In negotiations between the Ministry of Education and Research and the College regarding the performance 
agreement, the results of healthcare workers` salary negotiations to be taken into account when financing the College. 
In cooperation with different parties to find possibilities for financing practical training outside the operational costs of 
the College, which would free some of the College resources for increasing salaries. 


7. Few teachers and researchers 
with a PhD in the field of healthcare 


Enhancing teachers` research capacity by participating in international projects. The College will create and fill two 
Professors` positions which will enable to apply for research grants. Recruiting teachers with a PhD, facilitating staff`s 
PhD studies, and structural changes will support opening master level curricula, establishing a competence centre and 
launcing interdisciplinary applied research studies.  
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DEVELOPMENT PLAN 2015–2020 OBJECTIVES, KEY INDICATORS AND RESULTS 


Organisation and management 


Objectives Key indicators Baseline level in 2015 Target level in 2020 


1. Motivated, developing 
and self-directed staff 


Staff education level Teachers: 8 with PhD (10%), 4 have started 
studies; 53 with Master`s Degree (66%); 19 have 
completed higher education (24%, incl. teachers in 
vocational education). Non-academic staff: 8 with 
Master`s Degree, 9 have completed higher 
education, 21 have other education levels. 


Teachers: 13 with PhD (16%), 59 with Master`s 
Degree (71%), 11 have completed higher 
education (13%). Non-academic staff: 14 with 
Master`s Degree, 11 have completed higher 
education, 15 have other education levels. 


Teacher evaluation No teacher evaluation carried out. 100% of the evaluatees have passed evaluation, 
5% recognized as outstanding. 


Internationalization 30 persons participated in mobility (33%), 21 
teachers made 28 presentations at conferences 
abroad, 13 teachers participate in cooperation 
networks. 


During the Development Plan period, 60% of the 
staff has participated in mobility, 30 employees 
make 30 presentations per year at conferences 
or seminars abroad, 25 teachers participate in 
cooperation networks.  


Self-improvement Implementation of knowledge and skills acquired 
during self-improvement is evaluated generally. 


The efficiency of self-improvement is evaluated 
systematically and purposefully in development 
interviews.  


2. Living space in the 
dormitory has been 
renovated. Use of study 
rooms is efficient (in 
school building as well 
as dormitory)  


Area of renovated living 
space  


85% of the living space in dormitory has not been 
renovated (accommodation area 4362 m


2
). 


100% of the living space in the dormitory has 
been renovated (accommodation area 4082 m


2
).  


Efficiency of rooms used 
for studies  


Efficiency of study area has not been evaluated 
systematically, whereas it is known that rooms are 
overloaded in autumn and underused in spring. 
Students' independent use of rooms is becoming 
more widespread. In dormitory, the College uses 
1385 m


2
 for its activities. 


Efficiency of study rooms is analyzed 
systematically, in the period when study activities 
do not overload the facilities, these are used for 
other purposes, use of rooms for students' 
independent practice is an upward trend. 1665 
m


2 
of the dormitory area is used for College 


activities. 
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3. College's financial 
resources enable the 
performance of daily 
responsibilities as well 
as R&D   


Budgetary operational 
costs, own and external 
resources 


Operational costs 2 777 915 euros, external 
resources 125 000 euros. Income and expenditure 
are balanced, including annual revenue (in euros): 
in in-service training 30 000, in other services 
1000, in accommodation-related activities 190 000. 


During the Development Plan period the total 
sum of ASTRA (a measure to support R&D 
institutions and higher education) and external 
resources is 1 400 000 euros, amount of 
investments is 1 234 000 euros (Appendix 2). 
Operational costs for 2020 are 3 360 000 euros. 
Income and expenditure are balanced, including 
annual revenues (in euros): in in-service training 
50 000, in other services 15 000, 
accommodation-related activities 250 000. 


4. College is well-known 
and valued partner, 
spokesperson, expert 


College reputation (In 2014) web-page visited 574 062 times per year, 
covered in the media 201 times in 2014, webzine 
Tervist! issued 4 times per year – each issue has 
3000 readers. 


Number of visits to the web-page and media 
coverage move in an upward trend, webzine 
Tervist! is issued 4 times a year – each issue 
has a minimum of 6000 readers. 


Knowledge-based 
enrichment of community 


71 events aimed at community, approx. 7600 
participants. 


Number of events is a minimum of 50 per year, 
approx. 5000 participants.   


  25% of teachers and 7% of students are involved in 
community service. 


Community service includes provision of 
services that involves a minimum of 50% of 
teachers and 20% of students.  


Internationalization 20 participants from 7 countries participated in the 
international week. 


There are at least 3 international weeks 
organized within the Development Plan period 
with a minimum of 100 participants from 10 
foreign higher educational institutions. 


5. College quality 
assurance system 
supports all College 
activities and also helps 
to monitor drawbacks 


Quality assurance manual 
and its implementation  


Quality assurance manual was updated in 2014, 
90% of processes have been described and 
efficiency of use has increased.   


All levels use an interactive quality assurance 
manual. College has joined an international 
quality association.  


Accreditations and other 
external evaluations 


Institutional accreditation was passed successfully 
in 2012. Preparation for quality assessment of 
study programme group, completing the quality 
assessment of study programme group in 2016.  


Quality assessment of study programme group 
in 2016 completed, institutional accreditation 
completed successfully in 2019.  


Financial year performance 
reports 


Financial year performance reports are publicly 
available, analysed activities form the basis for 
compiling the new development plan.  


Planned activities are clearly connected with 
results of the analysis of financial year 
performance reports.  
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Analysis of quality 
indicators 


Database of quality indicators for the years 2012-
2015 is completed, it requires updating and 
analyses. Comparative data from other applied 
higher educational institutions is collected and 
analyzed.  


Programme or database in use is user-friendly, 
relevant, connected to delivering public 
information. Enables impact analyses to be 
carried out. Collected data is compared to higher 
educational institutions in Estonia, also outside it. 
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Studies and R&D 


Objectives Key indicators Baseline level in 2015 Target level in 2020 


1. Motivated 
admitted learners 
and successful 
learners 


Admission competition 
per study place 


7 5 


% of graduates from 
the enrolled students 


94%  
 


94% 


Student satisfaction Student satisfaction rate with study organisation 3.85 
(out of 5), five complaints per year. 


Student satisfaction is increasing, number of complaints 
does not rise. Number of proposals and feedback given 
to changes is an upward trend.  


Professional 
employment/further 
studies 


91% find professional employment, persons 
continuing their studies are not monitored separately. 


91% find professional employment, 5% continue 
studying. 


Student mobility and 
international 
experience 


3.1% of all College students do their practical training 
in a foreign higher educational institution (percentage 
of incoming students from foreign countries is 5.7%), 
and 30% of students have international study 
experience. 


Student exchange (outgoing and incoming student 
mobility) is balanced and constitutes 6% of the students, 
each student has international study experience. 


Cooperation with 
gymnasiums 


Cooperation agreements with five gymnasiums that 
are offered selective courses every year.  


Cooperation agreements and regular studies with nine 
gymnasiums.  


Part-time studies and 
studies with different 
study organization 


Part-time studies are not offered and studies with 
different organization (cycle or evening learning, etc.) 
are mainly used in nursing curriculum.     The College 
enables students with special needs to complete their 
studies based on an individual study schedule. 


Part-time studies and studies with a different study 
organization are available in a minimum of three 
curricula. Support measures for students with special 
needs have been established. 


2. Increased 
integration of 
learning and R&D 
in the College, 
curricula as well as 
internationally.  


Services integrated in 
studies, teachers 
involved 


Services have been integrated in studies thanks to 
teachers' personal initiative. 


Services integrated in studies are well-developed, 
integrated into studies systematically and as a planned 
activity.  


Community service 
has been 
integrated into 
curricula.   


Interdisciplinary 
subjects in curricula 


Interdisciplinary subjects have not been 
implemented. 


All curricula have interdisciplinary subjects which have 
been developed further within the Development Plan 
period. 
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  Cooperation with 
foreign teachers 


In 2014, foreign teachers taught courses which 
totalled to 16.7 ECTS. 


In all higher education curricula, studies are conducted 
in English within the minimum of 5 ECTS per year.   


  Digital and active 
learning 


Video lectures to watch before or after the lecture are 
not available. 75% of the subjects have digital 
materials, e-learning courses use video lectures. All 
curricula implement active learning methods as 
teachers' initiative. The amount of IT-related 
knowledge has not been emphasized.  


In each curriculum, at least 60% of lectures can be 
viewed before or after the lecture, all subjects have 
digital learning materials. Efficiency of active learning 
methods in regard to achieving learning outcomes is 
analyzed and their use is planned to support student 
learning. The amount of acquired IT-related knowledge 
has increased and the use of modern e-health 
applications is practised. 


3. Master level 
studies in minimum 
two curricula 


Master level curricula 
are registered, Master 
studies are opened 
and conducted 


Cooperation with Latvian and Lithuanian higher 
educational institutions in order to establish a joint 
curriculum in radiography has begun. Cooperation in 
Biomedical Science EuroMasters curriculum is 
continued in the capacity of a supporting partner.  


The College has two registered Master level curricula. 
Admission has been carried out successfully and studies 
are being conducted on at least one curriculum, the 
other curriculum has announced the admission period.  


4. Successful 
operation of 
competence centre 
in cooperation with 
interested parties 


Applied research 
studies 


Formulation of the idea and content of the 
competence centre, and application for support from 
ASTRA measure. RUN performance has been 
productive, incl.17 ongoing applied research studies,  
six of which are being carried out in cooperation with 
interested groups or cooperation partners, the 
College research collection has been published 
annually. Number of publications in Estonian 
Research Information System is 95 on average (per 
year).  


The competence centre has at least two new positions 
and employees. RUN activity is conducted in the centre, 
research studies have been commissioned (a minimum 
of 7 in this period), trainings drawing on the studies are 
carried out, publications introducing research studies are 
issued, and research popularization is coordinated. The 
College is an expert and a leader in patient safety. 
Number of publications in Estonian Research 
Information System is 100 on average (per year). 


 Teachers-experts 30 teachers are experts. An upward trend. 


 In-service training 
 


Coordination of in-service training is managed by one 
specialist in the Department of Development. 
Number of in-service trainings is 63, including two 
conferences. Number of participants is 1135, in 
addition 505 participants at conferences, satisfaction 
rate is 4.8 (out of 5). 


Coordination of in-service trainings is carried out in 
competence centre, number of emplyees has increased. 
Number of in-service trainings is 75 with 2000 
participants. Two conferences per year, participants are 
satisfied. 


  Fee-charging services No fee-charging study- or R&D-related services are 
offered.  


The number of different fee-charging services related 
with curricula and R&D activities will be a minimum of 21 
by the end of the Development Plan period. Provision 
and use of services is an upward trend.  
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EVALUATION OF FULFILMENT OF DEVELOPMENT PLAN OBJECTIVES AND 


RENEWAL OF THE DEVELOPMENT PLAN 


The College has two strategic source documents: Development Plan and Quality Assurance 


Manual. The Development Plan is the source document regulating College performance. The 


Plan is in accordance with valid legal acts, College Mission, Vision and core values. 


Based on the Development Plan a one-year activity plan shall be compiled for each calendar 


year, which is based on the activity plan objectives and contains specific activities for the 


calendar year, persons responsible and deadlines. Every year the activity plan shall be adopted 


by the College Board. The Board shall monitor the cohesion of the Development Plan and 


activity plans, and that the documents follow the objectives and it is possible to achieve these, 


and that  the planned activities lead to the fulfilment of objectives. The fulfilment of the 


activity plan shall be evaluated by the College Board based on the annual performance report. 


The report shall be compiled each calendar year and by March 31 at the latest.  


If it becomes clear from the performance reports that it is not possible to fulfil the 


Development Plan objectives, or external factors and environment have changed in a way that 


prevents the College from achieving the determined target levels, the College Board shall 


initiate amending of the Development Plan.  


When amending the Development Plan, it shall be opened to all the staff, describing the 


causes and needs for amendments. After that the College Board shall carry out the necessary 


amendments, the Development Plan shall be submitted to the Ministry of Education and 


Research for approval and adopted with the College Board decision.  


This Development Plan shall remain in effect from July 1 2015 to June 30 2020. The College 


shall initiate discussions regarding the new Development Plan in January 2020 at the latest.  
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APPENDICES 


Appendix 1. Summary of fulfilment of Development Plan 2012-2015 


During the period of the previous Development Plan, the College had set two strategic objectives. In 2012, strategic key outcomes with 


planned target level for 2015 were added to objectives of the Development Plan 2012. Below the fulfilment of the objectives of the 


previous Development Plan with the description of levels of key outcomes for Spring 2015 is outlined.   


Objective I: To fulfil the Mission and Vision of the College a sufficient number of highly qualified personnel is employed with the 


following features: professional, positional and specialist competence, high motivation and innovative ideas. 


Sub-objectives Outcomes Results in the academic year 2014/15 


1.Qualification of the 
teaching staff ensures the 
quality of higher education in 
the implementation of 
international studies,  
research and development in 
the European Higher 
Education Space 


1. Minimum 5-10% of the teaching staff have PhD – they 
fulfil the posts of professors and assistant professors; 
minimum 75-80% of the teaching staff have Master’s 
degree. 
2. Purposeful and systematic implementation of 
development interviews and the training plan (80% fulfilled). 


1. 10% of the teaching staff have PhD (8 persons – 6.25 positions), 
who fulfil the posts of assistant professor, lecturer and assistant, 
and 66% have Master's degree (53 persons – 39.25 positions). 19 
persons have higher education, they fulfil 10.25 positions, of which 
4 positions in vocational education. 
2. Implementation of development plans and the training plan is 
purposeful.  


2. Studies are supported by 
research and development 
underpinned by the Mission 
and Vision of the College 


1.The College offers study modules/subjects in English 


(minimum scope 30 ECTS). 


2.The student has an opportunity to have studies in a 


foreign language in the amount of 8 to 10 ECTS within the 


period of studies. 


3.15 applied research studies have been brought to an end 


within the Development Plan period, the appropriate 


process and results have been published and presented 


nationally and internationally. 


4.International networking on all the curricula ensures the 


implementation of new development projects (minimum 3 


projects) on the levels of vocational and professional higher 


education. 


5.Comparison with similar professional higher education 


1. During this period, the College has offered study 
modules/subjects in English for 36 ECTS. 
2. Depending on the curriculum, the students have had an 
opportunity to have studies in a foreign language in the amount of 
10 ECTS within the period of studies. 
3. 15 applied research studies have been brought to an end within 


the Development Plan period, the appropriate process and results 


have been published and presented nationally and internationally. 


4. International networking on all the curricula is in operation and is 
connected to research projects to a scope that exceeds the planned 
scope. 
5. Comparison between JAMK University of Applied Sciences and 
applied higher educational institutions in Estonia has been 
completed.  
6. Number of employees with Master's degrees among non-
academic personnel has increased. The results of working 
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institutions nationally and internationally. 


6.Competence, motivation and involvement of the staff 
members support the implementation of the main 
processes. 


environment satisfaction survey show that motivation is high and 
inclusion is good. 


3. Cohesion with the society 
is provided by the 
cooperation with the 
interested parties and key 
partners 


1.Training course (6) on foreign languages for employed 


specialists and students. 


2.1 to 3 seminars/conferences organised annually under 


the leadership of the College. 


3.Participation in Summer Schools by 75 to 100 learners. 


4.Development of the Community Service Centre. 


5.100 to 150 clinical supervisors have annually passed the 


appropriate supervision training free of charge. 


6.All the curricula have their representation in the working 
groups of the Ministry of Social Affairs and professional 
organisations. 


1. Open College has organised 9 courses in a foreign language to 
working specialists as well as students (courses offered to students 
can be added here).  
2. The College has led 42 seminars/conferences (per year) in the 
Development Plan period. 
3. Summer College has taken place twice (Summer School for 
teachers and international training week), 50 participants from 7 
countries.  
4. Community Servicee Centre has not been established due to 
prolonged negotiations with and preparation in cooperation with the 
Ministry of Social Affairs. 
5. In the years 2010-2014, supervision training has been completed 
by 431 practical training supervisors free of charge, 203 practical 
training supervisors took part in the fee-charging course, thus an 
average of 126 supervisors per year. 
6. Six curricula among the seven applied higher education curricula 
are represented in the working groups of the Ministry Social Affairs 
and professional organisations. 


 


Key results Baseline level in 2011 Target level in 2015 RESULTS in 2015 


College 
performance and 
curricula 
correspond to the 
quality 
requirements 
identified in Europe 
and Estonia 


All the curricula and the institution are 
accredited. Curricula correspond to the 
European Directives. Transitional 
evaluation is passed. Successful 
participation in the competition for 
Public Sector Quality Award in 2011. 


Institutional accreditation successfully 
passed in 2012/13. Self-evaluation report 
submitted for participation in the 
competition for Management Quality Award. 
Application for the evaluation of the quality 
of curricula groups submitted. 
 


Institutional accreditation very successfully 
passed, special recognition received for 
organisation and personnel management. 
Recognition received in the small enterprises 
group in the public sectore quality assessment 
competition. In 2014, vocational curricula received 
full accreditation. The evaluation of the quality of 
curricula groups takes place in Spring 2016. 


Qualified and 
sustainable 
teaching staff 


Average age of teaching staff is 42 
(2011), including 3 members with PhD, 
55 members with Master’s degree, 18 
people with higher education, 6 trained 
mentors in operation for the personnel. 


Average age of teaching staff is 42 (2015), 
including 6 members with PhD and 2 have 
commenced doctoral studies, 64 members 
with Master’s degree, 6 people with higher 
education, 10 trained mentors in operation 


Average age of teaching staff is 43.9, including 8 
members with PhD, 4  have commenced doctoral 
studies, 53 members with Master's degree,19 with 
higher education (incl. teachers in vocational 
education), and 7 trained mentors in operation. 
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for the personnel. 
 


Efficiency of 
development and 
research 


Publications in ETIS (Estonian 
Research Portal) (2010-2011) 108. 
 


5 projects are completed, 2 projects 


currently in operation. 


Participation of 5 curricula in 


international networks, the College in 


the European Association of Institutions 


in Higher Education (EURASHE) 


network. 


12 applied research studies are carried 
out (2010-2011), 3 studies currently in 
operation. 


Publications in ETIS (Estonian Research 


Portal) (2012-2015) 345 


 
Within the period of the Development Plan 


10 projects are completed, 5 projects 


currently in operation. 


Participation of 8 curricula in international 
networks, regular purposeful cooperation is 
being carried out. 
 
 
7 applied research studies are carried out 
(2012-2015), 6 studies currently in 
operation in the year  


Publications in ETIS (Estonian Research Portal) 


(2012-2014) 289. 


 
The College leads projects: 11 completed, oe 
currently in operation. 
 
 
In international networks regular and purposeful 
cooperation is carried out on seven curricula, 
vocational curricula do not have cooperation ties 
to international networks. 
 
In the period of 2012−2015, 11 applied research 
studies have been carried out, in 2015, 15 applied 
research studies are in operation.   


Employee 
satisfaction with 
working 
environment 


The average satisfaction score is 4.4 on 
a 5-point scale. 


The average satisfaction score is 4.4 on a 
5-point scale. 


The average satisfaction score is 4.9 on a 5-point 
scale. 


Total budget, 
including funding 
for specific 
purposes and 
external resources 


Total budget in 2011 is 9 988 124 
euros, external resources for specific 
purposes 7 047 800 euros (including  
6 653 017 euros for the construction of 
the study building). 


Total budget in 2015 is 3 805 032 euros, 
external resources for specific purposes 
505 305 euros. 


In 2015, total budget is 4 045 869 euros, external 
resources for specific purposes 124 426 euros 
(total resources for specific purposes 645 124 
euros). 


Investment Completing the construction work of the 
new study building. 3 projects 
commenced according to the sub-
measure of the infrastructure of 
professional higher education studies to 
modernise the infrastructure of the 
curricula. 


Complete implementation of the new study 
building, optimisation of expenses. Projects 
of the sub-measure of the infrastructure of 
professional higher education studies 
successfully completed. The project of 
dormitory renovation is in operation. 


The new study building is in full use, expenses 
optimised as planned.  Projects of the sub-
measure of the infrastructure of professional 
higher education studies successfully completed. 
Dormitory façade renovation and ventilation 
system completed. Renovation continues inside 
the dormitory. 
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Objective II: The students of the College are knowledgeable in their selection of the profession/speciality, focussed on life-long 


learning, dedicated to studies and development, and competitive in the labour market after graduation of the College. 
Sub-objectives Outcomes Tulemused 2014/15. õppeaastal 


1. Motivated students 
recruited due to the good 
reputation of the College 
and to a good 
cooperation with various 
stakeholder groups 
 


1.Cooperation with high schools (10), opening of health 


oriented study groups (5) and retraining opportunities (50) to 


recruit students knowledgeable in their selection of the 


profession/speciality (minimum 1050 students). 


2.Positive image and recognition of the College. 


3.Fulfilment of the state-commissioned education order is 95%. 


4. The system of student tutors is in operation on all the 
curricula. 


1. Cooperation contracts with 5 gymnasiums, two health oriented 
study groups in gymnasiums opened, number of students remains 
1100, every year more and more persons join the students to 
retrain.  
2. Survey results show that College recognition has grown. 
3. Fulfilment of the state-commissioned education order is 94%. 


4. The system of student tutors was used two years, then after 
surveys and analysis, system of study group representatives was 
established. It suits better with College organisation of studies. 


2. Involvement of 
students in research and 
development to ensure 
the sustainability of the 
College 


1.Joint projects and activities (minimum 1 project on each 
curriculum every year) involving the interested parties and key 
partners and participated by 10-15% of the students by the end 
of the period of the Development Plan. 
2.20-25 presentations made by the teaching staff members 
and students in seminars/conferences each year. 


1. 29 have been carried out in the period, 10% of the students have 
been ivolved (in addition PRIMUS programme). At the same time, 
the number of students involved in applied research studies has 
increased substantially – from 25 to 74. 
2. During the Deveopment Plan period 154 presentations have 
been made at conferences, so an average of 30 presentations per 
year.  


3. Competitiveness of the 
alumni in the European 
labour market is  provided 
by the development of the 
curricula in international 
cooperation 


1.The learning environment of the College supports 


internationalisation. 


2.Student mobility operates in both directions and minimum 5% 


of the students participate in the mobility. 


3.Minimum 2-3% of the foreign students obtain the skills of the 


Estonian language and continue their studies in our College. 


4.Cooperation of the College with international partners 


provides an opportunity for biomedical laboratory scientists and 


nurse-specialists to continue their studies on Master level. 


5.There is a curriculum for specialized radiographers 
recognised in the area of the Baltic Sea developed in 
cooperation with international partners to provide Master level 
education for radiographers. 


1. Inclusion of foreign lecturers is implemented, 4 foreign lecturers 
per year on different curricula on a regular basis.  
2. Number of participants in mobility has increased, outgoing 
students make up 3.1% and incoming students 5.7% (in 2011 2.2%) 
from the number of students at College. 
3. No foreign students. 
4. Master level curriculum in biomedical laboratory science in 
cooperation with 4 foreign partners is completed, is being registered 
in Portugal, and soon the registration of a joint curriculum will be 
registered in Estonia. On basic nursing education curriculum 
cooperation with JAMK University of Applied Sciences has 
commenced to develop a double degree programme, if possible.  
5. Radiographer-specialist curriculum has been completed and 
recognised by European partners, incl. the Baltic States. 
Preparations continue for establishing a joint Master's level 
curriculum. 


4. Cooperation of the 
alumni with the College 


1.The Board of Alumni is active, their regular activity is 


supporting the development of the College. 


1. The Board of Alumni is in operation, but does not actively support 
the development of the College. 
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2.Grant Foundation for students has been established. 


3.Cooperation with the alumni to train them to take on the role 
of the clinical supervisor, the supervisor of the final paper, the 
teacher. 


2. Grant Foundation for students has not been established. 
3. Koostöö vilistlastega on suurenenud, nad on kaasatud praktika- 
ja lõputööde juhendajatena ning ühtlasi erinevatesse tegevustesse 
ühiskonna teenimisel. Lisandunud on vilistlaste läbiviidud valikained 
ning vilistlasi on valitud konkursi korras (pärast magistrikraadi 
omandamist) ka kõrgkooli tööle. 


 


  


Key results Baseline level in 2011 Target level in 2015 RESULTS in 2015 


Number of admission applications per one state-
commissioned study place 


9 5 7.7 


Fulfilment of the state-commissioned education 
order 


88% 93% 94% 


Employment of graduates in their speciality 81% 85% 88% 


Student satisfaction with supporting their studies 2.88 points 
(on a 5-point scale) 


An upward trend 3.66 points 
( on a 5-point scale)  


Alumni satisfaction with achievement of 
theoretical and practical outcomes acquired in the 
College 


3.67 points 
( on a 5-point scale) 


An upward trend 3.85 points 
( on a 5-point scale) 


Students in international exchange 2.2% 5% 3.1% (students to foreign higher 
educational institutions) 
5.7% (foreign exchange students to the 
College) 
% calculated from the number of students 
in Tartu Health Care College 


Activities aimed at the community Services offered to 
population are irregular, 
371 participants. 
 
Average number of 
participants in continuing 
education trainings is 762. 


Community services are offered 
within studies on a regular basis, 
every week at least 4 hours, 
minimum 600 participants 
annually. 
 
Number of participants in 
continuing education trainings is 
1000 persons on average per 
year. 


Activities directed at the population (71 
times) were carried out with 7600 persons, 
incl. activities within studies. Community 
services are integrated into the curricula 
and carried out on a regular basis in 8 
subjects. 997 participants on average per 
year: 2014 − 1640 persons; 2013 − 585; 
2012 – 1237.  
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Appendix 2. Investment plan to the year 2020 


Name 2015 2016 2017 2018 2019 2020 TOTAL 


Nursing and midwifery curricula               


Medication trolley 3 pieces, medical cabinets on wheels   6 000         6 000 


Medical ventilator into ICU ward   20 000         20 000 


Birthing simulator SimMom 50 000           50 000 


Newborn examination table with heat lamp 2 pieces   2 000         2 000 


Injection practicing models (to replace the depreciated models)     5 000       5 000 


Assistive devices for patients       5 000     5 000 


Baby beds on wheels 4 pieces, monitor –baby scales 2 pieces     2 000       2 000 


Patient simulators SimMan       100 000     100 000 


Emergency medical technician curriculum              


Defibrillator Corpulse  15 000           15 000 


Ambulance stretcher. Reanimation bag 2 pieces     5 000       5 000 


CPR Manikin         50 000   50 000 


Setting up physiotherapy lab      150 000       150 000 


Radiography curriculum              


Online simulation programmes 3 pieces     10 000 5 000 5 000   20 000 


Positioning tables 3 pieces   12 000         12 000 


Water bath for making masks   4 000         4 000 


Moulds for making masks   4 000         4 000 


Replacing lab equipment       5 000 25 000 150 000 180 000 


Administrative Department              


IT equipment 3 000 10 000 10 000 10 000 10 000 10 000 53 000 


Reconstruction of dormitory rooms  (III to IX floor) 100 000 150 000 100 000       350 000 


Construction of the II floor in dormitory 150 000           150 000 


Reconstruction of stairwells in dormitory       20 000     20 000 


Key card system in the dormitory, replacing security cameras 
and doors in elevator lobby 


18 000 8 000         26 000 


Renewing the electrical system in dormitory      5 000       5 000 


INVESTMENT IN TOTAL: 336 000 216 000 287 000 145 000 90 000 160 000 1 234 000 


 








Osalemine töögruppides, võrgustikes ja ühingutes
Tabel 1. Osalemine töögruppides


Tabel 2. Osalemine võrgustikes ja ühingutes 


Tabel 1. Osalemine töögruppides


Struktuuriüksus Eesnimi Perekonnanimi Õppekava Organisatsioon Töögrupp/Tegevus Aasta


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE/ÄMM Astangu Rehabilitatsioonikeskus Sotsiaalkindlustusamet


Multiprobleemse eaka rehabilitatsiooniprogrammi 


väljatöötamise töörühm 2018


Õenduse ja ämmaemanduse 


osakond Reet Urban ÕDE


Centre of Quality Assessment in Higher Education, 


Lithuania


Centre for Quality Assessment in Higer Education in 


Lithuania, õe õppekavade rahvusvahelise 


hindamiskomisjoni liige 2016


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA Eesti Bioanalüütikute Ühing Bioanalüütiku kutsekomisjoni esimees


2016


2017


Radiograafia ja bioanalüütika 


osakond Mare Remm BA Eesti Bioanalüütikute Ühing Bioanalüütiku kutsekomijsoni liige


2016


2018


Radiograafia ja bioanalüütika 


osakond Mare Remm BA Eesti Bioanalüütikute Ühing


Kuni 18-aastaste laste tervisekontrollijuhendi 


arendamise töörühm 2018


Radiograafia ja bioanalüütika 


osakond Kalle Kepler RT Eesti Biomeditsiinitehnika ja Meditsiinifüüsika Ühing


Eesti Biomeditsiinitehnika ja Meditsiinifüüsika Ühingu 


kutsekomisjoni aseesimees 2016


Füsioteraapia ja tervisekaitse 


osakond Anna-Liisa Tamm FT Eesti Füsioterapeutide Liit Eesti Füsioterapeutide Liidu kutsekomisjoni liige 2016


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Eesti Haigekassa Esmatasandi ämmaemandusabi 2017


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Eesti Haigekassa Sünnitusabiteenuse töörühm


2017


2018


Õenduse ja ämmaemanduse 


osakond Reet Urban ÕDE Eesti Haigekassa Eesti Haigekassa ravijuhendite nõukoja asendusliige 2016


Õenduse ja ämmaemanduse 


osakond Eve-Merike Sooväli ÕDE


Eesti Haigekassa


Tartu Ülikool Ravijuhendite Nõukoda


2016


2017


Õenduse ja ämmaemanduse 


osakond Airin Treiman-Kiveste ÕDE


Eesti Haigekassa


Tartu Ülikool


Patsiendijuhendi "Operatsiooniga seotud valuravi" 


koostaja.  Ravijuhendi  "Perioperatiivne valuravi 


käsitlus" sekretariaadi liige 2016


Õenduse ja ämmaemanduse 


osakond Reet Urban ÕDE


Eesti Haigekassa


Tartu Ülikool Ravijuhendite Nõukoda 2017


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA Eesti Laborimeditsiini Ühing LOINC töörühm (rahvusvaheline labori koodistik)


2017


2018


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA Eesti Laborimeditsiini Ühing Meditsiinilabori spetsialisti kutsestandardi töörühm


2017


2018


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA Eesti Laborimeditsiini Ühing Verifitseerimise töörühm 2018


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA


Eesti Laborimeditsiini Ühing


Eesti Bioanalüütikute Ühing Laborimeditsiin ajakirja kolleegium 2018


Füsioteraapia ja tervisekaitse 


osakond Kirkke Reisberg FT Eesti Massööride Liit


Eesti Massööride Liidu kutsekomisjoni poolt 


moodustatud eksamikomisjoni töörühma liige


2016


2017


2018


Radiograafia ja bioanalüütika 


osakond Marika Külm BA Eesti Põllumajandus-Kaubanduskoda


Eesti Põllumajandus-Kaubanduskoja ekspert-assessor 


Tunnustatud Eesti Maitse toodete hindamisel 2016


Radiograafia ja bioanalüütika 


osakond Epp Linnasmägi RT Eesti Radioloogiatehnikute Ühing


Eesti Radioloogiatehnikute Ühingu kutsekomisjoni 


hindamiskomisjoni liige 2016


Radiograafia ja bioanalüütika 


osakond Terje Markus RT Eesti Radioloogiatehnikute Ühing


Eesti Radioloogiatehnikute Ühingu kutsekomisjoni 


hindamiskomisjoni liige 2016


Õenduse ja ämmaemanduse 


osakond Janika Pael Kutseõpe Eesti Sotsiaaltöö Assotsiatsioon (ESTA) 


Tegevusjuhendaja kutsekomisjoni esimees Eesti 


Sotsiaaltöö Assotsiatsiooni juures 2016


Õenduse ja ämmaemanduse 


osakond Janika Pael Kutseõpe Eesti Sotsiaaltöö Assotsiatsioon (ESTA) Tegevusjuhendaja, tase 4 kutsekomisjon


2017


2018


Radiograafia ja bioanalüütika 


osakond Kalle Kepler RT Eesti Standardikeskus Eesti Standardikeskuse tehniline komitee 2016


Õenduse ja ämmaemanduse 


osakond Ireen Bruus ÕDE Eesti Õdede Liit


Õendusdokumentatsiooni arendamise töörühm 


(NANDA-NIC-NOC (NNN))


2017


2018


Õenduse ja ämmaemanduse 


osakond Marit Kiljako ÕDE/ÄMM Eesti Õdede Liit


Õendusdokumentatsiooni arendamise töörühm 


(NANDA-NIC-NOC (NNN))


2017


2018


Radiograafia ja bioanalüütika 


osakond Tiina Kukkes RT Eesti Õdede Liit Eesti Õdede Liidu terminoloogiakomisjon 2018


Õenduse ja ämmaemanduse 


osakond Margit Lenk-Adusoo ÕDE Eesti Õdede Liit


Õendusdokumentatsiooni arendamise töörühm 


(NANDA-NIC-NOC (NNN))


2017


2018


Õenduse ja ämmaemanduse 


osakond Janika Pael ÕDE Eesti Õdede Liit Eesti Õdede Liidu õe miinimumpädevuste töörüm 2017


Õenduse ja ämmaemanduse 


osakond Eve-Merike Sooväli ÕDE Eesti Õdede Liit


Eesti Õdede Liidu kutsekvalifikatsiooni, pädevuste 


hindamise komisjoni esimees 2016


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Eesti Ämmaemandate Ühing Hindamiskomisjon


2017


2018


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Eesti Ämmaemandate Ühing Ämmaemandusabi kvaliteediindikaatorid 2018


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Eesti Ämmaemandate Ühing ÄÜ Kutsekomisjon


2017


2018


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Eesti Ämmemandate Ühing Eesti Ämmaemandate Ühingu juhatus


2017


2018


Radiograafia ja bioanalüütika 


osakond Mare Remm BA


European Association for Professions in Biomedical 


Science


European Association for Professions in Biomedical 


Science konverentsi teaduskomitee 2017


Õenduse ja ämmaemanduse 


osakond Janika Pael ÕDE European Network in Nursing Education ENNE 20th Anniversary Conference 2017


Rektoraat Ulla Preeden Muu Haridus- ja Teadusministeerium Kõrgharidusseadustiku uuendamine, juhtrühm


2016


2017


2018


Õppe- ja 


teadusstruktuur/Rektoraat Kersti Viitkar Muu Haridus- ja Teadusministeerium Kõrgharidusseadustik, õppekorralduse töörühm


2016


2017


2018
Kutseõppe osakond Tiina Uusma Kutseõpe INNOVE INNOVE sotsiaalvaldkonna juhtrüm 2017


Kutseõppe osakond Tiina Uusma Kutseõpe INNOVE


INNOVE tervishoiu ja sotsiaalteenuste õppekavarühma 


erialade juhtrühm 2016


Kutseõppe osakond Tiina Uusma Kutseõpe INNOVE Koolipõhiste kutseeksamite väljatöötamise töörüm 2017


Kutseõppe osakond Tiina Uusma Kutseõpe INNOVE Lapsehoidja õppekava uuendamise töörüm 2017


Füsioteraapia ja tervisekaitse 


osakond Aili Lopman FT Kutsekoda


Abivahendi spetsialisti IV ja V taseme kutse 


hindamiskomisjoni esimees 2016


Radiograafia ja bioanalüütika 


osakond Zinaida Läänelaid BA Kutsekoda Bioanalüütiku kutsestandardi uuendamise töörühm 2018


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Kutsekoda Ämmaemanda kutsestandardi uuendamine 2017







Radiograafia ja bioanalüütika 


osakond Aivar Orav BA Kutsekoda Tervishoiu ja Sotsiaaltöö Kutsenõukogu 2016


Õenduse ja ämmaemanduse 


osakond Inge Paju Kutsekoda


Kutsekoja audioloogi kutsestandardi väljatöötamise 


töörühma liige 2016


Füsioteraapia ja tervisekaitse 


osakond Anna-Liisa Tamm FT Kutsekoda Abivahendi spetsialisti kutsekomisjoni liige 2017


Füsioteraapia ja tervisekaitse 


osakond Anna-Liisa Tamm TK Kutsekoda


Toitumisnõustaja (tase 5) ja Toitumisterapeudi (tase 6) 


kutsestandardi väljatöötamise töörühm 2018


Õenduse ja ämmaemanduse 


osakond Pille Tammpere EMT Kutsekoda Erakorralise meditsiini tehniku kutsekomisjon


2017


2018


Õppe- ja 


teadusstruktuur/Rektoraat Kersti Viitkar Kutseõpe Kutsekoda OSKA tervishoiu valdkondlik ekspertkogu 2017


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE/ÄMM MTÜ Elu Dementsusega Paide Arvamusfestivali töötoa ettevalmistus 2018


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE/ÄMM


MTÜ Elu Dementsusega


Sotsiaalministeerium


Hoolekandeasutuses dementsusega inimeste füüsilise 


keskkonna kohandamise ekspertanalüüsi koostamise 


töörühm 2018


Füsioteraapia ja tervisekaitse 


osakond Anna-Liisa Tamm FT


Rahvusvaheline Rühmvõimlemise Organisatsioon 


(IFAGG)


Eesti EEVL


Rahvusvahelise Rühmvõimlemise Organisatsiooni 


(IFAGG) ja Eesti EEVL rühmvõimlemise toimkonna 


tehnilise toimkonna liige 2016


Haldus- ja tugistruktuur Maiken Jaanisk Rakenduskõrgkoolide Rektorite Nõukogu


Rakenduskõrgkooli Rektorite Nõukogu kvaliteedi 


töörühm 2018


Rektoraat Ulla Preeden Muu Rakenduskõrgkoolide Rektorite Nõukogu Rakenduskõrgkooli Rektorite Nõukogu 2018


Õenduse ja ämmaemanduse 


osakond Saima Hinno ÕDE RANCARE RANCARE võrgustiku õendusalase hariduse töörühm 2016


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE/ÄMM SA Archimedes


Riikliku välisriikide üliõpilaste, teadlaste ja õppejõudude 


stipendiumide programmi komisjoni liige SA Archimedes 2016


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA SA Kutsekoda Bioanalüütiku kutsestandardi uuendamise töörühm


2017


2018


Õenduse ja ämmaemanduse 


osakond Ireen Bruus ÕDE SA Tartu Ülikooli KLiinikum


SA Tartu Ülikooli Kliinikum Õenduskvaliteedi töörüm, Õe 


õppekava esindaja 2017


Õenduse ja ämmaemanduse 


osakond Tatjana Jušinski ÕDE SA Tartu Ülikooli Kliinikum Elustamise instruktorid


2017


2018


Õenduse ja ämmaemanduse 


osakond Siret Läänelaid ÕDE/ÄMM Sotsiaalministeerium Laste tervisekontrolli ravijuhendi töörühm


2017


2018


Õenduse ja ämmaemanduse 


osakond Siret Läänelaid ÕDE/ÄMM Sotsiaalministeerium Rinnaga toitmise edandamise Eesti komitee


2017


2018


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Sotsiaalministeerium Beebisõbraliku Haigla hindamise töörühm 2018


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Sotsiaalministeerium Koolituskomisjon


2016


2017


2018


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Sotsiaalministeerium Rinnaga toitmise edendamise Eesti Komitee


2016


2017


Õenduse ja ämmaemanduse 


osakond Sirje Sammul ÕDE Sotsiaalministeerium


Kuni 18-aastaste laste tervisekontrollijuhend 


kaasaajastamine


2017


2018


Õenduse ja ämmaemanduse 


osakond Reet Urban ÕDE Sotsiaalministeerium


Sotsiaalministeeriumi esmatasandi tervisekeskuste 


investeeringute taotlusprojektide valikukomisjoni liige 2016


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE/ÄMM Sotsiaalministeerium


Riigihanke koostamise töörühm Dementsuse 


kompetentsikeskuse loomiseks 2018


Õppe- ja 


teadusstruktuur/Rektoraat Kersti Viitkar ÕDE Sotsiaalministeerium Õdede piiratud retseptiõiguse töörühm


2017


2018


Õenduse ja ämmaemanduse 


osakond Anne Murov ÕDE/ÄMM Talve Akadeemia Talve Akadeemia hindamiskomisjoni liige 2016


Õenduse ja ämmaemanduse 


osakond Ireen Bruus ÕDE Tartu Ülikool


Tartu Ülikooli Arstiteaduskonna õendusteaduse 


osakonna juhitud Õendusteaduse magistritööde 


juhendajate ja retsensentide koja liige


2017


2018


Radiograafia ja bioanalüütika 


osakond Mare Remm BA Tartu Ülikool TÜ Inimuuringute eetika komitee


2016


2018


Õenduse ja ämmaemanduse 


osakond Reet Urban ÕDE Tartu Ülikool TÜ õendusteaduse magistriõppe programminõukogu 2016


Õenduse ja ämmaemanduse 


osakond Reet Urban ÕDE Tartu Ülikool TÜ õendusteaduse magistriõppe programminõukogu 2017


Õenduse ja ämmaemanduse 


osakond Siret Läänelaid ÕDE/ÄMM Tartu Ülikool


Tartu Ülikooli Arstiteaduskonna õendutsteaduse 


osakonna magistritöö projektide hindamise ning 


magistritööde kaitsimise komisjon 2016


Õenduse ja ämmaemanduse 


osakond Janika Pael ÕDE


Tartu Ülikooli arstiteaduskonna peremeditsiini ja 


rahvatervishoiu instituut, õendusteaduse osakond


TÜ õendusteaduse osakonna (AROT) magistritööde 


juhendajate ja retsensentide töörühm


2017


2018


Õenduse ja ämmaemanduse 


osakond Tiia Haud Muu Tartu Ülikooli maailma keelte ja kultuuride kolledž Erialakeelte töörüm 2017


Õenduse ja ämmaemanduse 


osakond Signe Asi ÕDE


Tartu Ülikooli peremedistsiini ja rahvatervishoiu 


instituudi õendusteaduse magistriõpe Juhendajate koja liige


2017


2018


Õenduse ja ämmaemanduse 


osakond Janika Pael ÕDE


Tartu Ülikooli Sotsiaalteaduskond


Tartu Tervishoiu Kõrgkool Sotsiaaltöö tervishoius / tervishoid sotsiaaltöös 2017


Õenduse ja ämmaemanduse 


osakond Piret Simm-Pärle ÕDE/ÄMM Tervise Arengu Instituut Eesti Riiklike toitumissoovituste uuendamise töörühm 2016


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE/ÄMM Tervise Arengu Instituut Koolitusprogrammi väljatöötamise töörühm 2018


Õenduse ja ämmaemanduse 


osakond Piret Simm-Pärle ÕDE/ÄMM Toiduliit Eesti Parim Toiduaine hindamiskomisjon


2016


2017


Õenduse ja ämmaemanduse 


osakond Inge Paju ÕDE


Õe-ja ämmaemanda kvalifikatsiooni tõendava 


eksamikomisjoni liige 2016







Tabel 2. Osalemine võrgustikes ja ühingutes


Struktuuriüksus Eesnimi Perekonnanimi Õppekava Võrgustik/ühing


Õenduse ja ämmaemanduse 


osakond Kalmer Marimaa Muu Akadeemilise Teoloogia Selts


Radiograafia ja bioanalüütika 


osakond Evi Aotäht BA Bioanalüütikute Ühing


Radiograafia ja bioanalüütika 


osakond Mare Remm BA


BIOnord Network platform for Biomedical Laboratory 


Science Education


Õenduse ja ämmaemanduse 


osakond Monika Vändra ÄMM Eesti Akadeemilise Seksoloogia Selts


Radiograafia ja bioanalüütika 


osakond Marika Külm BA Eesti Aroomteraapia Ühing


Kutseõppe osakond Tiina Uusma Kutseõpe Eesti Autismiühing


Õenduse ja ämmaemanduse osakondImbi Sagar ÄMM Eesti Autismiühing


Radiograafia ja bioanalüütika 


osakond Marika Külm BA Eesti Bioanalüütikute Ühing


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA Eesti Bioanalüütikute Ühing


Radiograafia ja bioanalüütika 


osakond Mare Remm BA Eesti Bioanalüütikute Ühing


Radiograafia ja bioanalüütika 


osakond Marika Külm BA Eesti Bioloogiaõpetajate Ühing


Radiograafia ja bioanalüütika 


osakond Kalle Kepler RT Eesti Biomeditsiinitehnika ja Meditsiinifüüsika Ühing


Füsioteraapia ja tervisekaitse 


osakond Reet Linkberg FT Eesti Füsioterapeutide Liit


Füsioteraapia ja tervisekaitse 


osakond Aili Lopman FT Eesti Füsioterapeutide Liit


Füsioteraapia ja tervisekaitse 


osakond Kirkke Reisberg FT Eesti Füsioterapeutide Liit


Füsioteraapia ja tervisekaitse 


osakond Anna-Liisa Tamm FT Eesti Füsioterapeutide Liit


Füsioteraapia ja tervisekaitse 


osakond Ivi Vaher FT Eesti Füsioterapeutide Liit


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE Eesti Geriaatria- ja Gerantoloogia Selts


Õenduse ja ämmaemanduse 


osakond Reet Urban ÕDE Eesti Geriaatria ja Gerontoloogia Assotsiatsioon


Kutseõppe osakond Tiina Uusma Kutseõpe Eesti Hooldajate Liit


Õenduse ja ämmaemanduse 


osakond Tiia Haud ÕDE/ÄMM Eesti Inglise Keele Õpetajate Selts


Füsioteraapia ja tervisekaitse 


osakond Inga Ploomipuu TK Eesti Keemiaõpetajate Liit


Õenduse ja ämmaemanduse 


osakond Karin Kaigas ÕDE/ÄMM Eesti Kiirabi Liit


Õenduse ja ämmaemanduse 


osakond Pille Tammpere ÕDE/ÄMM Eesti Kiirabi Liit


Kutseõppe osakond Tiina Uusma Kutseõpe Eesti Kutseõppe Edendamise Ühing


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA Eesti Laborimeditsiini Ühing


Radiograafia ja bioanalüütika 


osakond Anneli Raave-Sepp BA Eesti Laborimeditsiini Ühing


Füsioteraapia ja tervisekaitse 


osakond Helen Udras TK Eesti Mikrobioloogide Ühendus


Radiograafia ja bioanalüütika 


osakond Eerik Jõgi BA Eesti Mikrobioloogide Ühendus


Õenduse ja ämmaemanduse 


osakond Monika Vändra ÄMM Eesti Pereteraapia Ühing


Õenduse ja ämmaemanduse 


osakond Imbi Sagar ÄMM Eesti Perinatoloogia Selts


Haldus- ja tugistruktuur Aire Härmask Muu Eesti Raamatukoguhoidjate Ühing


Haldus- ja tugistruktuur Ehtel Tuisk Muu Eesti Raamatukoguhoidjate Ühing


Radiograafia ja bioanalüütika 


osakond Ewa Roots RT/BA Eesti Raamatukoguhoidjate Ühing


Radiograafia ja bioanalüütika 


osakond Terje Markus RT Eesti Radioloogia Ühing


Radiograafia ja bioanalüütika 


osakond Kevin Aas RT Eesti Radioloogiatehnikute Ühing


Radiograafia ja bioanalüütika 


osakond Triin Kasesalu RT Eesti Radioloogiatehnikute Ühing


Radiograafia ja bioanalüütika 


osakond Siret Kivistik RT Eesti Radioloogiatehnikute Ühing


Radiograafia ja bioanalüütika 


osakond Terje Markus RT Eesti Radioloogiatehnikute Ühing


Radiograafia ja bioanalüütika 


osakond Triin Murumets RT Eesti Radioloogiatehnikute Ühing


Radiograafia ja bioanalüütika 


osakond Janelle Märs RT Eesti Radioloogiatehnikute Ühing


Õenduse ja ämmaemanduse 


osakond Tiivi Pihla ÄMM Eesti Seksuaaltervise Liit


Õenduse ja ämmaemanduse 


osakond Monika Vändra ÄMM Eesti Seksuaaltervise Liit


Õenduse ja ämmaemanduse 


osakond Olga Jagintseva Muu Eesti Slavistide Komitee


Füsioteraapia ja tervisekaitse 


osakond Triin Veber TK Eesti Tervisedenduse Ühing


Õenduse ja ämmaemanduse 


osakond Piret Simm-Pärle ÕDE/ÄMM Eesti Tervisedenduse Yhing


Radiograafia ja bioanalüütika 


osakond Kevin Aas RT Eesti Tervishoiutöötajate Kutseliit


Radiograafia ja bioanalüütika 


osakond Triin Kasesalu RT Eesti Tervishoiutöötajate Kutseliit


Radiograafia ja bioanalüütika 


osakond Siret Kivistik RT Eesti Tervishoiutöötajate Kutseliit


Radiograafia ja bioanalüütika 


osakond Terje Markus RT Eesti Tervishoiutöötajate Kutseliit


Radiograafia ja bioanalüütika 


osakond Triin Murumets RT Eesti Tervishoiutöötajate Kutseliit


Radiograafia ja bioanalüütika 


osakond Aivar Orav BA Eesti Tervishoiutöötajate Kutseliit







Õenduse ja ämmaemanduse 


osakond Karin Kaigas ÕDE/ÄMM Eesti Tervishoiutöötajate Kutseliit


Õenduse ja ämmaemanduse 


osakond Svetlana Kalmaznina ÕDE/ÄMM Eesti Tervishoiutöötajate Kutseliit


Füsioteraapia ja tervisekaitse 


osakond Reet Linkberg FT Eesti Võimlemisliit


Õenduse ja ämmaemanduse 


osakond Tiia Haud ÕDE/ÄMM Eesti Võõrkeele Õpetajate Liit


Kutseõppe osakond Maire Aruots Kutseõpe Eesti Õdede Liit


Kutseõppe osakond Taimi Taimalu ÕDE Eesti Õdede Liit


Kutseõppe osakond Kristiina Virro ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Margit Lenk-Adusoo ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Ireen Bruus ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Saima Hinno ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Tatjana Jušinski ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Marit Kiljako ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Margit Lenk-Adusoo ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Kristiina-Maria Lorenz ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Siret Läänelaid ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Janika Pael ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Sirje Sammul ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Eve-Merike Sooväli ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Reet Urban ÕDE Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE Eesti Õdede Liit


Õppe- ja teadusstruktuur Kersti Viitkar Eesti Õdede Liit


Õenduse ja ämmaemanduse 


osakond Renna Värnik ÕDE Eesti Õdede Liit Neuroloogiaõdede seltsing


Õenduse ja ämmaemanduse 


osakond Signe Asi ÕDE Eesti Õdede Liit pereõedede seltsing


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM Eesti Ämmaemandate Ühing


Õenduse ja ämmaemanduse 


osakond Jana Meier ÄMM Eesti Ämmaemandate Ühing


Õenduse ja ämmaemanduse 


osakond Tiivi Pihla ÄMM Eesti Ämmaemandate Ühing


Õenduse ja ämmaemanduse 


osakond Ülle Piiskoppel ÄMM Eesti Ämmaemandate Ühing


Õenduse ja ämmaemanduse 


osakond Imbi Sagar ÄMM Eesti Ämmaemandate Ühing


Õenduse ja ämmaemanduse 


osakond Evelin Gross ÄMM Eesti Ämmaemandate Ühing


Füsioteraapia ja tervisekaitse 


osakond Ave Kutman TK EFEH – European Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Triin Veber TK EFEH – European Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Inga Ploomipuu TK EFEH – European Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Ester Jaansoo TK EFEH – European Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Ülle Parm TK EFEH – European Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Helen Udras TK EFEH – European Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Kristi Vahur TK EFEH – European Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Anna-Liisa Tamm TK EFEH – European Federation of Environmental Health


Radiograafia ja bioanalüütika 


osakond Tiina Kukkes RT


EFRS/EW (European Federation of Radiographer 


Societies/Educational Wing)


Radiograafia ja bioanalüütika 


osakond Zinaida Läänelaid RT


EFRS/EW (European Federation of Radiographer 


Societies/Educational Wing)


Radiograafia ja bioanalüütika 


osakond Tiina Kukkes RT


EFRS/EW (European Federation of Radiographer 


Societies/Educational Wing)


Radiograafia ja bioanalüütika 


osakond Zinaida Läänelaid RT


EFRS/EW (European Federation of Radiographer 


Societies/Educational Wing)


Õenduse ja ämmaemanduse 


osakond Janika Pael ÕDE


ENNE (The European Network of Nursing in Higher 


Education)


Õenduse ja ämmaemanduse 


osakond Margit Lenk-Adusoo ÕDE


ENNE (The European Network of Nursing in Higher 


Education)


Füsioteraapia ja tervisekaitse 


osakond Anna-Liisa Tamm FT


ENPHE (European Network of Physiotherapy in Higher 


Education)


Õppe- ja teadusstruktuur Anne Rosenberg EPALE täiskasvanuhariduse veebikeskkond


Radiograafia ja bioanalüütika 


osakond Mare Remm BA


EPBS - European association for Professionals in 


Biomedical Science


Õppe- ja teadusstruktuur Danel Jantra Erasmus koordinaatorid


Haldus- ja tugistruktuur Aire Härmask Erialaraamatukogude sektsioon


Haldus- ja tugistruktuur Ehtel Tuisk ERÜ Erialaraamatukogude sektsioon


Füsioteraapia ja tervisekaitse 


osakond Ülle Parm TK ESIC - Eesti Infektsioonikontrolli Ühing 


Füsioteraapia ja tervisekaitse 


osakond Reet Linkberg FT ESS Kalev võimlemistreenerite klubi "Katrek"


Füsioteraapia ja tervisekaitse 


osakond Ulla Preeden Muu


EURASHE (European Association of Institutions in Higher 


Education)


Radiograafia ja bioanalüütika 


osakond Mare Remm BA


European Association for Professions in Biomedical 


Science


Füsioteraapia ja tervisekaitse 


osakond Inga Ploomipuu TK


European Science Education Research Association 


(ESERA)


Radiograafia ja bioanalüütika 


osakond Siret Kivistik RT European Society of Radiotherapy and Oncology







Õppe- ja teadusstruktuur Anne Rosenberg Haridustehnoloogide võrgustik


Füsioteraapia ja tervisekaitse 


osakond Reet Linkberg FT Idla Eesti Selts


Füsioteraapia ja tervisekaitse 


osakond Ave Kutman TK IFEH - International Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Triin Veber TK IFEH - International Federation of Environmental Health


Füsioteraapia ja tervisekaitse 


osakond Ave Kutman TK International Federation of Environmental Health (IFEH)


Kutseõppe osakond Maire Aruots Kutseõpe Konguta valla tervisenõukogu


Radiograafia ja bioanalüütika 


osakond Marika Külm BA Loodusteraapiate Nõukoda


Õenduse ja ämmaemanduse 


osakond Margit Lenk-Adusoo ÕDE


MEDICO Nordic Collaboration Network for Nursing 


Medication Educators


Õenduse ja ämmaemanduse 


osakond Ireen Bruus ÕDE


MEDICO Nordic Collaboration Network for Nursing 


Medication Educators


Õenduse ja ämmaemanduse 


osakond Marit Kiljako ÕDE


MEDICO Nordic Collaboration Network for Nursing 


Medication Educators


Õenduse ja ämmaemanduse 


osakond Piret Simm-Pärle ÕDE


MEDICO Nordic Collaboration Network for Nursing 


Medication Educators


Õenduse ja ämmaemanduse 


osakond Janika Pael ÕDE MTÜ Elu Dementsusega


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE MTÜ Elu Dementsusega


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE MTÜ Pallium


Füsioteraapia ja tervisekaitse 


osakond Inga Ploomipuu TK


National Association of Research in Science Teaching 


(NARST)


Õenduse ja ämmaemanduse 


osakond Marge Mahla ÄMM


Nordejordemordern/Midwife of the 


North(Nordejordemodern – Nordic Network for 


Midwifery Education


Õenduse ja ämmaemanduse 


osakond Eve-Merike Sooväli ÕDE Nordman Network


Õenduse ja ämmaemanduse 


osakond Merle Varik ÕDE Nordman Network


Õenduse ja ämmaemanduse 


osakond Janika Pael ÕDE Nordman Network


Kutseõppe osakond Maire Aruots Kutseõpe Psühhiaatriaõdede Seltsing


Õenduse ja ämmaemanduse 


osakond Saima Hinno ÕDE/ÄMM RANCARE COST ACTION


Õenduse ja ämmaemanduse 


osakond Merle Kolga ÕDE Seksuaalsel Teel Levivate Infektsioonide Eesti Ühing


Õenduse ja ämmaemanduse 


osakond Erle Remmelgas ÕDE Seksuaalsel Teel Levivate Infektsioonide Eesti Ühing


Õenduse ja ämmaemanduse 


osakond Terje Arula ÄMM Sünni ja imetamise Eesti tugiühing


Kutseõppe osakond Liana Kurg LH Tartu LA Karoliine Hoolekogu


Füsioteraapia ja tervisekaitse 


osakond Ivi Vaher FT Tartu Suusaklubi


Radiograafia ja bioanalüütika 


osakond Janelle Märs RT Tervishoiutöötajate Kutseliit







