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Report on the master's programmes Cultural Geography, 
Economic Geography and Environmental and Infrastructure 
Planning, Population Studies, Socio-Spatial Planning and Real 
Estate Studies of University of Groningen 

This report considers the NVAO's Assessment frameworlc for Hmited programme 
assessments as a point of departure. 

Administf ative data regarding the programmes 

Master's programme Cultural Geography 

Name of the programme: 
CROHO number: 
Level of the programme: 
Orientation of the programme: 
Number of credits: 
SpeciaHsations or tracks: 
Location(s): 
Mode(s) of study: 
Expiration of accreditation: 

Culturele Geografie* 
60656 
master's 
academic 
60 EC 

Groningen 
fuH time 
31 December 2014 

* For this report, the official Dutch name of the programme is translated to the EngHsh 
name: Cultural Geography. 

Master's programme Economic Geography 

Name of the programme: 
CROHO number: 
Level of the programme: 
Orientation of the programme: 
Number of credits: 
SpeciaHsations or tracks: 
Location(s): 
Mode(s) of study: 
Expkation of accreditation: 

Economische Geografie* 
60657 
master's 
academic 
60 EC 

Groningen 
fuU time 
31 December 2014 

* For this report, the official Dutch name of the programme is translated to the EngHsh 

name; Economic Geography. 

Master's programme Environmental and Infrastructure Planning 

Name of the programme: 
CROHO number: 
Level of the programme: 
Orientation of the programme: 
Number of credits; 
SpeciaHsations or ttacks; 
Location(s): 
Mode(s) of study; 

Envifonmental and Infrastructure Planning 

66194 
master's 
academic 
60 EC 

Groningen 
fuU time 
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Expiration of accreditation: 31 December 2014 

Master's programme Population Studies 

Name of the programme: 
CROHO number: 
Level of the programme: 
Orientation of the programme: 
Number of credits: 
SpeciaHsations or traclcs: 
Location(s): 
Mode(s) of study: 
Expiration of accreditation: 

Population Studies 
60658 
master's 
academic 
60 EC 

Groningen 
fuHtime 
31 December 2014 

Master's programme Socio-Spatial Planning 

Name of the programme; 
CROHO number: 
Level of the programme: 
Orientation of the programme; 
Number of credits; 
SpeciaHsations or tracks; 
Location (s); 
Mode(s) of study: 
Expiration of accreditation: 

Socio-Spatial Planning* 
66653 
master's 
academic 
60 EC 

Groningen 
fuH time 
31 December 2014 

* The official Dutch name of the programme, Sociale 
international name; Socio-Spatial Planning. 

'ie, is also registered under the 

Master's programme Real Estate Studies* 

Name of the programme: 
CROHO number; 
Level of the programme: 
Orientation of the programme; 
Number of credits; 
SpeciaHsations or tracks; 
Location(s); 
Mode(s) of study; 
Expiration of accreditation; 

Vastgoedkunde 
60659 
master's 
academic 
60 EC 

Groningen 
fuU time 
31 December 2014 

* For this report, the official Dutch name of the programme is translated to the EngHsh 
name; Real Estate Studies. 

The visit of the assessment committee Human Geography and Spatial Planning to the Faculty 
of Spatial Sciences of University of Groningen took place on 9, 10 and 11 September 2013. 
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Administrative data regarding the institution 

Name of the institution: University of Groningen 
Status of the institution: publicly funded institution 
Result institutional quality assmance assessment: conditionally positive 

Quantitative data regarding the programmes 

The required quantitative data regarding the programmes are included in appendix 5. 

Composition of the assessment committee 

The assessment of the master's programmes of the programmes Culturele Geografie (Cultural 
Geography), Economische Geografie (Economic Geography), Enviconmental and Infrastructure 
Planning, Population Studies, Socio-Spatial Planning and Vastgoedkunde (Real Estate Studies) 
of the University of Groningen is part of the cluster assessment Human Geography and 
Spatial Planning, for which the committee also assessed the Human Geography and Spatial 
Planning programmes of the Universit)^ of Amsterdam, the Radboud Universit)'- Nijmegen 
and Uti'ccht University. 

The committee that assessed the Human Geography and Spatial Planning cluster consisted of 

eight members; 

• Prof. H.F.L. (Henk) Ottens (chair), emeritus professor of Human Geography at Uti-echt 

University. 

• Prof. H .H. (Herman) van der Wusten, emeritus professor of Pohtical Geography at the 

University of Amsterdam. 

• Prof. H.M.J. (Herman) van den Bosch, professor of Management Sciences at the Open 

University. 

• Prof. W.A.M. (Wil) Zonneveld, professor of Urban and Regional Development at Delft 

University of Technolog)^. 

• Prof. R. (Robert) Hassink, professor of Economic Geography at the Christian Albrechts 

University in Kiel. 

• Prof. A.J. (Ton) Dietz, professor of Development in Africa and director of the African 

Studies Centi'e in Leiden. 

» M . (Madelon) Post, MSc (student member), graduated master's student Urban and 

Regional Planning at the University of Amsterdam. 

• J. (Jüdce) van ' t Hof, BSc (student member), master's student Human Geography at the 

Radboud University Nijmegen. 

Based on expertise and possible conflicts of interest, a subcommittee was formed for every 
site visit. The committee that assessed the Groningen bachelor's programmes Technische 
Planologie and Sodale Geografie en Planologie and master's programmes Culturele Geografie (Cultural 
Geography), Economische Geografie (Economic Geography), Environmental and Infrastructure 
Planning, Population Studies, Sodale Planologie (Socio-Spatial Planning) and Vastgoedkunde (Real 
Estate Studies) consisted of; 

QANU /Human Geography and Spatial Planning, University of Groningen 7 



» Prof. H.F.L. (Henk) Ottens (chair); 

® Prof. H .H. (Herman) van der Wusten; 

® Prof. H.M.J. (Herman) van den Bosch; 

• Prof. W.A.M. (Wil) Zonneveld; 

« Prof. R. (Robert) Hassink; 

« M . (Madelon) Post, MSc (student member). 

The project manager of the assessment was Mrs. C J.J. (Chantal) Gorissen, MSc, Q A N U staff 
member. Mrs. Drs. G.M. (MariëUe) Klerks acted as the secretary during the site visit in 
Groningen. Mrs. J.J. (Jasne) Krooneman, MSc, Q A N U staff member, was responsible for the 
finalisation of the assessment reports of the Radboud University Nijmegen, Utrecht 
University and the University of Groningen. 

Appendix 1 provides the abbreviated curricula vitae of the committee members. 

Working method of the assessment committee 

Preparation 
On 22 Apri l 2013 the committee held a preparatory meeting. During this preparatory 
meeting, the committee was instructed regarding the regulations of the assessments. In 
addition, it discussed its worldng method and the Hviman Geography and Spatial Planning 
Domain-Specific Framework of Reference (see appendix 2). 

After receiving the critical reflections, the project manager checked the quaUty and 
completeness of the provided information. Only after approval, the project manager 
forwarded the critical reflections to the chair and the committee members. The committee 
members read the critical reflections, and sent their questions to the project manager and 
chair. The chair of the committee compiled the questions per intemew. 

I n dialogue with the chair and coordinator of the relevant university, the project manager 
designed a visiting timetable. On request and within the frames of the committee, the 
educational programmes selected intentiew partners. 

On request of the chait, the project manager composed a representative sample of theses. By 
doing so, the project manager took the grading categories (satisfactory, more than 
satisfactory, good), the various SpeciaHsations and the year of graduation into account. The 
chaic divided the theses among the committee members. Each committee member assessed 
two theses per educational programme. In order to warrant the consistency of the 
assessments, a by Q A N U designed thesis evaluation form was used. A n overview of the 
assessed theses can be found in appendix 7. In case of an 'unsatisfactory' assessment, a 
second committee member evaluated the thesis as weU. 

In consultation with the chak, the project manager selected a representative set of course and 
assessment material for each educational programme, which was avaüabe during the site visit. 
I n addition, common documentation, such as reports of the Board of Examiners and the 
Programme Committee, results of evaluations and management information, was requested. 
Studying these documents, the committee foUowed the N V A O guideUne. 
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Site visit 

Each site visit began with an internal meeting. Dming this internal meeting, the committee 
discussed its working method and the thesis evaluations. I n addition, it considered the 
questions related to the critical reflection. 

During each site visit, the committee intei-viewed a (representative) delegation of the faculty 
management, the management of the educational programme, students, teachers, the Board 
of Examiners and the Programme Committee. The committee studied the selected course 
and assessment material, and resented some time in the visiting timetable for the constoltation 
'hour'. During the site visit at the Universit)^ of Groningen, nobody made use of this 
consultation 'hour'. 

The last day of each site visit contained a presentation of the preliminary findings. 

'Report 
Based on the findings of the committee, the secretary composed draft reports. Prior to 
sending these reports to the relevant university for the check of factual irregularities, they 
were presented to the committee. The factual irregularities found by the university were 
presented to the chair. I f necessary, the chair discussed the factual irregularities with the 
committee members. Thereafter, the reports were finalised. 

Decision niles 
I n accordance with the NVAO's Assessment framework for hmited programme assessments 
(as of 22 November 2011), the committee used the following definitions for the assessment 
of both the standards and the programme as a whole. 

Genetic quality 
The quaHty that can reasonably be expected in an international perspective f rom a higher 
education bachelor's or master's programme. 

Unsatisfactory 
The programme does not meet the current generic quality standards and shows serious 
shortcomings in several areas. 

Satisfactory 
The programme meets the current generic quaHty standards and shows an acceptable level 
across its entire spectrxom. 

Good 
The programme systematicaHy surpasses the current generic quaHty standards across its entire 
spectrum. 

Excellent 
The programme systematically weU surpasses the current generic quaHt)̂  standards across its 
entire spectrum and is regarded as an (inter)national example. 
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I: Cultufal Geography 
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Summary judgemem 

This repoït reflects the findings and considerations of the Human Geography and Spatial 
Planning assessment committee on the master's programme Cultural Geography of the 
University of Groningen. The committee's evaluation is based on information provided in the 
critical reflection and fi-om evaluations of the selected theses, additional documentation and 
inter-views held during the site visit. The committee noted both positive aspects and aspects 
which could be improved. Taking those aspects into consideration, i t concluded that the 
master's programme fulfils the requirements of the criteria set by N V A O , which are the 
conditions for accreditation. 

Standard 1: Intended learning outcomes 
The committee concluded that the domain-specific framework of reference for the discipline 
of Htiman Geography and Spatial Planning pro^rides a broad reflection of the domain. 
Although it considers the fiamework to be adequate, the committee recommends specifying 
the domain in more detaü. The committee agrees that the domain-specific quaUfications 
described in the framework are appropriate for the field of Human Geography and Spatial 
Planning. 

The committee compared the intended learning outcomes prepared by the programme 
against the domain-specific reference framework and examined its profile and orientation. 
The committee is of the opinion that the intended learning outcomes of the programme fit in 
the domain-specific quaHfications as described in the reference framework, but that they are 
rather generic. I t advises the programme to specify the intended learning outcomes in more 
detail. Although generic, the committee concluded that the intended learning outcomes 
conform to the demands for a Human Geography and Spatial Planning programme at a 
master's level. 

The programme is bruit around the concept of the meaning of place as attached by ordinary 
people (it is not particularly concerned with Culture with a capital C). I t focuses on local and 
community-based everyday geographies. Conti'ary to many international programmes in 
Cultioral Geography, particularly in the UK, this programme emphasises empirical aspects. 
The committee considers the profile acceptable, but rather narrowly defined. Although the 
content of the individual courses on their own is clear, this is less the case for what these 
courses bind together. I t recommends the programme to further sttengthen and clarify its 
profile. Furthermore, the committee feels that it might be worth considering a broader name, 
Hke 'Social or Human Geography', with a limited number of sub-disciplinary specialisations, 
each of which can be more directiy related to practical apphcations fields. 

Standard 2: Teaching-learning environment 
The curriculum consists of a main theoretical course offering general theoretical insights in 
place meanings, three subsequent courses which broaden and deepen students' knowledge 
and understanding by highlighting different aspects of place meanings, two courses 
concentrating on methodological and research aspects, two optional courses and the thesis, 
which consists of an individual research project. The committee is able to recognise the 
intended learning outcomes in the curriculum. The committee commends the programme for 
its efforts to sttengthen the role of research and methodology in the curricultim. The 
committee considers the curriculum to be sufficiently coherent and well-balanced, but 
recommends the programme to reconsider the course sequence for the February starters in 
order to realise more equal opportunities for both admission moments. 

QANU /Human Geography and Spatial Planning, University of Groningen 13 
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The committee is also satisfied with the didactic concept, which centres on research-based, 
iateractive teaching in a relatively smaË learning communit}^ The teaching methods are , 
considered to be adequate. 

( 
The amount of contact hours, the staff/student-ratio and the quality of the staff are aM 
satisfactory. Students pay tribute to their teachers. They find them motivating, available, ' 
experts in their discipline and good at explaining and clarifying the subject matters. 

The committee assesses the programme feasible. There are no obstacles in the curriculum and ^ 
the workload is good. 

( 
The committee concludes that the programme's student guidance, jointiy performed by both 
the study advisor and the master's programme coordinator is weU-organised. The other ( 
facilities of the programme are also in order. I n this context, the programme's initiative to 
create a Linkedin community for CG students and alumni positively caught the committee's ' 
eye. , 

The committee established that the programme-specific quality assurance is adequate and that , 
the PC functions properly. 

( 
The committee concludes that the various aspects of the teaching-learning environment 
enable the students to achieve the intended learning outcomes. ' 

Standard 3: Assessment and achieved learning otitcomes ' 
The committee concluded that the assessment system of the programme functions ^ 
adequately. However, i t established that the Board of Examiners has adopted its new role 
with respect to safeguarding the quality of assessment rather late and is still in an orientation ( 
phase. I t has yet to become clear whether the amount of time provided by the Faculty will be 
sufficient for the Board of Examiners to evaluate a sufficient amount of courses on a yearly I 
basis, apart f rom the courses in which problems have actually occurred, so that within a few 
years the entire curriculum wil l be evaluated. The Faculty is advised to make the necessary ' 
provisions when needed. ^ 

The committee is satisfied with the thesis supervision and guidance offered during the thesis ( 
trajectory and appreciates the efforts made by the programme to improve the quaHty of the 
theses. The committee assessed the level achieved by the programme's graduates by ( 
inspecting a selection of the master's theses. The committee acknowledges the academic 
quaHty of the theses and concludes that the programme's graduates obtain the required level. ' 
The committee, however, encomages the programme to reaHse a better balance between 
quaHtative and - in the current situation underused - quantitative methods. 

( 
FinaHy, the committee recommends the programme to keep to the course it has set with 
respect to looking for ways to bring students more into direct contact with the labour market. ( 
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The committee assesses the standards from the Assessment framework for limited 
programme assessments in the following way: 

Master's programme Cultural Geography: 

Standard 1: Intended learning outcomes 
Standard 2; Teaching-learning environment 
Standard 3: Assessment and achieved learning outcomes 

General conclusion 

satisfactory 
satisfactory 
satisfactory 

satisfactory 

The chair and the secretary of the committee hereby declare that all members of the 
committee have studied this report and that they agree with the judgements laid down in the 
report. They confirm that the assessment has been conducted in accordance with the 
demands relating to independence. 

Date: 26-03-2014 

Prof H.F.L. Ottens Drs. G.M. Klerks 
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Description of the standards from the Assessment framework for limited 
programme assessments 

Introduction to the Cultural Geography programme 
Ttie master's programme in Cultural Geography {Cnltureh Geografie) is offered by the Faculty 
of Spatial Sciences of the University of Groningen. Officially, it is registered as a Dutch 
taught programme, but in practice all course units are taught in English. The programme aims 
at enhancing the understanding of relationships between people and places. The term 
'cultural' in its name refers to its focus on the meanings places have for people. 

Standard 1: Intended learning outcomes 

The intended learning outcomes of the piogramme have been concretised with regard to content, level and 
orientation; they meet international requirements. 

Explanation: 
As for level and orientation (bachelor's or master's; professional or academic), the intended learning outcomes 
fit into the Dutch qualifications framework. In addition, they tie in with the international perspective of the 
requirements currently set by the professional field and the discipline with regard to the contents of the 
programme. 

Findings 

1.1 The domain 
The universities participating in the Human Geography and Spatial Planning cluster 
assessment (the Universitj'- of Amsterdam, the Radboud University Nijmegen, the University 
of Groningen, and Utrecht University) jointiy prepared a domain-specific framework of 
reference (appendix 2). 

The committee studied the domain-specific framework of reference and finds it rather broad 
and general. Even though it is clear that the field of Human Geography and Spatial Planning 
is a broad domain and integrative and multidisciphnary by nature, the committee feels that i t 
would be beneficial i f the domain could be specified in more detail. A clearly defined domain-
specific framework of reference, positioned in the international discussion about the nature of 
the disciplines, would challenge the participating programmes to establish their own 
orientation within the domain more clearly. In addition, the committee feels that a more 
clearly defined framework of reference would make students more aware of the domain they 
are studying and that it could support the legitimation of the field. The current joint 
framework should be considered a first step that deser-ves a foEow-up by the participating 
faculties/departments. Furthermore, developing a joint approach to national and international 
benchmarking could contribute to position the programmes more effectively. This is 
predominantly a problem for the Human Geography part of the framework and to a lesser 
extent for the Spatial Planning part. 

The committee recommends the programmes involved in this assessment to further elaborate 
the domain-specific framework of reference, i f possible in collaboration with a few other 
programmes which have not been involved in the present accreditation round. The 
framework could be further specified and then serve as a clearer basis to indicate both 
similarities and differences among the orientations of the programmes in this field. 
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Nevertheless, the committee argues that the described domain-specific qualifications are 
appropriate for a master's programme within the field of Human Geography and Spatial 
Planning. 

1.2 Position within the domain 
As stated by its name, the programme focuses on the cultural aspects of Geography. Further 
specified. Cultural Geography deals with place meanings and takes as its starting point that 
places (e.g. birthplaces, residential locations, worldng locations, etc.) can be an important 
factor in weUbeing, given the special meanings they may have for the people who experience 
them. 

The following aspects give the Cultural Geography (CG) programme a unique position within 
the domain; 
1. In the Netherlands, the CG programme is the only master's degree programme in the field of 

cultural geography. 
2. Internationally, the programme distinguishes itself f rom comparable programmes in the 

field by its specific focus on the empirical aspects of cultural geography. UnHke programmes in 
the Anglo-Saxon world, in particular at U K universities (e.g. the master's in Cultural 
Geography at the University of London, Royal HoUoway and the master's in Social and 
Cultural Geography at the Faculty of Environment, University of Leeds), the CG 
programme aims at Hnking conceptual discussions in cultural geography directly to real 
world situations and meanings (cf 3). 

3. In order to increase its societal and public relevance, the CG programme emphasises on local 
and communitj-based evetydaj geographies and the perspectives of ordinary people. This conti-asts with 
the orientation of the U K programmes, which rather focus on postcolonial and poHtical 
geographies, ti'ansnationalism, refugee/asylum issues and geographies of embodiment. In 
correspondence with the universitj^'s poHcy, its focus Hes on the region of the Northern 
Netherlands. 

Although the committee considers the profile acceptable, i t is of the opinion that although 
weU-formulated, i t is rather narrowly defined and would gain f rom further clarification. The 
committee was not convinced that the proposed new label of 'Geography and LiveabUity' 
would be helpful in better profiling the programme nor in enhancing its external recognition. 
The content of the individual courses on their own is clear, this is less so for what these 
courses bind together. For instance, the claim that students "can be involved in inter-^^entions 
to help increase the feeling of place-related weUbeing" (p. 119 of the critical reflection) is 
vague and it is also unclear how Cultural Geography might conttibute to it. 

The committee understands the programme's concern that its current name does not 
immediately provide a clear sense of what the programme is about. From the interview with 
the alumni during the site visit, the committee learned that the programme's name also makes 
it difficult for graduates to 'seU' themselves on the labour market, as employers often do not 
know what 'Cultural Geography' is about. The committee recognises the problem but does 
not feel that a good solution has akeady been found. I t might be worth considering a broader 
name, Ul̂ e 'Social or Human Geography', with a Hmited number of sub-discipHnary 
SpeciaHsations, each of which can be more directiy related to practical appHcations fields. 

1.3 Mission of the progtamme 
The committee learned f rom the critical reflection, that i t is the mission of the programme to 
contiibute to the awareness of place-related weUbeing and to help increase the feeUngs of 
weUbeing in relation to place. The programme aims at deUvering graduates who have the 
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relevant Imowledge and sldUs to understand why and how places matter to people, which they 
can use in poHcy-maldng, so that they can ultimately contribute to societ)'. The committee 
finds that the mission is clearly, but quite narrowly, described and that it fits a programme in 
the field of Human Geography and Spatial Planning. 

1.4 Educational objectives, intended learning outcomes, and level and orientation of 
the programme 
The educational objective of the programme foËows f rom the domain definition, the 
programme's profile and its mission. The critical reflection defines the major objective of the 
CG programme as 'to train students to become professionally competent in the field of 
cultural geography so that, with the enhanced understanding of relationships between people 
and places that comes f rom the programme, they can make a useful contribution to 
improving place-related wellbeing in society'. As it makes use of different relevant disciplines, 
the programme is multidisciphnary in nature. The programme intends to reaHse its objective 
by biulding up students' Imowledge and understanding of cultural geographical theories, 
methods and appHcations. I t aims at deHvering graduates who 1) know how to perceive, 
describe and analyse the people-place relations in situ and are able to frame them in relevant 
theoretical terms, who 2) can investigate changes in people-place relations and their 
consequences for people's weUbeing, and position them within relevant social, economic and 
cultural contexts, who 3) Imow how to apply this knowledge in an independent research 
project and who 4) can report and present the results in a meaningful way. 

The critical reflection contains a Hst of the intended learning outcomes, which is included in 
appendix 3. The intended learning outcomes are derived f rom the jointiy formulated frame of 
reference for Human Geography and Spatial Planning (cf section 1.1). They are also in hne 
(with respect to both academic level and orientation) with those of other programmes in the 
field of cultural geography, which are predominantiy based in the UK. The committee 
examined the Hst of the intended learning outcomes and found them rather generic in the 
sense that they apply to other programmes than CG as well. I t advises the programme to 
specify the intended learning outcomes in more detail, making them more specific to the CG 
programme. 

The committee estabHshed that the programme aims at teaching students (applying) 
knowledge, understanding, sldHs and attitudes at an advanced, speciaHsed level (e.g. students 
'acquire sufficient knowledge and understanding in the field of cultural geography so that they can make a 
substantial and original contribution to the development and/ or implementation of ideas, particularly with 
regard to research' or 'graduates are able to apply theoretical insights within the field to the analysis of concrete 
issues in the field of cultural geography). Therefore, the committee is of the opinion that the 
intended learning outcomes correspond to the DubHn Descriptors for a programme at the 
master's level. 

Furthermore, the specific attention paid by the intended learning outcomes to performing 
research and using research methods and techniques (e.g. 'the programme is designed to teach such 
that students are independently able to employ specific research and analysis methods within the field of cultural 
geography), critical reflection (e.g. 'graduates are able to critically reflect on ways of reasoning, arguments 
and points of view) and developing an academic attitude (e.g. 'graduates have developed an open and 
critical attitude to new ideas and developments within the field of cultural geographf) comtinces the 
committee of the academic orientation of the programme. 
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Considetations 

The committee concludes that the domain-specific reference framework provides a broad 
reflection of the domain. Although it considers the reference framework to be adequate, the 
committee recommends specifying the domain in more detail. The committee agrees that the 
domain-specific quaUfications described in the reference framework are appropriate for the 
field of Human Geography and Spatial Planning. 

The committee compared the intended learning outcomes prepared by the programme 
against the domain-specific reference framework and examined its profile and orientation. 
Although the committee considers the profile acceptable, i t is of the opinion that it is rather 
narrowly defined and not weU recognisable externaUy. I t recommends the programme to 
further sti-engthen and clarify its profUe. The committee, furthermore, recognises that the 
programme's current name has a number of disadvantages. I t feels that the suggested new 
name 'Geography and LiveabUity' wUl not be a real improvement. The committee encourages 
the programme to continue the discussion. 

The committee is of the opinion that the intended learning outcomes of the programme, 
which are phrased along the Unes of the Dublin Descriptors, are rather generic. I t advises the 
programme to specify the intended learning outcomes ia more detaU, maldng them more 
specific to the CG programme. Although generic, the committee concludes that the level of 
the intended learning outcomes conforms to the demands for a programme at the master's 
level and that they are clearly academicaUy oriented. 

Conclusion 

Master's programme Cultural Geography: the committee assesses Standard 1 as satisfactory. 
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Standard 2: Teaching-learning environment 

The curriculum, staff and programme-specific services and facilities enable the incoming stadents to achieve 
the intended learning outcomes. 

Explanation: 
The contents and structure of the curriculum enable the students admitted to achieve the intended learning 
outcomes. The qualit}' of the staff and of the programme-specific services and facilities is essential to that end. 
Curriculum, staff, services and facilities constitute a coherent teaching-learning environment for the students. 

Findings 

2.1 The curriculum 
The cmriculum (appendix 4) has a workload of 60 ECTS, spread evenly over four terms, each 
of which is worth 15 ECTS. The programme is only offered in fuU-time format and has an 
admission opportunity in both September and February. 

The critical reflection states that the cmriculum pays attention to place attachment, place 
identities and feehngs of home and belonging, as well as to different spatial contexts and the 
physical and social environment in place meanings. As of academic year 2013/2014 the 
curriculiom consists of the Place <& Identities course, which is the main theoretical course of the 
programme, a course on the social consequences of planned and unplanned transformations 
in the physical space. Furthermore, as of 2013-2014, the curriculum consists of Social Impact 
Assessment (about social consequences of planned and unplanned ti-ansformations in the 
physical space ), two courses which concenti'ate on methodological aspects; Qualitative Research 
Methods and Cultural Geography Fieldwork (students go to Brighton and the South Downs 
National Park in the UK) , the landscape (& Heritage Identities course (which focuses on the 
value of landscapes and buMdings), the Wellbeing and hiveability course (which concenttates on 
well-being, hveabihty and qualtt)'- of hfe), two optional courses and the Thesis. A l l courses have a 
worldoad of 5 EC, except for the Thesis, which has a workload of 20 EC. The Thesis consists 
of an individual research project on issues related to cultural geography. The worldoad related 
to the Thesis is spread over the second (5 EC), third (5 EC) and fourth (10 EC) semester. 

The committee learned f rom the critical reflection, that following the advices of the previous 
assessment committee, the programme has tiled to improve the link with the labour market 
by inti-oducing a Professional Skills course. This course, however, has been replaced as of 
2013/2014 by the Wellbeing and hive ability course. During the site visit, the committee leamed 
f rom the students that they were unsatisfied by the Professional Skills course, as they felt that i t 
was too much a general practical professional training course which they felt does not belong 
in an academic programme such as CG. The committee learned f rom the interview with the 
lecturers, that, given the fact that wellbeing and Uveability play an important role in the jobs 
of a substantive part of the programme's graduates, the Wellbeing and Uveability course also 
offers students a preparation for the labour market. This preparation is however more 
substantive in nature and links theory and practice. Professional sldHs aspects are now 
included in the regular course units as weU (e.g. in the Landscape <& Heritage course, students, 
amongst others, learn how to relate social, economic and poUtical tiends to current planning 
problems and solutions), whUe the more general practical professional training is now offered 
by the university's N E X T programme. The committee appreciates the efforts made by the 
programme to integrate labour market preparation more in the curriculum. As the Wellbeing 
and Tiveability course has not been offered yet, the committee could not yet ask the students' 
opinion on this new course. However, i t seems to the committee that the replacement of the 
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Professional Skills course by the more substantive Wellbeing <& LiveabUity course is a good 
decision, the effects of which should be evaluated in due time. 

The committee took note of the fact that the Place & Identities course, which, according to the 
critical reflection, is the main theoretical course, is offered in the first semester for students 
starting the programme in September, but is only offered in the third semester for students 
starting in February. The same is the case for the Cultural Geography Fieldwork course. Also, the 
Qualitative Research Methods course, for the February starters, is offered only in the last 
semester, when they are akeady writing thek theses. During the site visit, the committee asked 
the students and alumni which had started in Febmary, whether they felt that this sequence 
was problematic. The students stated, however, that, although they had not yet taken the Place 
<& Identities course by the time of the site visit, they had not encountered any problems in the 
sequence of other courses so far. They did however note that the Qualitative Research Methods 
course was hardly useful for thek theses, as they are akeady worldng on the theses upon 
enrolment in this course. As for the Cultural Geography Fieldwork course, the lecturers 
recognised during the site visit that it is indeed unfortunate that i t is only offered in the thkd 
semester for February starters. The committee, therefore, is of the opinion that the February 
admission opportunitj'^ is partly inadequate. I t recommends the programme to reconsider the 
course sequence for the February starters in order to reaHse more equal opportunities for 
both admission moments. The committee reaHses, however, that alternatives are difficult to 
conceive or implement. 

Apart fi-om the remarks related to the course sequence in the curriculum for the February 
starters, the committee considers the curriculum weH-balanced. The committee, furthermore, 
is pleased with the fact that work on the thesis is spread over the curriculum. 

2.2 Coherence 
The Place & Identities course is the main theoretical course of the curriculum, offering general 
theoretical insights in place meanings. The curriculiom starts with this course and continues 
with the Social Impact Assessment, Landscape <& Heritage Identities and Wellbeing & LiveabUity 
courses, which broaden and deepen students' knowledge and understanding by highHghting 
different aspects of place meanings. The Social Impact Assessment course concentrates on the 
analysis, monitoring and management of deHberate and accidental social consequences of 
planned interventions and unplanned transformations in the physical space. The Landscape <& 
Heritage course discusses different meanings of landscapes and buHdings for different actors 
and teaches students how to relate social, economic and poHtical trends to current planning 
problems and solutions. The Wellbeing & LiveabUity course discusses the concepts of 
weUbeing, UveabiHty and quaHty of Hfe. The perspectives of poUcy makers and citizens are 
addressed, information is provided through guest lecturers on how to research and apply the 
concepts in poUcy and students engage in a research project. The Cultural Geography Fieldwork 
and Qualitative Research Methods courses specificaUy concentrate on methodological and 
research aspects. Students learn in these courses how to empkicaUy research place meanings. 
Both courses constitute the methodical basis for the Thesis, which is considered to be the 
concluding part of the curriculum. Although some courses predominantiy contribute to the 
theoretical knowledge, or the Imowledge and training of research methods and/or practical 
professional skUls, most covirses contribute to aU three, which makes theory, methods and 
practical aspects weU-integrated throughout the entke curriculum. 

The committee considers the curriculum to be sufficientiy coherent, although it has some 
doubts about the degree to which it is refiecting Cultural Geography as it is generaUy 
understood. Therefore, i t feels that the programme could further enhance coherence by 
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providing some guidance in tlie selection of optional courses, preferably in Hne with the 
selection of thesis subjects. This might also lead to a more optimal programme for the 
February intake. 

2.3 Relationship between the intended learning outcomes and the curriculum 
In Hne with the faculty regulations, for each course the programme has specified how i t 
contributes to the reaHsation of the programme's intended learning outcomes. The 
assessment plan included in the self-assessment report, contains an overview of these 
contributions. The committee examined and verified this over-view and is of the opinion 
that the intended learning outcomes are sufficientiy embedded in the curriculum. 

The committee learned that, foHowing the advices of the assessment committee in 2007, the 
programme has intensified the role of research and methodolog}^ in the curriculum. The 
Qtialitatm Research Methods course has been strengthened and more attention than before is 
paid to research-based fieldwork, as the Cultural Geography Fieldwork course has become more 
focussed on intensive research-oriented experiential learning. In this course, students go 
through the entire research cycle. Furthermore, research has received a more expHcit role in 
the programme's teaching. The committee learned that the programme incorporates the 
staffs research interests and that the thesis topics fit in with the cultural geography research 
programme, which guarantees that students are guided by experts during the thesis trajectory. 
The committee is pleased that the programme has taken the advices of the previous 
assessment committee by heart and commends the programme for its efforts. Nevertheless, 
the committee wondered whether the programme does not give too much emphasis on only 
quaHtative research. The interview with the lecturers, however, reassured the committee on 
this, as they convinced the committee that also quantitative research receives enough 
attention in the curriculum. 

From the interview with the students and the information provided by the curriculum 
evaluation 2012-2013 the committee learned that the students are positive about the 
content of the programme and consider the programme and the study subjects to be 
interesting. 

2.4 Didactic concept and teaching methods 
The critical refiection describes the programme's didactic concept as research-based, interactive 
teaching in a relatively small learning community. This didactic concept is in Hne with University and 
Faculty poHcy. 

Research-driven education is mainly implemented by using examples and cases f rom staff 
members' own research in the courses. Furthermore, individual assignments and, \altimately, 
the thesis trajectory train the independent execution of research. 

Interactive teaching is reaHsed mostiy through intensive and open interactions among 
students and between students and lecturers. The programme's smaH-scaled size facihtates 
this. For instance, in in-class discussions in lectures and seminars (e.g. Flace <& Identities, 
Landscape (& Heritage Identities and Sodal Impact Assessment) students criticaHy debate on 
concrete issues, combining theor-jr and practice. The programme beHeves that this contributes 
to students developing a critical attitude and an investigative mind. Furthermore, group 
assignments, apart f rom preparing students for doing individual research, teach students how 
to work together in a team and how to cope with differences in perspectives and 
backgrounds. 
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Also, there ate various courses which have assignments designed in such a way that they teach 
students to apply their knowledge and understanding to new or unfamiliar circumstances. 
Other courses include various written and oral presentations contributing to the development 
of students' communication sldHs. The ful l Hst of teaching methods adopted by the 
cmriculum consists of lectures, seminars, excursions, practical exercises, individual and group 
assignments and presentations. 

The committee learned from the results of the curriculum evaluation 2012-2013 that students 
are positive about the used teaching methods in general and feel that there is a sufficient use 
of active teaching methods. 

The committee is satisfied with the didactic principles adopted by the programme and agrees 
that they are adequate for a master's programme in Cultural Geography. The committee is 
also satisfied by the teaching methods used by the programme and is of the opinion that they 
represent an adequate mix of work forms. 

2.5 Feasibility of the programme 
AppHcants who have a Dutch bachelor's degree in Human Geography & Spatial Planning 
(Sodale Geografie en Planologie') f rom the University of Groningen or a comparable bachelor's 
degree of another Dutch university are directly admitted to the CG programme, as are 
graduates f rom the bachelor's degree programme in Environmental and Infrastructure 
Planning f rom the University of Groningen. They, however, are recommended to foHow the 
cultural geography minor first. Depending on the equivalence in quaHfications, the 
Admission's Board decides on the admission of appHcants with other bachelor's (of research 
universities or universities of appHed sciences) or master's degrees. In case appHcants do not 
meet the entry-level requirements, they have to foUow a bridging programme to compensate 
for Imowledge gaps. Annual student intake in the programme fluctuated between 16 and 28 
students in the period 2005/2006 - 2011/2012. A substantial part of the student intake comes 
f rom a university of appHed sciences (via a bridging programme). 

The committee has examined the pass rates and estabHshed that pass rates after one year in 
the period 2005-2012 ranged fiom 25% to 42%, with a peak of 67% in 2005/2006. Pass rates 
after two years (cumulative) in the same period ranged from 63%-100%. The committee 
noted that the pass rates seem to improve sHghtly since 2010/2011. As for the average time to 
graduation, the committee estabHshed that in 2011-2012 students needed 15 months on 
average to finish the programme. The committee is of the opinion that the pass rates could be 
improved, especiaEy those after one year. The committee furthermore considers the average 
study duration of 15 months passable, but still a bit long for a 12 months programme. 

The committee learned f rom the information presented in the critical reflection that study 
delay is mainly caused by the thesis project. Although work on the thesis project has already 
been spread over the year, the expected positive effect of this measure has not fuHy occurred. 
The programme now tries to remedy the problem by aHgning the thesis topics more closely to 
the staffs research projects, in order to avoid a too isolated situation, in which students could 
easily get stuck. The committee was pleased to hear that the programme is aware of where 
study delay arises f rom and that i t is looldng for possibilities to improve the situation. I t 
hopes that these will translate to improved pass rates and a reduced study duration. 

The committee learned during the site visit that the experienced workload varies per course. 
The interview with the lecturers revealed that students somethnes experience the worldoad of 
the Qualitative Research Methods course as heavy, but the committee did not find any evidence 
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that this is a serious issue. From the curriculum evaluation 2012-2013 it appears that students 
experience the workload of the programme as 'just right'. The committee, therefore, 
concludes that there are no obstacles in the curriculum and that the programme is feasible. I t 
does, however, again comment on the admission opportunity in February. As pointed out in 
section 2.1.1., the committee recommends the programme to reconsider the course sequence 
for the February starters in order to reaHse more equal opportunities for both admission 
moments. 

2.6 Student-staff ratio and contact hours 
According to the self-assessment report, staff involvement in the programme in the academic 
year 2011-2012 comes to a total of 1,20 fte, including involvement of staff f rom other 
departments through the optional courses. Based on a total of 22 students enroHed in the 
programme in 2011/2012, the corresponding student-staff ratio was 18,3. The committee 
agrees that this is a sufficient number of teaching staff. 

The total number of contact hours (including exams) per student comes to 336 for the whole 
year. For the thesis an average of 19 contact hours is reserved. When translated into weeks, 
contact hours come to an average of 8,4 contact hours per student per week. The committee 
deems this number of contact hours sufficient. 

More information on the staff/student ratio and contact hours is included in appendix 5. 

2.7 Staff 
From the information offered in the critical reflection, the committee learned that aH 9 
regular staff members have a PhD. Four akeady have a University Teaching QuaHfication 
(UTQ, basiskwalificatie ondemijs (BKOJ), while four others are worldng on thek UTQ. A t the 
moment of the assessment the UTQ percentage was 44,4%. Besides in teaching, aU staff 
members are involved in research and most of them are also involved in PhD supervision. 

The committee learned f rom the curriculum evaluation 2012-2013 that students are quite 
satisfied with thek teachers. They find thek teachers motivating, available, experts in thek 
discipline and good at explaining and clarifying the subject matters. Two teachers have even 
been elected as Lecturer of the Year in the Faculty of Spatial Sciences. 

The committee is satisfied with the quaHty of the staff and is especiaMy pleased with the high 
PhD rate. However, it considers the UTQ rate rather low and advises the programme to work 
on this. 

2.8 Student guidance 
The faculty has one study advisor, whom students can contact for advice on study related 
issues. From the inter-view with the study advisor the committee learned that with respect to 
master's students, the study advisor's most important tasks are (1) advising and guiding 
students with personal problems which influence thek study results in a negative way and, i f 
necessary, referring them to student counseHors or psychologists; and (2) giving information 
(on financial regulations, changes in regulations, etc.). 

The committee learned that the study advisor has not been mandated by the Board of 
Examiners to settie issues by himself on behalf of the Board. There is a strict division 
between the tasks of the study advisor and the tasks of the Board of Examiners. The study 
advisor does, however, advise students on when and how to approach the Board of 
Examiners. The committee is of the opinion tiiat this division in tasks is correct. 
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The committee furthermore learned that the master's coordinator actively monitors student 
progress. I f necessary, the master's coordinator discusses the progress and helps the student 
in question planning his study activities. 

The committee also learned that the smaU-sized scale of the programme and the interactive 
teaching mean that communication lines are short and ensure that problems of any Idnd 
become apparent soon and can be dealt with quicldy. Also, the excursion in the context of the 
Cultural Geography Fieldwork course creates a bond between the students, which make it easier 
to address eventual issues related to the programme together as a group. 

The committee is content with the student guidance offered. 

2.9 Other facilities 
The committee ascertained that the facÜLties are appropriate. Most of them, such as the 
library, or computer facilities, which have GIS-software, are organised by the faculty. I t 
furthermore learned that the programme stimulates students to do part of their programme 
abroad and it offers them the opportunities to do so through its international contacts and 
the Faculty's international office. As to labour market orientation, the committee learned that 
the programme participates in the University's N E X T programme. Frnthermore, the 
programme is running a Linkedin community for Groningen Cultural Geography alumni, 
using Linkedin to exchange ideas about the discipHne, the programme, the labour market, to 
communicate job offers and potentiaEy interesting events and to inform alumni of the thesis 
and fieldwork projects that current students are engaged in. Current students are encouraged 
to become part of the community too. In this way the programme intends to create a learning 
community, thus contributing to a continuous development of students and alumni. The 
committee is enthusiastic about this idea, considering it a creative way of helping student 
prepare themselves for the labour market. 

2.10 Programme-specific quality assurance 
The committee learned that quaHty assurance is organised primarily at the level of the Faculty 
(and the University). Evaluations are done according to Faculty protocols. These are part of 
the PDCA-cycle (Plan Do Check Act) of the university-wide quaHty assurance. Within this 
context, the Faculty performs the foUowing evaluations for the CG programme; 

• Course evaluations, including the thesis 

® Curriculum evaluation of the whole programme 

e Panel evaluations for course improvement 

• Other evaluations (if the occasion arises) 

Students receive a standard evaluation form with the exam of each course, which leads to 
high response rates. In the academic year 2011/2012 a systematic curriculum evaluation has 
been intcoduced. Relatively high response rates have been achieved by obHgatory Hnking the 
completion of the evaluation form to the thesis submission and thus to graduation. 

I t is the task of the Programme Committee (PC) to assess the results of the course 
evaluations, but i t also gives unsoHcited advice in cases it is deemed necessary (e.g. new course 
evaluation forms, embedding of professional skiUs). The Programme Director, on the other 
hand, is responsible for the curriculum evaluation. During the site visit the committee 
learned, however, that the PC also keeps an eye on the curriculum as a whole. The committee 
learned that the programme shares a PC with the Educational master's degree programmes 
(which are not part of this assessment). The PC consists of two student members and two 
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staff members of each of the two programmes (eight members in total). A t the moment, it 
meets foixr to five times a year. I n cases actions are needed the chair of the PC is responsible 
for approaching lecturers. I n those cases lecturers have to come up with plans for 
improvement. The Programme Director is responsible for setting out eventual strategic 
adjustments. 

The results of aU courses and evaluations are also monitored by the Faculty's educational 
management. The evaluations are pubEc and are made available to students who followed the 
course in question, the members of the PC and Faculty Councü, as well as to aU the Faculty's 
teaching staff 

During the site visit the committee learned that the PC has recentiy paid ample attention to 
how graduates perform on the labour market, especially to whether and how easily they find 
suitable jobs. This stemmed from a dispute about one particular course already reported in 
section 2.1. The committee commends the PC for this, considering this particularly important 
for a programme such as CG, which is not inti-insically labour market related. 

The committee ascertained through the interview with the PC student members that they feel 
they really have a say in the PC. The committee concludes that the programme-specific 
quahty assmance is adequate and that the PC functions properly. 

Considerations 

The committee reviewed the contents of the curriculum and has estabHshed that the 
curriculum represents an adequate reaHsation of the intended learning outcomes. The 
assessment plan, which presents a schematic overview of how each course contiibutes to the 
programme's intended learning outcomes, provides an adequate and convincing 
representation of this reaHsation. The committee commends the programme for its efforts to 
strengthen the role of research and methodology in the curriculum. The committee is of the 
opinion that the curriculum is weU-balanced, but i t feels that the February admission 
opportunity is partiy inadequate and, therefore, recommends the programme to reconsider 
the course sequence for the February starters. Furthermore, the committee considers the 
stiucture of the curriculum to be sufficientiy coherent. Coherence, however, could be further 
enhanced by providing more guidance in the selection of optional courses. This could also 
broaden or deepen the programme and could, at the same time, further sttengthen the 
programme's profile and might even lead to a more optimal programme for the February 
intake. The committee is convinced that the content and stt'ucture of the curriculum enable 
students to achieve the intended learning outcomes. 

The committee is also satisfied with the didactic principles and teaching methods adopted by 
the programme. The didactic principles are suitable for a master's programme in Cultural 
Geography and the teaching methods represent an adequate mbc of work forms. 

The committee assesses the programme feasible. Pass rates, however, could be improved and, 
although the average study duration is passable, it is stiM too long for a 12 months 
programme. The committee hopes that the programme's efforts to improve these issues wi l l 
be fruitful. 

The committee is satisfied with the amount of contact hours and the quantity and quaHty of 
staff However, it advises the programme to seriously work on the UTQ rate, which is stiU 
rather low. 
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Fulthei-moi-e, the committee established that the student guidance is well-organised. I t is also 
satisfied with the other facilities of the programme. I t is particularly content with the 
programme's initiative to create a Linkedin community for CG, as i t considers this a useful 
way of helping students prepare themselves for the labour market. 

The committee established that the programme-specific quaHty assurance is adequate and that 
the PC functions properly. 

The committee concludes that the curriculum, the staff, the teaching methods, the feasibility, 
the study guidance, the facilities and the programme-specific quaHty assurance of the 
programme are aH of satisfactory quaHty and should enable the students to reaHse the 
intended learning outcomes. 

Conclusion 

Master's programme Cultural Geography, the committee assesses Standard 2 as satisfactory. 
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Standard 3: Assessment and achieved learning outcomes 

The programme has an adequate assessment system in place and demonstrates that the intended learning 
outcomes are achieved. 

Explanation: 
The level achieved is demonstrated by interim and final tests, final projects and the performance of graduates 
in actual practice or in post-graduate programmes. The tests and assessments are valid, reliable and transparent 
to the students. 

Findings 

3.1 Assessment system 
Assessment is part of the university's qualitj' assurance, which is primarily organised at the 
level of the Faculty. The committee learned from the information presented in the self-
assessment report, that the Faculty in 2012 has developed an Assessment Memorandum 
(Facultaire Nota "Toetsbeleid"), which regulates the assessment practices within the 
department. Assessment within the Faculty should take place according to the programme-
specific Assessment Plans, which should be based on the Faculty's Assessment 
Memorandum. 

The Faculty is of the opinion that the achievement and assessment of the learning objectives 
of a coiorse and the learning outcomes of the programme as a whole are inherent in the 
assessment instruments and their vaHditj^. Therefore, the leading principle is that for every 
course the choice for the assessment instruments used should be weU-argued. The assessment 
instruments should be consistent with the learning outcomes of the programme, the position 
of the course unit within the programme and the learning objectives of the course itself This 
argumentation is a standard part of the course description of each course. 

The committee has established that, in accordance with the Faculty regulations, the 
programme-specific Assessment Plan of the CG programme consists of a fuU Hst of the 
teaching methods and the assessment instiuments (ie. assignment and test types) per course. 
The committee learned that courses focusing on academic methods and skiHs are assessed by 
paper assignments and presentations, while courses which are a combination of theoretical 
Imowledge and academic sldUs (most courses) are assessed by a combination of paper 
assignments, exercises and/or an exam testing both practice and knowledge. The committee 
considers this to be adequate. The CG programme's Assessment Plan furthermore indicates 
for each individual course to which intended learning outcomes of the programme it 
contributes. FinaUy, the Assessment Plan provides information on when tests are taken, 
giving a clear image of how the various tests are distiibuted over the academic year. The 
committee has learned that the Assessment Plan is yearly updated by the programme 
coordinator. 

The committee has learned that in the Facultj^'s vision on assessment, not only the tests 
themselves are crucial, but also students' study behaviour. In fact, also the study behaviour 
determines to a large extent whether tests and intended learning outcomes are achieved. 
Therefore, monitoring and encouragement of active study beha-stiour is also an integral part of 
the vision on assessment within the programme. 

The Faculty's assessment poHcy, which is also practiced by the CG programme, is 
furthermore characterised by specific guidelines and regulations, such as the obHgatory peer 
view of assessment insti-uments in advance, the obHgatory use of assessment and grading 
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models, etc. The committee took a close look at all those ïegvilations and guidelines and is 
satisfied with them. 

The committee leamed fi-om the ctitical teflection that the assessment and grading of the 
thesis is carried out by the supei-visor together with a second assessor and is based on a 
standardised form and marking scheme as to guarantee the consistency and transparency of 
the assessment. 

From the critical reflection, the committee learned that assessment forms a standard part of 
the course and curriculum evaluations. Evaluation takes place at the level of the assessment 
itself, at the course level and at the level of the programme as a whole. A t the level of the 
assessment itsef evaluation takes place through peer review, the completed standardised course 
evaluation form and, in case of a multiple choice exam, the digital processing of the exam 
which reveals the quaHty of the test questions. Also, students can approach the Board of 
Examiners (BoE), in case they disagree with the grading. A t course level evaluation takes place 
through the course evaluations, which use standardised forms to compare the results more 
easily. The evaluation of the thesis supervision is Hnked to the supervisor. A t programme level 
evaluation takes place through the curriculum evaluation, which incorporates several 
questions on assessment, such as on the time staff take for assessing and grading 
examinations, and on whether the modes of assessment and grading reqioires a thorough 
understanding of the study material. 

From the 2012-2013 curriculum evaluation resiolts and the interviews with the students it 
appeared that it is sufficientiy clear to the students what the learning objectives of the courses 
are, what is expected from them in the various courses and, thus, where to focus their 
attention on when studying for an exam. 

The committee is of the opinion that the assessment poHcy, the assessment procedures and 
the way they are carried out are sufficientiy adequate. 

Under the Wet op het Hoger Ondemijs en Wetenschappelijk Onderdek ('Higher Education and 
Research Act'), i t is the task of the Board of Examiners (BoE) to safeguard the quaHty of 
assessment. From the self-assessment report the committee learned that the Faculty has one 
BoE for aU its programmes. The BoE attracted an external member who is an assessment 
expert. The BoE meets every six weeks, or more frequentiy i f necessary. From the self-
assessment report and the interview with the BoE, the committee learned that it has adopted 
its new role with respect to safeguarding the quaHty of assessment only in January 2013. I n 
March 2013, the Faculty has attributed extra hours to the members of the BoE in order to 
enable them to fu l f i l their task properly. The committee regrets that i t this has taken so long 
for the BoE to adopt its new responsibility. 

A t the moment, the BoE evaluates on a structural basis both individual courses and theses. I t 
foHows the principle that aU courses in which problems have occurred (poor student 
evaluation, low pass rates, etc.) are always evaluated. In addition, a n\amber of courses is 
evaluated randomly. The BoE assesses whether the assessment mode fits the learning 
objectives of the course and the intended learning outcomes of the programme as a whole, 
the assessment procedmes, etc. The theses too are evaluated randomly. During the intendew 
with the BoE, the committee learned that it does not intend to evaluate aH courses and theses 
in a systematic way on a yearly basis. The BoE is of the opinion that the detailed assessment 
poHcy, the manual for lecturers, the obHgatory University Teaching QuaHfication, the peer 
review and the obsers^tng presence of the BoE itself, are aU factors that safeguard the quaHty 
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of assessment. I t finds monitoring not tlie only true strategy. I t emphasised, however, that it 
süH is in an orientation phase. I t is exploring the Idnd of problems it will be faced with in its 
new role. Especially, i t should become clear whether the amount of time pro^nded by the 
Faculty wiU be sufficient to evaluate yearly, apart f rom the courses in which problems have 
actuaEy occurred, a sufficient amount of other courses, so that within a few years the entire 
curriculum will be evaluated. During the site visit, the Faculty declared that, when needed, it 
will be willing to make the necessary provisions. 

Apart f rom safeguarding the quality of assessment i t is also the BoE's task to address 
complaints and requests concerning exemptions f rom rules or deviations from the regular 
curriculum (e.g. extra resits, etc.). The committee was pleased to learn that the BoE has 
formulated a set of criteria to address these requests in a consistent way. 

3.2 Achievement of the intended learning outcomes 
The thesis consists of an individual research project on issues related to cultural geography. 
The previous assessment committee felt that the quality of the theses should be improved. In 
the years following that assessment, the programme identified two factors which negatively 
affected the quaHty of the theses. The first concerned the rather poor analytical and research 
sldHs of in particular students enroUing in the programme via the bridging programme. The 
second factor had to do with the fact that the students worked on their theses in a rather 
soHtary way, which in some cases made them vulnerable for risks such as getting stuck during 
the writing process. Also some students started rather late with their thesis project and 
became simply pressed for time, which affected the quaHty of their theses. 

The committee learned f rom the information provided in the critical reflection, that the 
programme has addressed the first issue by paying more attention to statistics and research 
methods in the bridging programmes in order to ensure students' research sMUs are at the 
required academic level. Furthermore, the Cultural Geography Fieldwork and Qualitative Research 
Methods courses are now better aHgned with the master's thesis, as they are now concentrating 
more on quaHty, methodology, vaHdity and variety of research methods. 

The second issue has been addressed by spreading work on the thesis project over the entire 
year and by aHgning the thesis topics more closely to the staffs research projects in order to 
avoid an isolated situation in which students can easily get stuck. The thesis project is 
organised as a course, in which not only the end result (thesis) is assessed but also the 
intermediate steps leading to that end result. The trajectory starts akeady in November (for 
students em-oUing in September), which forces students to start the project plan in time. 
Throughout the year, several meetings are organised, which focus on the research proposal, 
theory and conceptual model, methods, analysis and conclusions. During these meetings 
students present and discuss several stages of thek research projects with peers. 

The committee learned that students are satisfied with the thesis supervision and guidance 
offered during the thesis trajectory and the committee appreciates the work done by the 
programme to improve the quaHty of the theses. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master theses (see appendix 7). I t studied twelve master theses, together with 
the associated assessment forms. Consideration in selecting the theses was given to the 
grading (low, average and high grade) and the SpeciaHsations. The committee members read 
the theses and assessed thek presentation of the problem and review of the Hterature, 
methods and justification, conclusion and discussion, structure, legibiHty and verification. 
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They agreed with the grades awarded by the supervisors, and in general, the grading was 
evaluated as fair. A l l theses the committee examined where evaluated as passable. 

I n some cases, however, the committee had doubts about the geographic nature of the thesis 
topics. During the site visit, the lecturers explained to the committee that, although at first 
sight some thesis topics seem to be less geographically oriented, they defmitely relate to place 
meanings. Although the committee was sufficientiy convinced by the clarification of the 
lecturers with respect to the cases at hand, i t stUl advises the programme to make sure that the 
geographical nature of thesis topics remains sufficientiy recognisable. 

As for the methodology used in the theses, the committee noted that students seem to have a 
preference for quaHtative methods. Although the lecturers assured the committee that the 
programme also pays enough attention to quantitative methods, nonetheless, students use 
quantitative methods far less frequentiy in their thesis. The committee would Hke to see a 
better balance in research methods used and encourages the programme to address this issue. 

3.3 Employment 
I n the ciorriculum evaluation 2012-2013, the programme was awarded a 3,4 on a scale f rom 1-
5 (3 is 'neutral' and 4 is 'disagree') for the question whether students thought that the 
programme is a good preparation for the labour market. During the site visit students stated 
that they do not have a clear image of their possibiUties on the labour market. Internships are 
possible, but are not awarded EC's, as the programme is of the opinion that they cannot be 
formaHy organised in a one-year academic programme. The committee learned f rom the 
critical reflection, however, that the programme does motivate students to take part in 
research projects for companies or NGO's, in order to give them some experience with 
practice. Furthermore, the programme has incorporated several types of professional sldUs in 
various courses, fieldwork visits are made to potential workplaces and guest lectures with 
professionals in the field are organised. Also, the University's N E X T programme and the 
Linkedin community for Groningen Cultural Geography alumni help students to prepare 
themselves for the labour market. Considering the students' comments, the committee 
encourages the programme to continue searching for possibiHties to bring students into direct 
contact with practice. A t the same time it fuHy recognises the difficulties in providing 
extensive internships given the Hmited amount of available time for the programme as a 
whole. 

TypicaUy, cultural geographers find jobs with government agencies, research and consultancy 
bureaus, or in academic research. Some Cultural Geography graduates also enrol in the 
Educational master's degree programme and then work as geography teachers. As akeady 
pointed out in section 1.2, the committee learned fi-om the interview with the programme's 
alumni that the label 'Cultural Geography' lacks recognition on the labour market. This issue 
is discussed under Standard 1. 

Consideiations 

The committee confkms that the assessment system functions adequately. I t regrets, 
however, that the BoE has adopted its new role with respect to safeguarding the quaHty of 
assessment so late. Furthermore, it should become clear whether the amount of time 
provided by the Faculty wiU be sufficient for the BoE to evaluate yearly, apart f rom the 
courses in which problems have actually occurred, a sufficient amount of other courses, so 
that within a few years the entke curriculum wiU be evaluated. The committee recommends 
the Faculty to make the necessai-y provisions when needed. 
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The committee is satisfied with the thesis supemsion and guidance offered during the thesis 
trajectory and appreciates the efforts made by the programme to improve the quality of the 
theses. I t estabHshed that these efforts have akeady paid o f f The committee assessed the 
level achieved by the programme's graduates by inspecting a selection of the master's theses. 
The committee agreed with the grades awarded by the super-visors and considered aH theses 
to be of at least satisfactory quaHty. The committee, however, encourages the programme to 
reaHse a better balance in research methods and to make sure that the geographical nature of 
thesis topics remains sufficientiy recognisable. 

FinaUy, the committee recommends the programme to continue searching for ways to bring 
students into dkect contact with the labour market. I t hopes that a clearer profile and a 
possible name change wiU have a positive impact on graduates' chances when they are 
looking for work. 

Conclusion 

Master's programme Cultural Geography: the committee assesses Standard 3 as satisfactoi-y. 

General conclusion 

The committee has assessed aU three standards as 'satisfactory'. In accordance with the 
decision rules laid down in the NVAO's assessment framework, the programme as a whole is 
assessed as 'satisfactory'. 

Conclusion 

The committee assesses the master's programme Cultural Geography as satisfactory. 
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II: Economic Geography 
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Summary judgement 

This ïepof t reflects the findings and considerations of the Hxoman Geography and Spatial 
Planning assessment committee on the master's programme Economic Geography of the 
University of Groningen. The committee's evaluation is based on information provided in the 
critical reflection and fiom evaluations of the selected theses, additional documentation and 
inter-views held during the site visit. The committee noted both positive aspects and aspects 
which could be improved. Taldng those aspects into consideration, it concluded that the 
master's programme fulfils the requirements of the criteria set by N V A O , which are the 
conditions for accreditation. 

Standard 1: Intended learning outcomes 
The committee concluded that the domain-specific reference fiamework for the discipline of 
Human Geography and Spatial Planning provides a broad reflection of the domain. Although 
it considers the reference framework to be adequate, the committee recommends specifying 
the domain in more detail. The committee agrees that the domain-specific quaHfications 
described in the reference framework are appropriate for the field of Human Geography and 
Spatial Planning. 

The committee compared the intended learning outcomes prepared by the programme 
against the domain-specific reference framework and examined its profile and orientation. 
The committee is of the opinion that the intended learning outcomes of the programme fit in 
the domain-specific quaHfications as described in the reference framework and are sufficient, 
but rather generic. I t advises the programme to specify the intended learning outcomes in 
more detail. Although generic, the committee concluded that the intended learning outcomes 
conform to the demands for a Human Geography and Spatial Planning programme, and 
specificaMy an Economic Geography programme, at the master's level. 

The committee learned f rom the critical refiection and the discussion with the lecturers, that 
the Economic Geography (EG) programme aims at providing a broad overview of the 
discipline. The programme's profile distinguishes itself f rom the profiles of comparable 
programmes in the field of Economic Geography by an emphasis on the relation with 
Economics (in the form of Spatial Economics and Regional Science) and on a number of 
themes: regional labour markets, demographics of firms, and infrastructure. 

The committee wondered whether the programme had the right balance between Geography 
and Economics to provide an acceptable education in Economic Geography. The interview 
with the lecturers, however, revealed that the programme, despite its substantial economic 
substance, still pays sufficient attention to geographical approaches, theory and methods. 
However, the committee reaUy regrets the absence of any international benchmarking, which 
could and should have further clarified the position and profile of the Groningen programme. 

Standard 2: Teaching-learning environment 
The curriculum consists of three compiolsory course units offering students basic theoretical 
Imowledge and understanding, three support course units, which broaden students' 
Imowledge and understanding, two optional course units and the thesis, which consists of an 
indi^tidual research project. The committee concludes that the intended learning outcomes are 
satisfactorily reaHsed in the curriculum. The curriculum is well-balanced and the structure of 
the curriculum is coherent. However, this is not the case for the February admission 
opportunity. I t advises the programme to continue searching for ways to improve the 
curriculum for February starters. 
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The committee is also satisfied with the didactic concept, which centi'es on research driven, 
interactive, small-scale teaching. The teaching methods are considered to be adequate. 

The number of contact hours, the staff/student-ratio and the quaMtjf of the staff are all 
satisfactory. Students are satisfied with their teachers. They find them motivating and experts 
in theic discipline. Moreover, the committee assesses the programme feasible. There are no 
obstacles in the currictilum and the worldoad is good. Furthermore, the committee concluded 
that the programme's student guidance performed by the study advisor is weU-organised, as 
are the other facilities of the programme. 

The programme-specific quality assurance is adequate and the Programme Committee 
functions properly. The committee advises the Programme Committee, however, to integrate 
in its minutes not only the issues to be addressed, but also the follow up and the results of its 
actions, as to provide better insight in its functioning. 

The committee concludes that the various aspects of the teaching-learning environment 
enable the students to achieve the intended learning outcomes. 

Standard 3: Assessment and achieved learning outcomes 
The committee concluded that the assessment system of the programme functions 
adequately. However, it established that the Board of Examiners has adopted its new role 
with respect to safeguarding the quaHty of assessment rather late and is stiH in an orientation 
phase. I t should become clear whether the amount of time provided by the Faculty wiU be 
sufficient for the Board of Examiners to evaluate yearly, apart f rom the courses in which 
problems have actuaHy occurred, a sufficient number of other courses, so that within a few 
years the entire curricul\am wül be evaluated. The Faculty is weU-advised to make the 
necessary pro-^risions when needed. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. The committee acknowledges the academic quaHty of the 
theses and concludes that the programme's graduates obtain the required level. The 
committee is particularly pleased with the possibilities for students to do their thesis research 
in collaboration with research or consultancy agencies or government institutions. 
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The coininittee assesses the standards f rom the Assessment framework for limited 
programme assessments in the following way; 

Master's programme Economic Geography: 

Standard 1; Intended learning outcomes 
Standard 2; Teaching-learning environment 
Standard 3; Assessment and achieved learning outcomes 

General conclusion 

satisfactory 
satisfactory 
satisfactory 

satisfactory 

The chair and the secretary of the committee hereby declare that aU members of the 
committee have studied this report and that they agree with the judgements laid down in the 
report. They confirm that the assessment has been conducted in accordance with the 
demands relating to independence. 

Date: 26-03-2014 

Prof H.F.L. Ottens Drs. G.M. Klerks 
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Description of the standards from the Assessment framework for limited 
programme assessments 

Inttoduction to the Economic Geography programme 
Tlie master's programme in Economic Geography QHconopiische Geografie) is offered by the 
Facultj'- of Spatial Sciences of the University of Groningen. Officially, i t is registered as a 
Dutch taught programme, but in practice all course units are taught in English. The 
programme intends to provide students with an entire state-of-the-art overview of the field of 
Economic Geography. 

Standard 1: Intended learning outcomes 

The intended learning outcomes of the programme have been concretised with regard to content, level and 
orientation; they meet international requirements. 

Explanation: 
As for level and orientation (bachelor's or master's; professional or academic), the intended learning outcomes 
fit into the Dutch qualifications framework. In addition, they tie in with the international perspective of the 
requirements currentiy set by the professional field and the discipline with regard to the contents of the 
programme. 

Findings 

1.1 The domain 
The universities participating in the Human Geography and Spatial Planning cluster 
assessment (the University of Amsterdam, the Radboud University Nijmegen, the University 
of Groningen, and Uti'echt University) jointly prepared a domain-specific framework of 
reference (appendix 2). 

The committee studied the domain-specific framework of reference and finds i t rather broad 
and general. Even though it is clear that the field of Human Geography and Spatial Planning 
is a broad domain and integrative and multidisciphnary by nature, the committee feels that i t 
would be beneficial i f the domain could be specified in more detail. A clearly defined domain-
specific framework of reference, positioned in the international discussion about the nature of 
the disciplines, would challenge the participating programmes to establish their own 
orientation within the domain more clearly. In addition, the committee feels that a more 
clearly defined framework of reference would make students more aware of the domain they 
are studying and that it could support the legitimation of the field. The current joint 
framework should be considered a first step that deserves a follow-up by the participating 
faculties/departments. Furthermore, developing a joint approach to national and international 
benchmarking could contiibute to position the programmes more effectively. This is 
predominantly a problem for the Human Geography part of the framework and to a lesser 
extent for the Spatial Planning part. 

The committee recommends the programmes involved in this assessment to further elaborate 
the domain-specific framework of reference, i f possible in collaboration with a few other 
programmes which have not been involved in the present accreditation round. The 
framework could be further specified and then serve as a clearer basis to indicate both 
similarities and differences among the orientations of the programmes in this field. 
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Nevertheless, the committee argues that the described domain-specific qualifications are 
appropriate for a master's programme within the field of Human Geography and Spatial 
Planning. 

1.3 Position within the domain 
The committee learned fi-om the critical reflection and the discussion with the lecturers 
during the site visit, that the Economic Geography (EG) programme aims at providing a 
broad overview of the discipline: the economic development of regions and the location of 
economic activities. The programme distinguishes itself f rom comparable programmes in the 
fleld of Economic Geography by an emphasis on the relation with Economics (in the form of 
Spatial Economics and Regional Science) and on a number of themes: regional labour 
markets, demographics of frrms, and infrasttucture. The programme's orientation combines a 
focus on both an academic career and practising professions in general society. The critical 
reflection describes that graduates must be able to conduct empirical scientific research and to 
ti-anslate the results into spatial-economic advice for businesses and government. On the 
other hand, they must also be able to ttanslate spatial-economic problems into questions that 
can be addressed by scientiflc research. 

From the information presented in the critical reflection, the committee wondered whether 
the programme has the right balance between Geography and Economics to provide an 
acceptable education in Economic Geography. The interview with the lecturers, however, 
revealed that the programme, despite its substantial economic substance, still pays sufficient 
attention to geographical approaches, theory and methods and the lecturers convinced the 
committee that the programme is sufficiently geographic in nature and covers the domain of 
the field as generaUy recognised by economic geographers. 

However, the committee reaUy regrets the absence of any intemational benchmarking, which 
could and should have further clarified the position and profUe of the Groningen programme. 

1.4 Educational objectives, intended learning outcomes, and level and orientation of 
the programme 
The educational objectives of the programme foUow f rom the domain definition and the 
programme's profile. The critical reflection defines the general educational aim of the E G 
programme as 'to provide students with scientific knowledge, understanding and research 
skUls at a level where they are able to conduct independent research in economic geography, 
can translate the findings of economic-geographical research into advice regarding spatial-
economic poUcy, and are able to ttanslate poUcy issues in this area into economic-
geographical research'. The programme intends to intt-oduce students to the various 
possibUities for analysing both theoretical and practical economic-geographical subjects and 
encourages them to formulate their own judgements and opinions based on scientific 
argumentation. As i t makes use of different relevant disciplines, the programme is 
multidisciphnary in nature. 

The critical reflection contains a Ust of the intended learning outcomes, which is included in 
appendix 3. The intended learning outcomes are derived f rom the jointiy formulated frame of 
reference for Human Geography and Spatial Planning (cf section 1.1). The committee 
examined the Ust of the intended learning outcomes and found them rather generic in the 
sense that they could almost apply to other geography programmes than E G as weU. I t 
advises the programme to specify the intended learning outcomes in more detail, making 
them more specific and relevant to the EG programme only. 
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The committee established that the progtamme aims at teaching students (applying) 
knowledge, undei-standing, skiUs and attitudes at an advanced, specialised level (e.g. the 
programme aims to 'impart to students the necessary knowledge and understanding in their field so that 
they can make substantial and original contributions to the development of and/ or application of ideas, in 
particular in connection with research', or 'graduates are able to apply their theoretical understanding within 
the field in analysing concrete problems concerning Economic Geography'). Therefore, the committee is of 
the opinion that the intended learning outcomes correspond to the DubUn Descriptors for a 
programme at the master's level. 

Furthermore, the specific attention paid by the intended learning outcomes to performing 
research and using research methods and techniques (e.g. graduates 'are able independently to 
direct and perfom research, whether or not in an interdisciplinary context), critical reflection and 
forming a vision (e.g. graduates 'are able to critically reflect on ways of nasoning, arguments and points of 
vienf) and developing an academic attitude (e.g. graduates 'have an inquisitive and critical attitude 
towards the content of new ideas and developments within the field of Economic Geography so that they are 
able to hold a point of view in this regard) convinces the committee of the academic orientation of 
the programme. 

Considetations 

The committee concludes that the domain-specific reference framework provides a broad 
reflection of the domain. Although it considers the reference framework to be adequate, the 
committee recommends specifying the domain in more detail. The committee agrees that the 
domain-specific quaUfications described in the reference framework are appropriate for the 
field of Human Geography and Spatial Planning. 

The committee compared the intended learning outcomes defined by the programme against 
the domain-specific reference framework and examined its profUe and orientation. The 
committee estabUshed that the profUe has a clear and strong economic orientation, but is 
nevertheless of the opinion that i t is sufficiently spatial and regional in nature for a 
Geography programme. Nevertheless, it recommends the programme to further strengthen 
and clarifjf its profUe. 

The committee is of the opinion that the intended learning outcomes of the programme, 
which are phrased along the Unes of the Dublin Descriptors, are rather generic. I t advises the 
programme to specify the intended learning outcomes in more detaU, maldng them more 
specific and relevant to the E G programme only. Although generic, the committee concludes 
that the level of the intended learning outcomes conforms to the demands for a programme 
at the master's level and that they are clearly academicaUy oriented. 

Conclusion 

Master's programme Economic Geography: the committee assesses Standard 1 as satisfactory. 
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Standard 2: Teaching-learning environment 

The cuiTiculum, staff and progiamme-specific services and facilities enable the incoming students to achieve 
the intended learning outcomes. 

Explanation: 
The contents and structure of the curriculum enable the students admitted to achieve the intended learning 
outcomes. The qualit)' of the staff and of the programme-specific services and facilities is essential to that end. 
Curncuium, staff, services and facilities constitute a coherent teaching-learning emtironment for the students. 

Findings 

2.1 The curriculum 
The curriculum (appendix 4) has a worldoad of 60 EC, spread evenly over four blocks, each 
of which is worth 15 EC. The programme is only offered in fuM-time format and has an 
admission opportunity in both September and February. 

The programme is a combination of compulsory, 'support' and optional course units, which, 
to a certain extent, offers students the opportunity to give substance to the curriculum 
according to their own personal interests. The curriculum consists of three compulsory 
course units of each 5 EC, i.e. Economic geography: theory and application, which gives an over-^tiew 
of the themes that the field of Economic Geography focuses on. Spatial economics, which 
concentrates on the influence the economy has on spatial behaviour and the influence of 
geography on economic behaviour, and the multidisciplinary Demography of fims and 
entrepreneurship, which deals with subjects such as founding and dissolving companies and their 
growth, shrinkage and migration, as weE as the role that entrepreneurship has to play in this 
regard. Further-more, the curriculum has three so called support course units of each 5 EC 
from which students have to choose at least two, i.e. City and regional marketing, Regional labour 
market analysis and Infrastmcture, economy and space. These address different areas of specialisation 
and application which are important to Economic Geography, correspond to the professional 
fields where many economic geographers work and are also the areas of specialisation on 
which the lecturers' research programmes mainly focus. In addition, students have to take 
two or three (if one of the support course units is not taken) optional course units of each 5 
EC, chosen from the Faculty's optional course units Hst or, in consultation with the master's 
programme coordinator, f rom other faculties. The final part of the curriculum is the Thesis, 
which has a workload of 20 EC and consists of an individual research project on issues 
related to Economic Geography. The worldoad related to the Thesis is spread over the second 
(5 EC), tiikd (5 EC) and fourtii (10 EC) block. 

The committee noted that students starting the programme in February can only take two 
course units in thek first semester which are actuaUy part of the programme itself (a 
compulsory course unk and a support course unit). The other EC's are to be fiUed with 
optional course units and work on the thesis. The committee considers this situation rather 
unfavourable, as it impHes that students have to start thek theses, whke they have buüt up 
only Hmited basic theoretical knowledge. During the site visit, the committee asked the 
students' opinion on this issue. The students confirmed that starting the programme in 
February is rather unfortunate, but they stated that they stiU prefer an unfavourable second 
admission opportunity in February to only one admission opportunity in September. The 
committee learned f rom the inter-view with the lecturers and the information provided in the 
critical reflection, that the programme is aware of the problem and intends to move the 
Regional labour market analysis course unit to the thkd block as of academic year 2014/2015. 
Although the committee appreciates this effort and agrees that this wil l somewhat improve 
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matters, it is of tlie opinion that the situation wül stiU remain suboptimal. Therefore, the 
committee advises the programme to continue searching for further solutions to offer more 
equal opportunities for both admission moments. 

Apart f rom the remarks concerning the February admission opportunity, the committee is 
satisfied with the curriculum. I t considers the curriculum weM-structured and is pleased with 
the fact that work on the thesis is spread over three blocks. 

2.2 Coherence 
The three compulsory course units, i.e. Economic geography: theory and application, Spatial economics 
and Demography of firms and entrepreneurship, offer students the basic theoretical knowledge 
which the other course units build on. The three support course units, i.e. City and regional 
marketings Regional labour market analysis and Infrastmcture, economy and space, broaden students' 
knowledge and understanding by highlighting specific important subspeciaHsations and -
applications. The Thesis is the concluding part of the curriculum, although students work on 
their theses as of the second block throughout the entire curriculum. 

The committee deems the curriculum weU-balanced and considers the way the curriculum is 
structured, with initial courses providing a basis for subsequent courses, coherent. However, 
at the moment, given the different course unit sequence, this is not yet the case for the 
curriculum offered to the February starters. 

2.3 Relationship between the intended learning outcomes and the curriculum 
I n line with the faculty regulations, for each course the programme has specified how it 
contributes to the realisation of the programme's intended learning outcomes. The 
assessment plan included in the critical reflection, contains an over-view of these 
contributions. The committee examined and verifled this over-view and is of the opinion 
that the intended learning outcomes are sufficientiy embedded in the cmriculum. 

When examining the relationships between the intended learning outcomes and the 
curriculum, the committee noted that the instruction in research skills and methods is not 
incorporated in specific courses on this topic, but that it is integrated in various course 
units (i.e. in aU three compulsory course units and also in one of the support course units). 
The committee learned f rom the critical reflection and the interview with the lecturers 
during the site visit that this is a deUberate choice, as the programme is of the opinion that 
teaching and training research skills and methods is more effective when learning and 
doing is combined. While practising apphcation is indeed relevant, the present situation 
might not be optimal in the sense of giving the students a comprehensive overview of 
research methods and sldUs in the programme. Also the background of the student 
population is quite heterogeneous, so the nature and level of methodological sldUs is Hkely 
to be variable. The committee, therefore, recommends careful monitoring of this issue in 
the coming period. Moreover, for members of the February cohort it is further 
complicating the thesis preparation. 

During the site visit, the students stated that they are generally satisfied with the curriculum 
and that they specifically value the fact that the course units are broad and that the content 
of the course units covers the whole field of Economic Geography. The Regional Eabour 
Market Analysis course unit, however, formed an exception. Students declared that they 
consider the course unit predominantiy economic in nature, while lacldng a geographic 
perspective. Therefore, they feel that i t fits less well in the cvu-riculum. The committee 
learned f rom the critical reflection that the programme is aware of this, but feels that the 
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students' opinion is based on a misconception and it now intends to better explain the 
relevance of the course unit for the curriculum. The committee is satisfied with this 
approach. 

2.4 Didactic concept and teaching methods 
The committee learned from the information provided in the critical reflection that the 
programme's didactic concept centi-es on three guiding principles, ie.; 

1. Research-driven education: The programme realises this principle by weaving the staff 
members' own research into their courses. In fact, the Demography of firms and 
entrepreneurship and the three support course units City and regional marketing Regional labour 
market analysis and Infrastmcture, economy and space are directiy derived f rom the research 
fields of the academic staff 

2. Interactive learning: The programme intends to enhance students' performance through 
intensive and dkect open interaction in class between lecturers and students and students 
amongst each other. 

3. Small-scale teaching. In the various course units, the group of students is often divided into 
smaller groups for assignments and for more individual coaching by the lecturer. 
This small scale teaching model basically provides the opportunity for interactive learning. 

The committee is satisfied with the didactic principles adopted by the programme and finds 
them adequate for a master's programme in Economic Geography. 

The committee also examined the teaching methods adopted by the curriculum. I t learned 
that the programme uses a number of teaching methods, hke writing papers, giving 
presentations and conducting discussions as ways for students to develop an academic 
attitude and sldUs in analysing, judging, describing, presenting and communicating. Other 
teaching methods adopted by the programme include lectures and computer exercises. The 
committee is of the opinion that the teaching methods represent a good mix of work forms. 

From the curriculum evaluation 2012-2013 it appeared that students consider the teaching of 
a good standard and that there is indeed a sufficient use of active teaching methods. 

2.5 Feasibility of the programme 
Applicants who have a Dutch bachelor's degree in Human Geography & Spatial Planning 
(Sodale Geografie en 'Planologie'') f rom the University of Groningen or f rom comparable faculties 
in Uti-echt, Amsterdam and Nijmegen, as well as bachelor's graduates in the faculty's own 
Envkonmental & Infrastructure Planning (^Technische Planologie) programme, are dkectiy 
admitted to the E G programme, bachelor's graduates in Economics, Business Administi-ation 
(Bedrijfskunde), PoHtical Sciences and Sociology are admitted after completing the 30 EC 
Minor programme in Spatial-Economic Development (^imtelijke Economische Ontwikkeling. 
Furthermore, students f rom universities of appHed sciences (HBO) are admitted when thek 
degree programme is geography and/or economics related and after completion of a bridging 
programme (usuaHy 60 EC and including course units in the field of methods and techniques 
and academic sldUs) to compensate for knowledge gaps. Most students enroUing in the 
programme come from the faculty's own bachelor's degree programme in Human Geography 
& Spatial Planning (Sodale Geografie en Planologie'), whüe only a smaU number of students 
come from universities of appHed sciences. Annual student intake in the programme 
fluctuated between 12 and 34 students in the period 2005/2006 - 2011/2012, with an average 
of about 20-21 students yearly. 

QANU /Human Geography and Spatial Planning, Universitj' of Groningen 43 



The committee has examined the pass rates and estabHshed that pass rates after one year in 
the period 2005-2012 ranged f rom 15% to 50%, with a minimum of 0% in 2008/2009 (which 
was an exceptional year because only a smaH number of students had enroHed in the 
programme by the counting date of October 1). Pass rates after two years (cumulative) in the 
same period ranged from 40%-88%, with a maximum of 100% in 2008/2009 (which, again, 
was exceptional). As for the average time to graduation, the committee estabHshed that in 
2011-2012 students needed 20 months on average to finish the programme. 

The committee is of the opinion that the pass rates are rather low and that the study duration 
is long for a 12 months programme and considers this situation worrisome. I t also wondered 
what causes the study delay. I t learned f rom the critical reflection that the penalty for 
exceeding the study period (^Langsttideerdersboeté') and the fact that Dutch students often take 
substantial jobs, internships or spend a period of time abroad during their studies, are 
important factors. During the site visit, the committee learned f rom the lecturers that 
students in those cases simply consider study delay as part of the deal. Another factor causing 
study delay, however, is formed by the thesis project, which is often not finished in the 
amount of time reserved for it. The committee learned fcom the critical reflection and the 
interview with the lecturers that as of academic 2009-2010, the E G master's theses 
coordinator is involved in tightening the planning for the thesis and students are stimulated to 
start early. Furthermore, the programme is considering offering the thesis as a separate course 
unit, with regular meetings and due dates, as this has led to positive results in other master's 
degree programmes of the faculty. The committee was pleased to hear that the programme is 
aware of the problem and has akeady taken some, albeit modest, actions to improve pass 
rates and study duration. I t strongly recommends the programme, however, to adopt a pro
active approach in exploring ways to accelerate and faciHtate the thesis writing process. 
Offering the thesis as a separate course unit could be a good option. 

The committee learned f rom the curriculum evaluation 2012-2013 that students experience 
the worldoad as 'just right'. Furthermore, it did not note any obstacles in the curriculum. 
Therefore, the committee is convinced that the programme is feasible. I t does, however, 
comment on the admission opportunity in February, as it considers the course unit sequence 
of the curriculum for February starters to be unfavourable (cf. section 2.1). The programme is 
weU-advised to remedy this situation. 

2.6 Student-staff ratio and contact hours 
According to the critical reflection, staff involvement in the programme in the academic year 
2011-2012 comes to a total of 1,21 fte, freelance lecturers and lecturers hked from outside 
included (1,13 when they are excluded). As a total of 20 students were enroHed in the 
programme during that year, the corresponding student-staff ratio was 16,5. The committee 
agrees that this is a sufficient amount of staff 

The total number of contact hours (including exams) per student comes to an estimated 282-
284 for the whole year. As the total number of contact hours per week depends on the 
support course units and optional course units chosen, this number varies per student and per 
course. Taking into account only the courses offered by the programme itself (excluding the 
optional course units), the number of contact hours comes to an average of 7.1 hours per 
week (including exam weeks). When adding the contact hours offered in the context of the 
optional course units, the number of contact hours a week wiU be higher. For the thesis an 
average of 32 contact hours is resei-ved. The programme's contact hours are spread rather 
evenly over the year. The committee considers this number of contact hours sufficient. 
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More information on tiie staff/student ratio and contact liours is included in appendix 5. 

2.7 Staff 
From the information offered in the critical reflection, the committee learned that seven of 
the eight staff members involved in the programme have a PhD, which comes to a PhD 
percentage of 88%. Four of the lecturers also have a University Teaching Qualification (UTQ, 

'Basiskwalificatie ondemijs (BKO)) certificate, while two others are working on their UTQ. A t the 
moment of the assessment the UTQ percentage was therefore 50%. A l l staff members are 
both involved in teaching and in research. One of the professor holds the Endowed Chair at 
the Faculty of Spatial Sciences. The committee is content with the quality of the staff, 
although it considers the UTQ rate stUl rather low. 

From the curriculum evaluation 2013-2014 the committee learned that the students are 
satisfied with their teachers. They fmd their teachers motivating and experts in their 
discipline. 

2.8 Student guidance 
The facult)? has one study adviser, whom students can contact for advice on study related 
issues. From the interview with the study adviser the committee learned that with respect to 
master's students, the study adviser's most important tasks are (1) advising and guiding 
students with personal problems which influence their study results in a negative way and, i f 
necessary, referring them to student counsellors or psychologists; and (2) giving information 
(on financial regulations, changes in regulations, etc.). 

The committee learned that the study adviser has not been mandated by the Board of 
Examiners to settle issues by himself on behalf of the Board. There is a strict division 
between the tasks of the study adviser and the tasks of the Board of Examiners. The study 
adviser does, however, advise students on when and how to approach the Board of 
Examiners. The committee is of the opinion that this division in tasks is correct and clear to 
all stakeholders. 

The committee also learned that the smaU-sized scale of the programme makes sure that 
possible problems become apparent soon and can be dealt with, as there are short 
communication lines among students and between students and lecturers. 

The committee is content with the student guidance offered. 

2.9 Other facilities 
The committee ascertained that the facilities are appropriate. Most of them, such as the 
Hbrary, or computer facilities, which have GIS-software, are organised by the faculty. 

The committee learned f rom both the critical reflection and the interwiew with the lecturers 
that the programme actively stimulates its students to do part of their programme abroad. 
The curriculum's last block pro\tides room for this, as no compulsory comses are offered 
there and students can choose to replace the support course unit by an optional course unit. 
The programme has arrangements for shorter-stay international exchange, such as NEURUS 
and ERASMUS networks. The committee is satisfied with this. 

2.10 Programme-specific quality assurance 
The committee learned that quaUty assurance is organised primarüy at the level of the Faculty 
(and the University). Evaluations are done according to Faculty protocols. These are part of 
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the PDCA-cycle (Plan Do Check Act) of the univeisity-wide quaHty assurance. Within this 
context, the Facult}? performs the foHowing evaluations for the E G programme: 

• Course evaluations, including the thesis 

• Curriculum evaluation of the whole programme 

• Panel evaluations for course improvement 

• Other evaluations (if the occasion arises) 

Students receive a standard evaluation form with the exam of each course, which leads to 
high response rates. In the academic year 2011-2012 a systematic curriculum evaluation has 
been introduced. Relatively high response rates have been achieved by obHgatory Hnking the 
completion of the evaluation form to the thesis submission and thus to graduation. 

I t is the task of the Programme Committee (PC) to assess the results of the course 
evaluations, but i t also gives unsoHcited advice in cases it is deemed necessary (e.g. new course 
evaluation forms, graduation contract). The Programme Director, on the other hand, is 
responsible for the curriculum evaluation. During the site visit the committee learned, 
however, that the PC also keeps an eye on the curriculum as a whole. The committee learned 
that the programme shares a PC with the master's programme in Real Estate Studies. The PC 
consists of two student members and two staff members of each of the two programmes 
(eight members in total). A t the moment, i t meets fom- to five times a year. In cases actions 
are needed the chair of the PC is responsible for approaching lecturers. I n those cases 
lecturers have to come up with plans for improvement. The Programme Director is 
responsible for setting out eventual strategic adjustments. 

The results of all coxorses and evaluations are also monitored by the Faculty's educational 
management. The evaluations are pubHc and are made avaüable to students who foHowed the 
course in question, the members of the PC and Faculty Council, as weH as to aU the Faculty's 
teaching staff 

During the site visit the committee noted that the minutes of the PC meetings mention issues 
which have come up and the corresponding actions planned by the PC, but the results of 
these actions are not integrated in later minutes. The committee learned that actions are 
nonetheless taken, but that it is the PC's custom to keep the minutes as short as possible and 
that they therefore do not pay attention anymore to solved issues. The committee encourages 
the PC, however, to change this custom as clear insight in the foUow up and the results of the 
PC's actions is important for both internal and external parties interested. 

The committee ascertained through the interview with the PC student members that they feel 
to reaHy have a say in the PC. I t also was informed on courses (e.g. Regional 'Labour Market 
Analysis) on which actions are now being taken or have already been taken after a poor 
evaluation or other student feedback. The committee concludes that the programme-specific 
quaHty assurance is adequate and that the PC functions properly. 

Considerations 

The committee re^dewed the contents of the curriculum and has estabHshed that the 
curriculum represents an adequate reaHsation of the intended learning outcomes. The 
assessment plan, which presents a schematic over-view of how each course contributes to the 
programme's intended learning outcomes, provides an adequate and convincing 
representation of this reaHsation. The committee is also of the opinion that the curriciolum is 

46 QANU /Human Geography and Spatial Planning, University of Groningen 



weË-balanced and that the structure of the curriculum is coherent. Teaching research 
methods and sldUs - which currendy takes place within various courses of the programme -
is probably better o f f in a separate, dedicated course. Also, the committee comments on the 
fact that the curriculum for the February starters is suboptimal. Although the committee 
realises that alternatives are difficult to conceive or implement, the programme is weË-advised 
to continue searching for possibiUties to realise equal opportunities for both admission 
moments. Nonetheless, the committee is convinced that the content and structure of the 
curriculum enable students to achieve the intended learning outcomes. 

The committee is also satisfied with the didactic principles and teaching methods adopted by 
the programme. The didactic principles are adequate for a master's programme in Economic 
Geography and the teaching methods represent a good mix of work forms. 

The committee assesses the programme feasible, although it, again, comments on the 
suboptimal situation for the February starters. The committee regrets the low pass rates and 
the long study duration and strongly recommends the programme to pro-actively explore 
ways of accelerating and facilitating the thesis writing process. 

The committee is satisfied with the amount of contact hours and the quantity and quality of 

staff 

Furthermore, the committee established that the student guidance is wel-organised. I t is also 
satisfied with the other facilities of the programme. 

Finally, the committee established that the programme-specific quaHty assurance is adequate 
and that the PC functions properly. I t advises the PC, however, to integrate in its minutes not 
only the issues to be addressed, hut also the foHow up and the results of its actions, as to 
provide better insight in its functioning. 

The committee concludes that the curriculum, the staff, the teaching methods, the feasibiLtty, 
the study guidance, the facilities and the programme-specific quaHty assurance of the 
programme are aU of satisfactory quaHt)̂  and should enable the students to reaHse the 
intended learning outcomes. 

Conclusion 

Master's programme Economic Geography: the committee assesses Standard 2 as satisfactory. 
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Standard 3: Assessment and achieved leatning outcomes 

The piogïamme has an adequate assessment system in place and demonstrates that the intended learning 
outcomes are achieved. 

Explanation: 
The level acliieved is demonstrated by interim and final tests, final projects and the performance of graduates 
in actual practice or in post-graduate programmes. The tests and assessments are valid, reliable and transparent 
to the students. 

Findings 

3.1 Assessment system 
Assessment is paft of the university's quaHty assurance, which is primarüy organised at the 
level of the Faculty. The committee learned f rom the information presented in the critical 
reflection, that the Faculty in 2012 has developed an Assessment Memorandum (Facultaire 
Nota "Toetsbeleid"), which regulates the assessment practices within the department. 
Assessment within the Faculty should take place according to the programme-specific 
Assessment Plans, which should be based on the Faculty's Assessment Memorandum. 

The Faculty is of the opinion that the achievement and assessment of the learning objectives 
of a course and the learning outcomes of the programme as a whole are inherent in the 
assessment insti-uments and thek vaHdity. Therefore, the leading principle is that for every 
course the choice for the assessment instiuments used should be weU-argued. The assessment 
instiuments should be consistent with the learning outcomes of the programme, the position 
of the course unit within the programme and the learning objectives of the course itself This 
argumentation is a standard part of the course description of each course. 

The committee has estabHshed that, in accordance with the Faculty regulations, the 
programme-specific Assessment Plan of the E G programme consists of a fuH Hst of the 
teaching methods and the assessment insti-uments (i.e. assignment and test types) per course. 
The committee learned f rom the critical reflection that the E G programme considers state-of-
the-art knowledge, analytical abktty, evidence-based reasoning and vision-building to be core 
values of any academic activity and that they, hence, play a central role in the programme's 
assessment of student performance. The committee, furthermore, noted that work 
assignments form an important part of the assessment of aH the compulsory and support 
course units, while four out of the six compulsory and support course units are concluded 
with a written exam. 

The E G programme's Assessment Plan furthermore indicates for each individual course to 
which intended learning outcomes of the programme it conti-ibutes. FinaHy, the Hst provides 
information on when tests are taken, giving a clear image of how the various tests are 
disti'ibuted over the academic year. The committee has learned that the Assessment Plan is 
yearly updated by the programme coordinator. 

The committee has learned that in the Faculty's vision on assessment, not only the tests 
themselves are crucial, but also students' study behaviour. In fact, also the study behaviour 
determines to a large extent whether tests and intended learning outcomes are achieved. 
Therefore, monitoring and encouragement of active study behaviour is also an integral part of 
the vision on assessment within the programme. 

48 QANU /Human Geography and Spatial Planning, University of Groningen 



The Faculty's assessment poHcy, which is also practiced by the E G programme, is 
furthermore characterised by specific guidelines and regulations, such as the obHgatory peer 
review of assessment instruments in advance, the obHgatory use of assessment and grading 
models, etc. The committee took a close look at all those regulations and guidelines and is 
satisfied with them. 

The committee learned that the assessment and grading of the thesis is carried out by the 
supervisor together with a second supervisor and is based on a standardised form consisting 
of 12 assessment criteria as to guarantee the consistency and ttansparency of the assessment. 

From the self-assessment report, the committee learned that assessment forms a standard 
part of the course and curriculum evaluations. Evaluation takes place at the level of the 
assessment itself, at the course level and at the level of the programme as a whole. A t the level 
of the assessment itself evaluation takes place through peer review, the completed standardised 
course evaluation form and, in case of a multiple choice exam, the digital processing of the 
exam which reveals the quaHty of the test questions. Also, students can approach the Board 
of Examiners (BoE), in case they disagree with the grading. A t mirse level evaluation takes 
place through the course evaluations, which use standardised forms to compare the results 
more easHy. The evaluation of the thesis supervision is Hnked to the supervisor. A t programme 
level evaluation takes place through the curriculum evaluation, which incorporates several 
questions on assessment, such as on the time staff take for assessing and grading 
examinations, and on whether the modes of assessment and grading requires a thorough 
understanding of the study material. 

From the 2012-2013 curriculum evaluation results and the interviews with the students it 
appeared that i t is sufficientiy clear to the students what the learning objectives of the courses 
are, what is expected f rom them in the various courses and where to focus their attention on 
when studying for an exam. 

The committee is of the opinion that the assessment poHcy, the assessment procedures and 
the way they are carried out are sufficientiy adequate. 

Under the Wet op het Hoger Ondemijs en Wetenschappelijk Onderhoek ('Higher Education and 
Research Act'), it is the task of the Board of Examiners (BoE) to safeguard the quaHty of 
assessment. From the self-assessment report the committee learned that the Faculty has one 
BoE for aH programmes. The BoE attracted an external member who is an assessment 
expert. The BoE meets every six weeks, or more frequentiy i f necessary. From the critical 
reflection and the interview with the BoE, the committee learned that it has adopted its new 
role with respect to safeguarding the quaHty of assessment only in January 2013. In March 
2013, the Faculty has atttibuted extta hours to the members of the BoE in order to enable 
them to fulf i l thek- task properly. The committee regrets that it this has taken so long for the 
BoE to adopt its new responsibility. 

A t the moment, the BoE evaluates on a sti-uctural basis both kidividual courses and theses. I t 
foHows the principle that aU courses in which problems have occurred (poor student 
evaluation, low pass rates, etc.) are always evaluated. In addition, a number of courses is 
evaluated randomly. The BoE assesses whether the assessment mode fits the learning 
objectives of the course and the intended learning outcomes of the programme as a whole, 
the assessment procedures, etc. The theses too are evaluated randomly. During the interview 
with the BoE, the committee learned that it does not intend to evaluate aU courses and theses 
in a systematic way on a yearly basis. The BoE is of the opinion that the detailed assessment 
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policy, the manual for lecturers, the obligatory University Teaching Qualification, the peer 
review and the observing presence of the BoE itself, are all factors that safeguard the quaHty 
of assessment. I t finds monitoring not the only true strategy. I t emphasised, however, that it 
StiU is in an orientation phase. I t is exploring the kind of problems it wUl be faced with in its 
new role. EspeciaUy, i t should become clear whether the amount of time provided by the 
Facult)' wiU be sufficient to evaluate yearly, apart f rom the courses in which problems have 
actuaUy occurred, a sufficient amount of other courses, so that within a few years the entire 
curriculum wiU be evaluated. During the site risk, the Faculty declared that, when needed, it 
wUl be wüling to make the necessary provisions. 

Apart f rom safeguarding the quaHty of assessment i t is also the BoE's task to address 
complaints and requests concerning exemptions f rom rules or deviations f rom the regular 
curriculum (e.g. extra resits, etc.). The committee was pleased to learn that the BoE has 
formulated a set of criteria to address these requests in a consistent way. 

3.2 Achievement of the intended learning outcomes 
The thesis consists of an individual research project on a topic which students usuaUy come 
up with themselves. I t should be related to the field of Economic Geography, as weU as to 
the research programme and research expertise of the permanent staff, as to ensure thesis 
guidance and supervision by experts on the topic. However, students can also, within the 
Hmits of the staff members' expertise, choose a research topic, which is related to economic-
geographical issues directiy relevant to societ)^ I n such cases, research for the thesis may be 
performed in coUaboration with research or consioltancy agencies or a government institution. 
I n these situations, the programme must always give its consent to the thesis topic as weU as 
the research. The thesis trajectory starts in the second block of the first semester by a number 
of meetings organised by the general coordinator, during which students present their 
research ideas and concepts. Subsequentiy, each student wUl have an individual supervisor, 
who guides him or her through the thesis research and the writing process. The trajectory 
ends with a concluding meeting during which the students present their theses. The 
committee learned f rom the curriculum evaluation 2012-2013 that students are satisfied with 
the support they receive f rom their supeivisors when writing their theses. 

During the site visit the committee asked the students and alumni how they experience or had 
experienced the thesis research coUaborations with the work field. Students declared that they 
are very enthusiastic about these coUaborations. For them, the added value especiaUy Hes in 
the subtie differences between how science and how practice sees or values matters. 
Furthermore, the students stated that, as far as they know, such coUaborations have never 
given rise to conflicts (because of, for instance, divergent interests of the 
programme/supervisor and the agency in question). The committee is pleased with the 
possibiUty of coUaborations with professional practice and considers such coUaborations very 
informative. They also tit weU in the programme's practice oriented aims and the committee 
feels that such contacts with professional practice help students prepare themselves for the 
labour market. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master theses (see appendix 7). I t studied twelve master theses, together with 
the associated assessment forms. Consideration in selecting the theses was given to the 
grading (low, average and high grade) and the SpeciaHsations. The committee members read 
the theses and assessed their presentation of the problem and review of the Hterature, 
methods and justification, conclusion and discussion, structure, legibUity and verification. 
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They agreed with the grades awarded by the supervisors, and in general, the grading was 
evaluated as fair. AU theses the committee examined where evaluated as passable. 

3.3 Employment 
The committee learned that untU the economic crisis students found jobs relatively quickly 
and easUy. I n the present economic climate, however, the situation is more difficult for most 
graduates and Economic Geography graduates as weU. During the site visit, the committee 
learned that some students, as part of a back-up plan, choose to do the Educational master's 
degree programme on top of the E G programme, so that they always can become a high 
school geography teacher. A longer study duration is the obvious side effect. 

The committee learned f rom the critical reflection that E G graduates are employed in a wide 
range of jobs both in business, such as in research and consultancy agencies, and in 
government, for instance at the poUcy departments for economic affairs of large 
municipaUties, provinces and ministries. 

Considerations 

The committee confirms that the assessment system functions adequately. I t regrets, 
however, that the BoE has adopted its new role with respect to safeguarding the quaUty of 
assessment so late. Furthermore, it should become clear whether the amount of time 
provided by the Facult)^ wUl be sufficient for the BoE to evaluate yearly, apart f rom the 
courses in which problems have actuaUy occurred, a sufficient amount of other coiorses, so 
that within a few years the entire curriculum wUl be evaluated. The committee recommends 
the Faculty to make the necessary provisions when needed. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. The committee agreed with the grades awarded by the 
supervisors and considered aU theses to be of at least satisfactory quaUty. 

The committee was content with the possibiUties for students to do their thesis research in 
coUaboration with research or consultancy agencies or government institutions and it 
considers such coUaborations adequate for a programme which is also practice oriented. I t is 
convinced that these coUaborations with the professional world have an added value and help 
students prepare themselves for the labour market, which is considered to be particularly 
important in the current economic climate. 

Conclusion 

Master's programme 'Economic Geography: the committee assesses Standard 3 as satisfactory. 

General conclusion 

The committee has assessed aU three standards as 'satisfactory'. In accordance with the 
decision rules laid down in the NVAO's assessment framework, the programme as a whole is 
assessed as 'satisfactory' 

Conclusion 

The committee assesses the master's programme Economic Geography as satisfactory. 
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I l l : Envifonmental and Inffastfuctufe Planning 
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Summary judgement 

This fepoit reflects the findings and considerations of the Human Geography and Spatial 
Planning assessment committee on the master's programme Environmental and 
Infrastructure Planning of the University of Groningen. The committee's evaluation is based 
on information provided in the critical reflection and f rom evaluations of the selected theses, 
additional documentation and interviews held during the site visit. The committee noted both 
positive aspects and aspects which could be improved. Taking those aspects into 
consideration, i t concluded that the master's programme fulfils the requirements of the 
criteria set by N V A O , which are the conditions for accreditation. 

Standard 1: Intended learning otitcomes 
The committee concluded that the domain-specific reference fi-amework for the discipline of 
Human Geography and Spatial Planning provides a broad reflection of the domain. Although 
it considers the reference framework to be adequate, the committee recommends specifying 
the domain in more detaü. The committee agrees that the domain-specific qualifications 
described in the reference framework are appropriate for the field of Human Geography and 
Spatial Planning. 

The committee compared the intended learning outcomes of the Envkonmental and 
Infrastructure Planning programme against the domain-specific reference framework and 
examined the profüe, orientation and level of the programme. The committee is of the 
opinion that the intended learning outcomes of the programme are well-formulated and clear 
and that they fit in the domain-specific quaHfications as described in the reference framework. 
The committee concluded that the intended learning outcomes conform to the demands for a 
Human Geography and Spatial Planning programme at the master's level. 

The committee is satisfied with the new, sharpened profüe of the programme, which is 
characterised by a focus on envkonment, infrastructure and water and the integration of these 
areas, as weü as on international comparative learning. The profüe is clearly defined and the 
international aspect and the thematic focal areas specificaUy make it very attractive to 
students. 

Standard 2: Teaching-learning enmronment 
The curriculum consists of three thematic courses, two theoretical courses, a principal course 
on comparative research, two more appHed courses on poHcy design and the thesis, which 
consists of an individual research project. One of the thematic courses and the two theoretical 
courses together have an introductory function and provide the basis for the other courses. 
The committee concludes that the curriculum represents an adequate reaHsation of the 
intended learning outcomes. The curricrUum is balanced and coherent. 

The committee is also satisfied with the didactic concept, which centres on three guiding 
principles, ie . community buUding, interactive learning and enhancing students' own interest 
agendas. These are combined with the university-wide principle of research-driven education. 
The teaching methods are considered to be adequate. 

The amount of contact hours, the staff/student-ratio and the quaHty of the staff are aU 
satisfactory. Students pay tribute to thek teachers. They fmd them experts in thek discipHne, 
very stimulating and enthusiastic. 
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The committee assesses the programme feasible. There are no obstacles in the curriculum and 
the workload is good. 

The committee concluded that the programme's student guidance, joindy performed by the 
study advisor, the programme coordinator and broader services at university level is well-
organised. 

The programme-specific quaHty assurance is adequate and the Programme Committee 
functions properly. However, given its aims to broaden its activities, the Programme 
Committee should meet more frequendy. 

The committee concludes that the various aspects of the teaching-learning environment 
enable the students to achieve the intended learning outcomes. 

Standard 3: Assessment and achieved learning otitcomes 
The committee concluded that the assessment system of the programme functions 
adequately. However, it estabHshed that the Board of Examiners has adopted its new role 
with respect to safeguarding the quaHt)̂  of assessment rather late and is stiU in an orientation 
phase. The committee is of the opinion that the Board of Examiners should expand its 
monitoring activities. I t advises the Board of Examiners to systematicaHy evaluate all courses 
at regular intervals. 

The committee is pleased with the new design of the thesis trajectory, which has been 
implemented foHowing the results of the programme assessment of 2008. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. The committee aclmowledges the academic quaHty of the 
theses and concludes that the programme's graduates obtain the required level. I t furthermore 
concludes that the graduates are sufficientiy prepared for relevant job positions. 
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The cominittee assesses the standards from the Assessment framework for limited 
programme assessments in the foUowing way: 

Master's programme Environmental and Infrastmcture Planning: 

Standard 1: Intended learning outcomes 
Standard 2: Teaching-learning environment 
Standard 3; Assessment and achieved learning outcomes 

General conclusion 

satisfactory 
satisfactory 
satisfactory 

satisfactory 

The chair and the secretary of the committee hereby declare that aU members of the 
committee have studied this report and that they agree with the judgements laid down in the 
report. They confirm that the assessment has been conducted in accordance with the 
demands relating to independence. 
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Description of the standards from the Assessment framework for limited 
programme assessments 

Inttoduction to the Envitonmental and Inftasttuctute Planning ptogtamme 
Ttie master's programme in Environmental and Infrastructure Planning is an EngHsh taught 
programme offered by the Faculty of Spatial Sciences of the University of Groningen. I t aims 
at teaching knowledge and sküls to design poHcy solutions and land-use management 
strategies for issues in the field of environment, water and infrastructure. After the last 
educational assessment in 2008, an innovation trajectory was initiated which has led to several 
changes within the programme. The programme is Hnked to the Dutch master's programme 
in Sodale Planologie (Socio-Spatial Planning), with which i t shares several coiorses. 

Standard 1: Intended learning outcomes 

The intended learning outcomes of the programme have been concretised with regard to content, level and 
orientation; they meet international requirements. 

Explanation: 
As for level and orientation (bachelor's or master's; professional or academic), the intended learning outcomes 
fit into the Dutch qualifications framework. In addition, they tie in with the international perspective of the 
requirements currently set by the professional field and the discipline with regard to the contents of the 
programme. 

Findings 

1.1 The domain 
The universities participating in the Human Geography and Spatial Planning cluster 
assessment (University of Amsterdam, Radboud University Nijmegen, University of 
Groningen, and Utrecht Universit)^) jointiy prepared a domain-specific reference framework 
(appendtK 2). 

The committee studied the framework and found it rather broad and general. Even though it 
is clear that the field of Human Geography and Spatial Planning is a broad domain and 
integrative and multidisciplinary by nature, the committee felt that i t would be beneficial i f the 
domain could be specified in more detail. A clearly defined reference framework, positioned 
in the international discussion about the nature of the disciplines, would chaHenge the 
participating programmes to estabHsh their own orientation in the domain more clearly. Also, 
the committee feels that a more clearly defined reference framework would make students 
more aware of the domain they are studying and can support the legitimation of the field. The 
present joint framework should be considered a first step that deserves a foHow-up by the 
participating faculties/departments. Also, developing a joint approach to national and 
international benchmarldng could help position the programmes more effectively. This is 
predominantly a problem for the Human Geography part of the framework and to a lesser 
extent for the Spatial Planning part. 

The committee recommends the programmes involved in this assessment to further elaborate 
the domain-specific reference fiamework, i f possible in coHaboration with a few other 
relevant programmes that have not been involved in the present round. The framework could 
be further specified and then serve as a clearer basis to indicate both similarities and 
differences among the orientations of the programmes in this field. 
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The committee agrees, however, that the described domain-specific quaHfications are 
appropriate for a master's programme within the field of Human Geography and Spatial 
Planning. 

1.2 Position within the domain 
The Environmental and Infrastructure Planning (EIP) programme distinguishes itself f rom 
other Dutch and European educational programmes in the field in three respects: 

1. The EIP programme has three focal areas, i.e. emnronment, infrastructure and water, 
while most other European master's programmes in planning rather focus on general 
urban and regional planning issues. 

2. While other master's programmes in the field tend to focus on only one aspect of 
spatial planning (e.g. architecture and urban design, land-use management, etc.), the 
EIP programme foHows a comprehensive spatial planning tradition, emphasising on pubHc 
investment and estabHshing integrated spatial strategies. 

3. The EIP programme is completely English-taught This is not always the case with 
other master's programmes in the field. 

The committee learned that, foUowing the advices of the assessment committee of 2008, the 
programme has sharpened its profile. I t now places an accent on the integration of the three 
fields of focus, as weU as on international comparative learning. The committee is pleased 
with these innovations and thinks that tiiey make the profile stronger. 

The committee is also pleased with the international aspect of the profile and it learned that 
the programme attracts a lot of international students. I n fact, a large part of the programme's 
student population (more than half) consists of international students coming from a range of 
countries. Within this group, the Indonesian students stand out in number. The committee 
learned f rom the discussion with a group of Indonesian students, that aknost aU of them are 
young professionals, who are subsidised by their employers or financed otherwise to foHow 
the programme. DurHig the site visit, the committee learned from the students that the 
international aspect is one of the most valued aspects of the programme by the students. The 
committee agrees with the programme that further improvement of the international 
classroom is a good idea. 

FinaUy, the committee learned that most of the students have specificaUy chosen the 

programme because of its thematic focal areas, which connected weU to theic individual and 

professional interests. 

Therefore, the committee is convinced that the programme's profUe is very attractive to 

students. 

1.3 Mission of the programme 
The committee learned f rom the self-assessment report, that it is the mission of the 
programme to accommodate specific developments in the field, such as global pressures 
including urbanisation and the potential impacts of cUmate change, the increasing need to 
maintain and create sustainable and resUient regions and cities, the demand for professionals 
with theoreticaUy grounded skUls to address complex problems in planning practice and the 
growing knportance of context and place, urging planners more and more to acknowledge 
contextual factors for developing poUcies. By focusing on mstitutional design, comparative 
learning, Hnking theory and practice and place-based understandbg, the programme intends 
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to accommodate these developments. The committee finds that the mission is clearly 
described and that i t fits a programme in the field of Human Geography and Spatial Planning. 

1.4 Educational objectives, intended leatning outcomes, and level and orientation 
The educational objectives of the programme foUow from the domain definition, the 
programme's focal areas and its mission. The self-assessment report defines the major 
objective of the EIP programme as to deliver university graduates with the Imowledge and 
skills to design poHcy solutions and land-use management strategies for issues in the field of 
environment, water and infrastructure. As stated above, the programme places an accent on 
the integration of these fields, as well as on internationally comparative learning. The abUtty, 
therefore, to identify, review and suggest useful strategies f rom a variety of places by 
comparing cities, regions and countries worldwide, is now central to the programme. 

The committee learned from the self-assessment report that the programme, in formulating 
the intended learning outcomes, not only was inspked by the jointly formulated frame of 
reference for Human Geography and Spatial Planning (cf section 1.1), but also by the 
following frameworks in the international professional planning field and the academic 
planning discipline: 

• The draft checldist of the quaUties requked of planning schools developed by the 
Association of the European Schools of planning (AESOP). 

e The standards for planning schools of the Association of Collegiate Schools of planning 
(ACSP). 

• Leading research work f rom the Journal of Planning Education and Research (JPER). 

• The research agendas and policies at the Ministry of Infrastructure and Envkonment. 

• The Memorandums of Understanding formulated in the context of the joint programmes 
offered in coUaboration with international partaer universities (which are not subject to 
this review). The Memorandums formulate a common understanding of developments in 
the field. 

The committee is pleased that the programme has also used these frameworks, as i t 
demonstrates that the programme is weU aware of the general international requkements 
within the field and is aUgned with international standards. 

The self-assessment report contains the fuU Ust of the intended learning outcomes (included 
in appendix 3). The committee examined this Ust and is content with the intended learning 
outcomes. These are clear and weU formulated. The committee estabUshed that the 
programme aims at teaching students (applying) knowledge, understanding, skiUs and 
attitudes at an advanced, speciaUsed level (e.g. students have knowledge at the level of international 
academic publications of the theories, methodologies and techniques, and ethical foundations of the field of 
environmental and infrastmcture planning and [...] develop the capacity to interpret this knowledge in 
context or students are able to reason logically and independently fomulate and analyse a pmblem and 
create a solution-driven synthesis). Therefore, the committee is of the opinion that the intended 
learning outcomes correspond to the Dublin Descriptors for a programme at the master's 
level. 

Furthermore, the specific attention paid by the intended learning outcomes to performing 
research (e.g. graduates are able independently to direct and peifom research, whether or not in an 
interdisciplinaiy context) and employing research and analysis methods (e.g. students are 
independently able to employ specific research and analysis methods within the field of environmental and 
infrastmcture planning, critical reflection (e.g. graduates are able to critically reflect on ways of reasoning 
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arguments andpoints of view) and developing an academic attitude (e.g. graduates develop an academic 
attitude in order to he able to work professionally in relevant social and academic position^) comdnces the 
committee of the academic orientation of the programme. 

Considetations 

The committee concludes that the domain-specific reference framework provides a broad 
reflection of the domain. Although it considers the reference framework to be adequate, the 
committee recommends specifying the domain in more detail. The committee agrees that the 
domain-specific quaHfications described in the reference framework are appropriate for the 
field of Human Geography and Spatial Planning. 

The committee compared the intended learning outcomes prepared by the programme 
against the domain-specific reference framework and examined its profile and orientation. 
The committee is satisfied with the new, sharpened profile of the programme, which focuses 
on the areas of environment, infrastiucture and water and the integration of these areas as 
weH as on international comparative learning. The profile is clearly defined and the 
international aspect and the thematic focal areas specificaUy make it very atti-active to 
students. 

The committee is also satisfied with the intended learning outcomes of the programme, which 
are phrased along the Unes of the DubHn Descriptors. The committee concludes that the level 
of the intended learning outcomes conforms to the demands for a programme at the master's 
level and that they are clearly academicaUy oriented. The committee, finaUy, is pleased with 
the fact that the programme has formulated its intended learning outcomes not only based on 
the jointiy formulated reference framework, but also on other frameworks in the international 
professional planning field and the academic planning discipline. This convinces the 
committee that the programme is tuned into international standards. 

Conclusion 

Master's programme Environmental and Infrastmcture Planning: the committee assesses Standard 1 as 

satisfactory. 
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Standard 2: Teaching-learning environment 

The curriculum, staff and programme-specific services and facilities enable the incoming students to achieve 
the intended learning outcomes. 

Explanation: 
The contents and structure of the curriculum enable the students admitted to achieve the intended learning 
outcomes. The quaHt)' of the staff and of the programme-specific services and facilities is essential to that end. 
Curriculum, staff, services and facilities constitute a coherent teaching-learning environment for the students. 

Findings 

2.1 The curriculum 
The curriculum (appendix 4) has a worldoad of 60 ECTS, spread evenly over four terms, each 
of which is worth 15 ECTS. The programme is only offered in fuU-time format and has an 
admission opportunity in both September and February. 

The curriculum consists of three thematic courses (Dilemma's in Infrastructure Planning, 
Transitions in Water Management and Keinventing Environmental Planning, two theoretical courses 
(Planning Theoty and Interactive Workshof), a principal course on comparative research 
(Comparative Research and Planning Practice), two more appUed courses on poUcy design 
(Institutional and Policy Design (IPD)) and the Thesis. Instead of the IPD course units, students 
are also aUowed to choose other optional courses inside or outside the faculty. The programme 
shares the Planning Theory course and the IPD course with the Dutch master's programme in 
'Sociale Planologie' ('Socio-Spatial Planning'). AU courses (including the IPD course units) 
have a worldoad of 5 EC, except for the thesis, which has a workload of 20 EC. 

The thesis consists of an individual research project on issues related to environmental, 
infrastructure and water planning. The workload related to the thesis is spread evenly over the 
two semesters (10 EC in each semester). 

The committee thinks that the curriculum is weU-structured and has a logical sequence. I t is 
also pleased with the fact that work on the thesis is spread over the curriculum. I t learned, 
however, f rom the interviews with the students that the content of the courses offered in the 
first part of tiie second semester sometimes give rise to possible thesis topics, which by then 
cannot be used anymore, as the thesis trajectory has akeady started. Although the committee 
regrets this, it understands that such issues are sometimes difficult to avoid. 

2.2 Coherence 
From the information presented in the self-assessment report the committee learned that the 
courses Dilemmas in Infrastructtire Planning, Planning Theory and the EIP Interactive Workshop aU 
have an introductory function, giving an overview of the field of EIP in its intemational 
setting and offering a theoretical orientation to the field. Subsequentiy, this basis is further 
developed into different dkections. Fundamental planning and institutional design skiUs are 
further strengthened and broadened in the IPD course units, which focus on designing 
institutions (i.e. regulations, procedures and routines) to perform typical planning tasks. The 
IPD course units aU emphasise different institutional design aspects. Further theoretical and 
poUcy insights are estabUshed in the Reinventing Environmental Planning and Transitions in Water 
Management courses. The international aspect is further broadened in the Comparative Research 
and Planning Practice course, which specificaUy focuses on international planning practice, paying 
attention to methodological aspects as weU (comparative research). 
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The thesis is the concluding part of the curriculum, although students work on their theses 
during the entire curriculum. In the first semester they are expected to explore fronfUne 
research in the field and to estabHsh an angle and methodology for the thesis. I n the second 
semester they actuaHy write the thesis. The committee thinks this is a weU-structured work 
division and is content with it. 

The committee finds the curriculum balanced and finds the way the curriculum is structured, 
with introductory courses providing a basis for subsequent courses, coherent. 

2.3 Relationship between the intended learning outcomes and the curriculum 
In Hne with the faculty regulations, for each course the programme has specified how it 
contributes to the reaHsation of the programme's intended learning outcomes. The 
assessment plan included in the self-assessment report, contains an overview of these 
contributions. The committee examined and verified this over^dew and is of the opinion 
that the intended learning outcomes are sufficientiy embedded in the curriculum. 

The committee learned that, foUowing the advices of the assessment committee in 2008, 
the programme has strengthened the role of research and methodology in the curriculum. 
The committee appreciates these efforts. As for the instruction in research skiUs and 
methods, the committee noted, however, that it is not incorporated in specific courses on 
this topic, but that i t is integrated in various courses. The committee learned that the 
programme management at the moment is reconsidering this choice. Although the present 
situation offers the opportunity to Ulusttate research methods through their appHcation, the 
training of research methods and sldUs is not clearly visible and cumulative. Given the very 
heterogeneous background of the EIP student population, this is, according to the 
programme management, less desirable, as in case problems in this area arise, i t makes i t 
harder to tackle them. The committee advises to take this into consideration when looking 
again at methods and techniques learning Hne. 

During the site visit, the committee learned f rom the lecturers that they carefully foHow the 
faculty poHcy, which requires that for each course it should be specified to which of the 
intended learning outcomes of the programme it contributes. The lecturers also indicated 
that they fmd this specification very useful and that they use the overview of the intended 
learning outcomes and the contribution to these by the various courses as a checldist when 
designing their courses. I t helps them to ensure that their courses contribute to the 
intended learning outcomes of the programme and to prevent overlap with other courses. 
The committee commends the lecturers on the careful way they design their courses and 
encourages them to continue working in this way. 

From the inter^tiew with the students the committee learned that they are positive about 
the educational content. They particularly welcome the frequent use of practical examples 
and the fact that the education is closely tied in with current events. 

2.4 Didactic concept and teaching methods 
The comnuttee learned that the didactic concept adopted by the programme centres on tiiree 

guiding principles; 

« Community building. Community building is considered important, as the programme 
emphasises international comparative learning and behig contextuaHy sensitive with 
respect to spatial inteiventions. In fact, i t actively uses the international composition of its 
student population, as the international debate and exchange of knowledge and ideas with 
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people f rom different cultural backgrounds are conceived of as valuable additions to the 
programme's education. Community bmlding is also considered important in maldng 
students feel at home. 

e Interactive learning. According to the programme, iateractive learning enhances the 
performance in designing poHcy solutions, whüe, at the same time, i t facilitates 
community building. Interactive teaching methods used in the programme include 
tutorials, group assignments and joint papers, group presentations, peer rcAdew and 
workshops. The Interactive workshop is entirely based on interactive learning. 

« Enhancing students' own interest agendas. The programme attaches great importance to 
offering students the freedom to choose and to specialise in a direction they want. I t 
actively helps them with this by, for instance, offering them in most courses the option of 
choosing assignment, presentation and thesis topics according to their own interests (as 
long as they faU within the staffs expertise). 

Apart f rom these principles, the programme also uses the university—wide didactic principle 
of research-driven education. This is implemented by weaving the staff member's own research 
into their courses (for instance in the Interactive Workshop) and adopting an analytical course 
format which encourages students to develop their research sldUs. The "caU for 
proposals/thesis opportunities", offering students the opportunity to participate in and 
contribute to a larger research project with their own research topic, is another way of linking 
research and education. 

The committee is satisfied with the didactic principles adopted by the programme and finds 
them adequate for a master's programme in Environmental and Infrastructure Planning. 

The committee also examined the teaching methods adopted by the curriculum. They consist 
of lectures, workshops, excursions, individual work, group meetings and presentations. The 
committee is of the opinion that they represent a good mix of work forms. 

2.5 Feasibility of the programme 
To be admitted to the programme, appHcants should have a Dutch academic bachelor's 
degree in Emtironmental and Infrastructure Planning (^Technische Planologie'), Human 
Geography and Spatial Planning or a bachelor's or master's degree with learning outcomes 
equivalent to these programmes. Furthermore, the programme is open to appHcants with a 
relevant Bachelor of AppHed Sciences (HBO) degree, who have completed a taüor-made 
bridging programme of 60 EC within the bachelor's programme of Environmental and 
Infrastructure Planning ('Technische Planologie'). International appHcants can also apply. I n those 
cases, admission depends on the educational background, level of study results, course work 
profüe, EngHsh proficiency level, motivation and positive recommendations f rom super-visors 
or professionals in the field. 

The committee has examined the pass rates (appendix 5) and has estabHshed that in the 
period 2005-2012 they have fluctuated between 56% and 72% after one year, and between 
75% and 96% after two years. The committee became aware that Dutch students on average 
take more time to fmish the programme than foreign students. Moreover, study duration of 
Dutch students increases over the years. Whüe Dutch students in 2005-2006 needed 15 
months on average to fmish the programme, in 2011-2012 they needed 22 months on 
average. The committee is of the opinion that this is a rather long study duration for a 12 
months programme and finds it worrisome. I t also wondered what causes the study delay. I t 
learned that many students nowadays start a second master's programme during their first 
master's programme to strengthen theic position on the labour market. Naturaüy, this means 
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that the total study peiiod becomes longei. Another important factor is that Dutch students 
often take substantial jobs during their studies. The committee was pleased to hear that the 
programme has akeady taken specific actions to improve pass rates, such as a monitoring 
system for thesis progress, estabHshing the thesis as a separate course with regular meetings, 
due dates and a thesis symposium, and hopes they wHl be fruitful. 

The committee did not note any obstacles in the curriculum. From the curriculum evaluation 
2012-2013 it appears that students experience the workload as 'just right'. Taking also into 
account the average study dxoration of students f rom abroad (just above one year), the 
committee is comtinced that the programme is feasible. I t does, however, comment on the 
admission opportunity in February. Although the programme has put effort in trying to 
reaHse equal opportunities for both admission moments, the committee feels that the 
February admission moment is stiU suboptimal. The committee reaHses, however, that 
alternatives are difficult to conceive or implement. 

2.6 Student-staff ratio and contact hours 
The self-assessment report states that staff involvement in the programme in 2011-2012 
comes to a total of 2,29 fte, externaUy appointed staff included (2,02 fte when externaUy 
appointed staff is excluded). The corresponding student-staff ratio was 21,8 (24,8 when 
externaUy appointed staff is excluded). The committee agrees that this is a sufficient number 
of teaching staff. 

The total amount of contact hours (excluding exams) per student comes to an average of 
232,5 for the whole year, which corresponds to an average of 6,5 contact hours per student 
per week. The contact hours are rather evenly spread over the four terms. For the thesis an 
average of 19 contact hours is reserved. The committee finds this amount of contact hours 
sufficient. 

More information on the staff/student ratio and contact hours is included in appendix 5. 

2.7 Staff 
From the information provided in the self-assessment report, the committee learned that aU 
the principal courses are taught by academics who hold PhD degrees and are also researchers 
at the facult)', university and international level. They are aU research feUows at the N E T H U R 
national research school. Besides academic teachers, the programme also makes use of senior 
planning practitioners, as to strengthen the Unk with the planning practice. These senior 
planning practitioners aU hold senior positions at government agencies or consultancy frrms 
and are currendy engaged, or have previously been engaged, in academic research. The 
committee appreciates the use of senior planning practitioners in the programme and feels 
thek contributions are very valuable and stimulating for students. 

The committee estabHshed that 87% of the programme's staff has a PhD and that 70% has 
the Universit)^ Teaching QuaHfication (BKO), which the committee finds pretty good rates. 
The committee learned that the programme pays specific attention to the intercultural sldUs 
among staff, given the programme's international teaching envkonment. This is visible in the 
faculty's hking and candidate assessment poUcy, where international affiUation and EngHsh 
language skUls play an important role. The committee commends the programme for this as it 
agrees that these are essential skUls for staff teaching in an international programme. 

I t appeared from the curriculum evaluation 2012-2013 as weU as f rom the inter\tiews during 
the site visit that the students are very satisfied with thek teachers. They fmd thek teachers 
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experts in tiieit discipline, very stimulating and enthusiastic and available when they need 

them. 

2.8 Student guidance 
The committee learned that student guidance is offered by the faculty's study advisor, the 
programme coordinator and sei-vices for international students offered at the university level. 

The faculty has one study advisor, whom students can contact for advice on study related 
issues. From the inter-view with the study advisor the committee learned that with respect to 
master's students, the study ad^dsor's most important tasks are (1) advising and guiding 
students with personal problems which influence their study results in a negative way and, i f 
necessary, referring them to student counsellors or psychologists; and (2) giving information 
(on financial regulations, changes in regulations, etc.). 

The committee learned that the study advisor has not been mandated by the Board of 
Examiners to settie issues by himself on behalf of the Board. There is a strict division 
between the tasks of the study advisor and the tasks of the Board of Examiners. The study 
advisor does, however, advise students on when and how to approach the Board of 
Examiners. The committee is of the opinion that this division in tasks is correct. 

During the site visit the committee noted that the students were very enthusiastic about the 

study advisor. 

The Programme Coordinator, who has intake interviews and regular appointments with the 
students on their progress, also offers student guidance. The coordinator pursues an open 
door-policy and students can approach the coordinator with all types of questions. I f 
necessary, the coordinator refers to the study advisor. 

I n addition, also broader services for international students are offered at the university level, 
to which students are introduced to during the introduction to the university and the 
programme. 

The committee has obtained a clear image of all the types of student guidance offered and is 

pleased with it. 

2.9 Other facilities 
The committee ascertained that the facilities are appropriate. Most of them, such as the 
library, or computer facilities, which have GIS-software, are organised by the faculty. 

The committee noted that the programme has arrangements for shorter-stay international 
exchange, such as NEURUS and ERASMUS networks (European and American partners) 
and strategic partnership arrangements (e.g. with the University of Beijing (China) for 
academic project work). The committee appreciates this, as i t thinks that a visit to another 
country might add to the programme, especiaUy in view of the international comparative 
approach of it. 

2.10 Programme-specific quality assurance 
The committee learned that quaUty assurance is organised primarUy at the level of the Faculty 
(and the University). Evaluations are done according to Faculty protocols. These are part of 
the PDCA-cycle (Plan Do Check Act) of the university-wide quaHty assurance. Within this 
context, the Faculty performs the foUowing evaluations for the EIP programme; 
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» Comse evaluations, including the thesis 

• Curncuium evaluation of the whole programme 

e Panel evaluations for course improvement 

« Other evaluations (if the occasion arises) 

Students receive a standard evaluation form with the exam of each course, which leads to 
high response rates. In the academic year 2011-2012 a systematic curriculum evaluation has 
been introduced. Relatively high response rates have been achieved by obHgatory Hnkiag the 
completion of the evaluation form to the thesis submission and thus to graduation. 

I t is the task of the Programme Committee (PC) to assess the results of the course 
evaluations, while the Programme Director is responsible for the curriculum evaluation. 
During the site visit the committee learned, however, that the PC also increasingly sees i t as 
its task to pay close attention to the developments of the programme as a whole, as weU as to 
the impHcations of these developments for the various persons within the programme. The 
committee learned that the programme shares a PC with the master's programme in Sodale 
Planologie ('Socio-spatial Planning'), with which i t also shares some courses. The PC consists 
of three student members and three staff members of each of the two programmes (12 
members in total). A t the moment, i t meets four times a year, but, in view of its broadened 
interpretation of its tasks, i t intends to meet more frequentiy. The committee agrees with the 
PC on this, as meeting four times a year wiU not be enough i f they are reaHy deterrdned on 
this issue. In cases actions are needed the chair of the PC is responsible for approaching 
lecturers. In those cases lecturers have to come up with plans for improvement. The 
Programme Director is responsible for setting out eventual strategic adjustments. 

The faculty's educational management also monitors the results of aH courses and evaluations. 
The evaluations are pubHc and are made available to students who foHowed the course in 
question, the members of the PC and Faculty Council, as weH as to aU the faculty's teaching 
staff 

During the site visit the committee was informed on several courses which have been 
adjusted after either a poor evaluation of some aspects or elements or other student feedback 
(e.g. Transitions in water Management, Interactive Workshop. From the interview with the members 
of the PC, however, the committee learned that the PC is not just a consultation platform for 
students. Students and staff members of the committee do not confront each other, but, 
instead, reaHy form one front and have a common drive to enhance the programme's quaHt)^ 
The committee was pleased to hear this. 

Considerations 

The committee reviewed the contents of the curriculum and has estabHshed that the 
curriculum represents an adequate reaHsation of the intended learning outcomes. The 
assessment plan, which presents a schematic over-view of how each course contributes to the 
programme's intended learning outcomes, provides an adequate and convincing 
representation of this reaHsation. The committee commends the lecturers on the careful way 
they design their courses, aiming at a good coverage of the programme's intended learning 
outcomes. The committee is also of the opHiion that the curriculum is balanced and that the 
structure of the curriculum is coherent. The committee is convinced that the content and 
structure of the curriculum enable students to achieve the intended learning outcomes. 
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The committee is also satisfied with the didactic principles and teaching methods adopted by 
the programme. The didactic principles are adequate for a master's programme in 
Environmental and Infrastructure Planning and the teaching methods represent a good mix 
of work forms. 

The committee assesses the programme feasible. I t regrets, however, the long study duration 
of the Dutch students and hopes that the specific actions taken by the programme to 
decrease study duration wiU be fiuitful. 

The committee is satisfied with the amount of contact hours and the quantity and quaHty of 
staff. The committee aclmowledges the added value of the senior planning practitioners to the 
programme and commends the programme on the attention paid to intercultural skills among 
staff 

Furthermore, the committee estabHshed that the student guidance is weH-organised. I t is also 
satisfied with the other facilities of the programme. 

The committee estabHshed that the programme-specific quaHty assurance is adequate and that 
the PC functions properly. I t should, however, meet more frequentiy i f i t is to broaden its 
activities. The committee was pleased to learn that student and staff members of the PC form 
a true unity. 

The committee concludes that the curriculum, the staff, the teaching methods, the feasibütty, 
the study guidance, the facilities and the programme-specific quaHt)̂  assurance of the 
programme are aH of satisfactory quaHty and should enable the students to reaHse the 
intended learning outcomes. 

Conclusion 

Master's programme Environmental and Infrastmcture Planning: the committee assesses Standard 2 as 
satisfactory. 

68 QANU /Human Geographj' and Spatial Planning, Univeisit)' of Groningen 



Standard 3: Assessment and achieved learning outcomes 

The piogiamme has an adequate assessment system in place and demonstrates that the intended learning 
outcomes are achieved. 

Explanation: 
The level achieved is demonstrated by interim and final tests, final projects and the performance of graduates 
in actual practice or in post-graduate programmes. The tests and assessments are valid, reliable and transparent 
to the students. 

Findings 

3.1 Assessment system 
Assessment is part of the university's quaHty assurance, which is primarily organised at the 
level of the Faculty. The committee learned from the information presented in the self-
assessment report, that the Faculty in 2012 has developed an Assessment Memorandnm 
(Facultaire Nota "Toetsbeleid"), which regulates the assessment practices within the 
department. Assessment within the Faculty should take place according to the programme-
specific Assessment Plans, which should be based on the Faculty's Assessment 
Memorandum. 

The Faculty is of the opinion that the achievement and assessment of the learning objectives 
of a course and the learning outcomes of the programme as a whole are inherent in the 
assessment instruments and their vaHdit)^ Therefore, the leading principle is that for every 
course the choice for the assessment instruments used should be weH-argued. The assessment 
instruments should be consistent with the learning outcomes of the programme, the position 
of the course unit within the programme and the learning objectives of the course itself This 
argumentation is a standard part of the course description of each course. 

The committee has estabHshed that, in accordance with the Facultj^ regulations, the 
programme-specific Assessment Plan of the EIP programme consists of a fuH Hst of the 
teaching methods and the assessment instruments (i.e. assignment and test types) per course. 
In addition, for each individual course i t is indicated to which intended learning outcomes of 
the programme it contributes. FinaHy, the Hst provides information on when tests are taken, 
giving a clear image of how the various tests are distributed over the academic year. The 
committee has learned that the Assessment Plan is yearly updated by the programme 
coordinator. 

The committee has learned that in the Faculty's vision on assessment, not only the tests 
themselves are crucial, but also students' study behaviour. In fact, also the study behaviour 
determines to a large extent whether tests and intended learning outcomes are achieved. 
Therefore, monitoring and encouragement of active study behaviour is also an integral part of 
the vision on assessment within the programme. 

The Faculty's assessment poHcy, which is also practiced by the EIP programme, is 
furthermore characterised by specific guideHnes and regulations, such as the obHgatory peer 
view of assessment instruments Hi advance, the obHgatory use of assessment and grading 
models, etc. The committee took a close look at all those regulations and guideHnes and is 
satisfied with them. 

The committee learned that the assessment and grading of the thesis is carried out by the 
supervisor together with a second supervisor and is based on a standardised form as to 

QANU /Human Geography and Spatial Planning, University of Groningen 69 



guarantee the consistency and transparency of the assessment. The opinion of a host 
organisation (i.e. cooperating university department or poHcy institute) may also have an 
influence. 

From the self-assessment report, the committee learned that assessment forms a standard 
part of the co\irse and curriculum evaluations. Evaluation takes place at the level of the 
assessment itself, at the course level and at the level of the programme as a whole. A t the level 
of the assessment evaluation takes place through peer review, the completed standardised 
course evaluation form and, in case of a multiple choice exam, the digital processing of the 
exam which reveals the qualit)^ of the test questions. Also, students can approach the Board 
of Examiners (BoE), in case they disagree with the grading. A t course level evaluation takes 
place through the course evaluations, which use standardised forms to compare the results 
more easily. The evaluation of the thesis supervision is Hnked to the supei-visor. Ktprogramme 
level evaluation takes place through the curriculum evaluation, which incorporates several 
questions on assessment, such as on the time staff take for assessing and grading 
examinations, and on whether the modes of assessment and grading requires a thorough 
understanding of the study material. 

From the 2012-2013 curriculum evaluation results and the inter-views with the students it 
appeared that i t is sufficientiy clear to the students what the learning objectives of the com-ses 
are, what is expected f rom them in the various courses and where to focus their attention on 
when studying for an exam. 

The committee is of the opinion that the assessment poHcy, the assessment procedures and 
the way they are carried out are sufficientiy adequate. 

Under the Wet op het Hoger Ondemijs en Wetenschappelijk Ondep:(oek ('Higher Education and 
Research Act'), i t is the task of the BoE to safeguard the quaHty of assessment. From the self-
assessment report the committee learned that the Faculty has one BoE for aH its programmes. 
The BoE attt-acted an external member who is an assessment expert. The BoE meets every 
six weeks, or more frequentiy i f necessary. From the self-assessment report and the interview 
with the BoE, the committee learned that it has adopted its new role with respect to 
safeguarding the quaHty of assessment only in January 2013. In March 2013, the Faculty has 
attiibuted exti-a hours to the members of the BoE in order to enable them to fulf i l their task 
properly. The committee regrets that it this has taken so long for the BoE to adopt its new 
responsibütty. 

A t the moment, the BoE evaluates on a sttuctural basis both individual courses and theses. I t 
foHows the principle that aH courses in which problems have occurred (poor student 
evaluation, low pass rates, etc.) are always evaluated. I n addition, a number of courses is 
evaluated randomly. The BoE assesses whether the assessment mode fits the learning 
objectives of the course and the intended learning outcomes of the programme as a whole, 
the assessment procedures, etc. The theses too are evaluated randomly. During the interview 
with the BoE, the committee learned that it does not intend to evaluate aH courses and theses 
in a systematic way on a yearly basis. The BoE is of the opinion that the detailed assessment 
poHcy, the manual for lecturers, the obHgatory Universitj^ Teaching QuaHfication, the peer 
review and the obser-ving presence of the BoE itself, are aH factors that safeguard the quaHty 
of assessment. I t fmds monitoring not the only ti'ue stiategy. I t emphasised, however, that i t 
StiH is in an orientation phase. I t is exploring the kind of problems it will be faced with in its 
new role. I n case it turns out that there are more problems in the assessment area than 
cm-rentiy assumed, it wül consider expanding its monitoring activities. Now that i t is stül in an 
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olientation phase, the cotnmittee understands the BoE's approach, focussing on problematic 
courses first and evaluating the other courses and theses randomly. However, the committee 
is of the opinion that the BoE should expand its monitoring activities. I t advises the BoE to 
yearly evaluate a number of courses in a systematic way, such that in the end all courses wil l 
be periodically evaluated. O f course, the members of the BoE should receive enough hours 
to fulf i l this task. 

Apart f rom safeguarding the quaHty of assessment i t is also the BoE's task to address 
complaints and requests concerning exemptions f rom rules or de^tiations f rom the regular 
curriculum (e.g. extra resits, etc.). The committee was pleased to learn that the BoE has 
formulated a set of criteria to address these requests in a consistent way. 

3.2 Achievement of the intended learning outcomes 
The thesis consists of an individual research project on issues related to environmental, 
infrastructure and water planning. I t is the aim of the thesis trajectory to gain practical and 
comprehensive experience in conducting scientific research. The committee learned that 
foHowHig the results of the programme assessment of 2008, the programme has reshaped the 
thesis trajectory. Student guidance has been intensified and students' work on the thesis is 
more structured now, as there are specific regular sessions, deadlines and criteria students 
have to meet during the trajectory. During the site visit, students stated that they are satisfied 
with the thesis super-vision and guidance. The committee appreciates the innovations to the 
thesis trajectory and is confident that the new trajectory helps students to write their theses 
more easily. 

The committee assessed the level achieved by the programme's graduates by Hispecting a 
selection of the master theses (see appendix 7). I t studied twelve master theses, together with 
the associated assessment forms. Consideration in selecting the theses was given to the 
grading (low, average and high grade) and the SpeciaHsations. The committee members read 
the theses and assessed thek presentation of the research problem and review of the 
Hterature, methods and justification, conclusion and discussion, structure, legibklty and 
verification. They agreed with the grades awarded by the supervisors, and in general, the 
grading was evaluated as fak. AU theses the committee examined where evaluated as passable. 

3.3 Employment 
The committee learned that until 2011 students found jobs relatively easüy, sometimes even 
before graduation. However, because of the financial crisis and austerity measures within 
government, currendy the job market is much more chaUenging and fmdtng employment is 
more difficult. Given the situation, labour market preparation has become even more 
important than before. The committee learned that students are satisfied with the balance 
between theory and practice in the programme, although they do not agree with one another 
on whether the IPD course \anks are more practice-oriented than other courses. From the 
intendews with the alumni the committee learned that they were positive about the 
programme and that they fek adequately prepared for relevant job positions. TypicaUy, EIP 
students find jobs at consultancy firms, national, regional and city governments, research, and 
development and investment companies. 

However, in the 2012-2013 curriculiom evaluation the programme scored 'neutral' on the 
question whether students think the programme is a good preparation for the labour market. 
During the site visit, the committee asked students and alumni to explain this score. I t found 
out that students would Hke the programme to facUitate (international) internships more. 
They feel kiternships would help them to gain relevant work experience and, consequently. 
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finding a job more easüy. Students find mternational internships especiaUy hard to find on 
their own. Given the fact that the intemational aspect is so prominentiy present in the 
programme, they would Ulce the programme to help them obtain international internships. 
The committee agrees with the students on the importance of (international) internships and 
would Uke to encourage the programme to explore the possibUities to facUitate internships 
more without compromising the academic level of the programme nor extending the study 
length. 

Considerations 

The committee confirms that the assessment system functions adequately. I t regrets, 
however, that the BoE has adopted its new role with respect to safeguarding the quaUty of 
assessment so late. It , furthermore, is of the opinion that the BoE should expand its 
monitoring activities. The committee advises the BoE to systematicaHy evaluate a number of 
courses yearly, in such a way that ultimately aU courses are evaluated at regular intervals. To 
fulfü this task, a sufficient number of hours should be aUocated to the BoE members. 

The committee is pleased with the new design of the thesis trajectory and is confident that 
the new approach wiU help students write their theses more easüy. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. The committee agreed with the grades awarded by the 
supervisors and considered aU theses to be of at least satisfactory quaUty. 

The committee concludes that graduates of the master's programme are sufficientiy prepared 
for relevant job positions. I t agrees, however, with the students that, especiaUy in the current 
labour market, internships are important and advises the programme to explore the 
possibiUties to faciUtate internships more. 

Conclusion 

Master's programme Environmental and Infrastmcture Planning: the committee assesses Standard 3 as 
satisfactory. 

General conclusion 

The committee has assessed aU three standards as 'satisfactory'. I n accordance with the 
decision rrUes laid down in the NVAO's assessment framework, the programme as a whole is 
assessed as 'satisfactory'. 

Conclusion 
The committee assesses the master's programme Environmental and Infrastmcture Planning as 
satisfactory. 
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IV: Population Studies 
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Summaiy judgement 

This report reflects the findings and considerations of the f luman Geography and Spatial 
Planning assessment committee on the master's programme Population Studies of the 
University of Groningen. The committee's evaluation is based on information provided in the 
critical reflection and fiom evaluations of the selected theses, additional documentation and 
interviews held during the site visit. The committee noted both positive aspects and aspects 
which could be improved. Taldng those aspects into consideration, it concluded that the 
master's programme fulfils the requirements of the criteria set by N V A O , which are the 
conditions for accreditation. 

Standard 1: Intended learning outcomes 
The committee concluded that the domain-specific reference fi-amework for the discipHne of 
Human Geography and Spatial Planning provides a broad reflection of the domain. Although 
it considers the reference framework to be adequate, the committee recommends specifying 
the domain Hi more detaü. The committee agrees that the domain-specific quaHfications 
described in the reference fi-amework are appropriate for the field of Human Geography and 
Spatial Planning. 

The committee compared the intended learning outcomes of the Population Studies 
programme agaiast the domain-specific reference framework and examined the profüe, 
orientation and level of the programme. The committee is of the opinion that the intended 
learnHig outcomes of the programme are weU-formulated and clear and that they fit in the 
domain-specific quaHfications as described in the reference framework. The committee 
concluded that the intended learning outcomes conform to the demands for a Human 
Geography and Spatial Planning programme at the master's level. 

The committee is satisfied with the programme's profüe, which is characterised by a focus on 
Social Demography besides Analytical Demography, an international orientation and a stiong 
emphasis on academic skiUs. The profüe is weU-defined and distinct, which should make the 
programme atttactive to (international) students as weU as external professional stakeholders. 

Standard 2: Teaching-learning environment 
The curricvüum consists of six compiüsory course units, two optional course units and a 
thesis, which consists of an individual research project. The curricvüum reflects the research 
cycle and first emphasises on theories, the research process and data coüection techniques, 
then concentrates on data analysis and finaHy pays attention to interpretation and ttanslation 
of research results into practice. The committee concludes that the curriculum represents an 
adequate reaHsation of the Hitended learning outcomes. I t is Hnpressed by the extent to which 
research permeates the curriciüum. The curriculum is weU-balanced and coherent. However, 
the committee comments on the February admission opportunity, which is considered to be 
inadequate. 

The committee is also satisfied with the didactic concept, which centi-es on three guiding 
principles, i.e. research-driven education, smaH-scale interactive teaching and learnHig and an 
international classroom approach. The teaching methods fit the didactic principles and are 
considered to be adequate. 

The number of contact hours and the staff/student-ratio are considered to be very favourable 
and the quaHty of the staff is satisfactory. Students pay ttibute to thek teachers. They f ind 
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them motivating, avaüable, experts in their discipline and good at explaining and clarifying the 
subject matters. 

There are no obstacles in the ciorriculum and the committee assesses the programme feasible, 
although the workload is relatively heavy. I t regrets, however, the long study duration of the 
Dutch students and hopes that the programme wiU be able to reduce i t to a more acceptable 
level. The committee also hopes that the programme will attract more students in the future 
and underlines the importance of actions akeady taken by the programme to achieve this. 

Furthermore, the committee concluded that the programme's student guidance, jointiy 
performed by the study advisor, the mentor and the coordinator is weü-organised. I t is also 
satisfied with the other facilities of the programme. 

Moreover, the programme-specific quaHty assurance is adequate and the PC functions 
properly. 

The committee concludes that the various aspects of the teaching-learning envkonment 
enable the students to achieve the intended learning outcomes. 

Standard 3: Assessment and achieved learning outcomes 
The committee concluded that the assessment system of the programme functions 
adequately. However, i t estabHshed that the Board of Examiners has adopted its new role 
with respect to safeguarding the quaHty of assessment rather late and is stiH in an orientation 
phase. I t should become clear whether the amount of time provided by the Faculty wül be 
sufficient for the Board of Examiners to evaluate yearly, apart f rom the courses in which 
problems have actuaHy occurred, a sufficient amount of other courses, so that within a few 
years the entke curriculum wül be evaluated. The Faculty is advised to make the necessary 
provisions when needed. 

The committee is pleased with the introduction of the master's thesis Hne and is confident 
that the structure it provides and the intensive guidance wül help students write thek theses 
more easüy and within the avaüable time periods. 

The cominittee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. The committee acknowledges the overaU academic quaHty of 
the theses and concludes that the programme's graduates obtain the requked level. 

I t furthermore concludes that graduates of the master's programme are sufficientiy prepared 
for relevant job positions, but it wondered why so few graduated students found thek way to 
the statistical offices. 
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The committee assesses the standards f rom the Assessment frameworlc for limited 
programme assessments in the foUowing way: 

Master's programme Population Studies; 

Standard 1; Intended learning outcomes 
Standard 2: Teaching-learning environment 
Standard 3: Assessment and achieved learning outcomes 

satisfactory 
satisfactory 
satisfactory 

General conclusion satisfactory 

The chair and the secretary of the committee hereby declare that aU members of the 
committee have studied this report and that they agree with the judgements laid down in the 
report. They confirm that the assessment has been conducted ha. accordance with the 
demands relating to independence. 

Date: 26-03-2014 

Prof H.F.L. Ottens Drs. G.M. Klerks 
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Description of the standards from the Assessment framework for Umited 
programme assessments 

Introduction to the Population Studies programme 
Tlie master's programme in Population Studies is an EngHsh taught programme on 
demography offered by the Faculty of Spatial Sciences of the Universitj^ of Groningen. The 
programme has been offered since 1999. 

Standard 1: Intended learning outcomes 

The intended learning outcomes of the programme have been concretised with regard to content, level and 
orientation; they meet international requirements. 

Explanation: 
As for level and orientation (bachelor's or master's; professional or academic), the intended learning outcomes 
fit into the Dutch qualifications framework. In addition, they tie in \vith the international perspective of the 
requirements currently set by the professional field and the discipline with regard to the contents of the 
programme. 

Findings 

1.1 The domain 
The universities participating in the Human Geography and Spatial Planning cluster 
assessment (the University of Amsterdam, the Radboud University Nijmegen, the University 
of Groningen, and Utrecht University) joindy prepared a domain-specific framework of 
reference (appendix 2). 

The committee studied the domain-specific framework of reference and finds it rather broad 
and general. Even though it is clear that the field of Human Geography and Spatial Planning 
is a broad domain and integrative and multidisciphnary by nature, the committee feels that it 
would be beneficial i f the domain could be specified in more detaü. A clearly defined domain-
specific framework of reference, positioned in the international discussion about the nature of 
the disciplines, wordd chaHenge the participating programmes to estabHsh their own 
orientation within the domain more clearly. I n addition, the committee feels that a more 
cleariy defined framework of reference woiüd make students more aware of the domain they 
are studying and that it could support the legitHnation of the field. The current joint 
framework should be considered a first step that deserwes a foüow-up by the participating 
faculties/departments. Furthermore, developing a jokit approach to national and international 
benchmarking could contribute to position the programmes more effectively. This is 
predominantly a problem for tiie Human Geography part of the framework and to a lesser 
extent for the Spatial Planning part. 

The committee recommends the programmes involved in this assessment to further elaborate 
the domain-specific framework of reference, i f possible in coUaboration with a few other 
programmes which have not been involved in the present accreditation round. The 
framework cotüd be further specified and then serve as a clearer basis to indicate both 
similarities and differences among the orientations of the programmes in this field. 

Nevertheless, the committee argues that the described domain-specific quaHfications are 
appropriate for a master's programme within the field of Human Geography and Spatial 
Planning. 
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1.2 Position within the domain 
Ttie committee leamed from the information provided in the critical reflection that the 

Population Studies (PS) programme is characterised by: 

1. A combination of two different approaches in die field of population studies, ie. Social 
Demography and Analytical Demography. Within social demography the programme 
focuses on the study of demographic behaviour within its context (in particular 
sociocultural and geographical). Within analytical demography macro-level approaches are 
combined with micro-level methods; 

2. Its intemational orientation; 
3. Its sti-ong focus on academic skills. 

The following aspects, however, give the programme a unique position within the domain; 

4. Itsfocm on Social Demography besides Analytical Demography. This makes the programme 
special, as other Demography programmes concenti-ate on other issues, such as on 
poverty (Southampton), development (London School of Economics), health (London 
School of Hygiene and Tropical Medicine), geography (Dundee and Barcelona Pompeu 
Fabra) or research methods (London School of Economics and Barcelona Universitat 
Autonoma). 

5. In the Netherlands, the PS programme is the only master's degree programme in the field of 
Demography. 

The committee learned f rom the critical reflection that the programme, besides the standard 
curriculum, also offers parts of the curriculum as thematic ti'ajectories to external mid-career 
professionals. Examples of such 'short courses' are e.g. the Short Course in Demographic Methods 
and Analysis and the Introduction to Qualitative Research. The committee learned that these 
courses atti-act a considerable amount of interest f rom various stakeholders, including 
Statistics Netheriands, the Actuarial Societ}^, people working for municipal and provincial 
authorities, the European Doctoral School of Demography, the national Graduate School 
NETHUR, Hanze University of Applied Sciences, UMCG-SHARE, and research 
institutes/universities in India, Malawi, Uganda and Ghana. The committee commends the 
programme for its initiative to offer the short courses, as it considers i t a creative way of 
attracting more and different types of students, whMe at the same time valorising parts of its 
curriculum. 

During the site visit, the committee also leamed that the programme has a considerable 
appeal to intemational students in particular. Yearly around 80 international students apply 
for the programme (of whom only a minorit)^ succeed in realising funding and actually enroll 
in the programme (cf section 2.4)). 

The committee deems the programme's profile to be distinct and well-defmed. The 
considerable amount of interest for (parts of) the programme from both external professional 
stakeholders and international students suggests the programme's relevance. On the other 
hand the programme has an extiemely favourable staff-student ratio and could weU 
accommodate a larger inflow (cf section 2.5). 

1.3 Mission of the programme 
The committee learned from the critical reflection that i t is the programme's mission 1) to 
build sufficient capacity of students and professionals in the field of Population Studies and in 
the discipline of Demography and 2) of embedding this capacity building within the research 
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pi-ogi-amme related to the PS educational progiamme. The committee considers this to be a 
clear mission, which fits the programme well. j 

1.4 Educational objectives, intended learning outcomes, and level and orientation f 
The educational objective of the programme foËows f rom the domain definition, the 
programme's profile and its mission. The critical reflection defines the major objective of the * 
PS programme as 'to impart scientific Imowledge, understanding and sldUs on a level that 
enables the students to become independent researchers in the field, and contiibute to 
capacit}^ building in Population Studies and Demography'. More specificaUy, the programme , 
teaches students the necessary academic Imowledge of theories and methods, and the 
academic skUls required to understand and analyse population dynamics in its context, so that ( 
they become experts in the field of Population Studies and Demography. 

The committee learned f rom the critical reflection that the intended learning outcomes are 
derived f rom the joindy formulated frame of reference for Human Geography and Spatial 
Planning (cf section 1.1). The committee also learned, however, that the programme, when 
formulating the intended learning outcomes, made sure that they are also in Une with the 
international requirements of the professional demographic field and the demographic ( 
discipline and that they are comparable to other one-year EngUsh-taught international 
master's degree programmes in Population Studies/Demography with respect to both ( 
academic level and orientation. The committee is pleased that the programme has also 
incor-porated international professional and academic requirements within the field in its ' 
intended learning outcomes. 

The critical reflection contains the fuU Ust of the intended learning outcomes, which is , 
included in appendix 3. The committee examined this Ust and is content with the intended 
learning outcomes. These are clear and weU-formulated. The committee estabUshed that the ( 
programme aims at teaching students (applying) Imowledge, understanding, skUls and 
attitudes at an advanced, speciaUsed level (e.g. the programme aims to impart knowledge and < 
understanding of 'important demographic concepts and measures of fertility, mortality, migration and 
(reproductive) health' and graduates are able to 'design a suitable and relevant research proposal or plan * 

for a complex societal demographic issue, in an independent manner). Therefore, the committee is of 
the opinion that the intended learning outcomes correspond to the DubUn Descriptors for a 
programme at the master's level. ( 

Furthermore, the specific attention paid by the intended learning outcomes to performing ( 
research and employing research and analysis methods (e.g. graduates are able to 'petfom 
independent scientific research, involving foiwulating the research proposal, formulating theoretical framemrks, 
collecting data, applying different quantitative and qualitative methods to the analysis of the data, interpreting 
the results, and fomulating recommendations forfiirther research and/ or action, while being aware of ethical 
considerations), critical reflection and making judgements (e.g. 'reflect on how (their) research results , 
can be used for policy making and/or interventions') and developing an academic attitude (e.g. 
graduates 'develop a ctitical, independent, creative, pro-active and resourceful attitude) convinces the ( 
committee of the academic orientation of the programme. 

Considerations 

The committee concludes that the domain-specific reference framework provides a broad , 
reflection of the domain. Although it considers the reference framework to be adequate, the 
committee recommends specifying the domain in more detaü. The committee agrees that the ( 
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domain-specific qualifications described in the refeïence fiamewoïk are appropriate for the 
field of Human Geography and Spatial Planning. 

The committee compared the intended learning outcomes prepared by the programme 
against the domain-specific reference framework and examined its profile and orientation. 
The committee is satisfied with the programme's profile, which i t considers distinct and weU-
defmed. I t commends the programme for its initiative to offer short courses to external mid-
career professionals as well as students and researchers from various institutes, domestic as 
well as foreign. As the committee established that (parts of) the programme is attractive to 
both external professional stakeholders and international students (although only small 
numbers can actually enrol because of financial reasons), it is convinced of the programme's 
relevance. 

The committee is also content with the intended learning outcomes of the programme, which 
are phrased along the lines of the DubHn Descriptors. The committee concludes that the level 
of the intended learning outcomes conforms to the demands for a programme at the master's 
level and that they are clearly academicaHy oriented. The committee is pleased with the fact 
that die programme has formulated its intended learnHig outcomes not only in Hne with the 
jointiy formulated reference framework, but also with intemational requirements of the 
professional demographic field and the demographic discipline, and with the intended 
learnHig outcomes of comparable programmes in the field. This convinces the committee that 
the programme is tuned into international standards. 

Conclusion 

Master's programme Population Studies: the committee assesses Standard 1 as satisfactory. 
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Standard 2: Teaching-learning environment 

The cuiiiculum, staff and progiamme-specific services and facilities enable the incoming students to achieve 

the intended learning outcomes. 

Explanation: 
The contents and structure o f the curriculum enable the students admitted to achieve the intended learning 

outcomes. The quality o f the staff and o f the programme-specific ser%'ices and facilities is essential to that end. 

Curriculum, staff, services and facilities constitute a coherent teaching-learning environment for the students. 

Findings 
(• 

2.1 The curriculum 
The cm-riculum (appendix 4) has a worldoad of 60 ECTS, spread evenly over four blocks, ( 
each of which is worth 15 EC. The programme is only offered in full-time format and has an 
admission opportunity in both September and February. ' 

The curriculum consists of six compulsory course units, which, content-wise, are offered in a 
logical order reflecting the research cycle (cf. section 2.2), ie. orientation on theories, the ^ 
research process and data collection techniques, then data analysis and finaUy interpretation 
and tianslation of research results into practice. The compulsory course units are Theories of { 
Demographic Behaviour, Research Process (& Qualitative Research, Demographic Data, Measures and 
Methods, Ufe Tables and Population Projections, Advanced Survey Analysis and Population Policies and ( 
Interventions. In addition, students have to take two optional course units, which they can 
choose f rom a Ust with recommended course units offered by the Department itself or by the ' 
Faculty. Students can also take course units at other faculties or universities. Students who 
intend to perform quaHtative research for their thesis are requked to spend one of the 
optional course units on the Advanced Qtialitative Research Methods course unit offered by the | 
department. The concluding part of the curriculum is the thesis, which consists of an 
individual research project in which students must make effective use of theories and ( 
techniques of data coUection and data analysis to address demographic issues and to 
formulate recommendations for poUcymaking and interventions. AU course units have a * 
worldoad of 5 EC, except for the thesis, which has a worldoad of 20 EC. 

During the site visit, the committee learned from the intendew with the students that they are ^ 
pleased with the curriculum. 

( 
The committee is satisfied with the currictilum and is of the opinion that it is weU-stiuctured 
and that it has a logical sequence. However, i t noted that for students starting the programme ( 
in Februarjf, the course unit sequence seems to be less favourable, as the course units offered 
as of February reflect the later stages, instead of the fkst stages, of the research cycle. From 
the critical reflection the committee learned, however, that the programme is weU-aware of 
this issue and tiies to facUitate February starters in various ways (cf section 2.2). 

I 

2.2 Coherence 
The committee learned from the information provided in the critical reflection, that the * 
programme has structured its curriculum according to the research cycle. The curriculum's 
core programme consists of the six compulsory course units which correspond to the various ' 
stages of the research cycle. The curriculum starts with the first stage by concenti-ating on 
theories of demographic behaviour, the research process and data-coUection techniques 
(quantitative as weU as quaUtative) with the Theories of Demographic Behaviour and Research Process , 
<&Qualitative Research course units. Then, the curriculum proceeds to the stage of data analysis. 
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fkst focusmg on the macro (population) level with the course units Demographic Data, Measures 
and Methods and Ufe Tables and Population Projections course units and, subsequently, on the 
micro (individual) level, with the Advanced Survey Analysis course unit. Finally, with the 
Population Policies and Interventions course unit, the curriculum proceeds to the last stage of the 
research cycle, during which the students learn to identify and indicate how scientific research 
can be translated into and is embedded in pokey and action. As students work on thek theses 
throughout the entke year and the design of the thesis trajectory (cf. section 3.2) is such that 
it, too, follows the various stages of the research cycle, students can immediately put into 
practice what they learn in the curriculum. 

The committee noted, however, that the research cycle is less recognisable in the curriculum 
of the February starters. They only seem to have two course units in thek fkst semester, 
which correspond to the later, instead of the fkst, stages of the research cycle. From the 
critical reflection and the interview with the lecturers the committee learned, however, that 
the programme is wek-aware of this issue. To facilitate February starters, the programme 
offers them the Research Process (& Qualitative Research course unit in thek first block by means 
of individual guidance and the Theories of Demographic Behaviour course unit can be completed 
through independent study, using video recordings of lectures and additional study material. 
Work on the thesis is postponed to thek second semester. In this way, also February students 
are offered the opportunity to start the curriculum with the course units corresponding to the 
fkst stage of the research cycle. Furthermore, Febmary starters are stimulated to attend the 
thesis presentations by students who started the programme in September, so that they can 
learn from them. However, all this impHes that February starters wkl fmd it more difficult to 
complete the programme within a year. Although the committee appreciates the efforts of the 
programme and although student numbers foEowing this schedule are minute, it still feels 
that the September cohort is much better ser̂ êd then the February cohort. The committee 
realises, however, that alternatives are difficult to conceive or implement. 

The committee is pleased with the well thought-out, soHd scientific structure of the 
curriculum, which reflects the course of the research cycle. I t is also satisfied with the fact 
that the thesis trajectory corresponds to the structure of the curriculimi, as it also reflects the 
various stages of the research cycle. This offers students the opportxmity to put into practice 
what they have learned. The committee is satisfied with the curriculum's structure, 
considering i t weM-balanced and coherent. 

2.3 Relationship between the intended leatning outcomes and the curriculum 
I n line with the faculty regulations, for each course the programme has specified how it 
contributes to the reaHsation of the programme's intended learning outcomes. The 
assessment plan included in the critical reflection, contains an overview of these 
contributions. The cominittee examined and verified this over\tiew and is of the opinion 
that the intended learning outcomes are sufficientiy embedded in the curriculum. 

The committee leamed from the interview with the lecturers during the site visit that the 
programme, during the last six years, has specificaHy exerted itself to improve the connection 
between theory and research in the curriculum and to develop a research Hne. The current 
curriculvmi indeed is heavHy focussed on doing research and specificaHy pays attention to the 
course of the entke research cycle. The committee supports the programme's own suggestion 
to estabHsh closer contacts with the professional field also in terms of the further 
development of the curriculum content. Furthermore, the committee took note of the fact 
that the curriculvmi pays attention to both quantitative and quaHtative research and of the 
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intention to furtiiei- develop the possibilities for advanced work in microanalysis. The 
committee is impressed by how research-oriented the ciorriculum is. 

During the site ^tisit, the committee asked for the students' opinion on the curricoolum. The 
students declared that they are very satisfied. Althoiogh they feel that the curriculum is indeed 
demanding, they are rather content with its research focus and with the research skills that 
they are taught. This opinion is consistent with the results of the curriculum evaluation 2012-
2013, in which students awarded the programme with a 8,28 on a scale f rom 1-10. The high 
student satisfaction is also reflected by the student assessment of the programme in the 
Keuzegids Universiteiten, where the programme is ranked second of aE Human Geography and 
Spatial Planning programmes in the Netherlands. 

2.3 Didactic concept and teaching methods 
The committee learned f rom the critical reflection that the didactic concept adopted by the 
programme centres on three guiding principles: 

1. Research-driven education. Apart f rom structuring the programme according to the research 
cycle, the programme has integrated the main characteristics of the research programme 
of the Population Research Centre, Poptdation and Wellbeing in Context, in its education. 
Furthermore, the research-driven concept is implemented in the various course units by 
teaching the students theories, methods and skills applied by the staff members in their 
own research. Moreover, the thesis topics are integrated in the research programme as to 
ensure thesis guidance and supervision by experts on the topic. 

2. Interactive teaching and learning. This is realised through intensive and open interactions in 
class among students and between students and lecturers. 

3. Small scale teaching with an international classwom appmach. Teaching is organised in smaE 
classes (10-20 students), where students learn f rom each other through peer review and 
joint discussions. The different cultural backgrounds of the programme's students adds to 
the value of these interactions. BasicaEy, the smaE-scale teaching model provides the 
opportunity for the interactive teaching and learning. 

The programme employs several teaching methods, such as classroom teaching, tutorials 
(including computer tutorials), peer review, instruction meetings, seminars (also by 
estabHshed professionals f rom other demographic institutions), lectures (including guest 
lectures), discussions and discussion groups, presentations, workshops, practicals and 
excursions. 

The committee learned f rom the results of the curriculum evaluation 2012-2013 that students 
feel that there is a sufficient use of active teaching methods. 

The committee is satisfied with the didactic principles adopted by the programme and agrees 
that they are adequate for a master's programme in Population Studies. The committee is also 
satisfied by the teaching methods used by the programme. I t is of the opinion that they fit the 
didactic principles and that they represent an adequate mix of work forms. 

2.4 Feasibility of the ptogtamme 
The critical refiection describes that in order to be admitted to the programme, appHcants 
should have a bachelor's degree in a related discipline, should have successfuEy completed at 
least two course units in statistics, should have an interest in research and shoiold be fluent in 
EngHsh. The committee learned that the programme's student population is highly 
international. WhEe most of the Dutch students have a bachelor's degree in Human 
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Geography and Planning, most intemational students have a background in Statistics, 
Population Studies, Economics/Business, Geography & Sociology and are mid-career 
professionals. The committee noted that since academic year 2008/2009 the number of 
Dutch students has decHned, wheras the number of international students has increased. The 
committee learned f rom the interview with the lecturers during the site visit, that the 
programme, yearly, receives around 80 international appHcations, around 70 of which are 
actuaUy admitted to the programme. This, however, does not result in a corresponding 
number of student intake, as the vast majority of these appHcants do not succeed in securing 
funding. Student intake in the period 2005-2012 fluctuated between 6-14 students yearly, but 
the enrolment numbers seem to be sHghtly increasing. The committee considers these 
enrolment numbers rather low. The committee learned, however, that the programme strives 
for higher enroknent nxombers (around 20 students yearly) and uses various strategies to 
increase student intake. The committee hopes that these wUl be fruitful. 

The committee has examined the pass rates and estabHshed that pass rates after one year in 
the period 2005-2012 ranged from 22% to 78%. Pass rates after two years (cumulative) in the 
same period ranged from 55%-100%. The committee noted that Dutch students on average 
take more time to finish the programme than foreign students. Whüe Dutch students in 2011-
2012 needed 25 months on average to finish the programme (and 17 and 22 months 
respectively in the two years before), international students, who generaUy only have funding 
for one year, only needed 12 months on average. The committee is of the opinion that the 
pass rates are low, which is mainly caused by the fact that Dutch students take too much time 
to finish the programme. The committee fmds this worrisome. I t also wondered what causes 
the study delay. The committee learned from the critical reflection that the thesis project 
often causes study delay. The committee was pleased to hear that the programme has taken 
actions to remedy this, by introducing the master's thesis line with compulsory seminars, 
instructions and müestones and a thesis presentation scheduled akeady at the end of the 
fourth block. However, the committee learned that this action so far only has had a modest 
positive impact on the time Dutch students need to finish thek thesis project. The committee, 
therefore, encourages the programme to keep searching for possibUities to improve the 
situation. Other causes for study delay for Dutch students include students taking internships, 
spending a period of time abroad during thek studies or foUowing a second master's degree 
programme next to the PS programme. 

The committee did not note any obstacles in the curriculum, but learned f rom both the 
kiter^dew with the students and the curriculum evaluation 2012-2013, that students 
experience the workload as relatively heavy. However, i t did not get the knpression that 
students are reaUy dissatisfied by it, given thek very positive assessment of the programme 
both in the curriciüum evaluation (where the programme was awarded a 8,28 on a scale f rom 
1-10) and durkig the site visit. Taldng also into account the average study duration of students 
f rom abroad (exactly one year), the committee is convinced that the programme is feasible. I t 
does, however, advise the programme to keep a close eye on the worldoad. I t , furthermore, 
comments on the admission opportunity in February. Although the programme has put effort 
in trying to reaHse more equal opportunities for both admission moments, the committee 
feels that the February admission moment is stiU suboptimal, although it accepts that the weU 
thought-out structure makes alternative arrangements rather difficult to conceive. 

2.5 Student-staff ratio and contact hours 
The committee leamed from the information presented in the critical reflection that staff 
numbers have increased since the last visitation. Staff involvement in the programme in the 
academic year 2011-2012 comes to a total of 1,26 fte, included staff members involved in the 
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optional course units. As a total of 13 students were enroUed in the programme during that 
year, the corresponding student-staff ratio was 10,3. The committee considers this quantity of 
teaching staff rather favourable - maybe even luxurious compared with some of the other 
programmes studied by the committee - and beheves that the teaching/learning environment 
benefits fi-om it. 

The total number of contact hours per student comes to an estimated 473 for the whole year 
(the exact number of contact hours depends on the optional course units chosen). The 
contact hours for the programme's compulsory courses are spread rather evenly over the 
year. For the thesis an average of 25 contact hours is resers^ed. When translated into weeks, 
contact hours come to an average of 11,8 contact hours per student per week. The committee 
is content with this number of contact hours. 

More information on the staff/student ratio and contact hours is included in appendix 5. 

2.6 Staff 
From the information offered in the critical reflection, the committee learned that aË nine 
regular staff members involved in teaching the programme's compulsory course units have a 
PhD. Five akeady have a Universitj^ Teaching QuaHfication (UTQ, basiskwalificatie ondemijs or 
BKO), whüe the others are working on thek UTQ or are exempt. A t the moment of the 
assessment the U T Q percentage was 44,4%. Within the University Teaching QuaHfication 
(UTQ) teaching staff is also trained ion intercultural skiHs. 

The committee learned f rom the curriculum evaluation 2012-2013 that students are rather 
satisfied with thek lecturers. They find them motivating, avaüable, experts in thek discipHne 
and good at explaining and clarifying the subject matters. 

The committee is satisfied with the quaHty of the staff However, it considers the U T Q rate 
rather low and advises the programme to work on this. 

2.7 Student guidance 
The faculty has one study advisor, whom students can contact for advice on study related 
issues. From the intentiew with the study advisor the committee learned that with respect to 
master's students, the study advisor's most important tasks are (1) advising and guiding 
students with personal problems which influence thek study results in a negative way and, i f 
necessary, referring them to student counseHors or psychologists; and (2) givkig information 
(on financial regulations, changes in regulations, etc.). 

The committee leamed that the study advisor has not been mandated by the Board of 
Examiners to settie issues by himself on behalf of the Board. There is a strict division 
between the tasks of the study advisor and the tasks of the Board of Examiners. The study 
advisor does, however, advise students on when and how to approach the Board of 
Examiners. The committee is of the opinion that this division in tasks is correct. 

The committee leamed that the programme also has a mentor, who helps students with issues 
such as planning thek studies, how to study for exams, etc. Furthermore, the programme's 
coordinator monitors student progress and, i f necessary, also helps the student solve possible 
problems. 

FinaHy, the committee also learned that the smaH scale of the programme ensures that 
problems of any kind emerge soon so that they can be dealt with. 
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The committee is content with the student guidance offered. 

2.8 Other facilities 
The committee ascertained that the facütties are appropriate. Most of them, such as the 
Hbrary, or computer facilities, which have GIS-software, are organised by the faculty. Labour 
market orientation is also offered in the context of the University's N E X T programme. 

The committee learned that the programme has some specific facHities related to the 
multicultural student setting. These involve, for instance, welcome meetings for intemational 
students in which they receive information on issues relating to Dutch marking systems, 
examinations and student-staff interaction or social events. 

Furthermore, the programme offers intemational arrangements for doing fieldwork abroad, 

or international student exchange programmes. 

2.9 Programme-specific quality assurance 
The committee learned that quaHty assurance is organised prHnarüy at the level of the Faculty 
(and the Universit)'^). Evaluations are done according to Facultj^ protocols. These are part of 
the PDCA-cycle (Plan Do Check Act) of the university-wide quaHty assurance. Within this 
context, the Faculty performs the foHowing evaluations for the PS programme: 

• Course evaluations, including the thesis 

• Curriculum evaluation of the whole programme 

• Panel evaluations for course improvement 

• Other evaluations (if the occasion arises) 

Students receive a standard evaluation form with the exam of each course, which leads to 
high response rates. In the academic year 2011/2012 a systematic curriculum evaluation has 
been introduced. Relatively high response rates have been achieved by obHgatory Hnking the 
completion of the evaluation form to the thesis submission and thus to graduation. 

The PS programme has its own Programme Committee (PC), which consists of two student 
members and two staff members. I t is the PC's task to assess the results of the course 
evaluations. To this end, it meets four times a year, after each block. During the site visit, the 
committee learned that aH minutes and conclusions are sent to the Programme Dkector, as he 
is ultimately responsible for the curriculum evaluation. I t remains unclear what this means 
exactly in terms of the abiHt)^ to interfere. OccasionaUy, the PC also discusses the curriculum 
as a whole and gives unsoHcited advice. The PC also keeps an eye on whether and how its 
advices are carried out. In cases actions are needed the chair of the PC is responsible for 
approaching lecturers. In those cases lecturers have to come up with plans for improvement. 
The Programme Dkector is responsible for setting out eventual strategic adjustments. 

The results of aU courses and evaluations are also monitored by the Faculty's educational 
management. The evaluations are pubHc and are made avakable to students who foUowed the 
course in question, the members of the PC and Faculty CouncH, as weH as to aH the Faculty's 
teaching staff 

Durkig the ske visit the committee leamed that k i 2010/2011 the Population Policies and 
Interventions course unit, has been discussed with students in a focus group, which has resulted 
in adjustments to the course unit. Furthermore, the committee ascertained that the PC's 
student member feels taken seriously. 
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The committee concludes that the p£ogi*amme-speciQc quality assurance is adequate and that 
the PC functions properly. 

Considerations 

The committee re^tiewed the contents of the curriculum and has estabHshed that the 
curriculum represents an adequate reaHsation of the intended learning outcomes. The 
assessment plan, which presents a schematic oveiwiew of how each course contributes to the 
programme's intended learning outcomes, pro\tides an adequate and convincing 
representation of this reaHsation. The committee is impressed by the extent to which research 
permeates the curriculum. The committee is also of the opinion that the curriculum is weH-
balanced and that its structure is coherent. 

The committee is convinced that the content and structure of the curriculum enable students 
to achieve the intended learning outcomes. However, the committee comments on the 
February admission opportunity. Although it appreciates the programme's efforts to reaHse 
more equal opportunities for both admission moments, i t assesses the February admission 
moment stiU as suboptknal, although it accepts that the curriculum's structure makes 
alternative arrangements rather difficult to conceive. 

The committee is also satisfied with the didactic principles and teaching methods adopted by 
the programme. The didactic principles are adequate for a master's programme in Population 
Studies. The teachHig methods fit the didactic principles and represent a good mix of work 
forms. 

Although the worldoad is relatively heavy, the committee assesses the programme feasible. I t 
regrets, however, the long study duration of the Dutch students and hopes that the 
programme wHl be able to reduce i t to a more acceptable level. The committee also hopes 
that the programme wHl attract more students in the future and underlines the importance of 
actions akeady taken by the programme to achieve this. 

The committee is pleased with the number of contact hours and the quantity and quaHty of 
staff I t advises the programme, however, to seriously work on the UTQ rate, which is stül 
rather low. 

Furthermore, the committee estabHshed that the student guidance, jointiy performed by the 
study advisor, mentor and coordinator, is weH-organised. I t is also satisfied with the other 
facHities of the programme. 

The committee estabHshed that the programme-specific quaHty assurance is adequate and that 
the PC functions properly. 

The committee concludes that the various aspects of the teaching-learning envkonment of 
the programme are aH of satisfactory quaHty and should enable the students to reaHse the 
intended learning outcomes. 

Conclusion 

Master's programme Population Studies: the committee assesses Standard 2 as satisfactory. 

88 QANU /Human Geography and Spatial Planning, University of Groningen 



Standard 3: Assessment and achieved learning outcomes 

The piogiatntne has an adequate assessment system in place and demonstiates that the intended learning 

outcomes are achieved. 

Explanation: 
The level achieved is demonstrated by interim and final tests, final projects and the performance o f graduates 

i n actual practice or in post-graduate programmes. The tests and assessments are valid, reliable and transparent 

to the students. 

Findings 

3.1 Assessment system 
Assessment is part of tlie university's quality assurance, which is primarily organised at the 
level of the Faculty. The committee learned from the information presented in the self-
assessment report, that the Facult)^ in 2012 has developed an Assessment Memorandum 
(Facultaire Nota "Toetsbeleid"), which regulates the assessment practices withiti the 
department. Assessment within the Faculty should take place according to the programme-
specific Assessment Plans, which should be based on the Faculty's Assessment 
Memorandum. 

The Facult)^ is of the opinion that the achievement and assessment of the learning objectives 
of a course and the learning outcomes of the programme as a whole are inherent in the 
assessment instruments and their validity. Therefore, the leading principle is that for every 
course the choice of the assessment instruments used should be weU-argued. The assessment 
instruments should be consistent with the intended learning outcomes of the programme, the 
position of the course unit within the programme and the learning objectives of the course 
itself This argumentation is a standard part of the course description of each course. 

The committee has estabHshed that. Hi accordance with the Faculty regulations, the 
programme-specific Assessment Plan of the PS programme consists of a fuH Hst of the 
teaching methods and the assessment instruments (ie. assignment and test types) per course 
unit. The committee learned that most modules are a combination of knowledge and sldlls, 
and are therefore assessed by a combination of written assignments, exercises and/or a 
computer exam Hi which both Imowledge and practical sküls are tested. I n addition, for each 
mdividual course i t is indicated to which Hitended learnHig outcomes of the programme it 
contiibutes. FinaUy, the Ust provides information on when tests are taken, giving a clear image 
of how the various tests are distributed over the academic year. The committee has learned 
that the Assessment Plan is yearly updated by the programme coordinator. 

The committee has learned that Hi the Faculty's vision on assessment, not only the tests 
themselves are crucial, but also students' study behaviour. In fact, also the study behaviour 
determines to a large extent whether tests and Hitended learnHig outcomes are achieved. 
Therefore, monitoring and encouragement of active study behaviour is also an Hitegral part of 
the vision on assessment within the programme. 

The Faculty's assessment poHcy, which is also practiced by the PS programme, is furthermore 
characterised by specific gmdeUnes and regulations, such as the obHgatory peer view of 
assessment Histruments Hi advance, the obHgatory use of assessment and gradHig models, etc. 
The committee took a close look at aU those regulations and guideHnes and is satisfied with 
them. 
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The committee learned that the assessment and grading of the thesis is carried out by the 
supervisor together with a second super-visor and is based on a standardised form consisting 
of six assessment criteria as to guarantee the consistency and transparency of the assessment. 
The assessment of the thesis is explained in the master's thesis protocol, communicated to 
students through the master's thesis site on Nestor and also discussed with students during 
the meeting at the beginning of the third block. 

From the self-assessment report, the committee learned that assessment forms a standard 
part of the course and curriculum evaluations. Evaluation takes place at the level of the 
assessment itself, at the course level and at the level of the programme as a whole. A t the level 
of the assessment itsef evaluation takes place through peer review, the completed standardised 
course evaluation form and, in case of a multiple choice exam, the digital processing of the 
exam which reveals the quaUty of the test questions. Also, students can approach the Board 
of Examiners (BoE), in case they disagree with the grading. A t cotirse level evaluation takes 
place through the course evaluations, which use standardised forms to compare the results 
more easUy. The evaluation of the thesis super-vision is Unked to the supervisor. Kt programme 
level evaluation takes place through the curriculum evaluation, which incorporates several 
questions on assessment, such as on the time staff take for assessing and grading 
examinations, and on whether the modes of assessment and grading requires a thorough 
understanding of the study material. 

From the 2012-2013 curriculum evaluation results and the inter-views with the students it 
appeared that it is sufficiendy clear to the students what the learning objectives of the courses 
are, what is expected f rom them in the various courses and where to focus their attention on 
when studying for an exam. 

The committee is of the opinion that the assessment poUcy, the assessment procedures and 
the way they are carried out are sufficiendy adequate. 

Under the Wet op het Hoger Ondemijs en Wetenschappelijk Onderhoek ('Higher Education and 
Research Act'), it is the task of the BoE to safeguard the quaUty of assessment. From the self-
assessment report the committee learned that the Faculty has one BoE for aU its programmes. 
The BoE atttacted an external member who is an assessment expert. The BoE meets every 
six weeks, or more frequentiy i f necessary. From the self-assessment report and the interview 
with the BoE, the committee learned that i t has adopted its new role with respect to 
safeguarding the quaHty of assessment only in January 2013. I n March 2013, the Faculty has 
atti-ibuted exti-a horns to the members of the BoE in order to enable them to fulfil thek task 
properly. The committee regrets that i t this has taken so long for the BoE to adopt its new 
responsibiHt)^ 

A t the moment, the BoE evaluates on a sttuctural basis both individual courses and theses. I t 
foUows the principle that aU courses k i which problems have occurred (poor student 
evaluation, low pass rates, etc.) are always evaluated. I n addition, a number of comses is 
evaluated randomly. The BoE assesses whether the assessment mode fits the learning 
objectives of the course and the intended learning outcomes of the programme as a whole, 
the assessment procedures, etc. The theses too are evaluated randomly. During the interview 
with the BoE, the committee learned that it does not intend to evaluate aU coiorses and theses 
in a systematic way on a yearly basis. The BoE is of the opinion that the detaüed assessment 
poHcy, the manual for lecturers, the obHgatory University Teachkig QuaHfication, the peer 
re\dew and the observkig presence of the BoE itself, are aU factors that safeguard the quaHty 
of assessment. I t finds monitoring not the only ti-ue sti-ategy. I t emphasised, however, that i t 
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still is in an olientation phase. I t is exploiing the kind of problems it will be faced with in its 
new role. EspeciaEy, it should become clear whether the amount of time provided by the 
FaciEty wiE be sufficient to evaluate yearly, apart f rom the courses in which problems have 
actuaEy occurred, a sufficient amount of other courses, so that within a few years the entire 
curriculum wiE be evaluated. During the site visit, the Faculty declared that, when needed, i t 
wEl be willing to make the necessary provisions. 

Apart f rom safeguarding the quaEty of assessment i t is also the BoE's task to address 
complaints and requests concerning exemptions f rom rxEes or deviations f rom the regular 
curriculum (e.g. extra resits, etc.). The committee was pleased to learn that the BoE has 
formulated a set of criteria to address these requests in a consistent way. 

3.2 Achievement of the intended learning outcomes 
The critical reflection describes that the thesis project consists of an individual research 
project in which students must demonstrate effective use of theories and techniques of data 
coEection and data analysis to address demographic issues and to formulate recommendations 
for poHcymaldng and interx^entions. The thesis project may be either on an analytical topic or 
on a social demographic topic. The committee learned that most students participate in the 
research of the Demography Department, which is centraHsed in the Population Research 
Centte (PRC). As to prevent study delay caused by the thesis project, the programme has 
introduced a 'master's thesis Ene'. The thesis project is now organised as a trajectory 
consisting of compulsory seminars, instructions, discussions, milestones and assignments with 
due dates (e.g. paper writing, presentation of the research proposal, presentation of data, 
methods, etc.). I n this way, students are forced to work on the thesis throughout the entire 
year. 

The committee learned from the inter-view with the students and the results f rom the 
curriculum evaluation 2011-2012 that they are rather satisfied with the guidance and 
supervision offered during theic thesis trajectory. Some students, however, feel that, because 
of the way the thesis trajectory is structured, they have to pick a thesis topic rather early in the 
year. 

The committee appreciates the introduction of the master's thesis Hne. I t is confident that the 
structure i t offers to the students and the intensive guidance helps students to write then-
thesis more easEy and respect prescribed deadlines. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master theses (see appendix 7). I t studied twelve master theses, together with 
the associated assessment forms. Consideration in selecting the theses was given to the 
grading (low, average and high grade) and the speciaEsations. The committee members read 
the theses and assessed theic presentation of the problem and review of the Hterature, 
methods and justification, conclusion and discussion, structure, legibility and verification. In 
general, they agreed with the grades awarded by the super-visors, and the grading was 
evaluated as fair. AE theses the committee examined where evaluated as passable. 

3.3 Employment 
The committee is satisfied by the way the programme prepares its students for the labour 
market. The programme reaHses this in various ways. Firstiy, the programme's teaching 
methods and assignment forms (e.g. the interactive teaching with discussions, the writing and 
presenting of papers in EngHsh, assignments such as writHig research proposals, constructing 

QANU /Human Geography and Spatial Planning, University of Groningen 91 



questionnaii-es and carrying out computer analyses) are representative for the tasks students 
wül be confronted with in their future jobs. 

Furthermore, the programme organises contacts with the professional field through guest 
lecturers, seminars with professionals in the field, excursions (e.g. to Statistics Netherlands 
and the Netheriands Interdisciplinary Demographic Institute), and having students attend the 
annual Dutch Demography Day. In this context, also the contacts in class with the mid-career 
professionals f rom abroad play an important role. 

Moreover, the programme also communicates job openings to students, so that they wül get 
an impression of what they can expect in their future jobs. 

The committee was pleased to learn that the career prospects for the programme's graduates 
are rather good. A large proportion of the programme's graduates continue as PhD students. 
Other graduates become researchers at a demographic or interdiscipHnaiy research institutes, 
or f ind employment at private-sector companies, NGOs, government organisations 
(especiaMy provincial or municipal ones), or at statistical offices. The international graduates, 
which akeady were mostly mid-career professionals, often gain promotion at the institute at 
which they worked or found another more specialised position. 

The intei-view with the programme's alumni revealed that they are satisfied with the 
programme and that they felt sufficiently prepared by it for the labour market. 

Considetations 

The committee confkms that the assessment system functions adequately. I t regrets, 
however, that the BoE has adopted its new role with respect to safeguarding the quahty of 
assessment so late. Furthermore, i t should become clear whether the amount of time 
provided by the Faculty wül be sufficient for the BoE to evaluate yearly, apart f rom the 
courses in which problems have actuaUy occurred, a sufficient amount of other courses, so 
that within a few years the entke curriculum wül be evaluated. The committee recommends 
the Faculty to make the necessary provisions when needed. 

The committee is pleased with the kiti-oduction of the master's thesis Hne and is confident 
that the sti-ucture i t provides and the intensive guidance wUl help students write thek theses 
more easüy. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. The committee, in general, agreed with the grades awarded by 
the supervisors and considered the theses to be of at least satisfactory quaHty. 

The committee concludes that graduates of the master's programme are sufficiently prepared 
for relevant job positions. 

Conclusion 

Master's programme Population Studies: the committee assesses Standard 3 as satisfactory. 
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General conclusion 

The committee has assessed aU three standards as 'satisfactory'. I n accordance with the 
decision rules laid down in the NVAO's assessment framework, the programme as a whole is 
assessed as 'satisfactory'. 

Conclusion 
The committee assesses the master's programme Population Studies as satisfactory. 
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V: Socio-Spatial Planning 
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Summary judgement 

This report reflects the findings and considerations of the iTutnan Geography and Spatial 
Planning assessment committee on the master's programme Socio-Spatial Planning {Sodale 
Planologie) of the University of Groningen. The committee's evaluation is based on 
information provided in the critical reflection and f rom evaluations of the selected theses, 
additional documentation and interviews held during the site visit. The committee noted both 
positive aspects and aspects which could be improved. Taking those aspects into 
consideration, it concluded that the master's programme fulfils the requirements of the 
criteria set by N V A O , which are the conditions for accreditation. 

Standard 1: Intended learning outcomes 
The committee concluded that the domain-specific reference fiamework for the discipline of 
Human Geography and Spatial Planning provides a broad reflection of the domain. Although 
it considers the reference framework to be adequate, the committee recommends specifying 
the domain in more detaü. The committee agrees that the domain-specific quaUfications 
described in the reference framework are appropriate for the field of Human Geography and 
Spatial Planning. 

The committee compared the intended learning outcomes of the Socio-Spatial Planning 
programme against the domain-specific reference framework and examined the profUe, 
orientation and level of the programme. The committee is content with the programme's 
newly chosen profüe, which is characterised by a human-oriented perspective on planning 
processes and actual spatial change and a focus on the regional and local scale. I t is clearly 
defmed, competitive and very attractive for students. Furthermore, the committee is of the 
opinion that the intended learning outcomes of the programme are weU-formulated and clear 
and that they fit the domain-specific quaUfications as described in the reference framework. 
The committee concluded that the intended learning outcomes are clearly academicaUy 
oriented and correspond to the demands for a Hvmian Geography and Spatial Planning 
programme at the master's level. 

Standard 2: Teaching-learning environment 
The curriculum consists of three core subjects, which form the basis for the foUowUig 
courses. Coherence is further enhanced by the hierarchy of scale levels of the study objects 
(neighbourhood, city, region) through which the curriculum graduaUy proceeds. The 
committee appreciates the adjustments implemented in the curriciüum (as of 2012-2013) and 
concludes that the curriculum represents an adequate reaUsation of the intended learning 
outcomes. The curriculum is weU-balanced and tiie structure of the curriculum is coherent. 
However, the committee assesses the February admission opportunity suboptimal. I t advises 
the programme to continue searching for ways to improve this admission opportunity. 

The committee is satisfied with the didactic concept. I n the programme, students are not 
taught ready Imowledge and facts, but, instead, they are trained to operate Ui a constantiy 
changing field (which is what Socio-Spatial Planning is aU about). This principle is combined 
with the university-wide principle of research-driven education and an interactive teaching 
approach. The committee is of the opinion that the teaching methods are in Une with the 
didactic principles and represent a good mix of work forms. 

The number of contact hours, the staff/student-ratio and the quaUty of the staff are aU 

satisfactory. Students are satisfied with their teachers. 
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The committee assesses the pi-ogramme as feasible. However, it regrets the low pass rates and 
the long study duration and is concerned about these aspects. 

The committee concludes that the programme's student guidance is weU-organised. The 
committee is also satisfied with the other facUities of the programme. 

The programme-specific quaUty assurance is adequate and the Programme Committee 
functions properly. However, given its aims to broaden its activities, the Programme 
Committee should meet more frequentiy. 

The committee concludes that the various aspects of the teaching-learning environment 
enable the students to achieve the intended learning outcomes. 

Standard 3: Assessment and achieved learning outcomes 
The committee concluded that the assessment system of the programme functions 
adequately. However, it estabUshed that the Board of Examiners has adopted its new role 
with respect to safeguarding the quaUty of assessment rather late and is stül in an orientation 
phase. The committee is of the opinion that the Board of Examiners should expand its 
monitoring activities. I t advises the Board of Examiners to evaluate aU courses systematically 
at regular intervals. 

The committee is pleased with the new design of the thesis trajectory, which has been 
implemented foUowing the resvüts of the previous programme assessment. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. Although the committee estabUshed that the quaUty of the 
theses varies, the committee acknowledges the overaU academic quaHty of the theses and 
concludes that the programme's graduates obtain the required level. The committee, however, 
encourages the programme to reaHse a better balance in research methods used in the theses. 
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The committee assesses the standards from the Assessment frameworlc for limited 
programme assessments in the foUowing way: 

Master's programme Socio-Spatial Planning: 

Standard 1: Intended learning outcomes satisfactory 
Standard 2: Teaching-learning environment satisfactory 
Standard 3: Assessment and achieved learning outcomes satisfactory 

General conclusion satisfactory 

The chair and the secretary of the committee hereby declare that aU members of the 
committee have studied this report and that they agree with the judgements laid down in the 
report. They confirm that the assessment has been conducted in accordance with the 
demands relating to independence. 

Date; 26-03-2014 

Prof H.F.L. Ottens Drs. G.M. Klerks 
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Description of the standards from the Assessment framework for Umited 
programme assessments 

Inttoduction to the Socio-Spatial Planning ptogtamme 
Ttie mastet'sprogtamme in Socio-Spatial Planning {Sociale Planologie) is a predominantiy Dutch 
taught ptogramme offered by the Faculty of Spatial Sciences of the University of Groningen. 
Following the recommendations of the previous assessment committee and the innovations 
in the Faculty's bachelor's programme in Environmental and Infrastructure Planning 
(Technische Planologie) implemented in 2009-2010, the programme has been redesigned. The 
current programme has been offered since September 2011. In September 2012 the 
programme's name changed from "Spatial Planning" (Planologie) to the current "Socio-Spatial 
Planning" {Sociale Planologie). The programme is Hnked to the EngHsh taught master's 
programme in "Envkonmental and Infrastructure Planning", with which i t sliares several 
courses. 

Standard 1: Intended leatning outcomes 

The intended learning outcomes of the programme have been concretised wi th regard to content, level and 
orientation; they meet international requirements. 

Explanation: 
As for level and orientation (bachelor's or master's; professional or academic), the intended learning outcomes 

f i t into the Dutch qualifications framework. I n addition, they tie in with the international perspective o f the 

requirements currentiy set by the professional field and the discipline wi th regard to the contents o f the 

programme. 

Findings 

1.1 The domain 
The universities participating in the Human Geography and Spatial Planning cluster 
assessment (University of Amsterdam, Radboud University Nijmegen, University of 
Groningen, and Utrecht Universit)^) jointiy prepared a domaki-specific reference framework 
(appendix 2). 

The committee studied the framework and found it rather broad and general. Even though it 
is clear that the field of Human Geography and Spatial Planning is a broad domain and 
integrative and multidiscipHnary by nature, the committee felt that i t would be beneficial i f the 
domaki could be specified in more detail. A clearly defmed reference framework, positioned 
in the international discussion about the nature of the discipHnes, would chaHenge the 
participating programmes to estabHsh thek own orientation Hi the domain more clearly. Also, 
the committee feels that a more clearly defmed reference framework would make students 
more aware of the domain they are studying and can support the legitimation of the fleld. The 
present joint framework should be considered a frcst step that deserves a foHow-up by the 
participating faculties/departments. Also, developing a joint approach to national and 
international benchmarldng could help position the programmes more effectively. This is 
predominantly a problem for the Human Geography part of the framework and to a lesser 
extent for the Spatial Planning part. 

The committee recommends the programmes involved k i this assessment to further elaborate 
the domaki-specific reference framework, i f possible in coUaboration with a few other related 
programmes that have not been involved in the present round. The framework could be 
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ful-ther specified and tlien serve as a clearer basis to indicate both similarities and differences 
among the orientations of the programmes in this field. 

The committee agrees, however, that the described domain-specific quaHfications are 
appropriate for a master's programme within the field of Human Geography and Spatial 
Planning. 

1.2 Position within the domain 
The self-assessment report describes that the Socio-Spatial Planning (SP) programme 
combines social and spatial aspects as it explores plannHig processes and actual spatial change 

from the perspective of people and thek position in the local community. The programme focuses on 
the Dutch situation. The committee learned that the human-oriented perspective was actuaUy 
reinforced when the programme was redesigned (hence the name change from "Planning" to 
"Socio-Spatial Plannkig"), as to give the programme a more distkict profUe. In the 
programme's conceptual model, people are at the centre between the physical space and the 
imagined space. Based on both people's assessments on how the envkonment is organised at 
the moment and thek expectations and deskes for the future, they plan actions to influence 
thek spatial envkonment. The programme concentrates on explainkig how meaning and 
value are attributed to the spatial envkonment by and for people, and how that meaning and 
value influence the course of plannHig processes. I t is this human-oriented perspective which 
makes the programme unique in the Netheriands, as other programmes rather focus on 
aspects such as administrative or governance processes or on the technical aspect of adapting 
the spatial envkonment. The committee is pleased wkh the newly chosen profUe. I t feels that 
it gives traditional planning a more modern image, as it is less government-centred. I t also 
agrees with the programme that the profUe is competitive. 

During the site visit, the committee learned f rom the students, that they specificaUy chose the 
SP programme because of its focus on the social aspect. Also the programme's specific 
orientation towards the regional and local scale (cities, communities, neighbourhoods) was 
mentioned as a reason to choose the SP programme. Therefore, the committee is also 
convinced that the programme's profile is atttactive to students. 

1.3 Mission 
The committee learned f rom the self-assessment report, that i t is the mission of the 
programme to educate spatial planners who are able to deal with current developments in the 
fleld, such as society's growkig attention for the quaHty of neighbourhoods, cities, rural areas, 
etc. rather than for more quantitative issues, Hke population and economic growth and 
decUne; the kitensification of social and spatial problems at neighbourhood level as a result 
of the growing concenttation of people in cities; the decentt-aUsation and HberaUsation of 
plannkig poUcy, which have replaced centt-al spatial poHcy by complex, dynamic and diffuse 
local and regional search processes; the replacement of the former authority of administtators 
or spatial plannkig experts by a dialogue - governance with stakeholders, posing spatial 
planners for tiie difficult task to show leadership, and at the same tkne remaki receptive to 
signals f rom the community. The committee is of the opinion that this is a clear mission, 
which fits a programme in the field of Human Geography and Spatial Planning weU. 

1.4 Educational objectives, intended leatning outcomes, and level and otientation 
The educational objective of the programme foUows f rom the domaki definition, the 
programme's profUe and ks mission. The self-assessment report defines the major objective 
of the SP programme as to ttaki students to become spatial planners, who understand the 
relationships between spatial processes and the social dynamics of communities, and are able 
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to develop sociaËy sustainable spadal solutions. In the piogramme's vision, communities and 
the spatial environment are inextricably linked: they facihtate and provide structure to each 
other. I t is the programme's goal to teach students to guide spatial development with that 
awareness. This means that the programme aims at graduates being able to design, 
substantiate and defend solutions to spatial issues, with awareness of the subjective 
relationship between people and space. This begins with (1) analytical skiUs for forming a 
concept of a locality and the relationships between actors and processes, substantiated by 
theory. Students must then be able to (2) think intelligentiy about influencing the socio-spatial 
situation, and explore and make proposals for actions. 

The committee learned f rom the self-assessment report that the programme, in formulating 
the intended learning outcomes, not only was inspired by the jointiy formulated frame of 
reference for Human Geography and Spatial Planning (cf section 1.1), but also by the 
following frameworks in the international academic planning discipline and the professional 
planning field: 

« The learning outcomes and guideline on the distribution of EC credit points over the 
various types of knowledge formulated within the Association of the European Schools 
of planning (AESOP); 

« The British Quality Assmance Agency's (QAA) subject benchmark statement for Town 
and Country Planning, as adopted by the Royal Town Planning Institute (RTPI). This 
benchmark statement specifies that planning programmes are concerned with the 
relationship between society and space based on an integrative approach, focusing on 
targeted attempts to influence that relationship, whereby institutional structures are 
important as weË as the allocation of limited resources. 

The committee appreciates that the programme has also used these frameworks, as i t 
demonstrates that the programme is well aware of the general European requirements within 
the fleld and is aligned with international standards. 

The programme is characterised by the following overarching intended learning outcomes, 
expressing the programme's own nature within the jointiy prepared reference framework: 

1. Graduates are able to analyze spatial issues as resulting f rom - and also resulting in -
social structures in society; processes that can be characterized as an inter subjective 
exchange of ideas that is coloured by interdependence; 

2. Graduates are able to think in a future-oriented way about purposeful action as putting 
knowledge into practice, precisely because the interaction between space and planning 
takes place through people's socially constructed reality. 

These two overarching intended learning outcomes have been further narrowed down in 
more specific ones. The self-assessment report contains the ful l Hst of the intended learning 
outcomes (Hicluded in appendix 3). The committee examHied this Hst and is content with the 
Hitended learning outcomes. These are clear and weH formulated. The committee estabHshed 
that the programme aHns at teachHig students (applying) Imowledge, understanding, sküls and 
attitudes at an advanced, speciaHsed level (e.g. students are able 'to explain relevant theories on the 
social implications of spatial change, recognise the theories in societal reality and me them to conduct research' 
or 'to design creative and intelligent effective solutions (to spatial issues) that are effective because they are 
realistically based on socio-spatial planning theories and can find support because they take accotmt of societal 
and administrative aspects', or 'to give constructive critical feedback on analyses and solutions produced by 
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others'). Thefefoie, the coinmittee is of the opinion that the intended learning outcomes 
correspond to the Dublin Descriptors for a programme at the master's level. 

Furthermore, the specific attention paid by the intended learning outcomes to performing 
research and employing research and analysis methods (e.g. students are able to 'independently 
fomtulate a question, produce a research design, select and apply research methods, and report on these clearly 
and comprehensively), critical reflection (e.g. graduates are able to 'reflect critically on ethical and 
nomative aspects of spatial problems and solutions) and developing an academic attitude (e.g. 
graduates are able to 'have an open and critical attitude towards new ideas and developments within the 
field of planning convinces the committee of the academic orientation of the programme. 

Considerations 

The committee concludes that the domain-specific reference framework provides a broad 
reflection of the domain. Although it considers the reference framework to be adequate, the 
committee recommends specifying the domain in more detaü. The committee agrees that the 
domain-specific quaHfications described in the reference framework are appropriate for the 
field of Human Geography and Spatial Planning. 

The committee compared the Hitended learnHig outcomes prepared by die programme 
agaHist the domain-specific reference framework and examined its profüe and orientation. 
The committee is pleased with the newly chosen profüe, which is characterised by a human-
oriented perspective on planning processes and actual spatial change and a focus on the 
regional and local scale. I t particularly appreciates the fact that i t is not primarüy government-
centied. The profüe is clearly defmed, competitive and atti-active for students. 

The committee is also content with the intended learnHig outcomes of the programme, which 
are phrased along the Hnes of the DubHn Descriptors. The committee concludes that the level 
of the intended learning outcomes conforms to the demands for a programme at the 
master'slevel and that they are clearly academicaHy oriented. The committee fmaHy is pleased 
with the fact that the programme has derived its Hitended learnHig outcomes not only f rom 
the jomdy formulated reference framework, but also f rom other frameworks Hi the European 
professional plannHig field and the academic plannHig discipHne. This convHices the 
committee that the programme is aHgned with international standards. 

Conclusion 

Master's programme Socio-Spatial Planning: the committee assesses Standard 1 as satisfactory. 
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Standard 2: Teaching-learning environment 

The curncuium, staff and piogramme-specific services and facilities enable the incoming students to achieve 
the intended learning outcomes. 

Explanation: 
The contents and structure of the curriculum enable the students admitted to achieve the intended learning 
outcomes. The quaKt)' of the staff and of the programme-specific services and facilities is essential to that end. 
Curriculum, staff, services and facilities constitute a coherent teaching-learning environment for the students. 

Findings 

2.1 The curriculum 
Tlie cuiTictilum (appendix 4) has a workload of 60 ECTS, spread evenly over four terms, each 
of which is worth 15 ECTS. The programme is only offered in fuË-time format and has an 
admission opportunity in both September and February. 

As f rom 2012-2013, the curriculum consists of three core subjects (Planning Theory, Interaction, 
society (& space and Neighbourhood Revitalisation), a theoretical course involving a critical 
discussion about the diversity of theories relating to living in cities {City Matters), a course 
involving applied group work as well as the introduction of new theory perspectives (Planning 
for Quality), a course on the mechanisms, actors and work methods in the planning process 
(Institutional and Policy Design (IPD)), which consists of five course units f rom which students 
have to choose two, an optional course and the Thesis. The programme shares the Planning Theoty 
course and the IPD course with the EngHsh-taught master's programme in Environmental 
and Infrastructure Planning. A l l courses (including the IPD course units) have a worldoad of 
5 EC, except for the thesis, which has a workload of 20 EC. 

The thesis consists of an academic analysis of a planning subject, leading to a design or design 
recommendations for improved active intervention. The workload related to the thesis is 
spread evenly over the two semesters (10 ECTS in each semester). 

The committee learned that, until the academic year 2011-2012, the curriculum had a slighdy 
different content and another sti-ucture (appendix 4). The former Grotp Project has now been 
replaced by the Planning for Quality course, and the 'bounded choice' between the currently 
regular City Matters course and the now discontinued Hetitage Planning course has disappeared. 

Also, the curriculum's stiucture has been changed in order to realise better opportunities for 
students entering the programme in February. Currendy, the two semesters are sttuctured in 
the same way: core courses are offered in the ficst and third term and the second and fourth 
terms are reser-ved for one course and the thesis. The worldoad is more evenly spread as well. 
The committee appreciates the effort the programme has put in making the semesters more 
comparable, but estabHshed that the two admission moments stiH do not offer equal 
opportunities, as the February admission moment is stiH suboptHnal. The committee advises 
the programme to contHiue searchHig for solutions for this issue. 

The committee is satisfied with the current curriculum. I t is weU-structured and has a logical 
sequence (at least for the September admission opportunity). 

2.2 Coherence 
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The committee learned from the information given in the self-assessment report that the 
opening courses Interaction, Society <& Space, Neighbourhood Revitalisation and Planning Theoty form 
the basis for the rest of the curriculum. In the courses Interaction, Society <& Space and 
Neighbourhood Revitalisation the emphasis is on knowledge, understanding and orientation and 
mainstream theories and practices are explained, compared and discussed. The Planning Theoty 
course specificaEy explores developments and movements in the thitildng on planning. 
Building on this basis, attention is paid to formulating standpoints in the City Matters course 
(and until 2011-2012 the Heritage Planning course), which involves a critical discussion, at city 
level, about the diversit)' of theories relating to living in cities, including recognition in 
practices. The practical aspect is brought into the curriculum through the IPD course units 
and the Planning for Quality course (until 2011-2012 the Grotp Project), involving apphed group 
work. The committee also noted that the curriculum's coherence was further enhanced by the 
hierarchy of scale levels of the study objects (neighbourhood, city, region) tiirough which the 
curriculum graduaUy proceeds. Mechanisms playing a role at higher scale levels also play a 
role at lower levels. Therefore, the curriculum starts with the exploration of the lower levels 
and then continues to the higher levels. 

The thesis is the concludUig part of the curriculum, although students work on their theses 
durmg the entire curricdum. I n the first semester they are expected to prepare a research 
proposal. I n the second semester they actuaUy write the thesis. The committee thinks this is a 
weU-structured work division and is satisfied with it. 

The committee is of the opinion that the curriculum is weU-balanced. The sequential ordering 
of the scale levels of the study object as weU as the mtroductory courses, which provide a 
basis for the subsequent courses, make the curriculum coherent. 

2.3 Relationship between the intended learning outcomes and the curriculum 
For each course the programme has specified how it contributes to the reaUsation of the 
Uitended learning outcomes. The assessment plan included Ui the self-assessment report, 
contains an overview of these contributions. The committee examined and verified this 
over\tiew and is of the opinion that the intended learning outcomes are sufficientiy 
embedded in the curriculum. 

The committee learned that, foUowing the advices of the previous assessment committee, 
the programme has strengthened the role of research and methodology in the curriculum. 
The committee appreciates these efforts. As for the instruction in research methods, the 
committee noted, however, that this is not incorporated in specific courses on this topic, 
but that a research-oriented approach is integrated in various courses. Students stated that 
almost aU courses pay attention to research methods. The committee learned that the 
programme management at the moment is reconsidering this choice, as some students do 
not seem to have a sufficientiy strong background in research methods or appear to have 
difficulties applying them. The programme management is exploring the possibUities to 
incorporate instruction in research methods in one of the compulsory courses. The 
committee thinks this would be a wise decision, given the problems encountered by some 
students. 

The committee learned from the students that the programme actuaUy pays attention to 
developing the competence to Uiteract with aU kinds and groups of people. For instance, in 
various courses students actuaUy have to go into neighbourhoods and taUc with 
neighbourhood councUs, city councUs, etc. Also role-playing is used to traUi this skUl (e.g. 
in the Neighbourhood Revitalisation course). The committee was pleased to hear this, as it fits 
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the programme's hxoman-oriented perspective and it is in line with its educational 
objectives. I t also learned, however, f rom the students that they would Kke to learn more 
about the legal aspects of planning issues, as this perspective is httie exposed in the 
programme. The committee understands this comment and agrees with the students that 
more attention to legal issues could be useful. In general, the students are satisfied with the 
programme's contents, in particular the good mix of theory and practice. 

The committee is of the opinion that the curriculum represents an adequate reaHsation of 
the intended learning outcomes. 

2.4 Didactic concept and teaching methods 
As planning is tj'picaHy dynamic by nature and has multiple aspects, the committee learned 
that the focus of the programme is not on teaching ready knowledge and facts, but on 
trainkig students to operate in a constantiy changing field. I n this context, skHls such as being 
able to analyse, to define problems, to discover connections and to synthesize these 
connections are crucial. The programme uses an interactive teaching approach with 
assignments to teach students these sldHs. 

Another didactic principle used by the programme is the university—wide principle of nseavch-
driven education. This is implemented by using the staff member's own research in the courses, 
for instance by offering recentiy pubHshed articles as study material. Furthermore, PhD 
students also have teaching activities and are actively involved in the thesis supervision. 
Sometimes, a group of students works together on aspects of the same theme under 
supervision of a PhD student and a staff member. This offers students the opportunity to 
work with researchers and gain experience with worldng in a team. 

The committee agrees with the programme's vision on the nature of planning and the skHls 
needed to work Hi this fleld. I t feels that the didactic principle of traHiing students to operate 
Hi a constantiy changbg field matches the demands of the (professional) discipHne and H 
agrees with the programme that interactive teaching is an adequate approach. 

The committee learned that the programme uses the foHowing teaching methods: 

• A large amount of readbg (complex theory, based on estabHshed and recent journal 
papers and books). 

• Recognition of theoreticaHy indicated links in actual places and practices. This is done 
through field trips with assignments, discussions based on newspaper articles or 
documentaries. 

® Confrontation of theories with the students' own observations through critical debate in 
assignments, interactive discussion-lectures and the thesis project. 

® Assignments for designHig solutions and measures based on the prHiciples of behavioural 
decision-making. 

To accustom students to the reaHty of every day planning practice, which requkes f rom 
planning practitioners a constant switching between working strategies, aH courses use various 
i f not aU of these teachHig methods. A t the same time, through this approach the programme 
kitends to encourage students to develop thek associative and kitegrating sküls. During the 
ske \tisk, the committee learned that tiie students are satisfied with the teachHig methods. 
They find i t kiteresting to be confronted with the teacher's research and think the teachkig is 
sufficientiy interactive with enough room for debate. 
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The committee is therefore of the opinion that the teaching methods represent a good mix of 
worli forms and are in Hne with the programme's didactic principle. They fi t a 
master'sprogramme in Socio-Spatial Planning. 

2.5 Feasibility of the programme 
AppHcants who have a Dutch bachelor's degree in Environmental and Infrastructure 
PlannHig (Technische Planologie) or Hi Human Geography and Spatial PlannHig are dkectiy 
admitted to the SP programme. Dependkig f rom the equivalence in knowledge, skills and Hst 
of subjects, the Admission's Board decides on the admission of appHcants with other 
bachelor's degrees. In those cases appHcants might have to foHow a bridging programme to 
compensate for knowledge gaps. In addition, appHcants should also be sufficiently proficient 
in both Dutch and EngHsh (VWO-level for EngHsh for Dutch natives, foreign students can 
be asked to demonstt-ate thek knowledge of Dutch or EngHsh by takkig an officiaUy 
recognised test). 

The committee has examHied the pass rates and estabHshed that pass rates after one year 
ranged from 0% to 33% Hi the period 2005-2012. Furthermore the committee noted that they 
did not improve over the years. As for the average time to graduation, the committee 
estabHshed that Hi 2011-2012 students needed 22 montiis on average to finish the 
programme. The committee considers the pass rates low and the study duration long for a 12 
months programme. The committee learned f rom the Hiformation presented in the self-
assessment report that study delay was caused by the former Grottp Project course and the thesis, 
which both were serious obstacles for students. The committee was therefore content to learn 
that as of September 2012 the Grotrp Project course is discontinued (cf section 2.1) and 
replaced by the PlanningforQuality course, and that thesis supervision has been kitensified. I t 
hopes that these actions wiH improve pass rates and reduce study duration. However, the 
interview wkh the students and the results of the 2012-2013 curriculum evaluation revealed 
that study delay is also caused by the fact that students during the course of thek studies have 
substantial jobs or do kiternships to gaki extia work experience, especiaUy Hi Ught of die 
economic crisis. As the curriculum does not offer any room for internships or substantial 
jobs, these often result k i study delay. The committee learned that the programme is aware of 
this problem, but does not see how it can adjust the programme to create tkne. The 
committee understands the dUemma, but stül advises the programme to continue looking for 
possibiUties to Hnprove efficiency and to closely monitor the results of the curriculum 
revisions with respect to study delay. 

The cominittee did not note any obstacles in the curriculum. From the inter-view with the 
alumni, the committee learned that the workload k i the past was considered too low. Some 
students fek not chaUenged enough by the programme. I t estabHshed, however, dial after the 
innovations of 2011 and the Hitroduction of the current workkig methods, the workload has 
been kitensified. From the curriculum evaluation 2012-2013 k appears that students now 
experience the worldoad as 'just right'. The committee therefore concludes that the 
programme is feasible. I t does, however, again comment on the admission opportunity in 
February. As pokited out in section 2.1, the committee appreciates the programme's efforts 
made to reaHse equal opportunities for both admission moments, but k stül feels that the 
February admission moment is second-best. 

2.6 Student-staff ratio and contact hours 
According to the self-assessment report, staff involvement Hi the programme Hi the academic 
year 2011-2012 comes to a total of 1,76 fte, freelance or external lecturers kicluded (1,45 fte 
when they are excluded). The correspondkig student-staff ratio was 19,9 Hi 2011-2012 (24,1 
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when freelance or external lecturers are excluded). The committee agrees that this is a 
sufficient nxomber of teaching staff 

The total number of contact hours (excluding exams) per student comes to 224 for the whole 
year. For the thesis an average of 19 contact hours is resen'̂ ed. When translated into weeks, 
contact hours come to an average of 6,1 contact hours per student per week. The committee 
deems this number of contact hours sufficient. 

More information on the staff/student ratio and contact hours is included in appendix 5. 

2.7 Staff 
From the information provided in the self-assessment report the committee learned that 
85% of the staff has a PhD and 46% has the University Teaching Qualification (BKO). 
Almost a l teaching staff are also actively involved in research. Although the committee is 
satisfied with the PhD rate of staff, i t considers the UTQ rate rather low and advises the 
programme to work on this. The committee also learned that, apart f rom the academic 
teaching staff, who teach the core of the curriculum, students are also taught by persons 
working in the professional fleld as to strengthen the link between the programme and the 
planning practice. They specificaUy contribute to the IPD course units. Apart fi-om their 
unique perspectives on planning, these professionals are recruited because they are also 
analytical and have an academic approach. They are specifically prepared to teach courses (e.g. 
special in-house trainings, course days, etc.). The committee appreciates the use of 
professionals in the programme and feels their contributions are very valuable and stimulating 
for students. 

I t appeared from the curriculum evaluation 2012-2013 as well as f rom the inter-views during 
the site vtisit that the students are satisfied with their teachers. They fmd their teachers experts 
in their discipline and good at explaining and clarifying the subject matters. 

2.8 Student guidance 
The faculty has one study advisor, whom students can contact for advice on study related 
issues. From the inter-view with the study advisor the committee learned that with respect to 
master's students, the study advisor's most important tasks are (1) advising and guiding 
students with personal problems which influence their study results in a negative way and, i f 
necessary, referring them to student counsellors or psychologists; and (2) giving information 
(on financial regulations, changes in regulations, etc.). 

The committee learned that the study advisor has not been mandated by the Board of 
Examiners to settie issues by himself on behalf of the Board. There is a strict division 
between the tasks of the study advisor and the tasks of die Board of Examiners. The study 
advisor does, however, advise students on when and how to approach the Board of 
Examiners. The committee is of the opinion tiiat this division in tasks is correct. 

The committee also learned that the interactive teaching ensures that problems of any kind 
emerge soon so that they can be dealt with at an early stage. Therefore, the programme 
considers informal contact of great importance and hence invests in buMding a learning 
community through informal gatherings of students and staff, a thesis presentation day and 
Planning Lectures. 

The committee is content with the student guidance offered. 
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2.9 Othet facilities 
Tlie committee ascertained that the facilities are appropriate. Most of them, such as the 
library, or computer facilities, which have GIS-software, are organised by the faculty. I t 
furthermore learned that the programme also offers students opportunities to study abroad 
for a period of time. 

2.10 Programme-specific quality assurance 
The committee learned that quality assurance is organised primarüy at the level of the Faculty 
and the University at large. Evaluations are done accordbg to Faculty protocols. These are 
part of the PDCA-cycle (Plan Do Check Act) of the university-wide quality assurance. Within 
this context, the Faculty performs the foüowing evaluations for the EIP programme: 

• Course evaluations, including the thesis. 

e Curriciüum evaluation of the whole programme. 

• Panel evaluations for course improvement. 

• Other evaluations (if the occasion arises). 

Students receive a standard evaluation form with the exam of each course, which leads to 
high response rates. I n the academic year 2011-2012 a systematic curriculum evaluation has 
been introduced. Relatively high response rates have been achieved by obligatory linking the 
completion of the evaluation form to the thesis submission and thus to graduation. 

I t is the task of tiie Programme Committee (PC) to assess the results of the course 
evaluations, whüe the Programme Director is responsible for the curriculum evaluation. 
During the site visit the committee learned, however, that the PC also increasingly sees i t as 
its task to pay close attention to the developments of the programme as a whole, as weü as to 
the implications of these developments for the various persons within the programme. The 
committee learned that the programme shares a PC with the master'sprogramme in 
Environmental and Infrastructure Plannkig, with which it also shares some courses. The PC 
consists of three student members and three staff members of each of the two programmes 
(12 members in total). A t the moment, i t meets four times a year, but, in view of ks 
broadened interpretation of its tasks, it intends to meet more frequentiy. The committee 
agrees with the PC on this, as meeting four times a year wil l not be enough i f they are reaUy 
determined on this issue. I n cases actions are needed the chak of the PC is responsible for 
approaching lecturers. In those cases lecturers have to come up with plans for improvement. 
The Programme Dkector is responsible for setting out eventual strategic adjustments. 

The results of all courses and evaluations are also monitored by the Facvüty's educational 
management. The evaluations are pubHc and are made avaüable to students who foUowed the 
course in question, the members of the PC and Faculty Councü, as weU as to aU the Faculty's 
teaching staff 

During the site visit the committee was informed on several courses which have been 
adjusted after either a poor evaluation or other student feedback. From the kiteiview with the 
members of the PC, however, the committee learned that the PC is not just a consultation 
platform for students. Students and staff members of the committee do not confront each 
other, but, instead, reaUy seem to form one front and have a common drive to enhance the 
programme's quaHty. The committee was pleased to hear this. 
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Considerations 

Tlie committee reviewed the contents of the curiiculum and has estabHshed that the 
curriculum represents an adequate reaHsation of the Hitended learning outcomes. The i 
assessment plan, which presents a schematic overview of how each course contributes to the 
programme's intended learning outcomes, provides an adequate and convincing ' 
representation of this reaHsation. The committee is satisfied with the changes in both content 
as structure of the curriculum. However, although i t appreciates the programme's efforts to ' 
make both semesters more comparable, i t assesses the February admission opportunity stiH as 
suboptHnal. I t advises the programme to continue searching for solutions for this issue, 
Imowing that this is rather difficult. The committee is furthermore of the opinion that the ( 
curriculum is weH-balanced and that the structure of the curriculum is coherent. The 
cominittee is convinced that the content and sttucture of the curriculum enable students to ' 
achieve the intended learning outcomes. 

The committee is also satisfied with the didactic principles and teaching methods adopted by 
the programme. The didactic principles are adequate for a master's programme in Socio-
Spatial Planning and match the demands of the (professional) discipHne. The teaching / 
methods are in Hne with the didactic principles and represent a good mix of work forms. 

The committee assesses the programme as feasible. I t regrets, however, the low pass rates and 
the long study duration. I t is concerned about this and hopes that the specific actions already ' 
taken by the programme wHl be fruitful and advises the programme to monitor this closely. 

Furthermore, the committee is also content with the number of contact hours and both the 
quantity and quaHty of staff The committee acknowledges the added value of the 
professionals teaching in the programme. , 

In addition, the committee estabHshed that the student guidance is weH-organised. I t is also ( 
satisfied with the other facilities of the programme. 

FinaHy, the committee estabHshed that the programme-specific quaHty assurance is adequate 
and that the PC functions properly. I t should, however, meet more frequently i f i t is to 
broaden Hs activities. The committee was pleased to learn that student and staff members of ( 
the PC form a true unity. 

The committee concludes that the curriculum, the staff, the teachHig methods, the feasibHity, 
the study guidance, the facHities and the programme-specific quaHty assurance of the * 
programme are aH of satisfactory quaHty and should enable the students to reaHse the 
intended learning outcomes. 

Conclusion 

Master's programme Socio-Spatial Planning: the committee assesses Standard 2 as satisfactory. 
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Standard 3: Assessment and achieved learning outcomes 

The piogramme has an adequate assessment system i n place and demonstiates that the intended learning 

outcomes aie achieved. 

Explanation: 
The level achieved is demonstrated by intei im and final tests, final projects and the peifoimance o f giaduates 

i n actual practice or i n post-graduate programmes. The tests and assessments are valid, reliable and transparent 

to the students. 

Findings 

3.1 Assessment system 
Assessment is part of the universitj^'s quaHty assurance, which is prHnarHy organised at the 
level of the Faculty. The committee learned from the Hiformation presented Hi the self-
assessment report, that the Faculty in 2012 has developed an Assessment Memorandum 
(Facultake Nota "Toetsbeleid"), which regulates the assessment practices withHi the 
department. Assessment withHi the Faculty should take place accordHig to the programme-
specific Assessment Plans, which should be based on the Faculty's Assessment 
Memorandum. 

The Facultjr is of the opinion that the achievement and assessment of the learnmg objectives 
of a course and the learnHig outcomes of the programme as a whole are inherent in the 
assessment instruments and thek vaHdity. Therefore, the leading principle is that for every 
course the choice for the assessment instruments used should be weU-argued. The assessment 
instruments should be consistent with the intended learning outcomes of the programme, the 
position of the course unit withki the programme and the learning objectives of the course 
itself This argumentation is a standard part of the course description of each course. The 
committee estabHshed that. Hi accordance with the Faculty regulations, the programme-
specific Assessment Plan of the SP programme consists of a fuH Hst of the teachHig methods 
and the assessment instruments (i.e. assignment and test types) per course. I n addition, for 
each individual course it is indicated to which intended learning outcomes of the programme 
it contributes. FkiaUy, the Hst provides Hiformation on when tests are taken, givHig a clear 
image of how the various tests are distributed over the academic year. The committee learned 
that the Assessment Plan is yearly updated by the programme coordkiator. I t noted, however, 
that not every course has yet a course description {course unit ratios) formulated according to 
the Faculty's regulations. The Hiterview with the lecturers revealed that they kitend to prepare 
the missing ones durkig the current academic year, now most work related to the innovations 
in the programme is finished. 

The committee furthermore learned tiiat Hi the Faculty's vision on assessment, not only the 
tests themselves are crucial, but also students' study behaviour. In fact, also the study 
behaviour determkies to a large extent whether tests and kitended learnkig outcomes are 
achieved. Therefore, monitoring and encouragement of active study behaviour is also an 
integral part of the vision on assessment within the programme. 

The Faculty's assessment poHcy, which is also practiced by the SP programme, is furthermore 
characterised by specific gtiidelHies and regulations, such as the obHgatory peer view of 
assessment instruments in advance, the obHgatory use of assessment and gradkig models, etc. 
The committee took a close look at aU those regulations and guideHnes and is satisfied with 
them. 
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The committee leamed that the assessment and gradbg of the thesis is earned out by the 
supervisor together with a second supervisor and is based on a standardised assessment form 
and marking scheme as to guarantee the consistency and transparency of the assessment. 

From the self-assessment report, the committee learned that assessment forms a standard 
part of the course and curriculum evaluations. Evaluation takes place at the level of the 
assessment itself, at the course level and at the level of the programme as a whole. A t the level 
of the assessment 2̂^̂  ƒ evaluation takes place through peer review, the completed standardised 
course evaluation form and, in case of a multiple choice exam, the digital processing of the 
exam which reveals the quaHty of the test questions. Also, students can approach the Board 
of ExamHiers (BoE), in case they disagree with the gradHig. A t course level evaluation takes 
place through the course evaluations, which use standardised forms to compare the results 
more easHy. The evaluation of the thesis supervision is Hnked to the supervisor. Kt programme 
level evaluation takes place through the curriculum evaluation, which incorporates several 
questions on assessment, such as on the time staff take for assessing and grading 
examinations, and on whether the modes of assessment and grading requires a thorough 
understanding of the study material. 

From the 2012-2013 curriculum evaluation results and the interviews with the students it 
appeared that i t is sufficientiy clear to the students what the learning objectives of the courses 
are, what is expected f rom them in the various courses and where to focus their attention on 
when studying for an exam. Moreover, they found that the modes of assessment and marking 
require a thorough understanding of the study material. 

The committee is of the opinion that the assessment poHcy, the assessment procedures and 
the way they are carried out are sufficientiy adequate. 

Under the Wet op het Hoger Onderwijs en Wetenschappelijk Onderhoek ('Higher Education and 
Research Act'), i t is the task of the BoE to safeguard the quaHty of assessment. From the self-
assessment report the committee learned that the Facult)? has one BoE for aH its programmes. 
The BoE attracted an external member who is an assessment expert. The BoE meets every 
six weeks, or more frequentiy i f necessary. From the self-assessment report and the Hiterview 
with the BoE, the committee leamed that i t has adopted its new role with respect to 
safeguarding the quaHty of assessment only in January 2013. In March 2013, the Faculty has 
attributed extra hours to the members of the BoE in order to enable them to ful f i l their task 
properly. The committee regrets that it this has taken so long for the BoE to adopt its new 
responsibHity. 

A t the moment, the BoE evaluates on a sttuctural basis both individual courses and theses. I t 
foUows the principle that aU courses Hi which problems have occurred (poor student 
evaluation, low pass rates, etc.) are always evaluated. I n addition, a number of courses is 
evaluated randomly. The BoE assesses whether the assessment mode fits the learning 
objectives of the course and the intended learning outcomes of the programme as a whole, 
the assessment procedures, etc. The theses too are evaluated randomly. During the interview 
with the BoE, the committee leamed that i t does not intend to evaluate aU courses and theses 
in a systematic way on a yearly basis. The BoE is of the opinion that the detaüed assessment 
poUcy, the manual for lecturers, the obHgatory University TeachHig QuaHfication, the peer 
review and the obser-vdng presence of the BoE itself, are aU factors that safeguard the quaHty 
of assessment. I t finds monitoring not the only true strategy. I t emphasised, however, that i t 
stül is Hi an orientation phase. I t is explorHig the kHid of problems it wUl be faced with Hi Hs 
new role. In case it turns out that there are more problems Hi the assessment area than 

112 QANU /Human Geography and Spatial Planning, University' of Groningen 



cui-rently assumed, i t wül consider expandbg its monitoring activities. Now tliat it is stiü in an 
orientation pliase, tlie committee understands the BoE's approach, focussing on problematic 
courses first and evaluating the other courses and theses randomly. However, the committee 
is of the opüiion that the BoE should expand its monitoring activities. I t advises the BoE to 
yearly evaluate a number of courses in a systematic way, such that in the end aü courses wül 
be periodtcaUy evaluated. O f course, the members of the BoE should receive enough hours 
to fulfü this task. 

Apart f rom safeguarding the quaHty of assessment i t is also the BoE's task to address 
complaHits and requests concerning exemptions from rules or deviations f rom the regular 
curriculum (e.g. extra resits, etc.). The committee was pleased to learn that the BoE has 
formulated a set of criteria to address these requests Hi a consistent way. 

3.2 Achievement of the intended leatning outcomes 
The thesis consists of an academic analysis of a planning subject leading to the design or 
design recommendations for improved active intervention. The committee learned that 
foHowHig the results of the previous programme assessment, the programme has Hitensified 
the thesis supervision. The thesis trajectory now starts in the second term of the year 
(December) with a 'thesis markef durHig which staff members present possible thesis research 
topics. Students can also choose their own topic, as long as it is related to the staffs research. 
Next, students wrHe a research proposal and submit H in January. On the basis of this 
research proposal an appropriate supervisor is aUocated through a centraUy coordinated 
process, as to ensure that thesis subjects fit the staffs research. DurHig the next phase 
workshops are offered on topics such as research design, writHig sldUs, etc. In the last term 
students actuaUy start the writHig process. Wkh this new design of the thesis trajectory work 
on the thesis is more structured than before, as there are specific regular sessions, deadUnes 
and crkeria students have to meet. The commHtee appreciates the Hmovations to the thesis 
trajectory and is confident that the new trajectory helps students to write thek theses more 
qmcldy and to achieve better resiüts. I t furthermore learned that students are satisfied with 
the thesis supervision and guidance offered during the thesis trajectory. 

The committee wondered, however, whether December, f rom a methodological pokit of 
view, is not too early Hi the year to start the trajectory, as by tiien, the programme is only two 
months under way. The students declared, however, that they feel sufficientiy prepared by the 
methodological basis provided by thek bachelor's programme to start the master's thesis 
trajectory already that early in the programme. The committee learned that during the year the 
programme adds to the students' methodological basis by confronting them with vast 
amounts of research (journals, papers, etc.) which they have to study and process. This 
further equips them with the methods needed for the thesis. The staff convHiced the 
committee that this in fact is reflected in the way the subjects are handled Hi the theses. 

The committee assessed the level achieved by the programme's graduates by HispectHig a 
selection of the master theses (see appendix 7). I t studied twelve master theses, together wkh 
the associated assessment forms. Consideration Hi selecting the theses was given to the 
gradHig (low, average and high grade) and the SpeciaHsations. The committee members read 
the theses and assessed thek presentation of the research problem and review of the 
Hterature, methods and justification, conclusion and discussion, sti-ucture, legibUity and 
verification. They agreed with the grades awarded by the supervisors and the grading was 
evaluated as fak. However, the committee estabHshed that the quaHty of the tiieses varies. I t 
assessed some theses to be of particular high quaHty, whüe a few were rather weak. The 
committee discussed these outcomes with the staff and learned that the problems were often 
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felated to the progi-amme's admission ctiteiia that were applied too generously. The 
committee urges the programme to apply the admission criteria strictly in order to avoid these 
cases in the future. Nevertheless, aU the theses the committee examined were evaluated as 
passable. 

As for the methodology used in the theses, the committee noted that students seem to have a 
preference for quaHtative methods. Although the programme also teaches quantitative 
methods (Planning for Quality), students almost never seem to use them in their thesis. The 
committee would Ulce to see a better balance in research methods used and encourages the 
programme to address this issue. 

3.3 Employment 
From the interviews with the students and alumni the committee learned, that they feel 
stimulated to develop the attitude and way of thinldng necessary for their professional Hfe and 
that they are satisfied with the amount of practical elements in the curriculum giving them a 
taste of what kind of issues they wiU encounter in their future jobs. 

As the programme's profde has changed and the programme does not have an instrument to 
foHow students after graduation, there is no clear information about graduate employment. 

Considerations 

The committee confkms that the assessment system functions adequately. I t regrets, 
however, that the BoE has adopted its new role with respect to safeguarding the quaHty of 
assessment so late. It , furthermore, is of the opinion that the BoE should expand its 
monitoring activities. The committee advises the BoE to systematicaHy evaluate a number of 
courses yearly, in such a way that ultimately aU courses are evaluated at regular kitervals. To 
fulfH this task, a sufficient number of hours should be aUocated to the BoE members. 

The committee is pleased with the new design of the thesis trajectory and is confident that 
the new approach wiU help students to write thek theses more qxHckly and to achieve better 
results. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. The committee agreed with the grades awarded by the 
supervisors and considered aU the selected theses to be of at least satisfactory quaHty. 
Although it estabHshed that the quaHty of the theses varies, k concluded that the graduates 
achieve the reqrkred level. The committee, however, encourages the programme to reaHse a 
better balance in the use of research methods. 

Conclusion 

Master'sprogramme Socio-Spatial Planning: the committee assesses Standard 3 as satisfactory. 
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General conclusion 

The committee has assessed all three standards as 'satisfactory'. I n accordance with the 
decision rules laid down in the NVAO's assessment framework, the programme as a whole is 
assessed as 'satisfactory'. 

Conclusion 
The committee assesses the master's programme Socio-Spatial Vlaming 2& satisfactory. 
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VI: Real Estate Studies 
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Summary judgement 

This report reflects the findings and considerations of the Human Geography and Spatial 
Planning assessment committee on the master's programme Real Estate Studies 
(Vastgoedkunde) of the Universit)^ of Groningen. The committee's evaluation is based on 
information provided in the critical reflection and f rom evaluations of the selected theses, 
additional documentation and inter-views held during the site visit. The committee noted both 
positive aspects and aspects which could be improved. Taldng those aspects into 
consideration, i t concluded that the master's programme fulfds the requirements of the 
criteria set by N V A O , which are the conditions for accreditation. 

Standard 1: Intended learning outcomes 
The committee concluded that the domain-specific reference fiamework for the discipline of 
Human Geography and Spatial Planning provides a broad refiection of the domain. Although 
it considers the reference framework to be adequate, the committee recommends specifying 
the domain in more detaü. The committee agrees that the domain-specific quaHfications 
described in the reference framework are appropriate for the field of Human Geography and 
Spatial Planning. 

The committee compared the intended learning outcomes of the Real Estate Studies 
programme against the domain-specific reference framework and examined the profile, 
orientation and level of the programme. The committee considers the current profile, which 
is defined by economic geography and spatial planning, to be definitely unproved sHice the 
previous assessment and is positive about its new international orientation. However, i t woiüd 
Hke the profüe to further Hicrease its focus on sustainabHity aspects and to be more self
consciously concerned with the unpHcations of the most recent fuiancial crisis. This would 
aHgn the profüe even better to developments in the real estate fleld, thus strengthenHig it. 

The committee is satisfied with the intended learning outcomes of the programme and 
concludes that they are academicaHy oriented and that their level conforms to the demands 
for a programme at the master's level. I t recommends the programme, however, to specify 
the intended learning outcomes in more detaü to make them more concrete. 

Standard 2: Teaching-learning environment 
In general terms, the curriculum consists of six compiüsory courses, two optional courses and 
a thesis. The committee reviewed the contents of the curriculum and estabHshed that the 
curriculum represents a sufficiendy adequate reaHsation of the Hitended learnuig outcomes. 
The committee appreciates the recent adjustments made in the curriculum and estabHshed 
that research and methodology have become more prominent. However, the committee 
suggests Hitegrating more spatial plannkig in the curriculum, as this would make the 
curriculum more balanced. Accordkig to the committee, the revision of the programme could 
and shoiüd have started earker. The committee considers the structure of the curriciüum to 
be coherent. 

The committee is also satisfied with the didactic concept of the programme, characterised by 
a research-driven approach to teaching, and the adequate mix of work forms. 

The number of contact hours, and the quaHty of the staff are also assessed as satisfactory and 
the committee appreciates the Hitensified teachHig. On the other hand, the quantity of staff is 
considered critical. The student/staff ratio is too high and staff members claHn correctiy they 
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have not enough time to do ïeseaïch. The Facult)' is strongly advised to bring staff numbers 
up to a more appropriate level. 

The programme's admission requirements are satisfactory; the study load could be sHghtiy 
intensified. The committee assesses the programme as feasible. However, i t is quite 
concerned about the low pass rates and the long study duration. 

Furthermore, the committee established that the student guidance offered by the study 
advtisor is weH-organised as are the other facilities of the programme. Student guidance 
offered by staff is considered to be at risk, given the critical size of staff 

The programme-specific quaHt)? assurance is adequate and the PC functions properly. The 
committee advises the PC, however, to integrate in its minutes not only the issues to be 
addressed, but also the follow up and the results of its actions, as to provide better insight in 
its functioning. 

Having examined and carefully considered the various aspects of the teaching-learning 
environment, the committee concludes that the teaching-learning environment of the 
programme enables students to achieve the intended learning outcomes. 

Standard 3: Assessment and achieved learning outcomes 

The committee concluded that the assessment system of the programme functions 
adequately. However, it estabHshed that the Board of Examiners has adopted its new role 
with respect to safeguarding the quaHty of assessment rather late and is stiU in an orientation 
phase. The committee is of the opinion that the Board of Examiners should expand its 
monitoring activities. I t advises the Board of ExamHiers to evaluate aH courses systematicaUy 
at regular Hiter-vals. 

The committee is pleased with the new design of the thesis trajectory and is confident that 
the intensified supervision wUl help students write their theses more easUy. I t regrets, 
however, the occasional waiting time for a supervisor to be aUocated, as a result of the critical 
shortage of staff This issue does not seem to be sufficientiy remedied by the engagement of 
external supeiwisors. Furthermore, thesis supervision and guidance offered by external 
supervisors is not always entirely equal to thesis supervision and guidance by permanent staff 
The committee considers this to be unfavourable. Therefore, the committee urges the Faculty 
to take appropriate action to remedy this situation. 

The committee assessed the level achieved by the programme's graduates by inspecting a 
selection of the master's theses. Although the committee estabHshed that the quaHty of the 
theses varies, the committee aclmowledges the overaU academic quaHty of the theses and 
concludes that the programme's graduates obtain the required level. 
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The cominittee assesses the standards from the Assessment framework for limited 

programme assessments in the following way: 

Master'sprogramme Real Estate Studies: 

Standard 1: Intended learning outcomes 
Standard 2: Teaching-learning environment 
Standard 3: Assessment and achieved learning outcomes 

General conclusion 

satisfactory 
satisfactory 
satisfactory 

satisfactory 

The chair and the secretary of the committee hereby declare that all members of the 
committee have studied this report and that they agree with the judgements laid down in the 
report. They confrrm that the assessment has been conducted in accordance with the 
demands relating to independence. 

Date: 26-03-2014 

Prof H.F.L. Ottens Drs. G.M. Klerks 
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Description of the standards from the Assessment framework for Umited 
programme assessments 

Inttoduction to the Real Estate Studies ptogtamme 
Tlie master's programme in Real Estate Studies (Vastgoedkunde) is an EngHsh taught 
programme (as of the academic year 2013-2014) offered by the Department of Spatial 
Planning and Envkonment of the University of GronHigen. I t akns at educating students to 
become academicaHy trained entrepreneurs, effective poHcymakers and sound researchers in 
the field of real estate in the broad sense. After the previous educational assessment in 2007, 
an innovation trajectory was initiated which has led to several changes within the programme. 

Standard 1: Intended leatning outcomes 

The intended learning outcomes o f the programme have been concretised wi th regard to content, level and 
orientation; they meet international requirements. 

Explanation: 
As for level and orientation (bachelor's or master's; professional or academic), the intended learning outcomes 
fit into the Dutch qualifications framework. I n addition, they tie i n \vtth the international perspective o f the 
requirements currendy set by the professional field and the discipline wi th regard to the contents o f the 
programme. 

Findings 

1.1 The domain 
The universities participating in the Human Geography and Spatial Planning cluster 
assessment (University of Amsterdam, Radboud University Nijmegen, Universit}^ of 
Groningen, and Utrecht University) jointiy prepared a domaHi-specific reference framework 
(appendix 2). 

The committee studied the framework and found it rather broad and general. Even though it 
is clear that the fleld of Human Geography and Spatial PlannHig is a broad domain and 
integrative and multidiscipHnary by nature, the committee felt that i t would be beneficial i f the 
domaki could be specified in more detaH. A clearly defined reference framework, positioned 
in the Hiternational discussion about the nature of the discipHnes, would chaHenge the 
participating programmes to estabHsh thek own orientation k i the domain more clearly. Also, 
the committee feels that a more clearly defmed reference framework would make students 
more aware of the domaki they are studying and can support the legitHnation of the field. The 
present joint framework should be considered a frcst step that deserves a foHow-up by the 
participating faculties/departments. Also, developing a joint approach to national and 
Hiternational benchmarldng could help position the programmes more effectively. This is 
predomHiantly a problem for the Human Geography part of the framework and to a lesser 
extent for the Spatial Planning part. 

The committee recommends the programmes involved in this assessment to further elaborate 
the domain-specific reference framework, i f possible in coUaboration with a few other related 
programmes that have not been involved in the present round. The framework could be 
further specified and then serve as a clearer basis to indicate both simUarities and differences 
among the orientations of the programmes in this fleld. 
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The cominittee agrees, howevei, that the described domain-specific qualifications are 

appropriate f o i a mastei's piogramme within the field of Human Geogiaphy and Spatial 

Planning. 

1.2 Position within the domain 
The Real Estate Studies (RES) piogiamme distinguishes itself f rom other master's 
programmes in the field by the fact that i t is rooted in economic geography and spatial 
planning, whereas most other real estate programmes are based in fmancial or business 
studies, such as the master's programmes in Real Estate Finance of the University of 
Cambridge and the Universitj^ of Central Florida, or in engineering studies, such as the 
master's programme in Real Estate & Housing of Delft Universit}^ of Technology. One of the 
few programmes with a comparable profde is the master's programme in Real Estate at the 
School of Real Estate & Planning, Henley Business School, University of Reading. 

After the previous programme assessment, the programme has initiated an innovation 
process, which has not been entirely completed yet. One of the adjustments concerns the 
piogiamme's profile, which has further developed and has recentiy adopted a specific 
international orientation (hence the language change f rom Dutch to EngHsh). As of academic 
year 2013-2014, the programme focuses on the comparative analysis of Hiternational real 
estate markets and institutions. 

The committee appreciates the efforts made Hi redesignHig the programme and adjusting its 
profile, although actions could have been taken earHer after the previous programme 
assessment. I t fmds the programme's profde defmkely Hnproved and it is positive about the 
choice for an Hiternational orientation, as i t agrees with the programme that an Hiternational 
approach may be successful and may also attract good students f rom abroad. In fact, it 
responds weH to the feedback received by the committee fcom the programme's alumni, who 
fek that Hi the past the programme was too much focussed on the Dutch market and that 
mternational developments were too Httie addressed by the programme. On the other hand, 
the committee estabHshed that the profile mainly focuses on (spatial) economic and fmancial 
aspects, whHe the ecological aspects of real estate development remain Httie exposed. 
Nowadays, sustainabHity plays an HicreasHigly important role Hi society. This is also affecting 
real estate development. The committee feels, therefore, that a pioffle with a bettei balance 
between economic and fmancial aspects on one hand, and ecological aspects on the othei, 
would be even bettei aHgned to the developments Hi the leal estate fleld and would theiefoie 
be even moie lelevant, attractive and, thus, stronger. The committee also feels that the impact 
of the recent fmancial crisis in the programme could be further highHghted as students rather 
frequendy choose this topic Hi thek master's thesis. 

1.3 Educational objectives, intended learning outcomes, and level and orientation 
The educational objectives of the programme foHow from the domain defmition and the 

programme's profHe. 

The self-assessment report defmes the major objective of the RES programme as: to educate 
students to become academicaUy traHied entrepreneurs, who are capable of turnkig 
opportunities Hito fmancial and societal benefits, effective poHcymakers, who are trained to 
make the right decisions, and sound researchers, who are prepared to pursue an academic 
career in the fleld of real estate Hi the broad sense. These are rather diverse goals, but the 
programme management explaHied to the committee duiing the ske visk, that giaduates aie 
requked to be able to view things f rom different perspectives, as they often end up in 

QANU /Human Geogiaphy and Spatial Planning, University of Groningen 123 



( 

management type positions, but also have very diverse types of jobs. The programme aims at 
educating its students to become such 'reflective practitioners'. , 

The programme intends to reaHse its objective by budding up students' knowledge of i 
economic, economic geographical, business and financial principles, of quaHtative methods 
and techniques, of quantitative methods and econometrics, and by traHiing the appHcation of * 
methods and techniques and practical sldUs. I t aims at students acquiring specific theoretical 
and methodological academic knowledge about real estate and the attors and processes 
involved. I t also intends to add attitudinal aspects, such as the principles of coi-porate ^ 
governance, social responsibHitj^ and Hitegrity, student independence and the ability to reflect. 

( 
The self-assessment report contaHis a Hst of the intended learning outcomes, which is 
included Hi appendix 3. The Hitended learning outcomes are derived f rom the jointly ( 
formulated frame of reference for Human Geography and Spatial PlannHig (cf section 1.1). 
Apart f rom reflecting the general learnHig outcomes of the framework, they also express the ' 
programme's own identity. The committee examined the Hst of the intended learning 
outcomes and found them sufficient, though somewhat abstract. I t advises the programme to 
specify the intended learning outcomes in more detaH, making them more concrete. ( 

The committee noted that the programme aims at teaching students (applying) knowledge, ( 
understanding, sldUs and attitudes at an advanced, speciaHsed level (e.g. students 'acquire 

sufficient knowledge and understanding in the field or subject matter so that they can make a substantial and ' 
original contribution to the development and/ or implementation of ideas, particularly with regard to research' 
or 'graduates are able to state in specific situations the application possibilities and limitations of the discipline ' 
in general and of Real Estate Studies in particular and to integrate them into proposed and applied theories, , 
methods and techniques, and ethical foundations' and 'graduates are able to form a critical judgement on the 
relationships between theoretical concepts, research methods and empirical findings in academic publications by ( 
themselves or others in the field of Real Estate Studies'). Therefore, the committee is of the opinion 
that the intended learning outcomes correspond to the Dublin Descriptors for a programme ' 
at the master's level. 

( 

Furthermore, the specific attention paid by the intended learning outcomes to performing 
research and using research methods and techniques (e.g. students 'acquire sufficient knowledge 
and understanding in the field or subject matter so that they can make a substantial and original contribution i 
to the development and/ or implementation of ideas, particularly with regard to research' or 'graduates are able 
to reason logically, to independently fomulate and analyse a problem, and on the basis of theoretical insights ( 

from inside and outside the field to use appropriate methods and techniques in an ethical manner in order to 
arrive at a solution-driven synthesis in concrete issues in the field of Real Estate Studies'), critical reflection ' 
(e.g. 'graduates are able to reflect critically on their own academic behaviour and that of others based on 
incomplete or limited infomation, bearing in mind social and ethical responsibilities') and developHig an ' 
academic attitude (e.g. 'graduates have developed an investigative and critical attitude to content and to new 
ideas and developments within the field of Real Estate Studies, i.e. they will be able to take a stand) 
comdnces the committee of the academic orientation of the programme. i 

Considetations ! 

The committee concludes that the domain-specific reference framework provides a broad ' 
reflection of the domain. Although it considers the reference framework to be adequate, the 
committee recommends specifj^Hig the domain in more detaü. The committee agrees that the 
domaHi-specific quaHfications described Hi the reference framework are appropriate for the { 
field of Human Geography and Spatial PlannHig. 
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The cominittee compated the intended leatning outcomes of the ptogtamme against the 
domain-specific tefetence ftamewoik and examined its ptofde and otientation. The 
committee is of the opinion that the profile has definitely imptoved and it agtees with the 
ptogtamme that the international otientation may become successful and may atttact good 
students f tom abtoad. On the othet hand, the committee would Bice the ptofde to bettet 
balance the sustainability aspects on one hand alongside the economic and financial aspects 
on the othet. This would aHgn the ptofde even bettet to developments in the teal estate fleld, 
thus sttengthenHig it and maldng it mote atttactive. 

The committee is satisfied with the intended leatning outcomes of the ptogtamme, which ate 
fotmulated along the Hnes of the DubHn Desctiptots. The committee concludes that the level 
of the intended leatning outcomes conforms to the demands fot a programme at the master's 
level and that they are academicaUy oriented. However, i t considers the intended learnHig 
outcomes rather abstract and recommends the programme to specify them in more detaU to 
make them more concrete. 

Conclusion 

Master'sprogramme Real Estate Studies: the cominittee assesses Standatd 1 as satisfactoty. 
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Standaid 2: Teaching-learning environment 

The curriculum, staff and programme-specific services and facilities enable the incoming students to achieve 
the intended learning outcomes. ^ 

Explanation: 
The contents and structure o f the curriculum enable the students admitted to achieve the intended learning 

outcomes. The qualit}' o f the staff and o f the programme-specific ser-vdces and facilities is essential to that end. 

Curncuium, staff, services and facilities constitute a coherent teaching-learning environment for the students, ' 

Findings ' 

( 
2.1 The curriculum 
The cui-riculum has a wotldoad of 60 EC, spread evenly over four terms, each of which is ( 
worth 15 EC. The programme is only offered in full-time format and has an admission 
opportunity both in September and February. ^ 

Unti l the academic year 2012-2013, the curriculum consisted of five compulsory courses: Rea/ ' 
EsMe (& Land Markets, which focused on connecting pubMc and private valuation, Real Estate ( 
Finance, which introduced the academic field of corporate fmance and investments. Law, i.e. 
construction law, Rsal Estate Research, which concenti-ated on appHed quantitative methods in ( 
real estate practice and Real Estate Development, which covered concepts and principles in real 
estate discussing its actors, development process and real estate submarkets. Furthermore, ' 
students had to foHow three optional courses, which they could choose f rom two courses offered 
by the programme itself. Industrial Rxal Estate and Rxal Estate Investment, or, in consultation with 
the master's coordinator, f rom other master's programmes. The fmal part of the programme ^ 
was the thesis. AH courses had a workload of 5 EC, except for the thesis, which had a 
worldoad of 20 EC. . 

The committee learned that, as of the academic year 2012-2013, the curriculum has a sHghdy ( 
different content, although most of the curriculum has remained unchanged. A t the expense 
of one of the three optional comses, an extra comptdsory course has been intioduced, which ' 
SpecificaHy enhances the programme's Hiternational orientation. This is the International Real 
Estate Markets cowtse, which is on Hiternational housHig and real estate market analysis f rom a ' 
global and comparative approach. Furthermore, the two optional courses offered by the ( 
programme itself have been discontinued and students now choose the two remaining 
optional courses f rom other master's programmes in considtation with the master's ( 
coordinator. The committee considers the Hittoduction of the new compulsory course to be a 
good choice, because it gives more substance to the programme and at the same time adds to ' 
the international content of the curriculum. 

(, 

The committee is satisfied with the current curriculum and considers i t weH-sttuctured. , 
However, the resti-ucturing could and should have started earHer. 

2.2 Coherence 
DurHig the site visk, the committee learned that the programme has developed two learning ( 
trajectories, ie. the methods and techniques or econometiics learnHig ttajectoiy, which has 
akeady been knplemented and die conceptual or theoretical learning tiajectory, on which the ' 
programme is stHl workHig. With these learnHig ti'ajectories the programme akns at not only 
ensurkig that the contents of the curriculum cover the intended learnHig outcomes, but also 
at safeguardHig the coherence between the different courses as they regulate the distiibution , 
of Imowledge and sküls over the various courses. The committee appreciates the 
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development of these learning trajectories, considering them a further step in the right 
direction. Although it did not estabHsh problematic issues with respect to the curriculum's 
coherence, the committee is convHiced that the learning trajectories wHl further enhance 
coherence in the curriculum. 

2.3 Relationsliip between the intended learning outcomes and the curriculum 
For each course offered by the programme, i t has been specified how it contributes to the 
reaHsation of the intended learning outcomes. The assessment plan included Hi the self-
assessment report, contains an overview of these contributions. The committee examined 
and verified this over-vtiew and is of the opinion that the Hitended learning outcomes are 
sufficiently embedded in the curriculum. 

The committee learned that foHowing the advices of the previous assessment committee, 
the programme has made the curriculum more acadenoic, by strengthening the role of 
research and methodology in the curriculum. I t adopted a research-driven teaching approach (cf 
section 2.4) and Hitroduced, in 2010, the Real Estate Research course, which is a 
methodological course, concentrating on appHed quantitative methods. This course is 
compulsory since the academic year 2012-2013. The interview with the students confirmed 
that the programme Hi fact pays a lot of attention to, especiaHy, quantitative research and 
has become more academic. Moreover, the students who entered the programme with a 
bachelor's degree in appHed sciences {HBO) (cf section 2.5) also declared that the 
programme indeed is much more academic than what they were used to durHig their 
i3achelor's. One student, however, suggested that the programme could stHl add a Httie 
extra. The committee appreciates the programme's efforts and it considers the programme 
definitely improved with respect to the incorporation of research and methodology in the 
teachHig. I t recommends the programme to continue worldng in this way and encourages i t 
to keep an open eye for ways to even further increase the academic level. As changes have 
been implemented quite recentiy, the committee was not able to assess the fuM results, for 
example theses, of the new curriculum. 

In general, the committee is of the opinion that the curriculum represents an adequate 
reaHsation of the Hitended learning outcomes. However, the committee found that the 
(spatial) plannmg component was rather Httie exposed Hi the curriculum. EspeciaUy the 
mutual relationship between spatial planning practice and real estate development is highly 
relevant. For instance: what are the causes and effects of the present day vacancy of offices 
at so many locations? The committee regrets that too Httie attention is paid to spatial 
planning and suggests integrating more (spatial) planning in the curriculum whUe at the 
same time reducing the economic/fmancial component somewhat. This would make the 
curriculum more balanced. 

FinaUy, the interview with the students revealed that they were not entirely satisfied by their 
training Hi presentation skiUs. They would Ulie the programme to pay more attention to 
these sküls. The committee advises the programme to search for ways to address this issue. 

2.4 Didactic concept and teaching methods 
The self-assessment report describes that the programme's teaching vision is based on the 
acquisition of Imowledge f rom the different domams the programme is rooted Hi (ie. spatial 
sciences, and spatial and fmancial economics). I t has adopted the didactic principle of research-
driven education, which is Hnplemented by using the staffs own research in the courses. 
Lecturers explain thek research and arguments for choosing particular methods and 
techniques and students are encouraged to criticaUy reflect on this. Also, the international 
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classroom is considered very valuable f rom a didactic point of view, as the programme is of 
the opinion that the exchange of knowledge and ideas with people f rom different cultural ( 
backgrounds creates multiple perspectives, which stimulates critical reflection, 

{ 

The committee is satisfied with the didactic principles adopted by the programme and fmds 
them adequate for a master's programme in Real Estate Studies, ' 

The committee learned that the programme uses various teaching methods for various ' 
teaching goals: ^ 

« lectures primarily contribute to teaching knowledge, understanding and the application of ( 

knowledge and understanding, 

e Interactive lectures are used to emphasise reflection and judgement, • 

® Computer labs/seminars, in which students complete assignments or deliver a research paper , 
individually or as a team, aim at the acquisition and presentation of skills. 

( 
The self-assessment report contains an overview of the teaching methods per course. The 
committee is of the opinion that they represent an adequate mix of work forms. ' 

2.5 Feasibility of the programme 
To be admitted to the RES programme, as of 2011-2012, applicants should have a bachelor's ^ 
degree in Economics, Human Geography & Spatial Planning, Environmental & 
Infrastructme Planning or Business Administration f rom a research university. Students f rom ( 
a research university with a bachelor's degree in Civtil Engineering may be admitted after their 
prior results have been assessed. The programme is also open to students from a university of ( 
appMed sciences (HBO) with a bachelor's degree in Real Estate & Brokerage, Spatial Planning, 
Construction Management or Building Management, but they shoidd first successfully ' 
complete a one-year individual bridging programme of 60 EC in which the methods courses 
are crucial. The committee learned that the admission requirements for HBO students are 
relatively recently tightened up. During the site visit, H B O students provided evidence that ^ 
the new admission requirements provide a satisfactory selection. They stated that they felt 
they had the required academic level when they started the RES programme. The committee ( 
furthermore learned that, in the light of the internationaMsation of the programme, the 
programme wiU set up specific admission criteria for international students with regard to * 
English language proficiency and knowledge/skills of methods and techniques. The 
committee is satisfied with the current admission requirements. I t considers i t a wise decision ' 
to raise the admission requirements for H B O students as i t makes the student population less 
heterogeneous in relation to academic sldlls, which, in turn, will make the programme 
stronger. I t is also content that the programme takes the admission requirements for ( 
international students seriously. 

( 

The committee established that die pass rates for RES students in the period 2005-2012 have 
fluctuated f rom 23% to 33% after one year, and f rom 50% to 87% after two years * 
(cumulative). Pass rates after one year seem to decrease in the last two years, whde pass rates 
after two years seem to stabilise around 80%. Furthermore, the committee noted that the 
average study duration shows an upward tendency. I n 2011-2012 students needed 19 to 20 i 
months on average to fmish the programme. The committee considers the pass rates low and 
the study duration long for a 12 months programme and fmds this a point that needs serious I 
attention and close monitoring. The committee learned that the students assessed the study 
load of the programme 'just right' to even 'slightly on the Hght side' in the 2012-2013 ' 
curriculum evaluation and the students interviewed during the site vtisit also confumed this. 
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The interview with the students, however, revealed that the thesis trajectory constitutes a 
significant obstacle for students, as they sometimes have to wait long for a supervisor to be 
aEocated, as the programme has too few permanent staff to supervise aU the theses. The 
committee learned that in some cases the time students had to wait for a thesis supervisor has 
increased to 3 to 4 months. The committee learned that the programme has found external 
supervisors to help supervise the theses (cf. section 3.2), but, apparently, this is sometimes 
not enough to remedy these problems. The committee thinks this unacceptable and urges the 
Faculty to bring staff numbers up to an appropriate level. I t learned that action is taken in the 
mean time. Apart f rom thesis supervision, other causes for study delay include: 

• the problems encountered by students in basic academic sldUs and doing scientific 
research, which delay completion of the thesis; 

e many students akeady finding permanent jobs in the real estate sector during the course 
of thek studies (students work on outside jobs on average for more than 17 hours a 
week), which makes it harder for them to finish in time and also reduces the incentive to 
finish the programme according to schedule; 

• the time taken by the University for the inti'oduction of the Bachelor-before-Master rule. 

The committee learned that the programme has taken actions to remedy these causes, such as 
the more stiict admission requkements since 2011-2012 for students coming f rom a 
university of appHed sciences, the inttoduction (since 2013-2014) of the compulsory Real 
Estate Research course and HitensifyHig teaching and increasHig the study load since 2012-2013 
(cf section 2.6). This also comprises making students attend compulsory computer 
labs/semHiars more frequendy, which wiE discourage them takHig up substantial jobs durHig 
the academic year. FinaHy, thesis supervision has graduaUy been intensified as of 2011-2012 
(cf section 3.2). The committee is satisfied with these measures and is confident that they wUl 
help to address the causes for study delay, although it is too early to have concrete evidence 
that they are kideed effective. I t does, however, regret the fact that i t has taken so long for the 
programme and the facult)? to come kito action after the previous programme assessment. 

2.6 Student-staff ratio and contact hours 
According to the self-assessment report, the staff involvement Hi the programme in 2011-
2012 amounts to a total of 2,56 fte, freelancers and staff hked f rom outside the universitj^ 
included (2,24 fte when excluded). The corresponding student-staff ratio was 23,4 in 2011-
2012 (and 26,8 when freelancers and staff hked f rom outside the university are excluded). 
Although the figures given Hi the self reflection are not completely tiansparent, staff 
workload is relatively high. 

The total number of contact hours (including exam weeks) per student adds up to 267-279 
for the whole year. For the thesis an average of 19 contact hours is reserved. This amounts to 
an average of 6,8 contact hours per student per week (including exam weeks). 

The committee learned that, as of acadenoic year 2012-2013, the programme has kitensified its 
teaching from 1 x 2 contact hours to 2 x 2 contact hours per week for aU compulsory courses. 
These consist of 1 x 2 hours of lectures and 1 x 2 hours of semHiars and computer labs, 
which concenti-ate on the appkcation of Imowledge, and the development of learnkig skUls 
and an academic attitude. Also, the assignment component in the programme has been 
enlarged. The committee is satisfied with the Hitensification of the teachkig and the ways 
through which k is implemented (semHiars, computer labs, more assignments). I t agrees with 
the programme that this is a good way to confront the issues related to the academic and 
research sldUs, which wUl Hkely result Hi less problems during the thesis ttajectoiy and shorter 

QANU /Human Geography and Spatial Planning, University of Groningen 129 



study dui-ation. Thetefore, it is satisfied wit i i tlie number of contact hours. However, i t 
considers the student/staff ratio rather high, especiaUy in the Hght of the intensified teaching 
and thesis supeivision(cf section 3.2). The inter-view with the lecturers confrtmed the 
committee's opinion, as they stated that they consider their work load to be rather heavy. 
They claimed they hardly fmd time to do research, which the committee considers worrisome, 
especiaUy for a programme which, having adopted a more research-driven approach to teaching 
(cf section 2.4), aims at weaving in the staff members' own research into the course units. 
Also, the waiting tHne for students for a supei-visor, even now external super-visors have been 
approached, is evidence for the committee to conclude that the size of the staff is critical. 
Therefore, the committee strongly recommends the Facult}^ to reconsider the Facult)^'s 
investment in the RES programme 

More Hiformation on the student/staff ratio and contact hours is included in appendix 5. 

2.7 Staff 
The self-assessment report states that 92% of the RES programme's staff has a PhD and 25% 
has the University Teaching QuaHfication (UTQ, Hi Dutch: BKO). The committee is satisfied 
with the PhD rate of staff, but considers the UTQ rate rather low and advises the programme 
to work on this. I t also advises the programme to explore whether the HiternationaUsation of 
the programme makes further demands on the staffs skUls and, i f so, to properly address 
these. 

2.8 Student guidance 
The faculty has one study advisor, whom students can contact for advice on study related 
issues. From the interview wHh the study advisor the committee learned that with respect to 
master's students, the study advisor's most important tasks are (1) advising and gmding 
students with personal problems which Hifluence their study results in a negative way and, i f 
necessary, referring them to student counseUors or psychologists; and (2) giving Hiformation 
(on financial regulations, changes in regulations, etc.). 

The committee learned that the study advisor has not been mandated by the Board of 
ExamHiers to settle issues by hHnself on behalf of the Board. There is a strict division 
between die tasks of the study advisor and the tasks of the Board of ExamHiers. The study 
advisor does, however, advise students on when and how to approach the Board of 
Examiners. The committee is of the opinion that this division Hi tasks is correct. 

The committee is content with the student guidance offered by the study advtisor. However, 
student guidance offered by the staff, more specificaUy thesis super-vision, is considered to be 
at risk, given the critical size of the staff 

2.9 Other facilities 
The committee ascertained that the facHities are appropriate. Most of them, such as the 
Hbrary, or computer facUities (wHh GIS-software), are organised by the facidty. As to labour 
market orientation, the committee learned that the programme wUl benefit f rom the 
imiversity-wide N E X T programme offered by Career Services as of 2013-2014. N E X T wUl 
help students prepare for the labour market. 

Furthermore, the committee learned that the programme has drawn up a Memorandum of 
Understandbg with the University of Central Florida (UCF) for student exchanges b Real 
Estate Studies. EBS/Wiesbaden m Germany offers an EngHsh-taught programme and has an 
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active exchange with UCF. Given its new intemational orientation, the programme has plans 
to collaborate with these universities. The committee considers this a good idea. 

2.10 Programme-specific quality assurance 
The committee learned that quahty assurance is organised primarily at the level of the Faculty 
(and the University). Evaluations are done accordbg to Faculty protocols. These are part of 
the PDCA-cycle (Plan Do Check Act) of the university-wide quaHty assurance. W i t h b this 
context, the Faculty performs the foHowbg evaluations for the RES programme: 

• Course evaluations, bc ludbg the thesis 

• Curriculum evaluation of the whole programme 

• Panel evaluations for course improvement 

• Other evaluations (if the occasion arises) 

Students receive a standard evaluation form with the exam of each course, which leads to 
high response rates. In the academic year 2011-2012 a systematic curriculum evaluation has 
been btioduced. Relatively high response rates have been achieved by obHgatory Hnkbg the 
completion of the evaluation form to the thesis submission and thus to graduation. 

I t is the task of the Programme Committee (PC) to assess the results of the course 
evaluations, but i t also gives unsoHcited advice b cases it is deemed necessary (e.g. new com-se 
evaluation forms, graduation conti-act). The Programme Director, on the other hand, is 
responsible for the curriculum evaluation. D u r b g the site visit the committee leamed, 
however, that the PC also keeps an eye on the curriculum as a whole. The committee learned 
that the programme shares a PC with the master's programme b Economic Geography. The 
PC consists of two student members and two staff members of each of the two programmes 
(eight members b total). A t the moment, it meets four to five times a year. In cases actions 
are needed the chak of the PC is responsible for approachbg lecturers. In those cases 
lecturers have to come up with plans for improvement. The Programme Dkector is 
responsible for bitiatives for strategic adjustments. 

The Faculty's educational management also monitors the results of aU courses and 
evaluations. The evaluations are pubHc and are made avaüable to students who foHowed the 
course b question, the members of the PC and Faculty Councü, as weH as to aH the Faculty's 
teachbg staff 

Durbg the site visit the committee noted that the mbutes of the PC meetings mention issues 
which have come up and the correspondbg actions planned by the PC, but the results of 
these actions are not btegrated b later mbutes. The committee learned that actions are 
nonetheless taken, but that i t is the PC's custom to keep the mbutes as short as possible and 
that they therefore do not pay attention anymore to solved issues. The committee encourages 
the PC, however, to change this custom as clear bsight b the foUow up and the results of the 
PC's actions is important for both bternal and extemal parties bterested. 

The committee ascertabed through the bter-view with the PC student members that they feel 
they reaUy have a say b the PC. The committee concludes that the programme-specific 
quaHty assurance is adequate and that the PC functions properly. 
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Considerations 

The committee reviewed tlie contents of the curriculum and estabHshed that the curriculum 
represents a sufficientl}^ adequate reaHsation of the intended learning outcomes. The ( 
assessment plan, which presents a schematic overview of how each course contributes to the 
programme's intended learning outcomes, provides an adequate and convincing ' 
representation of this reaHsation. However, the committee considers the (spatial) plannHig 
component somewhat underexposed and suggests integrating more (spatial) planning in the 
curriculum and reducing the economic/financial component to some extent, as this would ^ 
make the curriculum more balanced. The committee is satisfied with the changes in content 
and considers the incorporation of research and methodology in the curriculum to be ( 
improved. The committee is furthermore of the opinion that the structure of the curriculum 
is coherent and it is content with the newly developed learnHig trajectories, which wHl further ( 
add to the curriculum's coherence. The committee is convHiced that the content and structure 
of the current curriculum enable students to achieve the intended learning outcomes. ' 
However, actions to renew the curriculum have started late. 

The committee is also satisfied with the didactic principles and teachHig methods adopted by ( 
the programme and aclmowledges that they are adequate for a master's programme in Real 
Estate Studies. On the other hand, the committee is concerned about the low pass rates and ( 
the long study duration. I t asks for serious attention for and monitormg of this issue and 
hopes the various actions akeady taken by the programme wHl be fruitful. The programme's * 
new admission requkements are satisfactory as is the study load, which could however be 
skghtiy intensified. The committee assesses the programme feasible, but it seriously regrets ' 
the fact that students sometimes have to wait a couple of months to start thek thesis, because 
there is no supervisor avaüable. This shortage of staff is also reflected by the student/staff 
ratio, which the committee considers rather high. Staff consider thek worldoad as rather ( 
heavy and claim to have not enough time to do research. The committee, therefore, strongly 
recommends the Faculty to brHig staff up to an appropriate level. I t looks that this wül be the ( 
case. 

( 

The committee is satisfied with the intensified teachHig and the increased contact hours, 
which are considered to be at an adequate level. The intensified teaching, however, even more 
stresses the importance of a sufficient staff size. The committee furthermore recognises the , 
quaHty of staff, although it advises the programme to work on a better University Teaching 
QuaHfication rate. The student guidance offered by the study advisor is weU-organised, as are ( 
the other facHities of the programme. Student guidance offered by the staff, more specificaHy 
thesis supervision, is considered to be at risk, given the critical size of the staff ' 

FinaHy, the committee estabHshed that the programme-specific quaHty assurance is adequate ' 
and that the PC functions properly. I t advises the PC, however, to Hitegrate Hi ks mHiutes not , 
only the issues to be addressed, but also the foHow up and the results of its actions, as to 
provide better insight in its functioning. 

Having examined and carefuHy considered the various aspects of the teaching-learning ' 
emdronment, the committee concludes that the teaching-learning envkonment of the 
programme enables students to achieve the intended learning outcomes. ' 

Conclusion ^ 

( 
Master's programme Real Estate Studies: the committee assesses Standard 2 as satisfactory. 
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Standard 3: Assessment and achieved learning outcomes 

The progiamme has an adequate assessment system i n place and demonstrates that the intended learning 

outcomes are achieved. 

Explanation: 
The level achieved is demonstrated by interim and final tests, final projects and the performance o f graduates 

i n actual practice or i n post-graduate programmes. The tests and assessments are valid, reliable and transparent 

to the students. 

Findings 

3.1. Assessment system 
Assessment is part of the university's quaHty assurance, which is primarHy organised at the 
level of the Faculty. The committee learned f rom the information presented Hi the self-
assessment report, that the Faculty Hi 2012 has developed an Assessment Memorandum 
(Facultake Nota "Toetsbeleid"), which regulates the assessment practices withHi the 
department. Assessment withHi the Faculty shotold take place according to the programme-
specific Assessment Plans, which should be based on the Faculty's Assessment 
Memorandum. 

The Faculty is of the opinion that the achievement and assessment of the learnkig objectives 
of a course and the learnHig outcomes of the programme as a whole are inherent in the 
assessment instruments and thek vaHdity. Therefore, the leading prHiciple is that for every 
course the choice for the assessment instruments used should be weH-argued. The assessment 
Histruments should be consistent with the Hitended learning outcomes of the programme, the 
position of the course unit within the programme and the learning objectives of the course 
itself This argumentation is a standard part of the course description of each course. The 
committee estabHshed that. Hi accordance with the Faculty regulations, the programme-
specific Assessment Plan of the RES programme consists of a fuU kst of the teaching 
methods and the assessment Histruments (ie. assignment and test types) per course. In 
addition, for each Hidividual course k is kidicated to which kitended learnHig outcomes of the 
programme k contributes. FinaUy, the Hst provides Hiformation on when tests are taken, 
giving a clear image of how the various tests are distributed over the academic year. The 
committee learned that the programme coordinator yearly updates the Assessment Plan. 

The committee furthermore learned that Hi the Faculty's vision on assessment, not only the 
tests themselves are crucial, but also students' study behaviour. In fact, also the study 
behaviour determHies to a large extent whether tests and Hitended learnHig outcomes are 
achieved. Therefore, monitorHig and encouragement of active study behaviour is also an 
integral part of the vision on assessment within the programme. 

The Faculty's assessment poHcy, which is also practiced by the RES programme, is 
furthermore characterised by specific guideHnes and regulations, such as the obHgatory peer 
review of assessment Histruments in advance, the obHgatory use of assessment and grading 
models, etc. The committee took a close look at aU those regulations and guideHnes and is 
satisfied with them. 

The committee learned that the assessment and gradkig of the thesis is carried out by the 
supervisor together with a second supervisor and is based on a standardised assessment form 
and marking scheme as to guarantee the consistency and transparency of the assessment. 
Assessment is based on process, product and presentation. For thesis projects with an 
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institute or company, tlie programme is responsible for the super-vision of content and the 
assessment and grading of the thesis. 

From the self-assessment report, the committee learned that assessment forms a standard 
part of the course and curriculum evaluations. Evaluation takes place at the level of the 
assessment itself, at the course level and at the level of the programme as a whole. On the level 
of the assessment itself evaluation takes place through peer review, the completed standardised 
course evaluation form and, in case of a multiple choice exam, the digital processing of the 
exam which reveals the quaHty of the test questions. Also, students can approach the Board 
of Examiners (BoE), Hi case they disagree with the grading. A t course level evaluation takes 
place through the course evaluations, which use standardised forms to compare the residts 
more easHy. The evaluation of the thesis supervision is linked to the supervisor. Kt programme 
level evaluation takes place through the curriculum evaluation, which incorporates several 
questions on assessment, such as on the time staff take for assessHig and grading 
examinations, and on whether the modes of assessment and gradHig requires a thorough 
understanding of the study material. 

From the 2012-2013 curriculum evaluation results and the inter-vtiews with the students i t 
appeared that it is sufficientiy clear to the students what the learning objectives of the courses 
are, what is expected f rom them in the various courses and where to focus thek attention on 
when studying for an exam. Moreover, they found that the modes of assessment and marking 
requke a thorough understanding of the study material. 

The committee is of the opinion that the assessment poHcy, the assessment procedures and 
the way they are carried out are sufficiently adequate. 

Under the Wet op het Hoger Ondemijs en Wetenschappelijk Onderhoek ('Higher Education and 
Research Act'), i t is the task of the BoE to safeguard the quaHty of assessment. From the self-
assessment report the committee learned that the Faculty has one BoE for aH its programmes. 
The BoE attracted an external member who is an assessment expert. The BoE meets every 
six weeks, or more frequendy i f necessary. From the self-assessment report and the interview 
with the BoE, the committee learned that i t has adopted its new role with respect to 
safeguardHig the quaHty of assessment only in January 2013. In March 2013, the Faculty has 
attributed extra hours to the members of the BoE in order to enable them to fulfH thek task 
properly. The committee regrets that i t has taken so long before the BoE coidd and did adopt 
its new responsibHity. 

A t the moment, the BoE evaluates on a structural basis both individual courses and theses. I t 
foHows the principle that aH courses in which problems have occurred (poor student 
evaluation, low pass rates, etc.) are always evaluated. In addition, a number of courses is 
evaluated randomly. The BoE assesses whether the assessment mode fits the learning 
objectives of the course and the intended learning outcomes of the programme as a whole, 
the assessment procedures, etc. The theses too are evaluated randomly. DurHig the intei-vtiew 
with the BoE, the committee learned that i t does not Hitend to evaluate aH courses and theses 
Hi a systematic way on a yearly basis. The BoE is of the opHiion tiiat the detaüed assessment 
poHcy, the manual for lecturers, the obHgator-y University Teaching QuaHfication, the peer 
revtiew and the obser-vHig presence of the BoE kself, are aH factors that safeguard the quahty 
of assessment. I t fmds monitorkig not the only true strategy. I t emphasised, however, that it 
stiH is in an orientation phase. I t is explorHig the kHid of problems it wül be faced with in its 
new role. In case it turns out that there are more problems in the assessment area than 
currentiy assumed, it wül consider expanding its monitoring activities. Now that it is stiU in an 
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Olientation phase, the committee understands the BoE's approach, focussing on problematic 
courses first and evaluating the other courses and theses randomly. However, the committee 
is of the opinion that the BoE should expand its monitoring activities. I t advises the BoE to 
yearly evaluate a number of courses in a systematic way, such that in the end aE courses wiU 
be periodicaEy evaluated. Of course, the members of the BoE should receive enough hours 
to fulfE this task. 

Apart f rom safeguarding the quaHty of assessment it is also the BoE's task to address 
complaints and requests concerning exemptions f rom rules or deviations f rom the regular 
curriculum (e.g. extra resits, etc.). The committee was pleased to learn that the BoE has 
formulated a set of criteria to address these requests Hi a consistent way. 

3.2 Achievement of the intended learning outcomes 
The master's thesis research project is the fmal part of the programme. The committee 
learned from the Hiformation presented Hi the self-assessment report, that over the academic 
years 2011-2012 and 2012-2013 thesis supenision has been graduaEy Hitensified by organisHig 
it as a course unk with thesis workshops where students present and discuss HiterHn results Hi 
groups under the guidance of their super-visor. After the Hiformation meeting about the thesis 
in September, the thesis trajectory Idcks o f f with an Hitake session on the topic with the thesis 
coordmator, who also supervises the student durHig the writing process of the research 
proposal. Subsequentiy, on the basis of the research proposal (submission on 1 December or 
1 March), an appropriate supervisor is aEocated to ensure thesis topics f i t the staffs research. 
Students have at least five one-to-one meetings with thek supervisors, based on papers 
submitted. Given the shortage of staff, the programme has engaged about 5 to 6 external 
supervisors to help supervise the students. These external supervisors have been selected 
based on thek experience and expertise Hi the fleld. They do not always hold PhD's, but are 
experienced researchers, research managers or people with an educational background. The 
programme has regular meetings with the external supervisors. The committee learned f rom 
the interview with the lecturers, that this situation requkes a lot in terms of organisational 
efforts to match demand and supply, which is sometHnes a difficult and tkne consumHig 
activity. Although the programme is now more experienced with this system and it has been 
able to select more appropriate people, the committee learned f rom the students that Hi some 
cases they stEl have to wak a couple of months to get a supervisor. Furthermore, the 
committee learned from the lecturers that the external supervisors do not offer the thesis 
workshops. The committee regrets this, as such differences k i thesis supervision and guidance 
results in students not having equal opportunities. The committee is of the opHiion that this 
situation is rather unfavourable. I t seems to cause study delay for at least some students and it 
fears that k might ultimately affect the quaHty of the theses. The Faculty is strongly advised to 
take appropriate action to remedy this situation. On the other hand, the committee 
appreciates the Hmovations to the thesis trajectory and agrees with the programme that the 
intensified super-vision might result in less problems durHig the thesis writkig process. 

The committee assessed the level achieved by the programme's graduates by Hispecting a 
selection of the master theses (see appendix 7). I t studied twelve master theses, together with 
the associated assessment forms. Consideration Hi selecting the theses was given to the 
gradkig (low, average and high grade) and the SpeciaHsations. The committee members read 
the theses and assessed thek presentation of the research problem and review of the 
Hterature, methods and justification, conclusion and discussion, structure, legibHit);̂  and 
verification. They agreed with the grades awarded by the super-visors and the gradHig was 
evaluated as fak. However, the committee estabHshed that the quaHty of the theses varies. I t 
assessed some theses to be of particular high quaHty, whüe a few were rather weak. The 
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committee discussed tliese outcomes witti tlie staff and leamed that problems ate often 
telated with the ptogtamme's fotmet, mote Mbetal admission tequitements fot students 
coming f tom univetsities of appHed sciences. I t is confident that these type of issues belong 
to the past, now the admission tequitements for this gtoup of students have been taised. I t 
advises the ptogtamme, howevet, to continue evaluating the admission teqidtements. 
Nevettheless, aU the theses the committee examined wete evaluated as passable. 

3.3 Employment 
Because of the fmancial crisis, cuttentiy the job matket, especiaUy in the fleld of real estate, is 
lather chaUenging and fmdmg employment can be difficult. The students Hiformed the 
committee that this is especiaUy the case for junior job positions. Students, however, feel 
sufficientiy prepared by the programme for the labour market. TypicaUy, RES graduates f ind 
jobs in real estate practice, for example as project developers, real estate investors or real 
estate managers, or in consultancy bureaus and pubHc or semi-pubUc agencies (e.g. municipal 
real estate departments). Some opt for an academic career at a university. 

Considerations 

The committee confirms that the assessment system functions adequately. I t regrets, 
however, that the BoE could and has taken up its new role wHh respect to safeguardHig the 
quaHty of assessment so late. I t , furthermore, is of the opHiion that the BoE should expand Hs 
monitoring activities. The committee advises the BoE to systematicaUy evaluate a number of 
courses yearly, in such a way that ultHnately aU courses are evaluated at regular Hitervals. To 
fulfü this task, a sufficient number of hours should be aUocated to the BoE members. 

The committee is pleased with the new design of the thesis trajectory and is confident that 
the intensified supervision wiU help students write thek theses more easUy. However, the 
commktee regrets the fact that, because of the critical size of staff, students sometHnes have a 
waiting tHne before they can start with thek thesis. The extemal supervisors do not seem to 
sufficientiy remedy this problem. Furthermore, the committee regrets the difference between 
thesis super-vision and guidance offered by the external super-visors and thesis supervision and 
guidance offered by the permanent staff, as it results in unequal opportunities. The committee 
considers this situation unfavourable not only because of its effect on students' study 
duration, but also because k fears that i t might ultknately affect the quaHty of the theses as 
weU. Therefore, the committee strongly recommends the Faculty to bring staff size up to a 
more appropriate level. 

The committee assessed the level achieved by the programme's graduates by Hispecting a 
selection of the master's theses. The committee agreed with the grades awarded by the 
supervisors and considered aU the selected theses to be of at least satisfactory quaHty. 
Although it estabHshed tiiat the quaUtj^ of the theses varies, i t concluded that the graduates 
achieve the requked level. 

Moreover, the committee concluded that graduates of the programme are sufficientiy 
prepared for relevant job positions. 

Conclusion 

Master's programme Real Estate Studies: the committee assesses Standard 3 as satisfactory. 
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General conclusion 

The committee has assessed all three standards as 'satisfactory'. In accordance with the 
decision rules laid down in the NVAO's assessment framework, the programme as a whole is 
assessed as 'satisfactory'. 

Conclusion 

The committee assesses the master's programme Real Estate Studies as satisfactory. 
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Appendix 1: Curricula vitae of the members of the assessment committee 

Ptof. Henk Ottens is leticed pi-ofessoi- of Human Geogtapliy at Utreclit University. He 
SpeciaHsed Hi urban development, town and country planning, and geo-Hiformation. He was 
dean of the Faculty of Spatial Sciences and dH-ector of the national research institute 
NETHUR. A t present, he is chair of the Royal Dutch Geographical Societ5^ Ottens was and 
is active in numerous Dutch and foreign managerial functions, includHig several education 
audits in the Netherlands and Flanders. 

Ptof. Herman van der Wusten was professor of PoHtical Geography at the University of 
Amsterdam (1984-2001) and the frrst fuH-tHne dean of the Faculty of Social and Behavioural 
Sciences at the UvA (1997-2001). He is stiH active as emeritus researcher and author writing 
on two themes: the formation and design of poHtical centres and the E U as a new sort of 
poHtical unit. Van der Wusten previously took part in various reviews in the Netherlands, 
Flanders and Austria. 

Prof. Herman van den Bosch is professor of Management Sciences, particularly 
Management Education. He develops and teaches courses in innovation management and 
academic skiUs. He Hivestigates the role of institutions of higher education in regional 
development and innovation. Van den Bosch contributed to a series of international 
education audits and accreditations of new courses in business administration, economics and 
Hberal arts & science. He taught workshops and courses in distance learning, education 
management and quaHty of care both nationaHy and abroad. Van den Bosch was dean of the 
Facidty of Management Sciences of the Open Universit}'^ f rom October 2001 to September 
2011. I n this position he was responsible for implementing the bachelor/master structure, 
activatHig distance learnHig and developing a training programme for professionals. Van den 
Bosch pubHshes in the fields of educational organisation, innovation of scientific education 
and the role of ICT, the role of Imowledge institutions Hi innovation (regional or wider), and 
durHig his period in Nijmegen, Hi the fields of geography education, quaHty of care and 
education management. 

Prof. Wil Zonneveld is professor of Urban and Regional Development at the Faculty of 
Architecture, Delft Technical University. His research focuses on the conditions for strategic 
spatial plannmg and the relationship between strategic plannHig and operational decision-
makmg, often whüe considerHig the Hifluence of European envkonmental guideHnes. He has 
been the editor of various speciaHst journals and is Editor-Hi-Chief of the open access 
European Journal of Spatial Development and pubHshes contHiuously Hi scientific and professional 
journals and books. Zonneveld was a guest researcher for extended periods at both the 
Scientific CouncH for Government PoHcy and the former Netherlands Institute for Spatial 
Research. He was a member of a review committee Hi 2010-2011 that evaluated the quaHty of 
education at the three academisHig courses for Urban Development and Spatial PlannHig in 
Flanders. 

Prof. Robert Hassink is professor of Economic Geography at the Christian Albrechts 
University of Kiel (Germany) and visitHig professor Hi the School of Geography, PoHtics & 
Sociology at Newcastle University (UnHed Kingdom). After receivHig his PhD Hi 1992 f rom 
Utrecht University Hassink has worked as a research feHow, consultant, assistant and 
temporar)^ professor at several research Histitutes and universities in the Netherlands, 
Germany, Norway and South Korea. Over the years he has carried out various research 
projects on regional Hmovation poHcies, Hidustrial restructurmg and regional economic 
development in Western Europe and East Asia. Currentiy, HassHik is project leader of the 
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tesearch project TO-ECRP-007 Cluster Hfe cycles - the role of actors, networks and 
institutions Hi emerging, growing, decHnHig and renewing clusters', sponsored by the ( 
European Science Foundation and the German Research Foundation. Hassink has pubHshed 
widely in EngHsh, Dutch, German, French and Korean and is author and co-author of nine ( 
books and official research reports, 16 chapters in edited volumes, 37 articles in journals 
Hicluded in the Social Sciences Citation Index (SSCI) and 14 articles in other journals. From ' 
2006 untH 2011 Hassink was editor of the Critical Surveys Section of the journal Regional 
Sttidies. * 

( 
Prof. Ton Dietz is a Human Geographer, who graduated from the former CathoHc 
University of Nijmegen (1976) and obtained his doctorate at the University of Amsterdam ( 
(1987). He was awarded an honorary doctorate fi-om Moi University in Eldoret (Kenya) 
(2007). Dietz worked at the University of Amsterdam f rom May 1976 to July 2012, as i 
professor of Human Geography from 1995, speciaHsing in the social-economic geography of 
developHig countries (especiaHy Africa) and environment and development (poHtical 
environmental geography). Between 2002 and 2007 he was director of the research school ^ 
CERES part-tHne (resource studies for development) in Utrecht and also professor of Social 
Sciences there. Since May 2010 Dietz has been director of the Afi-ica Studies Centre in , 
Leiden, HiitiaHy for 0.8 fte and then fuH-time f rom Jidy 2012. I n Leiden he is professor of 
African Development in the Facidty of Social and Behavioural Sciences. In Amsterdam Dietz ( 
was dkector fkst of the research institute AGIDS and later of the broader research institute 
AMIDST. He has held many managerial posts Hi and outside the university. 

Madelon Post, MSc, graduated f rom the Urban and Regional PlannHig master's programme ' 
at the University of Amsterdam in 2013. In 2012 she obtained her bachelor's diploma Hi ( 
Spatial Planning at the same university, speciaHsing in Urban development & Real estate and 
Strategic planning of urban regions. For her master's thesis she conducted the study "The end ( 
for church buHdings?", which scrutinised dominant factors Hi demoHtion decisions for 
unused church buHdings in the Netherlands. Post has gained experience with boards and ' 
committees as treasurer and committee member of the student union Sarphati, and as a 
member of the student accommodation committee of ASVA. 

Jikke van't Hof, BSc, is a student of the Human Geography master's programme at the 
Radboud University of Nijmegen. She completed the Human Geography and Spatial ( 
Planning bachelor's programme (speciaHsing Hi Human Geography) at the same university. 
V a n ' t Hof gained committee and board experience at the student union Mundus, and in the ( 
2011 - 2012 academic year she was chak of the student section of the Geography, Spatial 
Planning and Envkonment education committee at the Radboud University Nijmegen. ' 
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Appendix 2: Domain-specific framework of reference 

Domain specific frame of reference for the reaccreditation of the master programmes 
in the domain of Human Geography and Spatial Planning (including Population 
Studies, Environmental and Infrastructure Planning, Vastgoedkunde and 
Environment) 
Approved by tlie 'DiscipHneoveiieg Sociale Geografie en Planologie' of the Vereniging van 

Universiteiten VSNU, May 16th, 2012, Utrecht 

Introduction 

The accreditation of the Master programmes in the domain of Human Geography and Spatial 
Planning comes to an end in December 2014.The assessment of the programmes wiU take 
place in 2013. The 'Disciplineoverleg Sociale Geografie en Planologie' of the VSNU took the 
initiative to develop a common domain specific frame of reference for the reaccrediation. The 
reaccreditation regards aE bachelor and master programmes within the domain, ie. the 
bachelor programmes Human Geography and Planning at University of Amsterdam, 
Groningen University and Utrecht University, the bachelor programme Environmental and 
Infrastructure Planning at Groningen University and the bachelor programme Geography, 
Planning and Environment at Radboud University Nijmegen and the master programmes 
Human Geography and Urban and Regional Planning at University of Amsterdam, Cultural 
Geography, Economic Geography, Vastgoedkunde, Socio-Spatial Planning, Environmental 
and Infrastructure Planning and Population Studies at Groningen University, Human 
Geography, 'Planet Europe' and Spatial Planning at Radboud University Nijmegen and 
Human Geography, International Development Studies and Planning at Utrecht University 
and the interuniversity master programme Geographical Information Management and 
AppHcations (GIMA) at University Utrecht, Delft University of Technology, University of 
Twente and Wageningen University. 

This frame of reference is based on the DubHn descriptors. The frame of reference forms 
partly a contHiuation of examples f rom the Netherlands ('Het referentiekader van de visHatie 
Sociale Geografie, Planologie en Demografie 2007^ for die bachelor and master programmes 
in the domaHi of Human Geography and Spatial PlannHig, the 'DomeHispecifieke 
Referentiekader Sociologie 2011' for the bachelor and master programmes Sociology, 'Het 
Referentiekader CA/OS 2011' for the bachelor and master programmes Anthropology and 
Non-Western Sociology and the 'DomeHispecifiek referentie kader 2011' for the bachelor 
programmes Social Sciences). At the same time H is Hispked by foreign examples: Flanders^, 
United KHigdoms and AustraHa4 and the Association of European Schools of PlannHig 
AESOPs. 

A domaHi specific frame of reference formidates tiie domaHi specific requirements for the 
educational programmes in a broad sense. These requirements deal with two issues: 

1. What do we expect from a graduate? 
2. What do we expect from the educational programmes? 

1 Onderwijs^-isitatie Sociale Geografie, Planologie en Demografie. Utrecht: QANU, 2008, p. 17-20. 

2 De Ondenvijswsitade Geografie Vlaanderen. Den Haag; NVAO, 2009, pp. 18-28. 

3 Geography 2007. Gloucester: The Qualitj' Assurance Agency for Higher Education, 2007. 

+ Geography Learning and Teaching Academic Standards Statement. Canberra: Australian Learning & Teaching Council, 2010. 

5 Eindtermen voor planologieopleidingen, geformuleerd door de Werkgroep Onderwijs van de Association of European Schools of 
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The Master programme (second cycle) budds upon the competences that students have 
acquired in the Bachelor (first cycle), and prepares for the PhD (third cycle) and the labour ( 
market. Master programmes (or tracks within a programme) are more specialized than 
bachelor programmes. According to the Bologna treaty. Master programmes must be treated ( 
as complete programmes. Students entering a Master programme may have fmished a related 
Bachelor programme at the same Faculty or University, a Bachelor programme at another ' 
institution, or in another discipline (with or without extra preparator);- courses to fulfrU entry 
reqxdrements of the Master). This means that Master programmes must take into account a 
diverse institutional and/or disciplinary background of students entering the Master. 

Tlie domain of Human Geogtaphy and Spatial Planning in the Netherlands ( 

The domain of Human Geography and Spatial Planning is a broad domain with a clear core, ' 
but also with specific profdes of the various educational programmes. The domain specific 
frame of reference emphasizes the common characteristics. A t the same time it provides a ' 
frame for the unique profdes of the separate programmes. In the self assessment reports, each ^ 
programme wül iUuminate the specific profde and the positioning of the profde within the 
domain of Human Geography and Spatial Planning in the Netherlands. / 

The complex relationship between hioman beings and their environment is the core of the ( 
domain of Human Geography and Spatial Planning. A time-space perspective and thinking in 
terms of different scale levels (local, regional, national, global) and the relationship between ' 
these levels is fundamental in the domain of Human Geography and Spatial Planning. 
Graduates in the domain focus on developments within and differences between economic, 
social and poHtical systems, cidtures and landscapes and the relationships between these , 
developments and differences, worldwide. A n international orientation is of vital importance. 
Core concepts in the domaHi are space, place, location, region, scale, networks, Hnkages, time- ( 
space behaviour, place attachment, spatial quaHty, spatial design and spatial Hitervention. In 
the past decades, issues such as social-spatial HiequaHty, aUocation of resources, social and ' 
spatial/envkonmental justice, sustaHiabHity, governance, (social and spatial) diversity and 
identitjf have also become core issues in the domain. The domain focuses not only on the ' 
analysis of these issues, but also on issues of design and management of Hiterv^entions 
dkected to the solutions to social-spatial problems. In the last decades, the domaki of Human 
Geography and Spatial Plannkig has become more closely connected with other social ( 
sciences. Conversely, a spatial turn took place withki other social sciences. The integrative and 
multidiscipHnary nature of the domaHi of Human Geography and Spatial PlannHig forms the < 
distinctive characteristic of this domain within the field of social sciences with a focus on the 
time-space dimension. However, the educational programmes differ in terms of degree and ' 
nature of kiterdiscipHnarity. Graduates Hi the domaHi of Human Geography and Spatial 
Planning demonstrate knowledge and understanding of the domain as a whole; however, thek ' 
Imowledge and understanding reflect the speciaHst Imowledge and understandHig that 
characterizes the educational and research programmes of thek own university. The self 
assessment reports wHl elaborate on the local profHe. i 

Experiential learnkig plays an knportant role Hi Human Geography and Spatial PlannHig ' 
teachHig and learnHig. Fieldwork with data coHection Hi situ forms an Hnportant instrument 
for understandHig the tkne and space bound character of social, demographic, cultural, ' 
poktical and economic phenomena and developments. Graduates Hi the domaHi of Human 
Geography and Spatial PlannHig learn to understand spatial heterogeneitjr withHi and between 
countries by experiencing diversity in an unfamHiar context. , 
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Graduates in tlie domain of Human Geography and Spatial Planning have Imowledge and 
understanding of social research methods and techniques and can apply their knowledge 
adequately. Furthermore, they are able to apply domain specific research methods and 
techniques. 

The programmes prepare for a diverse professional field. Graduates are employed in a broad 
range of professional functions and economic sectors. Researcher, teacher, consultant, civil 
sei-vant and project manager are typical professions for graduates. A n integrative approach 
and a clear relationship with spatial and regional perspectives are characteristic aspects of 
these professions, in particular in the early stages of the professional career. Graduates of 
specialized master programmes are usually employed in related sectors, such as spatial 
planning, urban policy, housing, regional poHcy, transport and infrastructure planning or 
environmental pohcy. The self-assessment reports of the various programmes wdl specify in 
which professions graduates are employed. 

Qualifications Master 

Qualifications that signify completion of the second cycle (Master) are awarded to students 

who; 

Dublin descriptor Knowledge and understanding; 
Have dmonstrated knowledge and understanding that is founded upon and extends and/ or enhances that 
typically associated with Bachelor's level, and that provides a basis or opportunity for originality in developing 
and/ or applying ideas, often within a research context; 

• Have advanced knowledge and understanding of the nature, history, theory and 
methodology of the respective discipline or specialisation within the domain of Human 
Geography and Spatial Planning and are able to apply this knowledge; 

• Have advanced knowledge and understanding of the socio-spatial diversity, complexity 
and dynamics of societal structures, processes and behaviours; 

• Have advanced knowledge and understanding of possible intei-ventions that are based on 
the outcomes of research in their respective discipline or specialisation, and of the need 
and methods of critical assessment of such intei-ventions. 

Dublin descriptor Applying knowledge and understanding 
Can apply their knowledge and understanding, and problem solving abilities in new or unfamiliar 
environments within broader (or multidisciplinary) contexts related to their field of study; 

• Are able to design an original research proposal or plan for a complex societal issue, in an 
independent way. I n this they integrate knowledge and skills learnt in the bachelor and 
master phases relating to theory, methodology, research methods and techniques, and 
interpretation; 

• Are able to conduct a research project with a minimum of supervision, also in unfamiliar 
contexts; they are able to integrate theoretical knowledge, to apply social research 
methodology and appropriate research methods and techniques, to interpret data in a 
vahd way and to formulate appropriate conclusions; 

e Are able to develop solutions for complex (spatial) societal problems, both individually 
and in a team of professionals with different expertise. 
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Dublin descriptoi- Making judgements 
Hape the ability to integrate knowledge and handle complexity, andfommlate 

Judgements with incomplete or limited information, but that include reflecting on 
social and ethical responsibilities linked to the application of their knowledge 
andjudgements; 

« Ate able to apply a senes of advanced teseaixh techniques (data collection, ptocessing, 
analysis and intetpretation) and generic sldlls (oral, written, visual and mixed presentation; 
design of relevant poHcy recommendations; Imowledge and use of ICT; working in a 
team). 

» The techniques and skiUs are relevant to the respective discipline or specialization; 

» Are able to apply these in the analysis of contemporary societal questions; 

• Are able to analyse and evaluate the effects of complex spatial developments and 
interventions; 

• Have developed an academic attitude that induces them constantiy to critically reflect on 
their academic behavior; 

• Have developed an attitude that induces them to take into account the societal 
consequences and the ethical implications of academic research. They are able and feel 
the responsibility to participate in pubHc debates and to formidate poHcy 
recommendations. 

DubHn descriptor Communication 
Can communicate their conclusions, and the knowledge and rationale undetpinning these, to specialist and non-
specialist audiences clearly and unambiguously; 

• Are able to communicate Hi written and spoken manner with the groups in society for 
which their research has HnpHcations or is relevant in another way. They are able to 
participate in academic debates on the basis of arguments and communicate their analysis 
comdncHigly; 

« Are able to Hsten to, use, integrate, and reproduce complex and unfamHiar arguments 
given by others; 

• Are able to integrate the communicative actions by different stakeholders in a complex 
societal issue, and play a role Hi Hnking these to each other. They are able to play a 
mediating role between actors with competing goals by stimulating the exchange of ideas. 

DubHn descriptor Learning skills 
Hape the learning skills to allow them to continue to study in a manner that may be largely self directed or 
autonomous 

» Are able to keep up with developments in tiieir respective discipHnes Hi an independent 
manner; 

« Are capable of recognizing and analyzing developments in society in an independent 
manner, and to anticipate on these in the pubHc debate; 

• Are able to continue experiential learnHig processes Hi an independent manner; 

• Are able to work in an (interdiscipHnaiy) team, and to recognize and communicate the 
contribution and added value of their own discipHne or speciaHsation in the team; 

e Have advanced Imowledge of and are aware of research and working cidtures in other 
discipHnes or sectors; 

e Are able to quaHfy for a third cycle (PhD) project. 

146 QANU /Human Geography and Spatial Planning, University' of Groningen 



Qualifications Master programmes 

To be able to reach the above qualifications students may expect firom the Master programme 

that it: 

e Has a strong focus on academic research, both theoretical and applied; 

o Teaches students the state of the art in the discipline and its historical development at an 

advanced level; 

« Teaches students to recognize and critically discuss the theoretical and methodological 
foundations of the discipline at an advanced level; 

• Require students to complete their Master programme with a research project through 
which they individually demonstrate their abiMty to design and execute an advanced and 
relevant research project, and to present the results, usualy in the form of a written thesis; 

« Offers students an effective, stimulating and chaUenging learning environment, with 
possibiUties to participate in empirical data coUection in the field, also in an unfamUiar 
spatial context; and to participate in excursions and visits to Uistitutions or commercial 
agencies that may be relevant to the students' later careers. Teaching materials and 
equipment are state-of-the-art and chaUenging, also in the fleld of ICT. Teachers play a 
stimulating, active and coaching role; 

• Offers students sufficient and relevant opportunities for speciaUzation within the 
discipline; 

• Offers students a clear view of the opportunities and chances to continue their 
educational or professional careers after graduation; 

• Offers students an adequate academic advisory system; 

e Has a weU/functioning system of internal educational quaUty control; 

• Guarantees close connection between education and research; 

• Has an adequate system of staff management, including professionaUzation and an equal 
position of teaching and research in the career perspectives of academic staff; 

• Monitors and controls the disciplinary and generic competences of students entering the 

Master programme; 

• Takes Uito account the diverse background of students entermg the Master. 
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Appendix 3: Intended learning outcomes 

Master's programme Cultural Geography 

/. Knowledge and understanding 
The degree programme is designed to teach 

a. such that students acquire sufficient knowledge and understanding in the fleld of cultural 
geography so that they can make a substantial and original contribution to the 
development and/or implementation of ideas, particularly with regard to research. 

b. such that students have Imowledge at the level of international academic publications of 
c. the theories, methodologies and techniques, and ethical foundations of the field of 

d. cultural geography, and that they develop the capacity to interpret this knowledge in 

context. 
e. such that students are able to form a critical assessment of the relationships between 
f theoretical concepts, research methods and empirical fmdings in international academic 
g. publications in the field of cultural geography. 
h. such that students are independentiy able to employ specific research and analysis 
i . methods within the fleld of cultural geography. 

j . such that students are able to make an independent contribution to increasing knowledge 

for the benefit of the fleld of cultural geography, 

k. such that students are able to recognize paradigms within the discipline as well as the 
conditions in which these are considered applicable. 

2. Application of knowledge and understanding 

Graduates 

a. are able to apply the knowledge and understanding and problem-sohnng 
b. abilities they have gained in new or unknown situations within wider contexts related to 

c. the field of cultural geography. 
d. are able to integrate Imowledge and understanding and apply them to complex 

e. problems. 
f are able to integrate ethical, normative and expressive ways of thinking in cultural 

geography into their academic approach. 
g. have an understanding and a view of the appHcation possibHities and Hmitations of the 

discipHne in general and cultural geography in particular. 
h. are able independently to dkect and perform research, whether or not in an 
i . HiterdiscipHnary context. 
j . are able to initiate pioneering research. 
k. are able to apply theoretical kisights withHi the field to the analysis of concrete issues Hi 

the field of cultural geography. 

1. are able to work across discipHnes and thereby translate the contribution of thek own 

discipline to other discipHnes. 
m. are able to reason logicaUy and independentiy formulate and analyse a problem and create 

a solution-driven synthesis, 
n. are able to reflect on the diversity and complexity of social structures and processes, as 

weH as on Hiteractions with envkonmental structures and processes, 
o. are able to debate the latest developments withHi the fleld and the consequences thereof 

for society. 
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3. Judgement 
Graduates 

a. are able to make judgements based on incomplete or limited information, 
b. bearing in mind social and ethical responsibilities. 
c. demonstrate originality when critically reflecting on their personal academic 
d. conduct. 
e. are able to critically reflect on ways of reasoning, arguments and points of view, 
f have learned to evaluate and critically assess the scope of spatial impacts from 
g. planning intervention. 
h. have developed an open and critical attitude to new ideas and developments within the 

field of cultural geography. 

4. Communication 
Graduates 

a. are able to clearly and straightforwardly present conclusions as wed as the knowledge and 
motives behind them to speciaHst and non-speciaHst audiences, both in oral and written 
form. 

5. Learning skills 
Graduates 

a. have developed the learning sldlls to aHow them to continue to study Hi a manner that 
b. may be largely self-directed or autonomous. 
c. have learned to independentiy and criticaUy continue to foUow the relevant 
d. developments within their field after graduation. 

6. Attitudes 
Graduates 

a. have developed an investigative and critical attitude to content and to new ideas and 
developments within the fleld of cultural geography, ie. students wHl be able to take a 
stand. 

b. have developed an academic attitude in order to be able to work professionaUy in 
c. relevant social and academic positions. 
d. have acquked an attitude that aUows them to continue to develop in the field of cultural 

geography. 
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Mastet's ptogtamme Economic Geogtaphy 

/. Knowledge and understanding 
Tlie pi-ogi-amme aims to 

a. impatt to students the necessary Imowledge and undetstanding in their field so that they 
can make substantial and original contributions to the development of and/or application 
of ideas, in particidar in connection with research 

b. ensure that students acquire knowledge at the level of international academic handbooks 
and publications on the theories, methods and techniques and ethical foundations of the 
field of Economic Geography. Also that they develop the ability to interpret this 
knowledge in context 

c. ensure that students are able to form a critical opinion of the relationships between 
theoretical concepts, research methods and empirical fmdings in international academic 
handbooks and publications concerning Economic Geography 

d. ensure that students are able to independentiy apply specific research and analytical 
methods within the field of Economic Geography 

e. ensure that students can make an independent contribution to increasing knowledge in 
the field of Economic Geography 

f ensure that students recognize the paradigms operating within the field, and also the 
conditions under which these are understood to apply. 

2. Applying knowledge and understanding 

Graduates 

a. are able to apply the knowledge and understanding gained and their problem-solving 
acumen to new or unknown circumstances within broader contexts related to the field of 
Economic Geography 

b. are able to integrate Imowledge and understanding and apply them to complex problems 
c. can integrate ethical, normative and expressive modes of thought in Economic 

Geography in their academic thought process 
d. have an understanding and a vision of the possibilities of apphcation and of the 

limitations of science in general and Economic Geography in particular 
e. are able independentiy to direct and perform research, whether or not in an 

interdisciplinary context 
f are able to initiate innovative research 
g. are able to apply their theoretical understanding within the field in analysing concrete 

problems concerning Economic Geography 
h. are able to participate interdisciplinary collaboration and translate the contribution of the 

discipline to other disciplines 
i . can reason logicady and independentiy formulate a problem and analyse i t to arrive at a 

problem-solving synthesis. 
j . are able to refiect on the diversity and complexity of social structures and processes, and 

on the interactions with environmental structures and processes 
k. are able to debate the newest developments within the field and the consequences for 

society. 
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3. Forming a vision 
Graduates 

a. are able to form opinions based on incomplete or limited information, whde considering 
social and ethical responsibilities 

b. demonstiate originaHt)^ when criticaUy reflecting on their personal academic conduct 
c. are able to criticaUy reflect on ways of reasoning, arguments and points of view 
d. are able to evaluate and criticaUy assess the value of spatial effects on interventions 
e. have an open and critical attitude towards new ideas and developments in the field of 

Economic Geography. 

4. Communication 
Graduates 

a. are able to take the conclusions, as weU as the knowledge and motivation on which they 
are based, and clearly and unequivocaUy present them to an audience of speciaUsts and 
non-speciaUsts, both in oral and written form. 

5. learning skills 
Graduates 

a. have the learning sldUs that enable them to continue their education where this is largely 
self-directed or autonomous in character 

b. are able to independentiy foUow relevant developments in their field with a critical eye 
after graduation. 

6. Attitude 
Graduates 

a. have an inquisitive and critical attitude towards the content of new ideas and 
developments within the fleld of Economic Geography so that they are able to hold a 
point of view in this regard 

b. develop an academic attitude in order to be able to work in a professional manner in 
relevant social and academic positions 

c. develop their own attitude to the field in order to continue to develop in the fleld of 
Economic Geography. 

Mastet's ptogtamme Envitonmental and Inftasttuctute Planning 

/. Impart knowledge and understanding 
The degree programme is designed 

a. such that students acqrUre sufficient Imowledge and understanding in the field so that 

b. they can make a substantial and original contiibution to the development and/or 

c. implementation of ideas, particularly with regard to research 

d. such that students have knowledge at the level of international academic pubUcations of 

e. the theories, methodologies and techniques, and ethical foundations of the fleld of 

f environmental and infrasti-ucture planning, and that they develop the capacity to 

g. interpret this Imowledge in context 

h. such that students are able to form a critical assessment of the relationships between 
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i . theoretical concepts, research methods and empirical fmdings in international academic 

j . publications in the field of environmental and infiastructure planning 

k. such that students are independentiy able to employ specific research and analysis 

1. methods within the field of environmental and infrastructure planning 

m. such that students explain the characteristics and role of water, environmental and 

n. infrastructure planning in Hght of international academic \tiews and debate 

0. such that students are proficient in arguing how a geographical and societal context 

p. produces poHcy choice 

q. such that students adequately describe current transitions in the planning of our 

r. emdronment. 

2. Applying knowledge and understanding 
Graduates 

a. are able to apply the knowledge and understandHig and problem-solving 

b. abHities they have gained in new or unknown situations within wider contexts related to 

c. the field of environmental and infrastructure plannHig 

d. are able to integrate Imowledge and understandHig and apply them to complex 

e. problems 

f are able to Hitegrate ethical, normative and expressive ways of thinldng in 

g. environmental and infrastructure planning into their academic approach 

h. are able Hidependently to dkect and perform research, whether or not Hi an 

1. interdisciplinary context 

j . are able to initiate a relevant angle of research 

k. are able to apply theoretical Hisights withm the fleld to the analysis of concrete 

1. issues in the field of emdronmental and infrastructure planning 

m. are able to work across discipHnes and thereby translate the contribution of 

n. thek own discipline to other discipHnes 

o. are able to reason logicaHy and independently formulate and analyse a 

p. problem and create a solution-driven synthesis 

q. are able to reflect on the diversity and complexity of social structures and 

r. processes, as weU as on interactions with envkonmental structures and processes 

s. are able to debate the latest developments withHi the field and the 

t. consequences thereof for society 

u. are capable of designHig concrete poHcy solutions for problems in the field of 

V . envkonment, water and infrastructure 

w. apply appropriate methods for planning practice, Hicluding problem 

X. structuring, poHcy transfer and evaluation. 

3. Judgement 
Graduates 

a. are able to make judgements based on incomplete or Hmited Hiformation, 

b. bearing Hi mmd social and ethical responsibUities 

c. demonstrate origHiaHty when criticaHy reflecting on thek personal academic 

d. conduct 
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e. are able to criticaEy reflect on ways of reasoning, arguments and points of view 

f learn to evaluate and critically assess the scope of spatial impacts f rom 

g. planning intervention 

h. develop an open and critical attitude to new ideas and developments within 

i . the field of envkonmental and infrastructure planning 

j . are attentive to how planning intervention affects the interests, weU-being and 

k, safet)f of people 

1. consider planning problems in view of thek physical and institutional context. 

4. Communication 
Graduates 

a. are able to clearly and straightforwardly present conclusions as well as the 

b. Imowledge and motives behind them to speciaHst and non-speciaHst audiences, both in 

c. oral and written form 

d. demonstrate a critical understanding of issues relevant to water, envkonment 

e. and infrastructure through convinckig and captivating presentation 

f communicate a balanced view to the planning of these issues 

g. report credibly both on planning theory and on cases f rom international 

h. planning practice. 

5. Learning skills 
Graduates 

a. develop the learning sldHs to aHow them to continue to study in a manner that 

b. may be largely self-dkected or autonomous 

c. learn to independently and criticaUy continue to foUow the relevant 

d. developments within thek field after graduation 

e. apply international comparative learning to identify and suggest useful 

f planning strategies and designs f rom abroad 

g. generate institutional and poHcy innovation through coUaborative reflection 

h. and evaluation 

i . position thek own work within the current planning debate. 

6. Attitudes 
Graduates 

a. develop an Hivestigative and critical attitude to content and to new ideas and 

b. developments within the field of envkonmental and infrastructure planning, ie . students 

c. wUl be able to take a stand 

d. develop an academic attitude Hi order to be able to work professionaUy in 

e. relevant social and academic positions 

f handle sensitive planning issues with academic authority and appropriate skUls 

g. use theoretical knowledge and comparative Hisight as a basis for leadership Hi 

h. the field. 

154 QANU /Human Geography and Spatial Planning, University of Groningen 



Master's programme Population Studies 

Tlie degree programme is designed to impart Imowledge on the theories, methods and skills 
required to comprehend population dynamics in its context. 

A) Knowledge and understanding 
The programme aims to impart knowledge on and understanding of 
A l ) important demographic concepts and measures of fertility, mortality, migration and 

(reproductive) health 
A2) the most important theories in the fleld of Population Studies and in the discipline of 

Demography on how demographic behaviour is embedded within the historical, 
economical, sociocultural, gender, (bio)medical, institutional and geographical contexts 
in which people Mve 

A3) the research process in aU its facets 
A4) the appHcation of quaHtative research methods 
A5) the ways of obtaining demographic data, either through existing demographic data 

sources or through own data coHection 
A6) the most important analytical demographic methods and techniques for analysHig 

demographic data at the macro and micro level, including demographic survey analysis 
A7) how research is embedded in poHcy and can be used to design, monitor and evaluate 

(intervention) programmes 

J3j Applying knowledge and understanding 
Graduates are able to 
B l ) design a suitable and relevant research proposal or plan for a complex societal 

demographic issue, in an independent manner 
B2) perform independent scientific research, involving formulating the research proposal, 

formulating theoretical frameworks, coHecting data, applying relevant and advanced 
quantitative and quaHtative methods to the analysis of the data, HiterpretHig the results, 
and formulating recommendations for further research and/or action, whHe beHig 
aware of ethical considerations 

C) Makingjudgements 

Graduates are able to 

Cl) judge the quaHty of research bcHig undertaken Hi the field of demography and 

population studies 
C2) take Hito account the ethical aspects of the conduct of social science research 
C3) judge the quaHty issues when coHecting and/or usHig demographic data 
C4) reflect on how (thek) research results can be used for poHcy maldng an/or 

Hiterv^entions 

D) Communication 
Graduates are able to 
D l ) provide constructive feedback on research and analyses produced by thek feUow 

students and others in the field 
D2) present and write papers and thesis on topics and research in Populations Studies and 

Demography 
D3) reflect and argue about thek research Hi a scientific manner 
D4) discuss and debate ideas and developments in the fleld 
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E) kaming skills 
Graduates are able to 

E l ) assess which theory, research questions and research methodology to use for societal 
demographic issues 

E2) independendy position their own work and work by others within the ongoing 
scientific debates and changing policy context 

E3) independendy and critically evaluate new developments in the field of Population 
Studies 

E) Attitudes 
Graduates are able to 
F l ) develop a critical, independent, creative, pro-active and resomceful attitude 
F2) develop a scientific and methodological rigour of doing research 
F3) are able to work together in multi-disciplinary and multi-cidtural settings 
F4) are able to work with deadhnes and with feedback 

In doing so, the graduates of the master Population Studies will be prepared for 

the profession of researcher in Population Studies and in Demography 

- participation in the international field of Population Studies and in Demography 

the contiibution to capacity budding in Population Studies and in Demography, nationally 
and/or inter-nationally 

Master's programme Socio-Spatial Planning 
Graduates of the degree programme are able: 

/. Knowledge and tinderstanding 

a. to understand issues relating to spatial changes in neighbourhoods and cities, and the 
social significance of those changes, in their specific administrative and social context 
(place analysis) 

b. to describe institutions and decision-maldng processes relating to spatial changes and 
place them in the context of broader admmisti-ative and social tiends and processes (actor 
analysis) 

c. to recognize that, given the diversity and complexity of the relationship between society 
and the spatial environment, politics and fiiction are concomitant with planning 

d. to explain relevant theories on the social implications of spatial change, recognize the 
theories in societal reality and use them to conduct research 

e. to formidate a critical assessment of the relationships between theoretical concepts, 
research methodologies and empirical findings in international scientific publications 

f to make an independent contribution to knowledge in the field of Planning 

2. Applying knowledge and understanding 

a. independendy to conduct research into spatial issues, decision-making processes and the 
social consequences of solutions 

b. independently to formulate a question, produce a research design, select and apply 
research methods, and report on these clearly and comprehensively 

c. to design creative and intelligent effective solutions (to spatial issues) that are effective 
because they are realtsticaUy based on socio-spatial planning theories and can fmd support 
because they take account of societal and administiative aspects 
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d. to think in a ptactical and pïagmatic way, but to balance considerations at the conceptual 
level, leading to wed-founded recommendations 

3. 7owiingjudgements 

a. to reflect critically on ethical and normative aspects of spatial problems and solutions 
b. to give constructive critical feedback on analyses and solutions produced by others 
c. to integrate ethical, normative and expressive modes of thought with scientific thinking 
d. to reflect on possible applications and limitations of science in general, and of planning in 

particidar 
e. to have an open and critical attitude towards new ideas and developments within the field 

of planning 

Master's programme Real Estate Studies 

/. Knowledge and understanding 
The degree programme is designed to ensure students 

a. acquire sufficient Imowledge and understanding in the field or subject matter so that they 
can make a substantial and original contribution to the development and/or 
implementation of ideas, particularly with regard to research. 

b. have knowledge at the level of international academic publications of the theories, 
methods and techniques, and ethical foundations of the fleld of geography and spatial 
planning, and spatial and fmancial economics within, the domain of Real Estate Studies, 
and they develop the capacity to interpret this knowledge in context. 

c. acquire knowledge and understanding of the application possibUities and Hmitations of 
the discipline in general and Real Estate Studies in particular. 

2. Application of knowledge and understanding 

a. Graduates are able to apply the Imowledge and understanding and problem-solving 
abHities they have gaHied and to Hitegrate them into new or unlmown situations within 
wider contexts related to the field of Real Estate Studies. 

b. Graduates are able to reason logicaHy, to independentiy formulate and analyse a problem, 
and on the basis of theoretical Hisights f rom Hiside and outside the field to use 
appropriate methods and techniques Hi an ethical manner in order to arrive at a solution-
driven synthesis in concrete issues in the field of Real Estate Studies. 

c. Graduates are able to state in specific situations the appHcation possibiHties and 
Hmitations of the discipHne Hi general and of Real Estate Studies Hi particidar and to 
integrate them into proposed and appHed theories, methods and techniques, and ethical 
foundations. 

3. judgement 

a. Graduates can reflect and formulate judgements on the diversity and complexity of 
societal structures and processes, as weH as interactions with envkonmental structures and 
processes withHi Real Estate Studies. 

b. Graduates are able to form a critical judgement on the relationships between theoretical 
concepts, research methods and empkical fmdings in academic pubHcations by 
themselves or others in the field of Real Estate Studies. 
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c. Graduates are able to reflect critically on their own academic behavdour and that of others ' 
based on incomplete or Hmited information, bearHig in mind social and ethical ( 
responsibHities. 

(' 
4. Communication 

( 

a. Graduates are able to debate the latest developments in the fleld and thek impHcations 
for society. ^ 

b. Graduates are able to clearly and straightforwardly present conclusions as weH as the ^ 
knowledge and motives behind them to speciaHst and non-speciaHst audiences, both Hi 
oral and written form. ^ 

c. Graduates are able to communicate thek assessment of thek own academic behaviour 
and that of others. ( 

5. 'Learning skills 

a. Graduates have developed the ability to independentiy and criticaUy continue to foUow ^ 
the relevant developments within thek field after graduation. I 

b. Graduates have developed the learning sldUs to aUow them to continue to study in a 
manner that is largely self-dkected or autonomous in an area of academic research within ( 
but not confined to the discipline. 

c. Graduates have developed the abUity to foUow and assess independentiy the appHcation ' 
possibiHties and Hmitations of the discipline and of academic behavtiour in new situations 
after graduation. * 

6. Attitudes * 

( 
a. Graduates have developed an investigative and critical attitude to content and to new 

ideas and developments within the field of Real Estate Studies, ie . they wUl be able to i 
take a stand. 

b. Graduates have developed an attitude towards relationships, proposed by themselves or ' 
others, between theoretical concepts, research methods and empkical fmdings in specific 
social or academic situations in the fleld of Real Estate Studies. 

c. Graduates have developed an academic attitude m order to be able to work professionaUy ( 
in relevant social and academic positions. 

( 

(, 

( 

( 

( 

( 

\ 

I 
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Appendix 4: Overview of the curricula 

Mastet's ptogtamme Cultutal Geogtaphy 

IB:::; • . 2 A : U : 23 
Place & Identities Qualitative Research 

Methods 
Landscape & Heritage 
Identities 

Professional Skills 

Optional Course 
Unit 

Thesis Thesis Thesis 

Cultural Geography 
Fieldwork 

Optional Course Unit Social Impact 
Assessment 

Thesis 

Curriculum CG master's programme 2012-2013 - February starters 
2A 2B IB 
Landscape & 
Heritage Identities 

Professional SkiUs Place & Identities QuaHtative Research 
Methods 

Optional Course Unit Thesis Thesis Thesis 

Social Impact 
Assessment 

Optional Course Unit Cultural Geography 
Fieldwork 

Thesis 

Mastet's ptogtamme Economic Geogtaphy 

Semester 
la lb' 2b 
Economic 
geography: 
theory and 
appHcation 
(5 ECTS credit 
points) 

Spatial Economics 
(5 ECTS) 

Demography of firms & 
entrepreneurship 
(5 ECTS) 

Infrastmcture 
economy & space 
(5 ECTS)* 

City & regional 
marketing 
(5 ECTS)* 

Regional labour market 
analysis (5 ECTS)* 

Optional course unit 
(5 ECTS) 

Master's thesis 
(5 ECTS) 

Optional course 
unit (5 ECTS) 

Master's thesis (5 ECTS) Master's thesis (5 ECTS) Master's thesis 
(5 ECTS) 

Mastet's ptogtamme Envitonmental and Inftasttuctute Planning 

Block la 
Dilemmas in Infrastimcture 
Planning (5 ECTS credit points) 

Intt-oduction to EIP, general perspectives on infrastmcture and 
transportation issues 

Planning TheoiT (5 ECTS) Decision-making models, planning paradigms and their history 

EIP Interactive Workshop 
(5 ECTS) 

Tutorial discussing influential classic texts and relevant 
examples on urban-rural relationships, institutional design, 
environmental poHtics, mobiUty, megaprojects and ecology 

Block lb 
Choice between two course units on institutional and poHcy design (IPD): 
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IPD 1: Planning Methods and 
Evaluation (5 ECTS) 

Insight and appUcation of planning methods at different stages 
of policymaldng, including problem stmcturing, poHcy design, 
evaluation and implementation 

IPD 3: Programmamanagement 
in theorie en praktijk (5 ECTS, in 
Dutch) 

Planning and programme management for Dutch cities, project 
management 

Other optional course unit Other optional course units may be selected, such as GIS, 
social impact assessment, or spatial economics. 

Master's thesis (10 ECTS) EstabHshing a relevant angle of research, in relation to ongoing 
research, completing a research proposal and methodology 

Block 2a 
Comparative Research and 
Planning Practice (5 ECTS) 

International planning practice work, case studies, poHcy 
comparison and transfer 

Transitions in Water 
Management (5 ECTS) 

Transitions and strategies in various aspects of water and 
coastal management, and implementation strategies (including 
resiHence) in planning practice 

Reinventing Environmental 
Planning (5 ECTS) 

Expose Hnkages between environmental planning (such as 
energy, water, nature, health, urban development) and tlieir 
geographies 

Block 2b 
Choice between two course units on institutional and poHcy design (IPD): 
IPD 4: CoaUtion Planning 
(5 ECTS) 

Coordination, coaHtion buHding, collaboration in spatial 
planning 

IPD 5: Adaptive Governance 
(5 ECTS) 

Risk management, societal hazards (food, disease, climate, 
social cohesion), adaptive poHcy-making 

Other optional course unit Other optional course units may be selected, including 
infrastmcture, economy and space or population poHcies 

Master's thesis (10 ECTS) Completing an individual research project 

Master's programme Population Studies 

Semester la Block lb Block 2a Block 2b 
Theories & Research 
Design 

Data analysis (mainly 
macro) 

Data analysis (micro). 
Thesis 

PoHcy impHcations, 
Thesis 

Theories of 
Demographic 
Behaviour (5 ECTS) 

Demographic Data, 
Measures and 
Metliods (5 ECTS) 

Advanced Survey 
Analysis (5 ECTS) 

Population PoHcies 
and Interventions 
(5 ECTS) 

Research Process & 
QuaHtative Research 
(5 ECTS) 

Life Tables and 
Population Projections 
(5 ECTS) 

Master's thesis 
(5 ECTS) 

Master's thesis 
(5 ECTS) 

Optional course 
(5 ECTS) 

Optional course (e.g. 
Advanced QuaHtative 
Research Methods) 
(5 ECTS) 

Master's tliesis 
(5 ECTS) 

Master's thesis 
(5 ECTS) 

Master's programme Socio-Spatial Planning 
New programme structm-e, with the lecturers, for academic year 2012-2013 
la Interactie, samenleving en mimte (Interaction, Societ}^ & Space) (5 ECTS) la 

Revitahsatie van de wijk (5 ECTS) (Neighbourhood RevitaUzation) 
la 

Planning Theoty (5 ECTS) 
lb Group Project (5 ECTS) lb 

Choose 2 from 5 IPD course units (5 ECTS each) 
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2a Bounded clioice: 

• Cit}' Matters (5 ECTS) 
« Heritage planning (S ECTS) 
Optional course unit (5 ECTS) 

2b Master's thesis (20 ECTS) 

Ptogtamme sttuctute in academic yeat 2011-2012 
la Interactie, samenleving en ruimte (Interaction, Society & Space) (5 ECTS) 

Revitahsatie van de wijk (5 ECTS) (Neighbourhood RevitaUzation) 
Planning Theory (5 ECTS) 

lb Group Project (5 ECTS) 
Choose 2 from 5 IPD course units (5 ECTS each) 

2a Bounded choice: 

• City Matters (5 ECTS) 

• Heritage planning (5 ECTS) 
Optional course unit (5 ECTS) 

2b Master's thesis (20 ECTS) 

Master's programme Real Estate Studies 

Real Estate 
course units 

Semester 
block 

Teaching method Contact hours Assessment 

Compulsory course 
units 
Real Estate & Land 
Markets 

la Lecture + Seminar 28 
(as of 2012-2013) 

Exam (60%) 
Paper (40%) 

Real Estate Finance 
/Faculty of 
Economics 

la Lecture+Assignme 
nts 

28 
(as of 2012-2013) 

Exam (60%) 
Assignment 
(40%) 

Law 
/Facult}f of Law 

lb Lecture 14 Exam (100%) 

Real Estate 
Research 

2a Lecture, Seminar, 
Computer lab 

40 Exam (60%) 
Assignment+Se 
minar (40%) 

Real Estate 
Development 

2b Lecture, 
Assignments, 
Seminar 

28 
(as of 2012-2013) 

Exam (60%) 
As signment+ Se 
minar (40%) 

Master's thesis Real 
Estate 

Individual Thesis Mitiimum of 5 
contact times 

Thesis 
assessment 

Optional course 
units 
including 

15 

Industrial Real 
Estate 

2a Lecture 14 Exam (100%) 

Real Estate 
Investment 

lb Lecture+Assignme 
nts 

21 
(as of 2012-2013) 

Exam (70%) 
Assignment 
(30%) 
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Appendix 5: Quantitative data regarding the pfogrammes 

Data on intake, transfers and graduates 

Master's programme Cultural Geography 

Enrolments in CG master's pi-ogramme according to VSNU 

Year Enrolments 
(absolute) 

Preliminary education (absolute) Enrolment by 
gender (%) 

Year Enrolments 
(absolute) 

Groningen Other Dutch 
universities 

HBO Outside 
higher 
education 

F 

04-05 15 15 0 0 0 40% 60% 

05-06 22 20 0 1 1 32% 68% 

06-07 16 14 0 2 0 75% 25% 

07-08 25 22 1 1 1 64% 36% 

08-09 13 13 0 0 0 38% 62% 

09-10 21 21 0 0 0 71% 29% 

10-11 28 27 0 0 1 64% 36% 

11-12 22 21 0 1 0 50% 50% 

Average 20.3 56% 44% 

Source; VSNU (Association of Dutch Universities), IcHO file, Tables M 1.1 and M 1.4. 

Study progress master's cohort, pass rate (excluding late intake) 

Year 1 October 
cohort 
(absolute) 

%of 
total 
cohort 

Graduated after (%): Graduated at institution after (%): Year 1 October 
cohort 
(absolute) 

%of 
total 
cohort year 

2 : % 

years 
:'3::: 
years 

•:4 
years 

i l 
year ïyears..:,:;. 

3 
years 

4 
years 

05-06 6 27 67 100 100 100 67 100 100 100 

06-07 8 50 25 63 75 75 25 63 75 75 

07-08 6 24 33 83 83 83 33 83 100 100 

08-09 8 62 38 88 100 100 38 88 100 100 

09-10 12 57 33 75 83 33 75 83 

10-11 12 43 42 92 42 92 

11-12 16 73 38 38 

Source: VSNU (Association of Dutch Universities), IcHO file, Table M 2.1, 

Number of CG master's degrees per academic year and average length of study in months, 

broken down into student origins 

Year Groningen Other university H B O Abroad Year 
No. of 
degrees 

Average 
length of 
study * 

No. of 
degrees 

Average 
length of 
study * 

No. of 
degrees 

Averag 
e • • 
length 

ó f : 
study * 

No. of 
degrees 

Average length of 
study * 

04-05 4 10 

05-06 14 12 1 12 

06-07 12 15 

07-08 21 15 1 15 

08-09 18 16 1 14 1 23 

09-10 16 14 

10-11 25 16 

11-12 19 15 1 12 1 22 

Source: VSNU (Association of Dutch Universities), IcHO file. Table M 3.1. *) in months 
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Mastet's ptogtamme Economic Geogtaphy 

VSNU em-olment figm-es for E G master's ptogramme 
Year Intake 

(absolute) 
Intake by prior education (absolute) Enrolment by 

gender 
Year Intake 

(absolute) 
University of 
Groningen 

Other 
universities 

HBO Outside 
higher 
education 

M \ ; | 

04-05 9 9 0 0 0 6 (67%) 3 (33%) 
05-06 18 15 2 1 0 15 (83%) 3 (17%) 
06-07 25 25 0 0 0 22 (88%) 3 (12%) 
07-08 15 15 0 0 0 12 (80%) 3 (20%) 
08-09 12 12 0 0 0 10 (83%) 2 (17%) 
09-10 34 32 0 2 0 32 (94%) 2 (6%) 
10-11 21 21 0 0 0 19 (90%) 2 (10%) 
11-12 20 20 0 0 0 13 (65%) 7 (35%) 
Source: VSNU (Association of Dutch Universities), IcHO file, Table M 1.1 and M 4.1 

Study progress per cohort in the E G master's programme, pass rates (excluding later intake) 
Year 1 October 

cohort 
(absolute) 

% of 
total 
cohort 

Graduated (%) in degree 
programme after: 

Graduated (%) at institution 
after: 

Year 1 October 
cohort 
(absolute) 

% of 
total 
cohort 1 ; 

year 
2 i . W 

years years years year 
2 V 
years 

3;' 
years 

4 

years 
05-06 5 28 20 80 100 100 20 80 100 100 
06-07 17 68 35 76 82 82 35 76 82 88 
07-08 5 33 40 40 60 80 40 40 60 80 
08-09 1 08 - 100 100 100 100 100 100 100 
09-10 13 38 15 69 85 15 69 85 
10-11 8 38 50 88 63 88 
11-12 12 60 17 17 
Source: VSNU (Association of Dutch Universities), IcHO file, Table M 2.1. 

Number of master's graduates per academic year and average dm-ation in months of the E G 
master's programme, classified by origin 
Year University of Groningen Other university 

Number of 
degree certificates 

Average duration of 
degree programme 

Number of 
degree certificates 

Average duration of 
degree programme 

05-06 9 13 -
06-07 15 15 -
07-08 22 18 1 24 
08-09 7 22 -
09-10 12 18 -
10-11 30 22 -
11-12 16 20 
Source: VSNU (Association of Dutch Universities), IcHO file, Table M 3.1 
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Master's programme Environmental and Infrastructure Planning 

Enrolments in EIP master's programme according to VSNU data 

Year Enrolments 
(absolute) 

Preliminary education (absolute) Enrolment by 
gender 

Year Enrolments 
(absolute) 

Groningen Other Dutch 
universities 

HBO Outside 
higher 
education 

Male Female 

04-05 39 19 0 0 20 26 (67%) 13 (33%) 

05-06 32 11 1 0 20 25 (78%) 07 (22%) 

06-07 40 24 0 0 16 29 (73%) 11 (27%) 

07-08 41 24 0 0 17 28 (68%) 13 (32%) 

08-09 31 20 0 0 11 24 (77%) 07 (23%) 

09-10 36 18 1 0 17 24 (67%) 12 (33%) 

10-11 43 23 0 0 20 30 (70%) 13 (30%) 

11-12 50 20 2 1 27 37 (74%) 13 (26%) 
Source: VSNU (Association of Dutch Universities), IcHO file, Tables M 1.1 and M 4.1 

Progress of master's cohort, EIP pass rates (excluding later enrolments) 

Year 1 October 
cohort 
(absolute) 

M o t ^ 

total 
cohort 

Graduated after (Vo): Graduated at institution 
after (%): 

Year 1 October 
cohort 
(absolute) 

M o t ^ 

total 
cohort 1 

year 
2 : f 
years 

3 
years 

4': m 

years 
1 ; 

'•year,;i:-: 
2 

years 
3 
years 

4 
years 

05-06 25 78 68 80 84 88 68 80 84 88 

06-07 25 63 68 76 80 80 68 76 80 80 

07-08 28 68 68 86 89 89 68 86 89 89 

08-09 20 65 65 75 75 75 65 75 75 75 

09-10 25 69 72 96 96 72 100 100 

10-11 27 63 56 85 56 89 

11-12 42 84 67 67 

Source: VSNU (Association of Dutch Universities), IcHO file, Table M 2.1 

Number of master's degree certificates per year and the average dm-ation of the EIP master's 

programme in months, broken down into Dutch students and students f rom abroad 
1 <r> 
Year 

Dutch students Students from abroac I 1 <r> 
Year Master's degrees 

(Dutch students) 
Average length of 
study* 

Master's degrees 
(students from 
abroad) 

Average length of 
study * 

05-06 13 15 24 15 

06-07 12 14 18 13 

07-08 14 13 17 13 

08-09 20 16 9 12 

09-10 21 16 14 12 

10-11 18 24 16 13 

11-12 18 22 29 13 

Source: W S U , IcHO file, M 3.1 * in months 
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Mastei's progtamme Population Studies 
Enrolments in Population Studies mastei's pi-ogi-amme accotding to VSNU 
Year Eniolments 

(absolute) 
Pfeliminaiy education (absolute) Enrolment by 

gender (%) 
Year Eniolments 

(absolute) 
Groningen Other 

Dutch 
univ. 

HBO Outside 
higher 
educ. 

Male Female 

04-05 8 3 0 0 5 2 (25%) 6 (75%) 
05-06 6 3 0 0 3 3 (50%) 3 (50%) 
06-07 7 3 0 0 4 5 (71%) 2 (29% 
07-08 14 11 0 0 3 6 (43%) 8 (57%) 
08-09 10 6 0 0 4 5 (50%) 5 (50%) 
09-10 13 8 0 0 5 5 (38%) 8 (62%) 
10-11 11 4 0 0 7 8 (73%) 3 (27%) 
11-12 13 5 0 0 8 7 (54%) 6 (46%) 
Source: VSNU (Association of Dutch Universities), IcHO file, tables M 1.1 and M 4.1. 

Progress of master's cohort, pass rates (excl. later enrolments) 
Year 1 October 

cohort 
(absolute) 

%of 
total 
cohort 

Graduated after (%) Graduated at institution 
after (%) 

Year 1 October 
cohort 
(absolute) 

%of 
total 
cohort 2 yrs : •3 yrs : 4 yrŝ  lyijvi' 2 yrsii; 3 yrsii':; 4 yrs::; 

05-06 3 50 67 100 100 100 67 100 100 100 
06-07 5 71 60 80 80 100 60 100 100 100 
07-08 9 64 22 67 67 67 33 100 100 100 
08-09 7 70 29 71 86 86 29 71 86 86 
09-10 11 85 45 55 64 55 64 100 
10-11 9 82 78 89 78 89 

11-12 12 92 58 58 
Source; VSNU (Association of Dutch Universities), IcHO file, Table M 2.1 

No. of master's degree certificates per academic year and average time to graduation (in 
months) for the PS master's programme, divided into Dutch students and students f rom 
abroad 
Year Dutch students Students from abroad Year 

Master's degrees 
(Dutch students) 

Time to 
graduation 
(average in 
months) 

Master's degrees 
(students ftom 
abroad) 

Time to 
graduation 
(average in 
months) 

04-05 3 12 
05-06 2 19 3 12 
06-07 2 9 3 12 
07-08 1 22 3 15 
08-09 5 16 4 16 
09-10 6 22 6 13 
10-11 5 17 6 12 
11-12 8 25 6 12 
Source: VSNU (Association of Dutch Universities), IcHO file, Table M 3.1. 

( 

1 

( 
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Mastet's ptogtamme Socio-Spatial Plannitig 

Year Entolments 
(absolute) 

Pteliminaiy education (absolute) Enrolment by 
gender 

Year Entolments 
(absolute) 

Gtoningen Other Dutch 
univetsities 

Univetsities 
of applied 
sciences 
(HBO) 

Outside 
highet 
education 

Male Female 

04-05 10 9 1 0 0 05 (50%) 05 (50%) 

05-06 15 15 0 0 0 12 (80%) 03 (20%) 

06-07 22 21 0 1 0 16 (73%) 06 (27%) 

07-08 34 34 0 0 0 25 (74%) 09 (26%) 

08-09 22 21 1 0 0 18 (82%) 04 (18%) 

09-10 30 27 1 2 0 16 (53%) 13 (47%) 

10-11 29 29 0 0 0 17 (59%) 12 (41%) 

11-12 35 33 1 1 0 28 (80%) 07 (20%) 

N.B. Those eniolled via an HBO bridging piogiamme are classified here as Groningen students 

Progress of master's cohort, pas rates (excluding later em-oknents) 

Year 1 October 

cohort 
(absolute) 

%of 
total 
cohort 

Graduated after (%): Graduated at institution after (%): Year 1 October 

cohort 
(absolute) 

%of 
total 
cohort 

2 yrs 3 yrs ., 4 yrs lyr #:{ 2 yrs •3;:yrs:,. 4 yrs 

05-06 4 27 25 50 75 75 25 50 75 75 

06-07 9 41 33 78 89 89 44 78 89 89 

07-08 13 38 15 62 69 85 23 69 77 92 

08-09 5 23 - 60 80 80 20 60 80 80 

09-10 20 67 20 75 75 20 75 75 

10-11 16 55 2 94 25 94 

11-12 16 46 - -

Source: VSNU (Association of Dutch Universities), IcHO file, Table M 2.1 

Number of master's degree certificates per acadendc year and average time to graduation (in 

Year.ï.:,:,. 
-JU W ] 

Own universitj"̂  
Other university 

No. of Average time to No. of Average time 

degrees graduation *) degrees to graduation *) 

05-06 7 11 (15) 1 17 

06-07 15 15 (16) -

07-08 14 16 (17) -

08-09 21 17 (17) -

09-10 27 20 (19) -

10-11 28 20 (20) -

11-12 23 22 (22) 

The average time to graduation at the other universities is shown in brackets. 
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Master's programme Real Estate Studies 

VSNU em-olmem data for master's programme in Real Estate Studies 
Year Enrolments 

(absolute) 
Preliminary education (absolute) Enrolment by 

gender 

Year Enrolments 
(absolute) 

Groningen Other Dutch 
universities 

Universities 
of applied 
sciences 

Outside 
higher 
education 

M? 

04-05 24 18 

05-06 36 32 1 3 0 26 (72%) 10 (28%) 
06-07 47 42 0 5 0 38 (81%) 9 (19%) 
07-08 87 76 8 3 0 72 (83%) 15 (17%) 
08-09 67 60 5 2 0 53 (79%) 14 (21%) 
09-10 63 52 7 4 0 46 (73%) 17 (27%) 
10-11 63 51 7 5 0 50 (79%) 13 (21%) 
11-12 60 52 5 3 0 47 (78%) 13 (12%) 

include HBO students who have completed a bridging programme. 

Progress of master's cohort, pass rates (excluding later enrolments) 
Year 1 October 

cohort 
(absolute) 

%of 
total 
cohort 

Graduated after (%): Graduated at insdtudon after (Vo); Year 1 October 
cohort 
(absolute) 

%of 
total 
cohort 

1 

year 
2 
years years 

,:..::4, ... 
years 

1 • 

years 
3 
years 

4, 
ye'ais'viSv 

05-06 18 50 33 50 72 72 44 61 89 89 
06-07 21 45 33 86 86 90 33 86 86 90 
07-08 31 36 32 87 94 94 35 90 97 97 
08-09 30 45 30 67 77 87 37 73 87 90 
09-10 32 51 31 81 84 31 81 84 
10-11 30 48 23 80 27 83 
12-13 35 58 26 26 
Source: VSNU (Association of Dutch Universities), IcHO file, Table M 2.1 

Number of master's degrees per academic year and average length of study in months, broken 
down into student origins 

Year Groningen Other Dutch 
university 

H B O Abroad 

No. of 
degrees 

05-06 22 

06-07 28 

07-08 50 

08-09 55 

09-10 59 

10-11 51 

11-12 57 

Average 
length of 
study * 

No. of 
degrees 

13 

16 

16 

15 

18 

21 

19 

Average 
duration of 
degree 
programme 

No. of 
degrees 

20 

12 

19 

16 

14 

20 

Average 
duration of 
degree 
programme 

No. of 
degree 
s 

29 

16 

Source: VSNU (Association of Dutch Universities), IcHO file, Table M 3.1 *) In months 

Average 
duration of 
degree 
programme 
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Teachet-student ratio achieved 

Master's programme Cultural Geography 
Ratio 18.3 

Master's programme Economic Geography 
Ratio 16.5 

Master's programme Environmental and Infrastructure Planning 

Ratio 21,8 

Master's programme Population Studies 
Ratio 10.3 

Master's programme Socio-Spatial Planning 
Ratio I 19.9 

Master's programme Real Estate Studies 
Ratio 24.2 

Average amount of face-to-face instruction per stage of the study programme 

Master's programme Cultural Geography 
Academic year 
Contact iiours 8.4 iiours per week (including exam weelcs) 

Master's programme Economic Geography 
Academic year 
Contact hours 

1 
7.1 hours per week (including exam weeks) 

Master's programme Environmental and Infrastructure Planning 
Academic year 
Contact hours 6.5 per week 

Master's programme Population Studies 
Year of study 
Contact hours 11.8 hours per week 

Master's programme Socio-Spatial Planning 
Year of study 
Contact hours 6,1 per week 

Master's programme Real Estate Studies 
Year of study 
Contact hours 6,8 (including exam weeks) 
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Appendix 6: Pfogramme of the site visit 

Septembef 8th 
18.00 20.00 Preparatory meeting (theses + self-assessments) 

September 9th 
09.00 10,00 Internal meeting (reading additional documentation) 

10.00 11.00 Interview with the management - Dr, Peter Groote 
- Prof, dr, Inge Hutter, dean 
- Myrtlie Leijstra 
- Prof dr, ir. Paul Ike 
- Dr. Sierdjan Koster 
- Prof dr. Johan Woltjer 

11.00 11,15 Break 

11.15 12,00 Students bachelor's programme Sodale 
Geografie en Planologie 

- Rixt Bos 
- Wieke IJbema 
- Margo Enthoven 
- Jorian Wals 
- Roos van Schie 
- Dorien Cramer 

12.00 12,45 Teachers bachelor's programme Sociale 
Geografie en Planologie 

- Prof dr. Dirk Strijker 
- Dr. Louise Meijering 
- Dr. ir. Erik Meijles 
- Dr. Ajay Bailey 
- Dr. Justin Beaumont 
- Dr. Aleid Brouwer 

12.45 13,30 Lunch and internal meeting 

13.30 14,15 Students bachelor's programme Technische 
Planologie 

- Hess el Engbrenghof 
- Anne van der Veen 
- Maurits Jongebreur 
- Bart Bouwman 
- Gijs Elting 
- Lisanne de Laat 

14.15 15,00 Teachers bachelor's programme 
Technische Planologie 

- Prof dr. Johan Woltjer 
- Dr. ir. Terry van Dijk 
- Dr. Chris Zuidema 
- Dr. Femke Niekerk 
- Prof dr. Gert de Roo 
- Dr. ir. Erik Meijles 

15.00 15,45 Students master's programme Cultural 
Geography 

- Rogier Monderen 
- Lise Janmaat 
- Aniëlla van den Heuvel 
- Meike Kompaan 

15.45 16.00 Break 

16.00 16.45 Teachers master's programme Cultural 
Geography 

- Prof dr. Paulus Huigen 
- Prof dr. Frank Vanclay 
- Dr. Bettina van Hoven 
- Dr. Peter Groote 

QANU /Human Geography and Spatial Planning, University of Groningen 171 



( 

- Dr. Tialda Haartsen 

16.00 17.30 Students master's programme Economic 
Geography-

- Mimoent Benalt 
- Rienk de Vos 
- Jeroen Drewes 
- Luuk Stelder 

17.30 18.15 Teachers master's programme Economic 
Geography 

- Dr. Aleid Brouwer 
- Prof dr. Jouke van Dijk 
- Dr. Sierdjan Koster 
- Prof dr. PhiHp McCann 
- Drs. Paul van Steen 

18.15 18.30 Internal meeting 

Septembet 10th 
9.00 9:30 Internal meeting 

9.30 10.15 Students master's programme Population 
Studies 

- Fianne Naber 
- Simone Soeters 
- Juana Covaleda 
- Maarten Dijkstra 

10.15 11.00 Teachers master's programme 
Population Studies 

- Dr. Ajay Bailey 
- Prof dr. Leo van Wissen 
- Prof dr. Claartje Mulder 
- Prof dr. ir. Hinke Haisma 
- Dr. Eva Kibele 
- Dr. Fanny Janssen 

11.00 11.15 Break 
11.15 12.00 Students master's programme Real 

Estate Studies 
- Anne Asjes 
- Wolter Odding 
- Mike Huls 
- Guido Wierink 

12.00 12.45 Teachers master's programme Real 
Estate Studies 

- Prof dr. ir. Arno van der Vhst 
- Dr. Henk Brouwer 
- Dr. Frans Sijtsma 
- Prof dr. Ed Nozeman 

12.45 13.30 Lunch and internal meeting 
13.30 14.15 Students master's programme 

Environmental and Infrastmcture 
Planning 

- Mariska Everts 
- Loes Kerkdijk 
- Koen Castelein 
- Hendrik Menker 
- Lorenzo Mandias 
- Rob Reintsema 

14.15 15.00 Teachers master's programme 
Environmental and Infrastmcture 
Planning 

- Ward Rauws, MSc 
- Dr. Justin Beaumont 
- Prof dr. Jos Arts 
- Dr. Margo van den Brink 
- Drs. Chris Zuidema 
- Prof dr. Johan Woltjer 
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15.00 15.45 Students master's programme Socio-
Spatial Planning 

- Frank Brander 
- Caspar Vroege 
- Frank Valeton 
- Jeroen Venema 
- Nick van der Voort 

15.45 16.00 Break 

16.00 16.45 Teachers master's programme Socio-
Spatial Planning 

- Prof. dr. Gert de Roo 
- Dr. ir. Terry van Dijk 
- Dr. Justin Beaumont 
- Dr. Femke Niekerk 
- Prof. dr. Johan Woltjer 

16.45 17.30 Programme Committee (bachelor 
programmes Sociale Geografie en Planologie, 
Technisclie Planologie) 

- Dr. Wim Meester 
- Dr. ir. Gerd Weitkamp 
- Wouter Gaastra 
- Prof. dr. Gert de Roo 
- Dr. ir. Terry van Dijk 
- Tobias Grond 

17.30 18.30 Alumni - Saskia Zwiers, MSc 
- Dennis Schoenmaker, MSc 
- Gintare Morkute, MSc 
- Laura Been, MSc 
- Freek Kranen, MSc 
- Rolf Meerbach, MSc 

18.30 18.45 Internal meeting 

Septembef 11th 
09.00 09.30 Internal meeting 

09.30 10.15 Programme Committee (master's 
programmes Cultural Geography, 
Economic Geography, Real Estate 
Studies) 

- Dr. ir. Erik Meijles 
- Aniëlla van den Heuvel 
- Drs. Paul van Steen 
- Dr. Aleid Brouwer 

10.15 11.00 Progratnme Committee (master's 
programmes Population Studies, Socio-
Spatial Planning, Environmental and 
Infrastmcture Planning) 

- Prof. dr. Clara Mulder 
- Dr. Eva Kibele 
- Fianne Naber 
- Prof dr. Gert de Roo 
-WardRauws, MSc 
- Jimme Zoete 

11.00 11.15 Break 

11.15 12.30 Board of Examiners + study advisor Prof dr. Clara Mulder, chair 
Prof dr. Dirk Strijker 
Dr. Henk Brouwer 
Dr. Chris Zuidema 
Dr. Ellen Jansen 
Drs. Niels Rambags, study advisor 

12.30 13.15 Break 

13.15 14.15 Consultation 'hour' 

14.15 15.00 Internal meeting 
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15.00 16.00 Intemew with the management - Dr. Peter Groote 
- Prof. dr. Inge Hutter, dean 
- Myrthe Leijstra 
- Prof. dr. ir. Paul Ike 
- Dr. Sierdjan Koster 
- Prof dr. Johan Woltjer 

16.00 16.30 Internal meeting 

16.30 16.45 Presentation preHminaiy findings 
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Appendix 7: Theses and documents studied by the committee 

Piioi* to the site visit, the committee studied the theses of the students with the following 

student numbers: 

Master's programme Cultural Geography 

1534106 1582828 1541994 
1738097 1453424 2052539 
1585436 2110350 2072939 
1666231 2079429 2069652 

Master'sprogramme Economic Geography 

1656171 1397001 1923668 
1605968 1560085 1462032 
1842439 1774107 1465821 
1500376 1699725 1546201 

Master's programme Enmronmental and Infrastructtire Planning 

1434519 1601695 1628380 
1987054 2016389 1989553 
1659022 2138573 1629638 
1514695 2131889 1634208 

Master'sprogramme Population Studies 

1414046 1921053 1655930 
1943863 2085283 1461257 
1939157 1539582 1778587 
1946676 2116294 1945548 

Master's programme Socio-Spatial Planning 

1545809 
1545825 
1659200 
1948016 

1567292 
1548484 
1012290 
1708252 

2026171 
2076675 
1633686 
1645196 

Master'sprogramme Real Estate Studies 

1671464 
1605968 
1401726 
1539477 

2065517 
1956477 
2208253 
1809482 

1704796 
1917528 
2073773 
2066777 
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During tlie site ^dsit, the committee studied, among other things, the foËowing documents 
(partly as hard copies, partly via the institute's electronic learning environment); 

« Domain-specific framework of reference and the learning outcomes of the programme; 

e Over-view of the cm-riculum; 

» Outiine description of the cm-riculum components; 

• Teaching and examination regulations; 

® Over-view of aUocated staff; 

« Over-^tiew of the contacts maintained with the professional field; 

® Report on the institutional quaUty assm-ance assessment; 

• Reports on consultations in relevant committees/bodies; 

e Test questions with corresponding assessment criteria and requirements; 

• Selection of final projects with corresponding assessment criteria and requirements; 

• Reference books and other learning materials; 

• Summary and analysis of recent evaluation residts and relevant management information; 

• Documentation regarding teacher and student satisfaction. 
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Appendix 8: Declarations of independence 

INDIENEN VÖORAFQAAND AAN DE OPLEI:DIIN5QaaEOOR0EUNC3 

ONOEReEïEKBNPE 

MAAM: 

PRIVÉ A B R E S ; ^ , 

.3S£3.JCtó- Utm^isL 

OPLSID;NG: 

^................ ' z i c ^ c i r i l f i - ^eö*jmfim .,:sn PUnolo<^ie., 

* 'hRKlW«T - IERBIJ GEEN ^FAMIJEIRELATIES OF EAflDGN ME'I 

DOVirvOE^i-FyPE l \STE IL IKQ TE ONrSRMOUCE^, ALS PRlVtPERl^OOhJ, 

o f ,nrn / i rKrn ua rm, BrnorpsBrarrrNAAR oh Ais AOV.SFUN , uir rrN 
VO_6lli;liKI üNAHifl;4kbLU<= orjltütiLSVOiïMlNa OVfcl? DÎ  KWAUIhl' VAN 
DE OPLEIDING TE'^ POSIT EVE C= TE \ NSQA"̂  EVE ZOUDEM K I N N E N 
eeiNVLOEDEN; 

1 
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VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: DATUM: 

Z 2 cipnL 

HANDTEKENING: 
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O N A F H A N K E L I J K H E I D S - EN © E H E i M H O U D I N a S V E R K i A R I N G 

INDENEW VOOBAFOMND AAN DE OPLEIDiHOSBSCiOROËLINe 

NAAM; 
h. 

PRIVÉ ADRES; 

J 

IS ALS DESKUNDIGE / SECRETARIS GEVRAAGD VOOR HET BEOORDELEN VAN DE 
OPLEIDING: 

VERKLiiART HIERBIJ GEEH (FAyiUE)RËLATIES OF BANOËN MET 
BOVENGENOEIVlDE INSTELLING TE ONDERIIOUDEN, ALS PRIVËPËRSOON, 
ONDERZOEKER / DOCENT, BEROEPSBEOEFENAAR OF ALS A D V i S E t K , UIb bfcN 
VOLSTREKT ONAFHANKÊLIJKE OORDÊI-LSVORI^IMG OVKR DË KWALllfcil VAN 
DE OPLEIDING TEN P O S I T i e V i OF T I N N e O A T l E V i 20U0EN KUmim 
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AANGEVRAAGD DOOR DE INSTELLING: 



VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: DATUM: 

HANDTEKENING: 
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O N A P H A N K i L y K H E I D S - EN G E H E I M H O U D I N G S V l i K U R i N © 

OWDEROETEKENPE 

PRIVÉ 4ÜKEy 

IS ALS DEgKUNDieE I SECRETARIS OEVBMGD VOOR HET BEOORDEIE-N VAN DE 
OPLEIDING; 

„_ _5^'5!£_£ö.^S . . . ,^?£|^£3^f^: _ , . Ê f i L ^ _ ^ : ^ , ï ï ^ . . £ ^ 

AANGiVRAAGD DOOR DE INSTELUNÖ; 

VERKLAART HIERBilJ GEEN (FAMIUE)RÊLATIEa OF BANDEN MET 
BOVENOEMOEyOE INSTELLiMG TE ONDERHOUDEM, ALS PRIVÉPERSOON, 
OMDERZOEKER I DOCENT, BEROEPSBEOEFENMR OF ALS ADVISEUR, D!E EEN 
VOLSTREKT ON.4FHANKËLIJKe ÜORDËËLSVORMIHG OVER DE KWALITEIT VAN 
DE OPLEIDIMG TEN POSIIIËVE OF TEiM NËGATIEVE ZOUDEN KUMNËN 
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VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: DATUM: 
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ONAFHANKELIJKHEIDS- EN O B H i l i H O U D I N O S V E R K L A R l N O 

INDIEiNEN VOORAFGAAND AAN DE OPLEiDlNGSBEOORDELING 

ONDERGETEKENDE 

NAAM: 

PRIVÉ ADRES:; 

^ M ^ i i l ^ i i i f l ^ ^ i ^ 
JJH^ '7.. .......LiXJm^AjMdi 

IS ALS DËSKUNDSGE / SECRETARIS ÖËVRMOD VOOR H iT BEOORDELEt-l VAN DE 
OPLEIDING: 

MI^QEVRAAGO DOOR DE INSTELLING: 

i - ^ - W 

VERKLMRT HIERBIJ GEEN (FAMILIEJRELATIES OF BANDEN MET 
BOVEMGÊMOEWDE INSTELLtNO TE ONDERHOUDEN, ALS PRIVÉPER$OON, 
ONDiRZOEKER ƒ DOCENT, BEROEPSBEOEFENAAR OF ALS ACVISEUR, DIE EEN 
VOLSTREKT ONAFHANKELIJKE OORDEELSVORMING OVER DE KWAUTilT VAN 
D6 OPLEIDING TEN POSITIEVE OF TEN NËGATIÊW ZOUDEN KUNNÊN 
BEÏNVLOEDEN; 
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M a o 

VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: UÛ cA DATUM: %^ 

HANDTEKENING: 
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O N A F H A N K E L U m E f D S - EN O E H E I M H O U D I N e S V E R K L A R I N G 

INDIENEN VOORAFOMMD AAN IM OPl i l lJ lNOSi iOOROELINCi 

OHDiRQETEKENOE 

IS ALS DESKUNDIGE / SECRETARIS GEVBMOD VOOR HET BEOORDELEN VAN DE 

OPLEIDING: 

^ ^ : , ^ . 4 i s ^ , ^ ^ 

MMOEVRAAOD DOOR DE iNSTiLLINÖ:: 

1 ^ L ^ = 3 f 

^/ERKLAART HIERBIJ OEEM (FAMlLlE)RËUTtËS OF BAWDËM MET 

BOVhNübNOtMÜb INSTELLING I b ONübKl lOUDbN. A L S PRIVÉPERSOCN. 

ÜNUbH/übKbH / DÜCbN I, BbKObPSBbübFbNAAR OF ALS ADVISEUR, DIE EEN 

VOiSTRFKT ONAFHANKF! IJKP OORnHfcl.üVOW/INö OVbR Ub KWALl l fc i l VAN 

BP OPIFIDING TFN POSITIFVF Oh TFN NFOAl ibVb ZOUUbM KUNNEN 

BEÏNVLOEDEN; 
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VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 

AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 

VERBAND MET DE BEOORDELING AAJM HEM/HAAR BEKEND IS GEWORDEN EN 

WORDT. VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 

REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 
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ONAFHANKELIJKHEIDS- EN GEHEIMHOUDINGSVERKLARING 

INDIENEN VOORAFGAAND AAN D E OPLEIDINGSBEOORDELING 

ONDERGETEKENDE 

NAAM: 

PRIVÉ ADRES: 

IS ALS DESKUNDIGE / SECRETARIS GEVRAAGD VOOR HET BEOORDELEN VAN DE 

OPLEIDING: 

AANGEVRAAGD DOOR D E INSTELLING: 

?aHi\critoV UATL)gcmp?f n̂ (v̂ ŷo , I^LaijQiogsM: 

VERKLAART HIERBIJ GEEN (FAMILIE)RELATIES OF BANDEN MET 

BOVENGENOEMDE INSTELLING TE ONDERHOUDEN, ALS PRIVËPËRSOON, 

ONDERZOEKER / DOCENT, BEROEPSBEOEFENAAR OF ALS ADVISEUR, DIE EEN 

VOLSTREKT ONAFHANKELIJKE OORDEELSVORMING OVER DE KWALITEIT VAN 

DE OPLEIDING TEN POSITIEVE OF TEN NEGATIEVE ZOUDEN KUNNEN 

BEÏNVLOEDEN; 

1 
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h w a o 

VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 

AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 

V E R B A N D MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN E N 

WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 

REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE T E ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: CLrVT5i-HSr<dCUV~i DATUM: - O U - to\3> 

2 
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ONAFHANKELIJKHEIDS- EN GEHEIMHOUDINGSVERKLARING 

I N D I E N E N V O O R A F G A A N D A A N D E O P L E I D I N G S B E O O R D E L I N G 

O N D E R G E T E K E N D E 

PRIVÉ A D R E S : 

IS A L S eSSKUWeteE / S E C R E T A R I S G E V R A A G D V O O R H E T B E O O R D E L E N V A N D E 

" " ^ ^ S o c l ^ U ê c ^ f ^ ^ - ^ ^ - ' ' « 3 - . 

A A N G E V R A A G D D O O R D E INSTELL ING; 0 

V E R K L A A R T H IERBIJ G E E N (FAMIL IE)RELATIES O F B A N D E N M E T 

B O V E N G E N O E M D E INSTELL ING T E O N D E R H O U D E N , A L S P R I V É P E R S O O N , 

O N D E R Z O E K E R / D O C E N T , B E R O E P S B E O E F E N A A R O F A L S A D V I S E U R , D IE E E N 

V O L S T R E K T O N A F H A N K E L I J K E O O R D E E L S V O R M I N G O V E R D E K W A L I T E I T V A N 

D E O P L E I D I N G T E N POSIT IEVE O F T E N N E G A T I E V E Z O U D E N K U N N E N 

B E Ï N V L O E D E N ; 
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V E R K L A A R T H IERBIJ Z O D A N I G E R E L A T I E S O F B A N D E N M E T DE INSTELL ING D E 

A F G E L O P E N V I J F JAAR N IET G E H A D T E H E B B E N ; 

V E R K L A A R T S T R I K T E G E H E I M H O U D I N G T E B E T R A C H T E N V A N A L H E T G E E N IN 

V E R B A N D M E T D E B E O O R D E L I N G A A N H E M / H A A R B E K E N D IS G E W O R D E N EN 

W O R D T . V O O R Z O V E R D E OPLE ID ING, D E INSTELL ING O F DE NVAO HIER 

R E D E L I J K E R W I J S A A N S P R A A K O P K U N N E N M A K E N . 

V E R K L A A R T H IERBIJ O P D E H O O G T E T E Z I JN V A N D E N V A O G E D R A G S C O D E . 

PLAATS: D A T U M : 

H A N D T E K E N I N G : 

2 
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ONAFHANKELIJKHEIDS- EN GEHEIMHOUDINGSVERKLARING 

I N D I E N E N V O O R A F G A A N D A A N D E O P L E I D I N G S B E O O R D E L I N G 

O N D E R G E T E K E N D E 

N A A M : 

PRIVÉ A D R E S : 

IS ALS B6©KtWW13E / SECRETARIS GEVRAAGD VOOR HET BEOORDELEN VAN DE 

^P^LElDlh^^ föo/y/verv.l'ejL I k v f r W x S ^ l ^ f n f Z ^ ^ ^ ^ ' ^ 

A A N G E V R A A G D D O O R DB4NSTELLING; 

V E R K L A A R T H I E R B I J G E E N (FAMIL IE)RËLATIES O F B A N D E N M E T 

B O V E N G E N O E M D E INSTELL ING T E O N D E R H O U D E N , A L S P R I V É P E R S O O N , 

O N D E R Z O E K E R / D O C E N T B E R O E P S B E O E F E N A A R O F A L S A D V I S E U R , D IE EEN 

V O L S T R E K T O N A F H A N K E L I J K E O O R D E E L S V O R M I N G O V E R D E K W A L I T E I T V A N 

D E O P L E I D I N G T E N POSIT IEVE O F T E N ^ N E G A T I E V E Z O U D E N K U N N E N 

B E Ï N V L O E D E N ; 
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V E R K L A A R T H IERBIJ Z O D A N I G E R E L A T E S O F B A N D E N M E T D E INSTELL ING D E 

A F G E L O P E N V I J F J A A R N I E T G E H A D T E H E B B E N ; 

V E R K L A A R T S T R I K T E G E H E I M H O U D I N G T E B E T R A C H T E N V A N A L H E T G E E N IN 

V E R B A N D M E T D E B E O O R D E L I N G A A N HEM/HAAR B E K E N D IS G E W O R D E N E N 

W O R D T , V O O R Z O V E R D E OPLE ID ING, D E INSTELL ING O F D E N V A O H IER 

R E D E L I J K E R W I J S A A N S P R A A K O P K U N N E N MAKEN. ' 

V E R K L A A R T H IERBIJ O P D E H O O G T E T E Z I J N V A N D E N V A O G E D R A G S C O D E . 

PLACETS: D A T U M : 

2 
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Rapport over de bacheloropleidingen Sociale Geografie en 
Planologie en Technische Planologie van de Rijksuniversiteit 
Groningen 

Di t rapport volgt het Beoordelingskader voor de beperkte opleidingsbeoordeling van de 

N V A O . 

Administratieve gegevens van de opleidingen 

Bacheloropleiding Sociale Geografie en Planologie 

Naam van de opleiding: 
CROHO-nummer: 
Niveau van de opleiding: 
Oriëntatie van de opleiding: 
Aantal studiepunten; 
Afstudeerrichtingen: 
Locatie(s); 
Variant(en): 
Vervaldatiim accreditatie: 

Sociale Geografie en Planologie 
56838 
bachelor 
wetenschappelijk (wo) 
180 EC 

Groningen 
voltijd 
31 december 2014 

Bacheloropleiding Technische Planologie 

Naam van de opleiding; 
CROHO-nummer: 
Niveau van de opleiding: 
Oriëntatie van de opleiding: 
Aantal studiepunten: 
Afstudeerrichtingen: 
Locatie(s): 
Variant(en): 
Vervaldatum accreditatie; 

Technische Planologie 
56194 
bachelor 
wetenschappelijk (wo) 
180 EC 

Groningen 
voltijd 
31 december 2014 

Het bezoek van de visitatiecommissie Sociale Geografie en Planologie aan de Faculteit 

Ruimtelijke Wetenschappen van de Rijksuniversiteit Groningen vond plaats op 9, 10 en 11 

september 2013. 

Administratieve gegevens van de instelling 

Naam van de instelling: Rijksuniversiteit Groningen 
Status van de instelling: bekostigde insteUing 
Resultaat instellingstoets: vooi-waardeHjk positief 

Kwantitatieve gegevens over de opleidingen 

De vereiste kwantitatieve gegevens over de opleidingen zijn opgenomen in bijlage 5. 
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Samenstelling van de commissie 

De beperkte opleidingsbeoordeling van de bacheloropleidingen Sociale Geografie en 
Planologie en Technische Planologie van de Rijksuniversiteit Groningen maakt deel uit van 
de clusterbeoordeling Sociale Geografie en Planologie, waan'^oor de commissie tevens een 
bezoek bracht aan de Sociale Geografie en Planologie opleidingen van de Universiteit van 
Amsterdam, de Radboud Universiteit Nijmegen en de Universiteit Utrecht. 

De commissie voor de clusterbeoordeHng Sociale Geografie en Planologie bestaat uit totaal 
acht commissieleden: 

« Prof. Dr. H.F.L. (Henk) Ottens (voorzitter), emeritus hoogleraar Sociale Geografie aan de 
Universiteit Uttecht. 

« Prof Dr. H . H . (Herman) van der Wusten, emeritus hoogleraar Politieke Geografie aan 

de Universiteit van Amsterdam, 

e Prof Dr. H.M.J. (Herman) Van den Bosch, hoogleraar Managementwetenschappen aan 
de Open Universiteit. 

» Prof Dr. W.A.M. (Wü) Zonneveld, hoogleraar Stedelijke en Regionale OntwüdceHngen 

aan de Technische Universiteit Delft, 

e Prof Dr. R. (Robert) Hassink, hoogleraar Economische Geografie aan de Christian 

Albrechts Universiteit in Kiel. 

« Prof Dr. A.J. (Ton) Dietz, hoogleraar Ontwikkeling in Afrüca en ditecteur van het Afrüca-

Studiecentrum in Leiden. 

• M . (Madelon) Post, MSc (studentlid), afgestudeerd in Urban and Regional Planning aan 

de Universiteit van Amsterdam. 

« J. (Jikke) van ' t Hof, BSc (studentlid), masterstudent Sociale Geografie aan de Radboud 

Universiteit Nijmegen. 

Voor ieder bezoek werd op basis van eventuele belangenconflicten, expertise en 
beschikbaarheid een subcommissie samengesteld. De commissie die de bacheloropleidingen 
Sociale Geografie en Planologie en Technische Planologie, en de masteropieidingen Cviltvirele 
Geografie {Cultural Geography), Economische Geografie {Economie Geography), Enmronmental and 
Infrastructure Planning, Population Studies, Sociale Planologie {Socio-Spatial Planning en 
Vastgoedkunde (Real Estate Studies) van de Rijksuniversiteit Groningen beoordeelde bestond 
uit: 

e Prof Dr. H.F.L. (Henk ) Ottens (voorzitter); 

e Prof Dr. H . H . (Herman) van der Wusten; ' 

« Prof Dr. H.M.J. (Herman) Van den Bosch; 

» Prof Dr. W.A.M. (Wil) Zonneveld; 

• Prof Dr. R. (Robert) Hassink; 

e M . (Madelon) Post, MSc (studendid). 

De projectieider van de cluster-visitatie was mw. CJJ. (Chantal) Gorissen, MSc, Q A N U 
medewerker. Mw. drs. G.M. (MariëUe) Klerks trad op als secretaris van de commissie tijdens 
het -^tisitatiebezoek in Groningen. Mw. JJ. (Jasne) Krooneman, MSc, was vanuit Q A N U 
verantwoordelijk voor de afronding van de accreditatie rapporten van de Radboud 
Universiteit Nijmegen, Universiteit Utrecht en de Rijksuniversiteit Groningen. 
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De curricula vitae van de leden van de commissie zijn opgenomen in bijlage 1. 

Werkwijze van de commissie 

Voorbereiding 
Op 22 aprü 2013 hield de commissie haar formele startvergadering. Tijdens de 
start\rergadering werd de commissie geïnsttueerd, werden de taakstelling en werkwijze van de 
commissie besproken, en nam de commissie kennis van het Domeinspecifiek Referentiekader 
Sociale Geografie en Planologie (zie bijlage 2). 

Bij ontvangst van de kritische reflecties werden deze door de projecdeider gecontroleerd op 
Icwaliteit en compleetheid van informatie. Nadat de kritische reflecties waren goedgekeurd, 
werden deze door de projectieider aan de voorzitter en commissieleden doorgestuurd. De 
commissieleden namen de kritische reflecties door en formuleerden vragen die aan de 
projectieider en de voorzitter werden toegestuurd. De voorzitter compileerde vervolgens de 
vragen per gesprek. 

I n samenspraak met de voorzitter en de coördinator van de desbetreffende universiteit werd 
door de projectleider een bezoekprogramma opgesteld. Op verzoek en binnen de kaders van 
de commissie hebben de opleidingen gesprekspartoers geselecteerd. 

Op verzoek van de voorzitter stelde de projectieider een representatieve steekproef van 
scripties samen. De projectleider hield bij deze steekproef rekening met de 
beoordeüngscategoriën (voldoende, ruim voldoende, goed), de diverse afstudeerrichtingen en 
het jaartal van afstuderen. De voorzitter verdeelde de scripties over de commissieleden. Ieder 
commissieüd beoordeelde twee scripties per opleiding. Bij deze beoordeling werd gebruik 
gemaakt van de door Q A N U opgestelde beoordelingsrichtlijnen, zodat consistentie in de 
beoordeling gewaardborgd werd. Een overzicht van de bestudeerde scripties is opgenomen in 
bijlage 7. Bij een 'onvoldoende' beoordeling werd de scriptie door een tweede commissielid 
geëvalueerd. 

In overleg met de voorzitter selecteerde de projectieider van iedere opleiding een 
representatieve set van cursus- en toetsmateriaal, dat tijdens het visitatiebezoek door de 
opleiding ter inzage neergelegd werd. Tevens werd er algemene documentatie opgevraagd, 
zoals examen- en opleidingscommissie verslagen, evaluatieresultaten en 
managementinformatie. Bij het bestuderen van de documentatie volgde de commissie de 
N V A O richtlijn. 

Bedoek 
De commissie begon ieder visitatiebezoek met een voorbereidend overleg. Tijdens dit 
voorbereidend overleg maakte de commissie op grond van inhoudelijke expertise afspraken 
over de taalcverdeHng. Daarnaast sprak de commissie tijdens dit voorbereidend overleg over 
de scripties, en nam zij de naar aanleiding van de kritische reflectie geformuleerde vragen en 
opmerkingen door. 

Tijdens ieder visitatiebezoek werd gesproken met een (representatieve) vertegenwoordiging 
van het faculteitsbestuur, het opleidingsbestuur, studenten, docenten, de opleidings- en 
examencommissie. Tevens bestudeerde de commissie het cursus- en toetsmateriaal en was er 
in het bezoekprogramma ruimte ingepland voor het inloopspreekuur. Tijdens het 
visitatiebezoek aan de Rijksuniversiteit Groningen werd er geen gebruik gemaakt van het 
inloopspreekuur. 
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De laatste dag van iedei visitatiebezoek bevatte een presentatie van de voorlopige 
bevindingen. 

Op basis van de bevindingen van de commissie stelde de secretaris conceptrapporten op. 
Deze rapporten werden voorgelegd aan de commissie, voordat ze naar de desbetreffende 
universiteit werden gestuurd voor een controle op feitelijke onjuistheden. De onjmstheden die 
tijdens dit proces door de universiteit waren opgemerkt, werden aan de voorzitter voorgelegd. 
Indien de voorzitter dit nodig achtte, werden de onjuistheden met de commissieleden 
besproken. Hierna maakte de secretaris de definitieve rapporten op. 

Beslisregels 

I n overeenstemming met het Beoordelingskader voor de beperkte opleidingsbeoordeling van 
de N V A O (d.d. 22 november 2011) heeft de commissie de volgende definities voor de 
beoordehng van de afzonderlijke standaarden en de opleiding als geheel gehanteerd: 

Basiskwaliteit 
De kwaliteit die in internationaal perspectief redelijkerwijs verwacht mag worden van een 
bachelor- of masteropleiding binnen het hoger onderwijs. 

Onvoldoende 
De opleiding voldoet niet aan de gangbare basiskwaliteit en vertoont op meerdere vlakken 
ernstige tekortkomingen. 

Voldoende 
De opleiding voldoet aan de gangbare basiskwaüteit en vertoont over de voUe breedte een 
acceptabel niveau. 

Goed 
De opleiding steekt systematisch en over de voUe breedte uit boven de gangbare 
basiskwaliteit. 

Excellent 
De opleiding steekt systematisch en over de voUe breedte ver uit boven de gangbare 
basiskwaUteit en geldt als een (inter)nationaal voorbeeld. 
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I - Sociale Geografie en Planologie 
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Samenvattend oordeel van de commissie 

Di t rappoit geeft de bevindingen, overwegingen en conclusies weer van de visitatiecommissie 
Sociale Geografie en Planologie met betrekking tot de bacheloropleiding Sociale Geografie en 
Planologie, die wordt aangeboden door de Faculteit Ruimtelijke Wetenschappen van de 
Rijksuniversiteit Groningen. De beoordeüng van de commissie is gebaseerd op informatie uit 
de Icritische reflectie, een selectie van scripties, aanvuUende documentatie en gespreldcen 
gevoerd tijdens het visitatiebezoek. De commissie heeft de positieve aspecten van de 
opleiding afgewogen tegen de aspecten waarop verbetering wenselijk is en heeft 
geconcludeerd dat de opleiding voldoet aan de door de N V A O gestelde accreditatiecriteria. 

Standaard 1: Beoogde eindkwalificaties 
De commissie heeft geconcludeerd dat het domeinspecifieke referentiekader voor de 
discipline Sociale Geografie en Planologie een brede, maar adequate weergave is van het 
domein. Wel is zij van mening dat een nadere specificering van het domein nuttig zou kunnen 
zijn. De commissie is van oordeel dat de domeinspecifieke eindkwalificaties die in het 
referentiekader worden beschreven passen bij het domein van de Sociale Geografie en 
Planologie. 

De commissie heeft de beoogde eindkwalificaties van de opleiding Sociale Geografie en 
Planologie vergeleken met het domeinspecifieke referentiekader en heeft het profiel, de 
oriëntatie en het niveau van de opleiding onderzocht. De commissie is van mening dat de 
beoogde eindkwalificaties van de opleiding voldoende helder geformuleerd zijn en aansluiten 
bij de domeinspecifieke eindlcwaHficaties zoals beschreven in het referentiekader. De beoogde 
eindkwalificaties zijn in overeenstemming met wat van een academische bacheloropleiding op 
het gebied van de Sociale Geografie en Planologie ver-wacht mag worden. De commissie is 
eveneens tevreden over het profiel van de opleiding, dat zij helder gedefinieerd en 
aantreldcelijk vindt voor toekomstige studenten. De opleiding heeft een brede, sociaal
wetenschappelijke oriëntatie, er wordt in het bijzonder ook aandacht aan de ethische aspecten 
van wetenschapsbeoefening gegeven. Om begrijpelijke redenen heeft de opleiding endoor 
gekozen een exti-a accent te leggen op de regio Noord-Nederland en thema's die voor dit 
landsdeel van belang zijn. 

Standaard 2: Ondemijsleewmgemng 
Het eerste jaar van het curriculum bestaat uit twaalf verplichte vaklcen die een kennismaking 
vormen met de geografische en planologische disciplines, de demografie en de beginselen van 
het doen van wetenschappelijk onderzoek en statistiek. I n het tweede jaar, dat bestaat uit elf 
verpMchte vakken en een gebonden keuzevak, wordt de basiskennis verder uitgediept en 
verlDreed. Het derde studiejaar bestaat voor de ene helft uit een vrije keuzeruimte en voor de 
andere helft uit drie verplichte vakken en het bachelorproject. De commissie is van oordeel 
dat de beoogde eindlcwalificaties op adequate wijze in het curriculum worden gerealiseerd. De 
inhoud en structuur van het cvirriculum steUen studenten in staat om de beoogde 
eindkwaUficaties te behalen. Het curriculum is evenwichtig en de sti-uctuur van het curriculum 
is aan de hand van twee leerUjnen die onder-verdeeld zijn in thema's, voldoende coherent 
vormgegeven. Wel adviseert de commissie de opleiding om een betere verbinding tussen de 
leerlijnen te reaUseren en zorg te dragen voor een formelere aanpak van de coördinatie binnen 
de thema's. 

De commissie is ook positief over het didactisch concept, dat wordt gekenmerkt door 
onderzoeks-geleid onderwijs en actief leren. De commissie is van mening dat de gekozen 
werkvormen adequaat zijn en aansluiten bij het didactisch concept. Bij het toepassen van de 
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wei-k\rofmen is echter nog spralce van 'work in progress' en de commissie moedigt de 
opleiding aan om het onderzoeks-geleid ondei-wijs breder in het onderwijs toe te passen en de 
activerende werk^^ormen breder te implementeren. 

Het aantal contacturen, de staf/student-ratio en de kwaliteit van de staf zijn voldoende. 
Studenten zijn tevreden over hun docenten. De commissie is van oordeel dat het programma 
haalbaar is. Er zijn geen struikelblokken in het curriculum. De commissie heeft echter 
geconstateerd dat de werkdruk van de studenten te licht is en is van oordeel dat deze 
verzwaard dient te worden. 

De rendementen waren in de afgelopen periode naar de mening van de commissie laag en de 
gemiddelde studieduur te lang. De commissie hoopt dat de nieuw ingevoerde 
universiteitsbrede bindend studieadvies- en 'harde knip'-regelingen, de intensivering van het 
eerste jaar en de ontwikkeling van 'learning communities' door de opleiding de rendementen 
zullen verhogen en de studieduur zuËen verkorten. 

De commissie heeft vastgesteld dat de studiebegeleiding goed georganiseerd is en dat de 
studieadvisem deskundig is. De studenten zijn lovend over de studieadviseur. Ook over de 
overige faciHteiten van de opleiding is de commissie tevreden. De opleidingsspecifieke 
IcwaUteitszorg is adequaat. De commissie is echter wel van mening dat de 
opleidingscommissie wat formeler en proactiever te werk zou kunnen gaan. 

De commissie concludeert dat de verschillende aspecten van de ondei-wijsleeromgeving de 
studenten in staat stellen de beoogde eindkwaUficaties te behalen. 

Standaard 3: Toetsing en gerealiseerde eindkwalificaties 
De commissie heeft geconcludeerd dat het systeem van toetsing van de opleiding adequaat 
functioneert. Zij heeft wel vastgesteld dat de examencommissie pas laat haar nieuwe taak als 
waarborgster van de toetslïwaUteit heeft opgepakt. De examencommissie kwijt zich daar nu 
terdege van, maar zij dient nog wel vast te steUen of de huidige capaciteit voldoende is om de 
onderdelen van deze taak (prompt toezicht bij gesignaleerde problemen en periodieke 
systematische evaluatie van het hele curriculum) op niveau uit te voeren. 

De commissie heeft het behaalde eindniveau van de opleiding beoordeeld door een selectie 
van theses te bestuderen. De commissie is van mening dat de vernieuwde opzet van het 
bachelor-project naar aanleiding van de uitkomsten van de vorige -^dsitatie zich vertaalt in een 
verbeterde IcwaUteit van de theses. In de huidige opzet is het bachelorproject vormgegeven als 
cursus, waarbij studenten volgens een vaststaand schema de verschiUende onderzoeksstappen 
doorlopen met behulp van opeenvolgende opdrachten en uiteindeUjk tot een individuele 
thesis komen. De commissie erkent de academische kwaUteit van de theses en is tevreden 
over het behaalde eindniveau. 
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De commissie beoordeelt de standaarden uit het Beoordelingskader voor de beperkte 

OpleidingsbeoordeHng als volgt: 

Bacheloropleiding Sociale Geografie en Planologie: 

Standaard 1: Beoogde eindlcwaHficaties 
Standaard 2; Onder-wij sleeromgeving 
Standaard 3: Toetsing en gerealiseerde eindlcwaHficaties 

voldoende 
voldoende 
voldoende 

Algemeen eindoordeel voldoende 

De voorzitter en de secretaris van de commissie verklaren hierbij dat aËe leden van de 
commissie kennis hebben genomen van dit rapport en instemmen met de hierin vastgestelde 
oordelen. Zij verklaren ook dat de beoordeling in onafhankelijkheid heeft plaatsgevonden. 

Datum: 26-03-2014 

Prof H.F.L. Ottens Drs. G.M. Klerks 
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Behandeling van de standaarden uit het Beoordelingskader voor de 
beperkte opleidingsbeoordeling 

Introductie van de bacheloropleiding Sociale Geografie en Planologie 
De bachelotopleiding Sociale Geografie en Planologie is een brede, interdiscipHnaire 
opleiding die wordt aangeboden door de Faculteit Ruimtelijke Wetenschappen van de 
Rijksuniversiteit Groningen. De opleiding is officieel Nederlandstalig, maar sommige vakken 
worden in het Engels aangeboden. Mede naar aanleiding van de adviezen in het 
visitatierapport van 2008 is de opleiding tussen mei 2011 en november 2012 herontwoipen. 
Di t heeft onder andere geleid tot herformulering van de eindlcwaUficaties. De opleiding 
hanteert deze nieuwe eindkwalificaties met ingang van het academisch jaar 2013/2014. 

Standaard 1: Beoogde eindkwalificaties 
De beoogde eindkwalificaties van de opleiding zijn wat betreft inhoud, niveau en oriëntatie geconcretiseerd en 
voldoen aan internationale eisen. 

Toelichting: 
De beoogde eindkwalificaties passen wat betreft niveau en oriëntatie (bachelor of master; hbo of wo) binnen 
het Nederlandse kwalificatieraamwerk. Ze sluiten bovendien aan bij de actuele eisen die in internationaal 
perspectief vanuit het beroepenveld en het vakgebied worden gesteld aan de inhoud van de opleiding. 

Bevindingen 

1.1 Het domein 

De universiteiten die deelnemen aan de clusterevaluatie Sociale Geografie en Planologie (de 
Universiteit van Amsterdam, de Radboud Universiteit Nijmegen, de Rijksuniversiteit 
Groningen en de Universiteit Uttecht) hanteren een gemeenschappelijk domeinspecifiek 
referentiekader (zie bijlage 2). 

De commissie heeft het domeinspecifieke referentiekader bestudeerd en is van mening dat 
het tamelijk breed en algemeen blijft . Ook al wordt in het referentiekader terecht aangegeven 
dat het domein van de Sociale Geografie en Planologie breed en multidiscipUnaif is, toch 
vindt de commissie dat een nadere specificering van het domein nuttig zou kunnen zijn. Een 
meer toegespitst geformuleerd domeinspecifiek referentiekader, gepositioneerd in de 
internationale discussie over de aard van de disciplines, zou de deelnemende opleidingen 
kunnen helpen om hun positie binnen het domein duidelijker aan te geven. De commissie is 
bovendien van mening dat een nader gespecificeerd referentiekader studenten meer bewust 
zou kunnen maken van het domein dat ze bestuderen en dat het tevens de legitimatie van het 
veld zou kunnen ondersteunen. Het huidige domeinspecifieke referentiekader is te 
beschouwen als een verdienstelijke stap die vraagt om verdere vervolgstappen van de 
deelnemende faculteiten/departementen. Het ontwikkelen van een gemeenschappelijke 
benadering ten aanzien van nationale en internationale benchmarking zou eveneens 
behulpzaam kunnen zijn bij het efficiënter positioneren van de opleidingen. Di t probleem 
doet zich vooral gevoelen bij het Sociaal Geografische deel van het referentiekader en in 
mindere mate bij het Planologische deel. 

De commissie raadt de betrokken instituten/opleidingen aan het gemeenschappelijke 
domeinspecifieke referentiekader nader uit te werken, eventueel in samenwerldng met enkele 
andere instituten en/of opleidingen, die nu niet bettokken zijn geweest bij deze 
clusterbeoordeling. Het kader zou verder kunnen worden gespecificeerd en veivolgens 
kunnen dienen als een duidelijker basis om overeenkomsten en verschillen tussen de 
oriëntaties van de opleidingen op dit gebied aan te geven. 
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Oveiigens is de commissie van mening dat de domeinspecifieke eindkwalificaties aansluiten 
bij een bacheloropleiding binnen de discipline Sociale Geografie en Planologie. 

1.2 De positie van de opleiding Sociale Geografie en Planologie binnen het domein 
De kritische reflectie beschrijft de bacheloropleiding Sociale Geografie en Planologie (SG&P) 
als een brede opleiding, waarin studenten leren om sociale, demografische, culturele en 
economische ontwüdcelbgen vanuit een ruimtelijk perspectief te analyseren. Studenten leren 
om deze ontwüdcelbgen te vertalen in ideeën over de inrichting van ruimte (planologie). De 
opleiding brengt de studenten kennis bij over relevante sociale, demografische, culturele en 
economische ontwikkeHngen. Aangezien deze ontwüdceüngen zich voordoen in verschiUende 
ruimteUjke en institutionele contexten en op verschülende ruimteUjke schalen, beoogt de 
opleiding met name het theoretisch inzicht van studenten te ontwüdcelen en hun de 
vaardigheden en attitude bij te brengen, waarmee de rol van context en schaalniveau 
onderkend worden. Op deze wijze equipeert de opleiding studenten om ruimteUjke 
verschillen en hun impact op de inrichting van ruimte te duiden en te verklaren. 

Uit de kritische reflectie en uit de gespreldcen tijdens het ^dsitatiebezoek is de commissie 
gebleken dat de opleiding zich van vergeUjkbare opleidingen onderscheidt door de volgende 
accenten: 

1. De opleiding legt een bijzonder accent op het belang van demografische ontwückeUngen 
in de verklaring van sociaal-geografische uitkomsten en planologische opgaven; 

2. De opleiding schenkt specifiek aandacht aan de relatie tussen fysische geografie (de 
fysieke omstandigheden) en geografische en planologische ontwüdceUngen; 

3. De opleiding legt wat het regionale schaalniveau betreft een bijzonder accent op Noord-
Nederland. Di t is in overeenstemming met de doelstellingen van zowel de universiteit als 
de faciüteit. 

De commissie ^óndt het profiel van de opleiding helder gedefinieerd en is er voldoende 
tevreden over. Bovendien heeft de commissie tijdens het visitatiebezoek begrepen dat de 
brede opzet en het sociale karakter van de opleiding aantrekkeUjk zijn voor toekomstige 
studenten. Meerdere studenten gaven tijdens de gespreldcen aan juist vanwege deze 
eigenschappen voor de opleiding te hebben gekozen. De opleiding wijkt op hoofdUjnen niet 
veel af van de andere bacheloropleidingen in de Sociale Geografie en Planologie in 
Nederland. 

1.3 Beoogde eindkwalificaties, niveau en oriëntatie van de opleiding 
I n de kritische reflectie wordt beschreven dat de opleiding zich tot doel stelt om studenten 
wetenschappeUjke kennis, inzicht en onderzoeksvaardigheden bij te brengen op een zodanig 
niveau dat ze beroepen op bachelorniveau uit kunnen oefenen op het gebied van de sociale 
geografie en planologie, dan wel deel kunnen nemen aan een verwante masteropleiding. 

De commissie heeft uit de kritische reflectie en de gespreldcen tijdens het visitatiebezoek 
vernomen dat, naar aanleiding van de adviezen die voortvloeiden uit de vorige visitatie, de 
opleiding in 2011/2012 de door haar beoogde eindkwaUficaties heeft geherformxüeerd. Bij het 
opsteUen van de huidige beoogde eindkwaUficaties (zie bijlage 3) is dtgegaan van het door de 
universiteiten gezamenUjk opgestelde domeinspecifieke referentiekader Sociale Geografie en 
Planologie. De kritische reflectie stek dat de beoogde eindkwaUficaties van de opleiding in Ujn 
zijn met de algemene eindkwaUficaties die het discipUneoverleg Sociale Geografie en 
Planologie op basis van de DubUn Descriptoren heeft geformuleerd voor de opleidingen 
binnen het domein. TegeUjkertijd brengen zij ook de specifieke kenmerken van de opleiding 
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tot uitdrukking. De kritische reflectie bevat een gespecificeerde lijst van de beoogde 
eindlcwalificaties die de opleiding met ingang van het academisch jaar 2013/2014 hanteert. ( 
Tevens bevat de kritische reflectie een Hjst met de oude beoogde eindkwalificaties die de 
opleiding in 2012-2013 nog hanteerde (bijlage 3). i 

De commissie waardeert het dat de opleiding de adviezen van de vorige visitatiecommissie ter ' 
harte heeft genomen en dat zij haar beoogde eindkwalificaties heeft geherformuleerd. De 
commissie is van mening dat de opleiding op dit punt een dmdelijke verbetering heeft 
ondergaan. De huidige set beoogde eindkwalificaties is uitgebreider, inhoudelijk meer , 
informatief en duidelijker geformuleerd dan de set die nog in 2012/2013 werd gehanteerd. De 
commissie is tevreden over de huidige beoogde eindkwalificaties en vindt deze voldoende ( 
helder geformuleerd. De opleiding beoogt studenten (het toepassen van) kennis, inzicht en 
vaardigheden en attitudes bij te brengen op een inleidend, basaal niveau. De commissie is dan < 
ook van mening dat de beoogde eindlcwaHficaties in overeenstemming zijn met wat van een 
opleiding Sociale Geografie en Planologie op bachelorniveau verwacht mag worden. De ' 
specifieke aandacht voor onderzoeksvaardigheden en een wetenschappelijke attitude overtuigt ^ 
de commissie van de academische oriëntatie van de opleiding. 

( 

Overwegingen 
(' 

De commissie concludeert dat het domeinspecifieke referentiekader een brede, maar 
niettemin adequate weergave is van het domein. Wel is zij van oordeel dat een nadere * 
specificering van het domein nuttig zou kunnen zijn. De commissie is niettemin van oordeel 
dat de domeinspecifieke eindkwalificaties die in het referentiekader worden beschreven, 
passen bij het domein van de Sociale Geografie en Planologie. • 

De commissie heeft de beoogde eindkwalificaties van de bacheloropleiding Sociale Geografie ( 
en Planologie vergeleken met het domeinspecifieke referentiekader en heeft het profiel en de 
oriëntatie van de opleiding nauwkeurig bestudeerd. De commissie is van mening dat het > 
profiel helder is gedefinieerd en zij is tevreden over het profiel. De opleiding is breed en 
sociaal van karakter en daarmee aantrekkelijk voor aankomende studenten. Aan de ethische ' 
aspecten van de wetenschapsbeoefening wordt nadrukkelijk aandacht geschonken. Ook ^ 
inhoudelijk legt de opleiding enkele accenten die haar onderscheiden van andere opleidingen 
Sociale Geografie en Planologie in den lande. i 

De commissie waardeert het dat de opleiding, in navolging van de adviezen van de vorige ( 
visitatiecommissie, haar beoogde eindkwalificaties heeft geherform\aleerd. De commissie is 
tevreden met de beoogde eindkwalificaties die de opleiding met ingang van 2013/2014 ' 
hanteert. Deze zijn voldoende helder geform\aleerd en zijn in overeenstemming met wat van 
een academische opleiding Sociale Geografie en Planologie op bachelorniveau verwacht mag 
worden. ^ 

Conclusie i 

Bacheloropleiding Sociale Geografie en Planologie: de commissie beoordeelt Standaard 1 als ' ' 
voldoende'. 

16 QANU /Sociale Geografie en Planologie , Rijksuniversiteit Groningen 

( 



Standaard 2: Onderwijsleeromgeving 
Het piogramma, het personeel en de opleidingsspecifieke voorzieningen maken het voor de instromende 
studenten mogelijk de beoogde eindkwalificaties te realiseren. 

Toelichting: 
De inhoud en vormgeving van het programma stek de toegelaten studenten in staat de beoogde 
eindkwalificaties te bereüsen. De kwaliteit van het personeel en van de opleidingsspecifieke voorzieningen is 
daarbij essentieel. Programma, personeel en voorzieningen vormen een voor studenten samenhangende 
onderwij sleeromgeving. 

Bevindingen 

2.1 Het curriculum 
Naar aanleiding van de aanbevelingen van de vorige ^dsitatiecommissie, de invoering door de 
universiteit van het minorensysteem en het realiseren van de onderwijsvisie van op onderzoek 
gebaseerd onderwijs, is het cvirriculum de laatste jaren aan veranderingen onderhevig geweest. 

Het curriculum (zie bijlage 4) bestaat thans uit 180 EC, verspreid over drie studiejaren van elk 
60 EC. EUc jaar bestaat uit vier gelijke periodes waarin drie vakken van steeds 5 EC worden 
aangeboden. Het curriculum is aUeen voltijds te volgen. 

De commissie heeft uit de laitische reflectie opgemaakt dat het eerste studiejaar studenten 
introduceert in de Geografie en Planologie. Het jaar start met het inleidende vak Denken over 
Geografie en Planologie. De geografische disciphne wordt verder verkend met vakken als 
Economische Geografie 1, Culturele Geografie en Fysische Geografie van de wereld, terwijl studenten in 
vakken als Ruimtelijke Planning 2 en Ruimtelijke Infomatiekunde 1 nader kennismaken met de 
planologische discipline. Voorts maken studenten in dit jaar kennis met de statistiek, worden 
zij ingewijd in de beginselen van het doen van wetenschappelijk onderzoek en wordt er 
gebouwd aan kennis van de demografie. 

I n het tweede studiejaar wordt de basiskennis verder verdiept met valdcen als Economische 

Geografie 2, Raiimtelijke Informatiekunde 2, Ruimtelijke Planning 3, Ruimtelijke Planning 4 en Statistiek 
2 en verder uitgebreid met valdcen als bijvoorbeeld Migration of Toerisme. De 
onderzoeksvaardigheden worden verder ontwikkeld in vakken als Methoden van Wetenschappelijk 
Onderhoek of het veldwerkvak Bodem en Landschap van Nederland Het tweede jaar kent tevens 
een gebonden keuze, waarbij studenten dienen te kiezen tussen de valdcen Economische Geografie 

3 of Vastgoedkunde. 

Het derde studiejaar bestaat uit een vrije keuzeruimte van 30 EC in de eerste twee periodes, 
drie verplichte valdcen van ellc 5 EC (waaronder het vak Veldwerk Buitenland) en het 
bachelor-project van 15 EC. De vrije keuzeruimte kan al naar gelang de persoonEjke voorkeur 
van de student worden ingevuld met een minor of met keuzevaldcen. 

De opleiding wordt afgesloten met het bachelorproject, dat uitmondt in een individuele 
bachelorthesis, waaruit de inhoudelijke en onderzoekstechnische vaardigheden van de student 
moeten blijken (zie sectie 3.2 voor meer informatie over het bachelorproject). 

Tijdens het visitatiebezoek heeft de commissie van de studenten vernomen dat zij tevreden 
zijn over het curriculum. Wel kwam zowel uit het gesprek met de studenten als uit de 
'Curriculumevaluatie 2012-2013' naar voren dat de studenten meer aandacht voor 
toekomstige beroepsmogelijldieden in het curriculum zouden willen zien. Zij zouden 
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bijvoorbeeld graag de mogeHjldieid willen hebben om een stage te lopen, zodat zij wat 
relevante praktijkervaring kunnen opdoen. 
De commissie is van mening dat het curriculum evenwichtig is en is er tevreden over. Zij 
geeft de opleiding wel als overweging mee te onderzoeken hoe een betere relatie met 
toekomstige werk\relden gereahseerd kan worden. 

2.2 Coherentie 
Uit de kritische reflectie en de gesprekken tijdens het visitatiebezoek is de commissie gebleken 
dat het programma is opgebouwd uit twee leerKjnen, i.e. de methodische leerlijn (de 
onderzoekslijn), die uiteen valt in de thema's 'Methodologie en wetenschappelijke theorie', 
"Metiioden van datacollectie' en 'Data-analyse', en de inhoudelijke leerlijn (de vaHijn) die 
uiteenvalt in de drie thema's 'Well-being', 'Innovation' en 'Spatial Transformation'. De 
leerlijnen dragen ieder op hun eigen wijze bij aan de realisatie van de beoogde 
eindkwaUficaties. De methodische leerUjn is verantwoordeUjk voor het eindniveau voor wat 
beti-eft kennis en toepassing van methoden en technieken van wetenschappeUjk onderzoek. 
Deze leerUjn is de laatste jaren uitgebreid met veldwerlcvakken, waarbij studenten het gehele 
onderzoeksproces doorlopen. De inhoudeUjke leerUjn is verantwoordeUjk voor de opbouw en 
ontwikkeling van de valdnhoudeUjke kennis en vaardigheden. De commissie heeft begrepen 
dat de thema's binnen de beide leerUjnen qua inhoud en vaardigheden een eigen karakter 
hebben en een inhoudeUjk coherente groep vaklcen vertegenwoordigen. Binnen de beide 
leerUjnen is er een duideUjke opbouw in de vakken te onderscheiden, waarbij eerdere vakken 
de basis leggen voor vervolgvakken die de kennis en vaardigheden steeds verder uitbouwen 
en verdiepen (e.g. Ruimtelijke Planning 2, Ruimtelijke Planning 3 en Raiimtelijke Planning 4). 
Zodoende waarborgen de leerUjnen de interne samenhang van het programma. Uit het 
gesprek met de studenten heeft de commissie vernomen dat de volgorde van de vakken 
inderdaad logisch aanvoelt, maar dat deze voor de studenten niet altijd vooraf duideUjk 
herkenbaar is. Ook al voelen sommige vakken nog wel als 'eUandjes' aan, toch zijn de 
studenten van mening dat de samenhang in het programma steeds beter wordt. Nog meer 
integratie tussen de vaklcen zou volgens de studenten gereaUseerd kunnen worden in de 
opdrachten. Die zouden ook over de grenzen van het desbetteffende vak heen kunnen 
reiken. 

De commissie heeft vernomen dat de opleiding ernaar sti-eeft om een betere verbinding 
tussen de beide leerUjnen tot stand te brengen door ook in valdcen binnen de inhoudeUjke 
leerUjn onderzoeksmethoden te oefenen en te toetsen. Zij hoopt daarmee de relevantie van de 
onderzoeksmethoden voor studenten duideUjker te maken. 

Sinds 2011 is de bachelorcoördinator verantwoordeUjk voor het vaststeUen en monitoren van 
het gehele programma. Een aparte coördinator voor de methodische leerUjn is 
verantwoordeUjk voor voldoende oefening van de verschiUende onderzoeksmethoden in het 
programma en de onderUnge aansluiting tussen de methodische vakken. Binnen de 
UihoudeUjke leerUjn zijn er coördUiatoren die de inhoudeUjke samenhang tussen de vakken 
binnen de verschülende thema's m de gaten houden. Tijdens het visitatiebezoek heeft de 
commissie uit het gesprek met de docenten begrepen dat deze coördinatie voornameUjk op 
informele basis plaatsvindt. 

De commissie is tevreden met de vorderingen die de opleiding op het punt van de 
inhoudeUjke samenhang heeft gemaakt. Wel deeU zij de menüig van de opleiding dat een 
betere verbinding tussen de methodische en de inhoudeUjke leerUjn wenseUjk is en zij 
adviseert de opleiding dan ook om de volgende jaren voldoende vaart te zetten achter de 
reaUsatie daar̂ ^an. De opmerldng van de studenten dat meer integratie tussen de vaklcen 
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gerealiseerd zou kunnen worden in de opdrachten vindt zij hierbij een nuttige suggestie. 
Verder adviseert de commissie een wat formelere aanpak van de coördinatie binnen de 
thema's en raadt zij de opleiding aan er-voor zorg te dragen dat de volgorde van de vakken 
voor studenten voldoende inzichtelijk is en naar de studenten toe expliciet wordt gemaakt. 
Hoewel de commissie van mening is dat er nog wel wat werk verricht moet worden, vindt zij 
dat de opleiding zeker op de goede weg is. Zij is van oordeel dat er voldoende opbouw in de 
vakken is en dat het curriculum voldoende coherent is. 

2.3 Relatie tussen de beoogde eindkwalificaties en het cutticulum 
De kritische reflectie bevat een toetsplan waarin per vak wordt aangegeven hoe deze bijdraagt 
aan de realisatie van de beoogde eindkwalificaties. Hierviit blijkt dat de beoogde 
eindkwaUficaties op de volgende wijze in het curricxoliom zijn ver-werkt; 

1. Aan het verwenen van kennis, begrip en in^cht en het toepassen daarvan wordt gedurende het 
gehele curriculum aandacht besteed. Vaklcen die voor het ver-wei-ven van kennis, begrip en 
inzicht in het bijzonder een belangrijke rol spelen zijn onder andere de eerstejaars vakken 
Fysische Geografie van de wereld en 'Economie, de tweedejaars vaklcen Raiimtelijke Planning 3 en 4, 
Migration, Economische Geografie 3, People <& Place en Plattelandsgeografie. In het derde jaar 
levert het vak Philosophies of social science, human geography andplanning een belangrijke bijdrage 
aan de opbouw van kennis, begrip en inzicht. Het toepassen van kennis, begrip en inzicht 
krijgt verder aandacht in de veldwerkvakken Geografie en Planologie van Nederland, Bodem en 
landschap van Nederland en Veldwerk buitenland, maar ook in vakken als Raiimtelijke Planning 2, 
Economische Geografie 2 en 3 en Plattelandsgeografie en in valdcen tiit de onderzoeksleerUjn, 
zoals Inleiding 'Wetenschappelijk Onden^oek, Statistiek 1 en 2 en het Bacheloiproject. 

2. Ook aan het vermogen tot oordeelsvomiing wordt door het hele curriculum heen gebouwd. 
De vakken Ruimtelijke Planning 2 en 3, Plattelandsgeografie, Migration, People <& Place, 
Philosophies of social science, human geography andplanning en het Bachelorproject leveten hieraan in 
het bijzonder een bijdrage. 

3. Aan het aanleren van communicatievaardigheden wordt eveneens binnen verschiUende 
studieonderdelen in het curriculiam aandacht besteed. De nadruk Ugt hierbij op de 
vaardigheid om samen te werken in teamverband, die in een aanzienUjk aantal valdcen een 
rol speelt. Communicatievaardigheden worden in het bijzonder gettaind in de vakken 
Economie en Philosophies of social science, human geography andplanning. 

4. Ook aan de opbouw van leervaardigheden wordt gedurende het gehele curriculum gewerkt, 
waarbij, naast de vaardigheid om na het afstuderen zelfstandig te kunnen werken, vooral 
ook wordt gewerkt aan de basisvaardigheden die nodig zijn voor de uitoefening van een 
relevante functie. Het Bacheloiproject springt er bij de opbouw van deze beide vaardigheden 
uit. 

Na de informatie mt het toetsplan te hebben bestudeerd en geverifieerd, heeft de commissie 
vastgesteld dat de beoogde eindkwaUficaties op adequate wijze in het cm-ricxilum worden 
gereaUseerd. Tijdens het visitatiebezoek kwam naar voren dat studenten vUiden dat de 
opleiding nog wel wat meer aandacht aan de ttaitUng in academisch schrijven zou kunnen 
besteden. Gezien het belang van deze vaardigheid, adviseert de commissie de opleiding aan 
deze wens gehoor te geven. 

2.4 Didactisch concept en werkvormen 
Uit de kritische reflectie en de gespreldcen tijdens het visitatiebezoek heeft de commissie 
begrepen dat de opleiding een visie op onder-wijs heeft waarin onderzoek een centrale rol 
speek. Het onderwijs is "onderzoeksgeleid", oftewel op onderzoek gebaseerd: de opleiding 
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streeft ernaar om studenten zelf onderzoek te laten doen en om docenten vanuit onderzoek 
te laten doceren. Daarnaast hecht de opleiding tevens groot belang aan 'actief leren'. 
Uit de Imtische reflectie en het gesprek met de docenten is de commissie gebleken dat de 
opleiding met behulp van verschüLende werlc^^ormen handen en voeten geeft aan het 
onderzoeksgeleid onder-wijs en actief leren; 

1. Vrijwel alle vakken bieden een combinatie van werk- en opdrachtvormen, waarbij studenten i^elf 
onder-:ioek dienen te doen. Aangezien de opdrachten vaak de vorm van tussentijdse toetsen 
hebben wordt bij studenten actief studiegedrag gestimuleerd. Door een combinatie van 
werk- en opdrachtvormen aan te bieden wordt tevens tegemoet gekomen aan de 
behoeften van studenten om geconfronteerd te worden met verschillende leerstijlen. 

2. Veldwerk wordt gezien als een belangrijke werk^^orm die bij uitstek geschikt is voor een 
opleiding SG&P. I n elk studiejaar is daarom een veldwerla^ak opgenomen. Tijdens het 
veldwerk doen studenten niet aËeen er-varing op met voor het werk\reld belangrijke 
onder-werpen, maar worden zij ook in de gelegenheid gesteld om geografische thema's in 
hun context te analyseren. Tegelijkertijd spelen de veldwerk^'-akken een belangrijke rol bij 
het aanleren van onderzoeksvaardigheden, zoals het verzamelen en analyseren van data en 
de interpretatie daan/an. Tijdens het tweedejaars vak Bodem en handschap doorlopen 
studenten zelfs het gehele onderzoeksproces. 

3. Om het actief leren te bevorderen streeft de opleiding naar het zoveel mogelijk inzetten 
van activerende werkvomien waarbij studenten zelf met de stof aan de slag moeten. Aangezien 
de studentenaantallen groeien, is er de laatste jaren aandacht besteed aan het ontwüdcelen 
van nieuwe activerende werlcvormen, waarbij de belasting van docenten aanvaardbaar 
blijft. Een voorbeeld hier\ran is het victuele veldwerk binnen het vak Economische Geografie 
1, waarbij studenten foto's maken van een economisch-geografisch onderwerp die via de 
digitale leeromgeving op een kaart beschilcbaar worden gemaakt. Ook wordt de digitale 
leeromgeving creatief aangewend. De commissie heeft vernomen dat de opleiding drie 
extra docenten heeft aangesteld die sinds juni 2013 tijdelijk onder-wijstaken van andere 
stafleden overnemen om docenten ruimte te bieden om vakken aan te passen en nieuwe 
werk- en toetsvormen te ontwüdcelen. 

De IcL-itische reflectie bevat een overzicht van de onderwijs- en opdrachtvormen per cursus. 
Deze betreffen hoorcolleges, werkcolleges, excursies, practica, individuele en 
groepsopdrachten en presentaties. 

Tijdens het bezoek heeft de commissie van de studenten vernomen dat zij het streven van de 
opleiding naar onderzoeksgeleid onderwijs en het aanbieden van activerende werkvormen 
weliswaar herkennen in het onder-wijs, maar dat er niettemin grote verschillen zijn tussen de 
vakken. Uit het overzicht van werkvormen blijkt dat het onderwijs toch nog vaak bestaat uit 
hoorcolleges. Studenten bevestigen dit en voegen daaraan toe dat discussie weHswaar in 
principe mogelijk is, maar vaak niet plaatsvindt. Studenten herkennen het activerende 
onder-wijs met name in de veldwerkvakken, die zij overigens bijzonder nuttig vinden, zoals 
ook blijkt uit de Curriculumevaluatie 2012-2013. Daarnaast gaven de studenten aan dat zij 
lang niet bij aËe valdcen in aanraking komen met wetenschappelijke literatuur waarop kritisch 
gereflecteerd kan worden. Het gesprek met de docenten bevestigde de visie van de studenten. 
Zij gaven aan dat men nog volop bezig is met het verbeteren van de onderwijsvormen. 

De commissie is tevreden met de didactische concepten van onderzoeksgeleid onderwijs en 
actief leren. De toegepaste werlcvormen vindt zij adequaat voor een opleiding SG&P en goed 
passen bij de didactische visie. Echter, de commissie heeft geconstateerd dat de activerende 
werb^ormen nog niet volop in de praktijk worden gebracht, maar dat er sprake is van 'work 
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in pïogress'. De commissie moedigt de opleiding dan ook aan om dooï te gaan op de 
ingeslagen weg en het onderzoeksgeleid onderwijs breder in de opleiding te integreren en de 
activerende werk^^ormen verder te ontwikkelen. 

2.5 Haalbaafheid/rendementen 
Om toegelaten te worden tot het eerste jaar van de opleiding dienen aankomende studenten 
te beschikken over een VWO-diploma, een HBO-diploma of een HBO-propedeuse. De 
laatste jaren neemt de instroom toe en in 2011/2012 bedroeg deze 148 nieuwe eerstejaars. 
Ongeveer één derde van de totale instroom bestaat uit HBO-afgestudeerden die een 
schakelprogramma volgen, bestaande uit een aantal vakken van de bacheloropleiding Sociale 
Geografie en Planologie. Deze "schakelaars" kunnen na afronding van het schakelprogramma 
instromen in één van de masteropieidingen van de faculteit. 

Uit de kritische reflectie (zie bijlage 5) blijkt dat in de periode 2004/2005-2009/2010 het 
bachelorrendement (van herinschrijvers) voor de totale instroom na drie jaar schommelde 
tussen de 12% en 24%. De rendementen na vier jaar (cumulatief) lagen tussen de 33% en 
47% in dezelfde periode. De rendementen voor alleen de VWO-instroom lagen weHswaar 
iets hoger (na drie jaar tussen de 14% en 31% en na vien jaar (cumulatief) tussen 39% en 
67%), maar laten niettemin een vergeHjkbaar beeld zien. Hoewel de commissie heeft 
opgemerkt dat de rendementen de laatste jaren wel wat stijgen, is zij van mening dat deze nog 
steeds laag zijn en dat studenten lang over hun studie doen. 

Uit de kritische reflectie en de gesprekken tijdens het visitatiebezoek heeft de commissie 
begrepen dat de opleiding ver-wacht dat de invoering van het RUG-brede bindend 
studieadvies (BSA) per 1 september 2010 een positief effect zal hebben op de rendementen. 
Het BSA heeft, naast een oriënterende en verwijzende functie, nameHjk tot doel de 
studievoortgang van eerstejaars studenten te stimuleren. Als norm geldt dat studenten 40 EC 
moeten hebben behaald in het eerste studiejaar en de gehele propedeuse in maximaal twee 
jaar. Sinds 2012 is de studiepuntennorm opgeschroefd van 40 EC naar 45 EC. De commissie 
kon niet onderzoeken of de BSA-maatregel inderdaad een positief effect op de rendementen 
heeft, aangezien de relevante cijfers op het moment van de visitatie nog niet bekend waren. 
Een andere maatregel waar-van de opleiding een positief effect op de rendementen verwacht, 
is de "harde Imip" die met ingang van 2012-2013 RUG-breed is ingevoerd teneinde de 
studievoortgang van bachelorstudenten te stimuleren. Deze maatregel bepaalt dat pas aan de 
masteropleiding begonnen mag worden, als de bacheloropleiding in zijn geheel is afgerond. 
Het effect van deze maatregel is eveneens nog niet duideHjk. Verder wordt ook verwacht dat 
de intensivering van het eerste jaar bij zal dragen aan een toename van de rendementen door 
een grotere selectie en betere oriëntatie op het wetenschappeHjke karakter van de opleiding. 
Tenslotte heeft de opleiding plannen om "learning communities" te ontwiklcelen, waardoor 
studenten zich meer verbonden zullen voelen met de opleiding en meer gestimuleerd worden 
om intensiever te studeren met mogehjk een positief effect op de rendementen. De 
commissie is positief over de ingevoerde maatregelen en hoopt dat de plannen de 
studierendementen zviUen verhogen en de studieduur zullen verkorten. 

Uit de gespreldcen met de studenten zijn geen struikelblokken in het curriculum naar voren 
gekomen en de commissie is van oordeel dat het curriculum haalbaar is. Zi j heeft uit de 
'Curriculumevaluatie 2012-2013' en de gesprekken met de studenten echter wel opgemaakt 
dat zij de werkdruk aan de lichte kant vinden. In de evaluatie gaven studenten de werkdruk 
het cijfer 1,6 op een schaal van 1 ("veel te laag") tot 5 ("veel te hoog"). Tevens bleek dat zij 
gemiddeld slechts zo'n 23 uur per week aan de studie besteden. Tijdens het visitatiebezoek 
gaven de studenten aan dat zij graag zouden willen dat de valdcen wat loitdagender waren. Ook 
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zijn zij van mening dat sommige opdracliten wat teveel op i-epïoductie gelicht zijn, tenvijl zij 
juist graag wat meei* activerende opdrachten zouden laijgen. Wel gaven de studenten aan dat 
zij door de invoering van de tussentijdse toetsen het gevoel hebben dat zij meer op hun 
verpHchtingen worden aangesproken dan voorheen. Deze informatie sti-ookt met de 
informatie uit het gesprek met de docenten, die aangaven zich bewust te zijn van de te lage 
werkdruk voor studenten. Zij overtuigden de commissie er̂ ân dat een verbetering van de 
situatie reeds is ingezet als gevolg van de implementatie van de onderwijsvernieuwingen 
(waarvan de invoering van tussentijdse toetsen een voorbeeld is) en de invoering van meer 
activerende werkvormen. De commissie vindt het positief dat de opleiding stappen 
onderneemt om de te lage werkdruk te verhogen. Zij beveelt de opleiding wel aan hierbij 
voortvarend te werk te gaan. 

2.6 Student-staf ratio en contacturen 
Uit de Imtische reflectie heeft de commissie vernomen dat de onder-wijscapaciteit is uitgebreid 
sinds de vorige visitatie, waarbij de student-stafratio destijds als "hoog" werd beoordeeld. D i t 
heeft geleid tot een daHng van de student-stafratio (bijlage 5). I n het academisch jaar 
2011/2012 bedroeg de onderwijsinzet 8,2 fte (7,58 fte exclusief freelance/ingehuurde 
docenten). Met een studentenaantal in dat jaar van in totaal 450 bedroeg de student-stafratio 
54,9 (59,4 exclusief freelance/ingehuurde docenten). Aangezien van deze 450 studenten er 79 
ingeschreven stonden als schakelstudent en slechts een gedeelte van het programma volgden 
(hooguit 60 EC), was de werkeHjke student-stafratio lager. De gecorrigeerde gewogen 
student-stafratio bedroeg 48,5. In de prakrijk viel de student-stafratio nog wat gunstiger uit, 
omdat een deel van de derdejaarsstudenten hun vrije keuzeruimte wit met keuzevaldcen en 
minoren buiten de faculteit. Di t kan echter weer teniet worden gedaan doordat studenten van 
buiten de opleiding vakken van de opleiding SG&P volgen. De commissie heeft daarover 
geen cijfers gezien. 

Hoewel de commissie content is met de daHng van de student-stafratio, is zij van mening dat 
deze nog steeds aan de hoge kant is, zeker in aanmerking genomen dat de opleiding sti-eeft 
naar meer activerende werkvormen en onderzoeksgeleid onder-wijs. Deze vergen immers juist 
een grotere personeelsinzet. Toen de commissie dit punt in het gesprek met de docenten 
onder de aandacht bracht, gaven de docenten aan dat zij de werkdruk inderdaad nog als hoog 
ervaren, maar dat zij er wel verti-ouwen in hebben dat, als de onder-wijsvernieuwingen eenmaal 
zijn doorgevoerd, de werkdruk aanvaardbaarder zal zijn. De docenten zien de huidige hoge 
werkdruk als een noodzakeHjk, maar voorbijgaand effect dat nu eenmaal samengaat met een 
investering in vei-nieuwing. 

Met betiekking tot de contacturen vermeldt de kritische reflectie dat er sinds 2012/2013 een 
minimum aantal van 12 contactucen per week geldt (bijlage 5). Uit de informatie uit de 
Imtische reflectie bHjkt dat deze norm gemiddeld gehaald wordt. Er zijn echter wel enige 
verschiUen tussen de jaren. Studenten kunnen in het eerste studiejaar rekenen op 12,4 
contacturen per week. I n het tweede studiejaar daalt het aantal contacturen Hcht naar 12,0 per 
week. I n het derde studiejaar Hgt het aantal contacturen per week naar schatting op 11,8 maar 
zijn er fluctuaties als gevolg van de vrije keuzeruimte en het schrijven van de bachelorthesis. 
De commissie is van mening dat het aantal contacturen per week voldoende is. 

2.7 Kwaliteit staf 
Uit de kritische reflectie heeft de commissie opgemaakt dat 79% van de docenten die in de 
opleiding participeren gepromoveerd is en dat het merendeel naast de onder-wijstaak een 
onderzoekstaak heeft. AUe docenten dienen in principe aan de eisen voor de BasiskwaUficatie 
Onderwijs (BKO) te voldoen en voor nieuwe medewerkers is het behalen van de B K O een 
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voorwaarde om een vast conttact te krijgen. I n mei 2013 was 39% van de docenten in het 
bezit van het BKO-cerdficaat, terwijl 36% van de docenten thans het BKO-traject volgt. 

Uit de gesprekken met de studenten en de informatie in de kritische reflectie is gebleken dat 
studenten tevreden zijn over de docenten. Zij vinden dat de docenten deskundig zijn, de stof 
goed kunnen uitieggen en toelichten en beschikbaar zijn als studenten ze nodig hebben. Ook 
geven zij aan dat zij voldoende inhoudelijke ondersteuning laijgen bij het bachelorproject. 

De commissie is van mening dat het percentage docenten dat momenteel in het bezit is van 
het BKO-certificaat laag is en hoopt dat dit snel zal verbeteren. Zij heeft daar ook voldoende 
vertrouwen in. De commissie is tevreden met de kwaliteit van de staf en is er-van overtuigd 
dat de staf deskundig is. 

2.8 Studiebegeleiding 
De faculteit heeft één studieadviseur bij wie studenten terecht kunnen voor begeleiding bij 
studiegerelateerde problemen. Uit het gesprek met de studieadviseur Icwam naar voren dat de 
belangrijkste taken van de studieadviseur bestaan uit: 

• begeleiding van eerstejaars studenten in het kader van het BSA (zie hieronder); 

• begeleiding van tweedejaars studenten die hun propedeuse nog niet hebben behaald 
(eveneens in het kader van het BSA). Een voorbeeld hiervan zijn de 
studieondersteuningsgroepen die sinds het studiejaar 2012/2013 onder leiding van de 
studieadviseur worden aangeboden. Deze hebben tot doel studenten die in de propedeuse 
een overkomelijke achterstand opgelopen hebben, te ondersteunen; 

« begeleiding en zo nodig doorver-wijzing naar een studentpsycholoog of -decaan van 
studenten die door persoonlijke omstandigheden worden gehinderd bij de studie; 

• de organisatie van het mentor/tutor-systeem (zie hieronder), zoals het werven van 
mentoren, het instrueren van mentorgroepen, etc; 

• het geven van informatie en adviseren over bijvoorbeeld financiële regelingen, 

veranderende regelgeving, etc; 

• het geven van voorlichting. 

De commissie heeft vernomen dat de studieadviseur niet door de examencommissie (EC) is 
gemandateerd om bepaalde zaken zelf af te handelen in naam van de EC. Er is dus een strikte 
scheiding tussen de taken van de studieadviseur en die van de examencommissie. De 
studieadviseur geeft studenten wel advies over wanneer en hoe zich te wenden tot de EC. 

Vorig jaar had de studieadviseur ongeveer 400 geplande gesprekken van een half uur en 
daarnaast naar schatting nog eens 400 ongeplande gespreklcen. Studenten waren tijdens het 
visitatiebezoek lovend over de studieadviseur. Een zelfde beeld komt naar voren mt de 
cmriculumevaluatie, waarin studenten aangaven zeer tevreden te zijn over de studieadvisem-. 
De commissie is tevreden over de studieadvisem- en is van mening dat deze deskundig is. 

Zoals al eerder aangeduid, kent de RUG sinds 1 september 2010 een bindend studieadvies 
(BSA). Een student krijgt een negatief BSA wanneer hij of zij aan het eind van het eerste 
studiejaar minder dan 45 EC heeft behaald of er na twee jaar niet in is geslaagd de propedeuse 
van 60 EC te behalen. In dat geval moet de student de studie stopzetten. De invoering van 
het BSA is gepaard gegaan met een universiteitsbrede intensivering van de 
informatievoorziening en de studiebegeleiding van eerstejaars. Zo worden studenten in de 
loop van het eerste jaar zes maal per brief geïnformeerd over hun studievoortgang. Daarnaast 
is er een mentor-tutor systeem ingevoerd. Iedere stodent heeft een eigen tutor (een docent). 
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met wie hij bij aanvang van de studie en in het tweede semester een individueel gesprek heeft. 
Tevens is elke student in het eerste semester ingedeeld in een mentorgroep onder leiding van 
student-assistenten. De bedoehng van het mentoraat is studenten een beter beeld te geven 
van hun eigen studiesituatie en van het studiegedrag dat nodig is om de studie succesvol te 
kunnen afronden. In het tweede deel van het eerste semester worden de mentorgroepen 
omgezet in studiegroepen voor het schrijven van een academisch paper voor het vak Inleiding 
Wetenschappelijk Ondei\oek onder begeleiding van de tutor. Uit het gesprek met de studenten 
bleek dat zij het wegwijs maken door mentoren als pretüg (hebben) ervaren. Het hebben van 
een tutor daarentegen werd door de studenten minder gewaardeerd, omdat zij de tutor meer 
dan de mentor ervaren als een soort controlemiddel. 

De commissie is van mening dat de studiebegeleiding goed georganiseerd is. 

2.9 Andere opleidingsspecifieke voorzieningen 
Voor andere faciHteiten, zoals voorzieningen op het gebied van internationaHsering, 
voorbereiding op de arbeidsmarkt en bibhotheek- en computerfaclHteiten maakt de opleiding 
gebruik van de facultaire voorzieningen. De Faculteit RuimteHjke Wetenschappen (FRW) 
heeft verschillende samenwerkingsovereenkomsten met buitenlandse universiteiten en er zijn 
verschiUende mogeUjldieden om een deel van de studietijd in het buitenland door te brengen. 
De opleiding vindt het, gezien het belang van context in de valdnhoud van de opleiding, 
belangrijk dat studenten de mogeUjkheid geboden wordt om met andere contexten dan de 
Nederlandse in aanraking te komen. De vrije keuzeruimte in het derdejaar biedt ruimte voor 
een buitenlands verbUjf 

Met betrekking tot de voorbereiding op de arbeidsmarkt is van belang dat de opleiding 
participeert in het universitaUe en facultake programma N E X T dat gericht is op 'career 
ser-\dces'. D i t programma biedt studenten begeleiding bij de beroepsvoorbereiding en de 
keuze voor masteropieidingen die als vervolgstudie gevolgd kunnen worden. 

De commissie is tevreden met de geboden faciUteiten. Uit het gesprek met de studenten bleek 
echter dat zij van mening zijn dat het aantal computers dat is toegerust met GIS-software 
(ArcGIS) en SPSS wat aan de lage kant is. De commissie raadt de opleiding daarom aan te 
onderzoeken of er inderdaad meer computers met GIS/SPSS-software nodig zijn. 

2.10 Opleidingsspecifieke kwaliteitszorg 
De commissie heeft mt de kritische reflectie vernomen dat de onderwijskwaUteitszorg 
voornameUjk op het niveau van de faculteit (en aanvuUend de instelling) is georganiseerd. 
Evaluaties binnen de opleiding verlopen dan ook volgens facultake standaarden. Zij maken 
onderdeel mt van de PDCA-cyclus (Plan Do Check Act) van onder-wij skwaUteitszorg in het 
kader waarvan cm-susevaluaties, cmriculumevaluaties van het gehele cm-riculum en de 
afzonderUjke jaren en panelevaluaties worden uitgevoerd. 

De kritische reflectie beschrijft dat studenten bij het tentamen van iedere cm-sus of een 
vergeUjkbaar toetsmoment een standaard evaluatieformuUer Icrijgen, waardoor de respons 
hoog is. Er worden onder andere vragen gesteld over de docent, de rode draad in de cm-sus, 
de Uteratum-, de toetsing, de feedback op opdrachten, de organisatie van de cm*sus en de 
plaats van de cursus in de opleiding. Studenten geven een rapportcijfer aan de cm-sus op een 
schaal van 1 tot 10. Sinds het coUegejaar 2011-2012 is er een systematische 
cm-riculumevaluatie ingevoerd. Er wordt een relatief hoge respons bereikt, doordat het 
in̂ ToUen van het evaluatieformuUer verpUcht gekoppeld is aan het inleveren van de thesis en 
daarmee aan het afstuderen. De evaluatie van de opleiding is zo een logische stap die hoort bij 
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het ondetwijspi'ogi-amma. Het viel de commissie op dat de eerste resultaten van deze evaluatie 
aangeven dat de studenten maar matig tevreden zijn over de opleiding. Er is nog veel 
onduidelijk over de representativiteit en vahditeit van die uitkomsten, maar de commissie 
vindt het raadzaam om de vinger aan de pols te houden. 

De commissie heeft uit de Imtische reflectie vernomen dat het de formele taak van de 
opleidingscommissie (OC) is om de resultaten van de cursusevaluaties te bespreken. De 
opleidingsditecteur is daarentegen verantwoordelijk voor de curriculiamevaluatie. Tijdens het 
visitatiebezoek heeft de commissie vernomen dat de OC erover denkt om haar taak wat 
ruimer op te vatten en zich in de toekomst proactiever op te stellen. Concrete plannen heeft 
de OC in dit verband echter nog niet. De OC is samengesteld uit drie docent- en drie 
studentieden die afkomstig zijn uit de drie verschillende studiejaren van de opleiding. De OC 
vergadert vier keer per jaar. Afgevaardigden van Pro Geo, een organisatie van FRW-
studenten die zich richt op zaken als de kwahteit van het onder-wijs, studentenvoorzieningen, 
huisvesting, etc, wonen de OC-vergaderingen bij als toehoorder. Ook de opleidingsditecteur 
woont de vergaderingen vaak bij als toehoorder. De voorzitter van de OC is verantwoordelijk 
voor het benaderen van docenten indien de OC naar aanleiding van de vakevaluatie besluit 
dat praktische acties gewenst zijn. De opleidingsditecteur kan daarbij ingeschakeld worden. 
Indien nodig, dient de betreffende docent een verbeterplan in te dienen. De 
Opleidingsdirecteur is verantwoordeUjk voor het uitzetten van eventuele strategische 
veranderingen. 

De resultaten van aUe cursussen en evaluaties worden tevens gemonitord door het 
onder-wijsmanagement van de faculteit. De evaluaties zijn openbaar en worden beschUcbaar 
gesteld aan de studenten die de cursus gevolgd hebben, de leden van de OC's en 
Faculteitsraad, alsmede aan aUe onder-wijsgevende stafleden van de faculteit. 
Tijdens het visitatiebezoek hebben de studenten te kennen gegeven tevreden te zijn met de 
kwahteitszorg en het functioneren van de OC. Daarnaast heeft de commissie kennis genomen 
van verschiUende voorbeelden van vakken die naar aanleiding van slechte vakevaluaties zijn 
aangepast (o.a. Ruimtelijke Infomatie kunde 1: Data & Cartografie, Ruimtelijke Infomatiekunde 2: 
Geografische Infomiatie Systemen (GIS), Population Dynamics). 

De commissie is van mening dat de opleidingsspecifieke kwahteitszorg adequaat is, maar 
vmdt wel dat de OC tameUjk informeel te werk gaat en wat passief is. De taakverdeUng tussen 
de opleidingsdU-ecteur, de voorzitter van de opleidingscommissie en ook de 
portefeuiUehouder onder-wijs in het faculteitsbestuur Ujkt niet altijd even duideUjk gemarkeerd. 

Overwegingen 

De commissie heeft de inhoud van het curriculiim beoordeeld en heeft vastgesteld dat de 
beoogde eindkwaUficaties op adequate wijze in het curricultmi worden gereaUseerd. Het 
toetsplan, dat een schematisch overzicht geeft van de bijdrage per cursus aan de beoogde 
eindkwaUficaties, geeft hier-van een duideUjk en overtuigend beeld. Wel adviseert zij de 
opleiding meer aandacht te geven aan academisch schrijven. De commissie is voorts van 
mening dat het curriculum voldoende opbouw in de vakken vertoont en dat het curriculum 
voldoende coherent is. Geadviseerd wordt om de mhoudeUjke samenhang van het curriculum 
nog te verbeteren door een betere verbinding tussen de methodische en de inhoudeUjke 
leerUjn te reaUseren en om de coördinatie binnen de thema's op meer formele wijze aan te 
paldien. De commissie is er-van overtuigd dat de inhoud en structuur van het curriculum 
studenten in staat stelt de beoogde eindkwaUficaties te behalen. 
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De commissie is ook tevreden met het didactisch concept van de opleiding en ^dndt de 
gekozen werkvormen adequaat. Zij heeft echter geconstateerd dat deze werkvormen nog niet 
volop in de praktijk worden gebracht, maar dat er sprake is van 'work in progress'. Zij 
moedigt de opleiding aan om het onderzoeksgeleid onder-wijs breder in het onder-wijs te 
integreren en de activerende werlcvormen verder te ontwikkelen. 

Het is de commissie opgevallen dat de rendementen relatief laag zijn en dat studenten er lang 
over doen om de opleiding af te ronden. De commissie hoopt dat de nieuw ingevoerde 
instellingsbrede BSA- en harde loiipregelingen, de intensivering van het eerste jaar en de 
ontwikkeling van "learning communities" de studierendementen zullen verhogen en de 
studieduur verkorten. 

De commissie heeft vastgesteld dat studenten voldoende contacturen hebben en dat ook de 
ondersteuning bij het bachelor-project voldoende is. De commissie heeft tevens vastgesteld 
dat er geen sti-uikelbloldcen in het curriculum zijn en is van mening dat het curriculum 
haalbaar is. Zi j heeft echter wel geconstateerd dat de werkdruk van de studenten te Hcht is en 
is van oordeel dat deze verzwaard dient te worden. 

De commissie is voldoende tevreden met zowel de kwaHteit als de kwantiteit van de staf Ze 
is er-van overtuigd dat de staf deskundig is en is voldoende tevreden met de student/staf-ratio. 
Wel plaatst zij hierbij de kanttekening dat de student-stafratio nog steeds aan de hoge kant is, 
zeker met het oog op het sti-even van de opleiding naar onderzoeksgeleid onderwijs en 
activerende werlcvormen. die een hogere inzet van de staf vragen. 

De commissie heeft vastgesteld dat de studiebegeleiding goed georganiseerd is en dat de 
studieadviseur deskundig is. De commissie is in het algemeen ook tevreden met de overige 
faciHteiten. 

De commissie is van mening dat de opleidingsspecifieke kwaHteitszorg adequaat is, maar 
vindt wel dat de OC informeel te werk gaat en te passiefis. De taakverdeling tussen met name 
de voorzitter van de opleidingscommissie en de opleidingsdirecteur dient daarnaast 
duidehjker te worden gemarkeerd. 

Na een grondige bestudering van aHe aspecten van de onder-wij sleeromgeving van de 
opleiding (het curriculum, de staf, de werknormen, de werkdruk, de studiebegeleiding, de 
voorzieningen en de IcwaHteitszorg) concludeert de commissie dat deze studenten in staat stelt 
de beoogde eindkwaHficaties te behalen. 

Conclusie 

Bacheioropleiding Sociale Geografie en Planologie: de commissie beoordeelt Standaard 2 als ' 
voldoende'. 
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Standaard 3: Toetsing en gerealiseerde eindkwalificaties 
De opleiding beschikt over een adequaat systeem van toetsing en toont aan dat de beoogde eindkwalificaties 
worden gerealiseerd. 

Toelichting: 
Het gerealiseerde niveau blijkt uit de tussentijdse en afsluitende toetsen, de afstudeerwerken en de wijze waarop 
afgestudeerden in de praktijk of in een vervolgopleiding functioneren. De toetsen en de beoordeling zijn valide, 
betrouwbaar en voor studenten inzichtelijk. 

Bevindingen 

3.1 Het systeem van toetsing 
De commissie heeft uit de kritische reflectie vernomen dat toetsing deel uitmaakt van de 
onderwij skwaUteitszorg, die voornameUjk op het niveau van de faculteit is georganiseerd. Uit 
de kritische reflectie bUjkt dat de Faculteit RuimteUjke Wetenschappen (FRW) in 2012 een 
Nota Toetsbeleid heeft ontwüdceld waarUi het beleid met betrelddng tot de toetsing binnen de 
faculteit is vastgelegd. Toetsing van de vorderingen van studenten binnen de faculteit 
verloopt volgens het opleidingsspecifieke Toetsplan, dat op de Nota Toetsbeleid dient te zijn 
gebaseerd. 

De FRW is van mening dat het behalen en toetsen van de leerdoelen van een cursus mede 
bepaald wordt door de gekozen toetsvorm(en) en de vahditeit ervan. Uitgangspunt van de 
toetsing is daarom dat voor elk studieonderdeel de keuze van de toetsvormen die worden 
toegepast dient te worden beargumenteerd. De toetsvormen dienen aan te sluiten bij de 
emdlcwaUflcaties van de opleiding, de positie van de cutsus in de opleiding en de leerdoelen 
van de cursus. De argumentatie dient een vast onderdeel te zijn van de cursusbeschrijving 
('cursusratio') van elk studieonderdeel. 

Na bestudering heeft de commissie vastgesteld dat, in overeenstemming met de facultake 
richtUjnen, het opleidingsspecifieke Toetsplan van de opleiding bestaat uit een overzicht van 
de onderwijsvormen, de opdrachtvormen en de toetsvormen per studieonderdeel. Tevens 
wordt per studieonderdeel aangegeven aan welke beoogde eindlcwaUficaties dat onderdeel 
bijdraagt. Tenslotte bevat het overzicht informatie over het tijdstip waarop de toetsen worden 
afgenomen, zodat een beeld wordt gegeven van de spreiding van de toetsen. De commissie 
heeft vernomen dat het toetsplan jaarUjks wordt bijgewerkt door de coördinator van de 
opleiding. 

De commissie heeft begrepen dat in de visie op toetsen van de FRW niet aUeen de toetsen 
zelf, maar ook het studeergedrag van de studenten essentieel is. Immers, ook het 
studeergedrag bepaaU in belangrijke mate of de toetsen en de emdWaUficaties van de 
opleiding worden behaald. De faculteit vbd t het dan ook belangrijk actief studiegedrag te 
stimuleren. Het zwaartepunt Ugt hierbij op het eerste studiejaar (met het mentor/tutor-
systeem), omdat daarm relatief veel studievertraging wordt opgelopen. De opleidUig zelf 
probeert actief studiegedrag bij studenten te stknuleren met behulp van tussentijds toetsen. 

I n de Imtische reflectie wordt beschreven dat het facultake toetsbeleid dat ook voor de 
opleidkig Sociale Geografie en Planologie geldt, verder wordt gekenmerkt door verschUlende 
specifieke regels en richtUjnen, zoals een verpUchte 'peer review' voorafgaande aan de 
toetsafname, het verpUchte gebruüc van antwoord- en beoordelingsmodeUen, etc. De 
commissie heeft deze regels en richtiijnen nauwkeurig bekeken en is er tevreden over. 
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De opleiding heeft een gestandaardiseetd beooïdelingsmodel ontwüdceld met ciiteria waaiop 
de bacheloïthesis wotdt beoordeeld. Verder wordt eUce scriptie door een tweede lezer ( 
beoordeeld, om zo de consistentie van de beoordehng te waarborgen. 

( 
Uit de kritische reflectie en de gespreldcen tijdens het visitatiebezoek heeft de commissie 
begrepen dat de toetsing een vast onderdeel van de cursus- en curriculi;imevaluaties vormt. 
Zowel op het niveau van de toets en van de cursus, als op het niveau van het gehele 
programma wordt er geëvalueerd. Op het niveau van de toets vindt de beoordeling plaats door 
middel van peer review, het door studenten na afloop van de toets ingevulde ( 
gestandaardiseerde cursusevaluatieformuMer en, in het geval van een meerkeuzetoets, de 
digitale verwerldng van de toets waaruit de kwahteit van de vragen bhjkt. Ook kunnen ( 
studenten zich na inzage van een toets tot de examencommissie wenden, indien zij het niet 
eens zijn met de beoordeling. Op cursusniveau vindt beoordeling plaats door middel van de ' 
cursusevaluaties, waarbij gebruik gemaakt wordt van gestandaardiseerde vragenformuHeren 
om vergehjldng te vergemakkehjken. De evaluatie van de begeleiding van de bachelorthesis is 
gekoppeld aan de begeleider. Op programmaniveau vindt de beoordeling plaats via de ^ 
curriculumevaluaties, waarin verschillende vragen zijn opgenomen over de toetsing, 
bijvoorbeeld over de nakijktermijn van tentamens en of de wijze van toetsen en beoordelen ( 
een grondig begrip van de leerstof vereist. 

( 

Uit de 'Curriculumevaluatie 2012-2013' en de gesprekken tijdens het visitatiebezoek bhjkt dat 
studenten vinden dat zij goed op de hoogte worden gebracht van wat er bij de verschillende * 
vakken van hen wordt ver-wacht en welke beoordelingscriteria er worden gehanteerd. Ook 
vinden zij dat de wijze van toetsen en beoordelen in de opleiding in de regel een voldoende 
grondig begrip van de leerstof vereist, al wordt er soms wat teveel op reproductie getoetst. De 
tentamens worden binnen de daarvoor gestelde termijn nagekeken, er zijn genoeg 
herkansingsmogeHjkheden en docenten geven naar het oordeel van de studenten nuttige ( 
feedback. 

( 

De commissie is van mening dat het toetsbeleid, de procedures met betrelddng tot toetsing en 
de manier waarop deze ten uit^^oer worden gebracht, adequaat zijn. 

Krachtens de Wet op het Hoger Onder-wijs en Wetenschappehjk Onderzoek (WHW), dient 
de kwahteit van de toetsing bewaakt te worden door de Examencommissie (EC). Uit de ( 
kritische reflectie bhjkt dat de FRW één EC kent voor ahe opleidingen binnen de faculteit. In 
de EC heeft een extern hd zitting dat deskundig is op het gebied van toetsing. De EC ' 
vergadert iedere zes weken, of vaker indien noodzakeHjk. Uit de Imtische reflectie en de 
gesprekken met de EC heeft de commissie begrepen dat de EC sinds januari 2013 haar taak ' 
als waarborgster van de toetskwaHteit op zich heeft genomen. In maart 2013 heeft de faculteit 
de leden van de EC tevens extra uren toebedeeld om hun taak naar behoren te kunnen 
ver-vuUen. De commissie betreurt het dat het zo lang heeft geduurd voordat de EC deze ( 
(wettehjke) verantwoordeHjkheden op zich heeft genomen. 

( 
Momenteel evalueert de EC op structurele basis zowel toetsen uit afzonderhjke vakken als 
scripties. Zij hanteert hierbij de regel dat valdcen waarbij zich problemen voor hebben gedaan * 
(slechte studentenevaluatie, lage rendementen, etc.) in ieder geval worden beoordeeld. 
Daarnaast wordt een aantal vakken steekproefsgewijs beoordeeld. Bij de evaluatie wordt ' 
gekeken of de toetsvorm past bij de leerdoelen van het vak, of deze aansluit bij de ^ 
eindkwahficaties van de opleiding, hoe de toetsafname is verlopen, etc. Ook de scripties 
worden steekproefsgewijs geëvalueerd. Tijdens het gesprek van de commissie met de EC is ( 
gebleken dat zij thans niet voor-nemens is om ieder jaar aUe valdcen en scripties op een 
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systematische wijze door te hchten. De EC staat op het standpunt dat het gedetailleerd 
geformuleerde toetsbeleid, het handboek voor docenten, de verphchte B K O , de "peer 
review" en de observerende aanwezigheid van de EC, al beschermende factoren vormen voor 
de kwahteit van de toetsing. Het controleren op zich ziet zij niet als zahgmakend. Overigens 
benadrukte de EC daarbij wel dat zij zich nog in een oriënterende fase bevindt. Men is aan 
het aftasten waar men met de nieuwe taken tegenaan loopt. Vooral zal moeten bhjken of de 
van bestuurswege ter beschüddng gestelde tijd voldoende is om elk jaar, naast de 
probleemgevallen, ook een voldoende aantal andere cursussen te bekijken, zodat binnen een 
redehjk tijdsbestek van enkele jaren het curriculum in zijn geheel onder de loep is genomen. 
Het faculteitsbestuur heeft zich tijdens het visitatiebezoek op het standpunt gesteld dat het er 
bij gebleken behoefte voor open staat de nodige voorzieningen te tteffen. 

Afgezien van het waarborgen van de toetskwahteit heeft de EC ook tot taak om bezwaren en 
verzoeken van studenten om uitzondering van de regels of om afwijking van het reguhere 
programma te behandelen (e.g. vrijstellingen, extra herkansing, etc). De commissie is content 
met het feit dat de EC een aantal criteria heeft geformvileerd teneinde deze verzoeken op een 
consistente wijze te behandelen. Voorts heeft de commissie vernomen dat voor de 
behandeling van verzoeken van studenten in het kader van de BSA-regeling de FRW een 
aparte BSA-commissie heeft ingesteld die los staat van de EC en gecontroleerd wordt door 
het faculteitsbestuur. 

3.2 Realisatie van de beoogde eindkwalificaties 
De commissie heeft tot haar genoegen vernomen dat de opleiding naar aanleiding van de 
uitkomsten van de vorige visitatie na een püotproject in 2009 in 2010 een nieuwe opzet van 
het bachelorproject heeft ingevoerd. Het bachelorproject is thans vormgegeven als een 
cursus, waarbij studenten volgens een vaststaand schema de verschillende onderzoeksstappen 
doorlopen met behulp van verschiUende opeenvolgende opdrachten en zo uiteindeUjk tot een 
individuele thesis komen. Studenten werken met andere studenten binnen een breed 
geformuleerd thema en worden aan de hand van een aantal inleidende coUeges en wekeUjkse 
voortgangsbijeenkomsten met de begeleider en de andere studenten die binnen hetzelfde 
thema werken Uitensief begeleid. De commissie is in grote Ujnen content met de nieuwe 
aanpak van het bacheloiproject. Wel wU zij hierbij twee kanttekeningen plaatsen. Ten eerste 
heeft zij geconstateerd dat er soms een behoorUjk verschü is in de zwaarte van de 
afstudeerprojecten. D i t vindt de commissie niet wensehjk. Ten tweede heeft zij uit het 
gesprek met de studenten vernomen dat de vrijheid voor de keuze van de te gebruiken 
methoden en de verdere invulhng soms nogal wordt beperkt, waardoor het positieve aspect 
van de geboden structuur van dit nieuwe systeem, soms dreigt te veranderen in een keurshjf. 
De commissie raadt de opleiding daarom aan de juiste balans tussen structuur en vrijheid 
goed in de gaten te houden. 

De commissie heeft het gereaUseerde eindniveau van de afgestudeerden beoordeeld door een 
selectie van de bachelorprojecten te bestuderen (zie bijlage 7). De commissie heeft twaalf 
bachelor-projecten en bijbehorende beoordeUngsformuUeren beoordeeld. Bij de selectie van 
de bachelorprojecten is rekening gehouden met een geUjke spreiding over de cijfers (laag, 
gemiddeld, hoog) en de speciahsaties. De commissieleden hebben de bachelor-projecten 
gelezen en de uiteenzetting van de probleemsteUing, de weergave van de Uteratuur, de 
methoden en verantwoording, de conclusie en discussie, de structuur, de leesbaarheid en 
verificatie beoordeeld. Zij waren het eens met de cijfers die de begeleiders hadden toegekend 
en vonden de becijfering over het algemeen rechtvaardig. AUe bachelorprojecten die de 
commissie heeft bestudeerd voldeden aan de eisen die gesteld worden. 
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De commissie lieeft mt de kritische reflectie vernomen dat er weinig informatie bekend is 
over de rechtstteekse doorsttoom van studenten naar de arbeidsmarkt. Het overgrote deel 
van de afgestudeerden stroomt door naar een masteropleiding, waar-van meer dan driekwart 
naar een masteropleiding van de FRW. 

Overwegingen 
De commissie bevestigt dat het systeem van toetsing adequaat functioneert. De commissie 
betrem-t het echter dat de EC haar taak van het waarborgen van de toetsl<wahteit pas zo laat 
op zich heeft genomen. Verder is de commissie van mening dat de EC zich er op korte 
termijn (in het komende jaar) van moet vergewissen of zij bij de huidige intensiteit van 
controle en evaluatie binnen een voldoende kort tijdsbestek overzicht krijgt en houdt over het 
cm-riculum als geheel. Mocht de noodzaak van verdere intensivering bhjken, dan dienen de 
leden van de EC hiei-^^oor voldoende tijd te krijgen. 

De commissie is in grote hjnen positief over de nieuwe opzet van het bachelorproject. Wel 
adviseert zij de opleiding er zorg voor te dragen dat de zwaarte van de projecten ongeveer 
gehjk is en dat er een juiste balans is tussen het bieden van structum en het bieden van 
voldoende vrijheid bij de bachelorprojecten. De nieuwe aanpak van het bachelorproject 
vertaalt zich volgens de commissie in een verbeterde kwaHteit van de theses. 

De commissie heeft het behaalde eindniveau beoordeeld door een selectie van de theses te 
bestuderen. De commissie was het eens met de door de begeleiders toegekende cijfers en was 
tevreden over de kwaHteit van de theses. De commissie stelt dan ook vast dat het behaalde 
eindniveau voldoende is. 

Conclusie 
Bacheloropleiding Sociale Geografie en Planologie: de commissie beoordeelt Standaard 3 als ' 
voldoende'. 

Algemeen eindoordeel 

De commissie heeft de drie standaarden als Voldoende' beoordeeld. In overeenstemming met 
de beshsregels zoals vastgelegd in het N V A O beoordehngskader, wordt de gehele opleiding 
als Voldoende' beoordeeld. 

Conclusie 
De commissie beoordeelt de bachelonpleiding Sociale Geografie en Planologie als Voldoende'. 
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II - Technische Planologie 
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Samenvattend oordeel van de commissie 

Dit rappoit geeft de bevindingen, overwegingen en conclusies weer van de visitatiecommissie 
Sociale Geografie en Planologie met betcekldng tot de bacheloropleiding Technische 
Planologie, die wordt aangeboden door de Faculteit RuimteHjke Wetenschappen van de 
Rijksuniversiteit Groningen. De beoordeling van de commissie is gebaseerd op informatie uit 
de kritische reflectie, een selectie van scripties, aanvullende documentatie en gesprekken 
gevoerd tijdens de site visit. De commissie heeft de positieve aspecten van de opleiding 
afgewogen tegen de aspecten waarop verbetering wensehjk is en heeft geconcludeerd dat de 
opleiding voldoet aan de door de N V A O gestelde accreditatiecriteria. 

Standaard 1: Beoogde eindkwalificaties 
De commissie heeft geconcludeerd dat het domeinspecifieke referentiekader voor de 
disciphne Sociale Geografie en Planologie een brede, maar adequate weergave is van het 
domein. De commissie is van oordeel dat de domeinspecifieke eindlcwahficaties die in het 
referentiekader worden beschreven, passen bij het domein van de Sociale Geografie en 
Planologie. 

De commissie heeft de beoogde eindkwaHficaties van de opleiding Technische Planologie 
vergeleken met het domeinspecifieke referentiekader en heeft het profiel, de oriëntatie en het 
niveau van de opleiding onderzocht. De commissie is van mening dat de beoogde 
eindkwahficaties van de opleiding goed en helder geformuleerd zijn en aansluiten bij de 
domeinspecifieke eindkwaHficaties zoals beschreven in het referentiekader. De beoogde 
eindkwahficaties zijn in overeenstemming met wat van een academische bacheloropleiding op 
het gebied van de Sociale Geografie en Planologie verwacht mag worden. Daarbij vindt de 
commissie het positief dat de opleiding bij de formulering van de beoogde eindlcwahficaties 
tevens rekening heeft gehouden met de 'core curriculum requirements' van de Association of 
European Schools O f Planning (AESOP), zodat de opleiding ook aansluit bij de Europese 
standaarden. 

Tenslotte is de commissie tevreden over het nieuw gekozen profiel van de opleiding dat zich 
kenmerkt door een focus op het ontwerpen en een speciale aandacht voor de thema's water, 
infrasttuctuur en mUieu. De commissie is van mening dat het profiel helder gedefinieerd is en 
aantieklcehjk is voor toekomstige studenten. 

Standaard 2: Onderwijsleeromgeving 
Algemeen beschreven, bestaat het eerste jaar van het curriculum uit twaalf verphchte vakken 
die een kennismaking vormen met de planologische discipline. De aandacht voor het 
ontwerpen is hier gericht op de fysieke leefomgeving. In het tweede jaar, dat eveneens uit 
twaalf verphchte valdcen bestaat, wordt het institutionele aspect van de Planologie (het 
ontwerpen van besluitvorming voor interventies in de ruimte) geïntroduceerd en start de 
thematische verdieping (water, infrasti-uctuur, miheu). Het derde studiejaar bestaat voor de 
ene helft uit een vrije keuzeruimte en voor de andere helft uit drie verphchte vakken en het 
bachelorproject. De commissie is van oordeel dat de beoogde eindkwaHficaties op adequate 
wijze in het curriculum worden gereahseerd. De inhoud en sttuctuur van het curriculum 
stehen studenten in staat om de beoogde eindkwaHficaties te behalen. Het curriculum is 
evenwichtig en de structuur van het curriculum is aan de hand van vi j f leerHjnen 
weldoordacht en coherent vormgegeven. 

De commissie is ook positief over het didactisch concept, dat wordt gekenmerkt door een 
verschuiving van een begeleide confrontatie met basiskennis naar een zelfstandige analyse van 
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complexe planologische vraagstukken. D i t concept wordt gecombineerd met het 
universiteitsbrede didactisch principe van 'research-driven' onder-wijs. De commissie is van 
mening dat de toegepaste werkvormen aansluiten bij het didactisch principe en voldoende 
activerend zijn. 

Het aantal contacturen, de staf/student-ratio en de kwahteit van de staf zijn in orde. 
Studenten zijn tevreden over hun docenten en vinden hen gemaldcehjk aanspreekbaar. De 
commissie is van oordeel dat het programma haalbaar is. Er zijn geen sttuikelblokken in het 
curriculum en de werkdruk is goed, tot enigszins aan de lage kant. De commissie adviseert de 
werkdruk in het tweede en derde studiejaar wat te verzwaren en uitdagender te maken. 

De rendementen waren in de afgelopen periode naar de mening van de commissie laag en de 
studieduur relatief lang. De commissie hoopt dat de nieuw ingevoerde universiteitsbrede 
bindend studieadvies- en 'harde Imip'-regelingen en de ontwüdcehng van 'learning 
communities' door de opleiding de rendementen zuhen verhogen en de studieduur zuUen 
verkorten. 

De commissie heeft geconcludeerd dat de studiebegeleiding goed georganiseerd is en dat de 
studieadviseur deskundig is. De studenten zijn lovend over de studieadviseur. Ook de overige 
facüiteiten van de opleiding zijn volgens de commissie in orde. De opleidingsspecifieke 
Icwahteitszorg is adequaat. De commissie is echter wel van mening dat de 
opleidingscommissie wat formeler en proactiever te werk zou kunnen gaan. 

De commissie concludeert dat de verschülende aspecten van de onder-wij sleeromgeving de 
studenten in staat steUen de beoogde eindkwaUficaties te behalen. 

Standaard 3: Toetsing en gerealiseerde eindkwalificaties 
De commissie heeft geconcludeerd dat het systeem van toetsing van de opleiding adequaat 
functioneert. Zij heeft wel vastgesteld dat de Examencommissie pas laat haar (wettelijke) 
nieuwe taak als waarborger van de toetskwaHteit heeft opgepakt. De Examencommissie kwijt 
zich daar nu terdege van, maar zij dient nog wel vast te steUen of de huidige capaciteit 
voldoende is om de onderdelen van deze taak (prompt toezicht bij gesignaleerde prolalemen 
en periodieke systematische evaluatie van het hele curricrüum) op niveau mt te voeren. 

De commissie heeft het behaalde eindniveau van de opleiding beoordeeld door een selectie 
van theses te bestuderen. De commissie is van mening dat de vernieuwde opzet van het 
bachelorproject naar aanleiding van de uitkomsten van de vorige visitatie zich vertaalt in een 
verbeterde kwaUteit van de theses. In de huidige opzet van het bachelor-project komen 
studenten via een begeleid ti-aject van acht getoetste opdrachten uiteindeUjk tot een 
individuele thesis. De commissie erkent de academische kwaHteit van de theses en is tevreden 
over het behaalde eindniveau. 
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De commissie beoordeelt de standaarden uit het Beoordehngskader voor de beperkte 

OpleidingsbeoordeHng als volgt; 

Bacheloropleiding Technische Planologie: 

Standaard 1; Beoogde eindkwaHficaties 
Standaard 2; Onderwijsleeromgeving 
Standaard 3: Toetsing en gereaHseerde eindkwaHficaties 

voldoende 
voldoende 
voldoende 

Algemeen eindoordeel voldoende 

De voorzitter en de secretaris van de commissie verldaren hierbij dat aUe leden van de 
commissie kennis hebben genomen van dit rapport en instemmen met de hierin vastgestelde 
oordelen. Zij verldaren ook dat de beoordehng in onafhankehjkheid heeft plaatsgevonden. 

Datum: 26-03-2014 

Prof H.F.L. Ottens Drs. G.M. Klerks 
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Behandeling van de standaarden uit het Beoordelingskader voor de 
beperkte opleidingsbeoordeling 

Inttoductie van de bacheloropleiding Technische Planologie 
De bacheloropleiding Technische Planologie is een planologie-opleiding met een focus op het 
ontwerpen van inteiwenties en met specifieke aandacht voor water, infrastructuur en müieu. 
De opleiding wordt aangeboden door de Faculteit RuimteHjke Wetenschappen van de 
Rijksuniversiteit Groningen en is in de afgelopen jaren herontworpen naar aanleiding van de 
adviezen voortvloeiend uit de visitatie van 2007. Het huidige programma wordt sinds 
september 2009 aangeboden. 

Standaard 1: Beoogde eindkwalificaties 
De beoogde eindkwalificaties van de opleiding zijn wat belieft inhotad, niveau en oriëntatie geconcretiseerd en 
voldoen aan internationale eisen. 

Toelichting: 
De beoogde eindkwaHficaties passen wat betreft niveau en onëntatie (bachelor of master; hbo of wo) birmen 
het Nederlandse kwaUficatieraamwerk. Ze sluiten bovendien aan bij de actuele eisen die in internationaal 
perspectief vanuit het beroepenveld en het vakgebied worden gesteld aan de inhoud van de opleiding. 

Bevindingen 

( 
1.1 Het domein 
De universiteiten die deelnemen aan de clusterevaluatie Sociale Geografie en Planologie (de ( 
Universiteit van Amsterdam, de Radboud Universiteit Nijmegen, de Rijksuniversiteit 
Groningen en de Universiteit Utrecht) hanteren een gemeenschappehjk domeinspecifiek ' 
referentiekader (zie bijlage 2). ^ 

De commissie heeft het domeinspecifieke referentiekader bestudeerd en is van mening dat ^ 
het tamehjk breed en algemeen bhjft. Ook al wordt in het referentiekader terecht aangegeven 
dat het domein van de Sociale Geografie en Planologie breed en multidisciphnak is, toch ( 
\dndt de commissie dat een nadere specificering van het domein nuttig zou kunnen zijn. Een 
meer toegespitst geformuleerd domeinspecifiek referentiekader, gepositioneerd in de ' 
internationale discussie over de aard van de disciplines, zou de deelnemende opleidingen 
kunnen helpen om h m positie binnen het domein duidehjker aan te geven. De commissie is ' 
bovendien van mening dat een nader gespecificeerd referentiekader studenten meer bewust 
zou kunnen maken van het domein dat ze bestuderen en dat het tevens de legitimatie van het 
veld zou kunnen ondersteunen. Het huidige domeinspecifieke referentiekader is te ( 
beschouwen als een verdienstehjke stap die vraagt om verdere ver-volgstappen van de 
deelnemende faculteiten/departementen. Het ontwikkelen van een gemeenschappehjke ( 
benadering ten aanzien van nationale en internationale benchmarldng zou eveneens 
behtalpzaam kunnen zijn bij het efficiënter positioneren van de opleidingen. Di t probleem ' 
doet zich vooral gevoelen bij het Sociaal Geografische deel van het referentiekader en in 
mindere mate bij het Planologische deel. ' 

( 
De commissie raadt de betroldcen instituten/opleidingen aan het gemeenschappehjke 
domeinspecifieke referentiekader nader uit te werken, eventueel in samenwerking met enkele ( 
andere instituten en/of opleidingen, die nu niet betroldsen zijn geweest bij deze 
clusterbeoordeling. Het kader zou verder kunnen worden gespecificeerd en ver-volgens • 
kunnen dienen als een duidehjker basis om overeenkomsten en verschillen tussen de 
oriëntaties van de opleidingen op dit gebied aan te geven. ' 
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Ovetigens is de commissie van mening dat de domeinspecifieke eindkwaHficaties aansluiten 
bij een bacheioropleiding binnen de disciphne Sociale Geografie en Planologie. 

1.2 De positie binnen het domein 
De kritische reflectie beschrijft dat de bacheloropleiding Technische Planologie studenten tot 
planologen vormt met een ontwerpend perspectief op mogehjke interventies in de fysieke 
leefomgeving, in het bijzonder op het gebied van water, infrastructuur en milieu. Met het 
adjectief "technische" in de naam beoogt de opleiding te refereren aan deze nadruk op 
ontwerpen. De commissie heeft er nota van genomen dat de focus op het ontwerpen het 
resultaat is van een van de aanpassingen die in de opleiding zijn gereahseerd naar aanleiding 
van de adAtiezen van de vorige visitatiecommissie. Uit de kritische reflectie en uit de 
gespreldcen tijdens de site visit is de commissie gebleken dat het juist dit accent op ontwerpen 
is dat de bacheloropleidmg Technische Planologie onderstreept ter onderscheiding van 
andere planologieopleidingen in Nederland. De opleiding is op twee manieren op ontwerpen 
gericht: 

1. Er wordt aandacht besteed aan het ruimtehjk ontwerpen, oftewel het ontwerpen van de 

fysieke leefomgeving (spatial desigtf); 
2. Er wordt aandacht besteed aan het ontwerpen van een institutionele omgeving van 

waaruit de fysieke leefomgeving kan worden beïnvloed (institutional design'). De aandacht 
gaat hierbij uit naar de actoren, de besluitvorming, het beleid, het democratisch proces en 
het onderbouwen van keuzes die tot interventies in de fysieke leefomgeving leiden. 

De commissie vindt het nieuw gekozen profiel helder gedefmieerd en is er tevreden over. 
Tijdens de site \isit heeft de commissie bovendien begrepen dat de focus op ontwer-pen een 
belangrijke aantrekkingslcracht heeft op toekomstige studenten. Meerdere studenten gaven 
tijdens de gespreldcen aan juist vanwege de aandacht voor dit aspect voor de opleiding te 
hebben gekozen. 

1.3 Beoogde eindkwalificaties, niveau en oriëntatie van de opleiding 
In de kritische reflectie wordt beschreven dat de opleidhig zich tot doel stek om studenten 
een wetenschappeHjke attitude, kennis, inzicht en onderzoeksvaardigheden bij te brengen op 
een zodanig niveau dat zij beroepen kunnen uitoefenen op het gebied van de Technische 
Planologie, dan wel in kunnen stcomen in een vei-wante masteropleiding. 

De commissie heeft uit de Icritische reflectie opgemaakt dat bij het opstehen van de beoogde 
eindkwahficaties van de bacheloropleiding Technische Planologie (zie bijlage 3) is uitgegaan 
van het door de universitehen gezamenhjk opgestelde domeinspecifieke referentiekader 
Sociale Geografie en Planologie. De kritische reflectie stek dat de beoogde eindlcwahficaties 
van de opleiding in Hjn zijn met de algemene eindkwahficaties die het disciphneoverleg Sociale 
Geografie en Planologie op basis van de DubHn Descriptoren heeft geformuleerd voor de 
opleidingen binnen het domein. Daarnaast komt uit de kritische reflectie naar voren dat de 
beoogde eindkwahficaties van de opleiding tevens in hjn zijn met de 'core curriculum 
requkements' die de Association of Em-opean Schools O f Planning (AESOP) k i 2010 heeft 
vastgesteld voor Planologie-opleidingen in Europa. De opleiding is dan ook door AESOP 
erkend als een volwaardige planologieopleiding. De commissie vindt het positief dat de 
opleiding zich bij het formuleren van de beoogde eindkwahficaties tevens heeft laten 
inspkeren door de "core curriculum requkements" van de AESOP, hoewel de feitehjke status 
van de AESOP-eisen en van de erkenningsprocedure voor de commissie niet geheel duideHjk 
zijn. Door de erkennkig van de opleiding door de AESOP is de commissie ervan overtuigd 
dat deze oolc aansluit bij de Europese standaarden. 
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In de imtische reflectie wordt uitgelegd dat de beoogde eindlcwahficaties in de opleiding zijn 
ondergebracht in de onderstaande leerHjnen die eUc uit een coherente samensteUing van 
vakken bestaan; 

1. Ruimtelijk ontwerpen. Deze leerhjn beoogt studenten in te laten zien wat ruimtehjk 
ontwerpen inhoudt. Vanuit het bedenken en uitvoeren van oplossingen voor concrete 
ruimtehjke problemen wordt 'het ontwerp' centraal gesteld. Er wordt aandacht besteed 
aan leren 'kijken', aan het ontwüdcelen van het analytisch vermogen om de essentie van 
een probleem te doorgronden en om probleemoplossend en creatief te werk te gaan en 
aan de communicatieve kant van ontwerpen. 

2. Ruimtelijke planning. Deze leerhjn leert studenten de basis en de verdieping van het 
planologisch denken. Er wordt aandacht besteed aan de maatschappehjke, 
organisatorische en institutionele context van ruimtehjke vraagstukken, aan 
democratische, pohtieke en beleidsmatige processen van besluitvorming en aan 
verschülende cultmen van planning. 

3. Water, Infrastmctmir en Milieu (WIM). Via deze leerhjn verwerven studenten technisch-
inhoudehjke kennis over water, infrasti-uctuur en miheu. Tevens staat de institutionele 
context van ruimtehjke vraagstuldcen en het ontwerpen van oplossingsstrategieën binnen 
deze context centtaai. Het accent hgt op de beleidsinsti-umenten die in de Nederlandse 
planningcontext worden gehanteerd. 

4. Onderi^oek. Deze leerhjn beoogt studenten onderzoeksvaardigheden en technieken aan te 
leren, zodat zij na afronding van hun opleiding onder begeleiding een wetenschappehjk 
onderzoek kunnen uitvoeren. Tevens besteedt deze leerhjn aandacht aan attitudevorming, 
waarbij het ontwüdcelen van analytische vaardigheden en associatief vermogen centi-aal 
staan. 

5. Geografie. Via deze leerhjn verwei-ven studenten algemene en geografische basiskennis. De 
nadruk hgt op economische geografie, bevoUcingsgeografie en fysische geografie. 

De kritische refiectie bevat een gespecificeerde hjst van de beoogde eindkwahficaties van de 
opleiding (bijlage 3). 

De commissie is tevreden met de beoogde eindkwahficaties van de opleiding en vindt deze 
goed en helder geformiüeerd. De opleiding beoogt studenten (het toepassen van) kennis, 
inzicht en vaardigheden en attitudes te laten ontwikkelen op een inleidend, basaal niveau. De 
commissie is dan oolc van mening dat de beoogde eindlcwahficaties in overeenstemming zijn 
met wat van een opleiding Planologie op bachelorniveau verwacht mag worden. De specifieke 
aandacht voor onderzoeksvaardigheden en een wetenschappehjke attitude overtuigt de 
commissie van de academische oriëntatie van de opleiding. 

Overwegingen 

De commissie concludeert dat het domeinspecifieke referentiekader een brede, maar 
niettemin adequate weergave is van het domein. De commissie is van oordeel dat de 
domeinspecifieke eindkwahficaties die in het referentiekader worden beschreven, passen bij 
het domein van de Sociale Geografie en Planologie. 

De commissie heeft de beoogde eindkwahficaties van de bacheloropleiding Technische 
Planologie vergeleken met het domeinspecifieke referentiekader en heeft het profiel en 
oriëntatie van de opleiding nauwkeurig bestudeerd. De commissie is tevreden over het nieuw 
gekozen profiel, dat het accent op ontwerpen legt met daarbij speciale aandacht voor water. 
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infi-asti-uctuiaï en milieu. Het profiel is helder gedefinieerd en is aantreklcehjk voor 

aankomende studenten. 

De commissie is eveneens tevreden met de beoogde eindlcwahficaties van de opleiding. Deze 
zijn goed en helder geformuleerd en zijn in overeenstemming met wat van een academische 
opleiding Planologie op bachelorniveau ver-wacht mag worden. Dat de opleiding zich bij het 
formuleren van de eindkwahficaties niet aUeen heeft laten inspkeren door het gezamenhjk 
geformuleerde domeinspecifieke referentiekader van de deelnemende universiteiten, maar ook 
door de "core curriculum requkements" van de AESOP, vindt de commissie positief Door 
de erkenning van de opleiding door de AESOP is de commissie eicv&n overtuigd dat deze ook 
aansluit bij de Europese standaarden. Wel pleit de commissie voor meer dikdehjkheid over de 
status van de AESOP-erkennkig. Welhcht iDehoeft dit discussie binnen AESOP. 

Conclusie 

Bacheloropleiding Technische Planologie : de commissie beoordeelt Standaard 1 als Voldoende'. 
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Standaard 2: Onderwijsleeromgeving 
Het pïogtamma, het personeel en de opleidingsspecifieke voorzieningen maken het voor de instromende 
studenten mogelijk de beoogde eindkwalificaties te realiseren. 

Toelichting: 
De inhoud en vormgeving van het programma stelt de toegelaten studenten in staat de beoogde 
eindkwalificaties te bereiken. De kwaliteit van het personeel en van de opleidingsspecifieke voorzieningen is 
daarbij essentieel. Programma, personeel en voorzieningen vormen een voor studenten samenhangende 
onderwijsleeromgeving. 

Bevindingen 

2.1 Het curriculum 
Het cm-ricialum (zie bijlage 4) bestaat uit 180 EC, verspreid over drie studiejaren van elk 60 ( 
EC. EUc jaar bestaat uit vier gelijke periodes waarin drie vakken van steeds 5 EC worden 
aangeboden. Het curriculum is alleen voltijds te volgen. ' 

De commissie heeft uit de Imtische reflectie opgemaakt dat het eerste studiejaar erop is ' 
gericht studenten in de breedte kennis te laten maken met de disciphne Planologie. I n de , 
vakken Ruimtehjk Ontwerpen 1 t / m 4 komen de beginselen van het ruimtehjk ontwerpen 
{spatial design) aan bod, terwijl er met de valdcen Ruimtehjke Planning 1 en 2 wordt gebouwd ( 
aan de basis van het planologisch denken. Voorts wordt er in dit jaar een basis gelegd voor de 
algemene en geografische kennis en wordt er een start gemaakt met het aanleren van ' 
onderzoeksvaardigheden. 

I n het tweede studiejaar wordt het institutionele aspect van de Planologie geïntroduceerd, ^ 
waarbij de focus verschuift naar het ontwerpen van besluitvorming voor interv^enties in de 
ruimte {instittitional desigtt). De besluitvorming, actoren, het democratisch proces, beleid, ( 
regelgeving en het onderbouwen van keuzes, die tot interventies in de fysieke leefomgeving 
leiden, komen centraal te staan. Tegehjkertijd wordt het ruimtehjk ontwerpen geleidehjk aan ( 
afgebouwd. In het tweede jaar van de opleiding begint met de Water, Infi-astructuur en Miheu 
(WIM)-valcken ook de thematische verdieping. ' 

Het derde jaar concentteert zich op institutionele thema's als beleid, planning en ' 
besluitvorming, in het bijzonder voor de drie thema's water, infi-astructuur en müieu. Het , 
derde studiejaar bestaat uit een vrije keuzeruimte van 30 EC in de eerste twee periodes, drie 
verphchte valdcen van eUc 5 EC en het bacheloiproject van 15 EC. De vrije keuzeruimte kan i 
al naar gelang de persoonhjke voorkeur van de student worden ingevuld met een minor uit 
het RUG-brede aanbod, of met keuzevaldcen gevolgd aan de eigen faculteit of aan andere * 
faculteiten binnen de RUG of aan andere universiteiten. Het keuzepakket dient altijd een 
duidehjke inhoudehjke samenhang te vertonen. Ter voorbereiding op het bachelorproject ' 
wordt een aantal hoorcoüeges gegeven die tot doel hebben studenten te helpen bij het 
schrijven van de onderzoeksopzet. Tijdens het bachelorproject wordt aan de hand van 
deelopdrachten die tijdens groepsbijeenkomsten worden besproken, een onderzoeksvoorstel { 
opgebouwd. Ver-volgens schrijven studenten een individueel verslag in de vorm van een 
artilcel. Het verslag wordt mondeling aan de hand van een poster gepresenteerd. i 

De commissie is van mening dat het curriculum evenwichtig is en is er tevreden over. ' 

2.2 Coherentie ' 
Uit de kritische reflectie en de gespreldcen tijdens de site visit is de commissie gebleken dat , 
het programma sinds studiejaar 2009-2010 is opgebouwd uit vi j f leerhjnen, i.e. Ruimtehjk 
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Ontwerpen, RuimteHjke Planning, Water, Infrastructuur en MHieu (de WIM-leerHjn), 
Onderzoek en Geografie (zie sectie 1.3). De commissie heeft begrepen dat elke leerhjn qua 
inhoud en vaardigheden een eigen karakter heeft en een inhoudehjk coherente groep vakken 
vertegenwoordigt. Iedere leerhjn draagt dus op eigen wijze een steentje bij aan de beoogde 
eindkwahficaties van de opleiding. De Ruimtehjk Ontwerpen-, Ruimtehjke Planning- en 
WIM-leerhjnen vormen daarbij de kernhjnen, de Onderzoeks- en Geografieleerhjnen zijn 
ondersteunende leerhjnen. De leerhjnen staan niet los van elkaar. Valdcen van verschihende 
leerhjnen sluiten op ehcaar aan (de vakken uit de WIM-leerhjn sluiten bijvoorbeeld weer aan 
op een vak als Ruimtehjke Planning 3 uit de leerhjn Ruimtehjke Planning). Toepassingen en 
vaardigheden, zoals het aanleren van studie- en communicatievaardigheden, een 
wetenschappehjke attitude en het werken in groepsverband, gaan over de leerhjnen heen; deze 
komen in de verschillende vakken aan bod. Binnen de leerhjnen is er een duidehjke opbouw 
in de vakken te onderscheiden, waarbij eerdere valdcen de basis leggen voor veiwolgvaldcen 
die de kennis en vaardigheden steeds verder uitbouwen en verdiepen. De Icritische reflectie 
bevat een overzicht van de leerhjnen en de bijbehorende vakken, waarbij de opbouw bhjkt uit 
de cijfers in de naam van de valdcen (Ruimtehjk ontwerpen 1, Ruimtehjk Ontwerpen 2, etc). 
Di t overzicht is opgenomen in bijlage 4. 

De leerhjnen hebben tot doel de bewaking van de inhoud van het curriculum en de verdeling 
van vaardigheden over de verschihende vakken te vergemaldcehjken. Ehce leerhjn heeft een 
eigen coördinator die verantwoordehjk is voor de aansluiting van de leerhjn op de didactische 
visie van de opleiding en voor de aansluiting van de beoogde eindkwahficaties van de vaklcen 
op de beoogde eindkwahficaties van het gehele curriculum. Tevens is deze verantwoordehjk 
voor de samenhang tussen de vakken. Jaarhjks vindt er overleg plaats tussen de coUega's 
binnen een leerhjn en van de verschillende leerhjnen, waarin de aansluiting van de 
verschillende valcken op eUcaar wordt bekeken. 

De commissie is van mening dat het curriculum coherent is. De commissie complimenteert 
de opleiding met de weldoordachte structuur van het curriculum en de duidehjke opbouw in 
de valcken. 

2.3 Relatie tussen de beoogde eindkwalificaties en het curriculum 
De kritische reflectie bevat een toetsplan waarin per vak wordt aangegeven hoe dit bijdraagt 
aan de reahsatie van de beoogde eindlcwahficaties. Hieruit bhjkt dat de beoogde 
eindkwahficaties op de volgende wijze in het curriculum zijn ver-werkt: 

1. Aan het vememn van kennis, begrip en in^cht en het toepassen daarvan wordt gediorende het 
gehele curriculum aandacht besteed. Valcken die voor het ver-werven van kennis, begrip en 
inzicht in het bijzonder een belangrijke rol spelen zijn onder andere de eerste- en 
tweedejaars vakken Ruimtelyk Ontwerpen 1 en Ruimtelijke Planning 1 tfm 4 en de W I M -
vaklcen zoals Mobiliteit <& Verkeer en Wateriechniek, maar ook de algemene (geografische) 
basisvakken, zoals bijvoorbeeld Economische Geogr'afie 1. Het toepassen van kennis, begrip 
en inzicht Icrijgt vooral aandacht in vaklcen als Population Dynamics, Ruimtelijke Planning 3, 
Ruimtelijk Ontwerpen 5: Stedenbouw en Milieu & Techniek en in valcken uk de 
onderzoeksleerUjn, zoals Inleiding Wetenschappelijk Onderhoek, Methoden van Wetenschappelijk 
Onderhoek, Ruimtelijke Informatiekunde 1: Data en Cariogrvfie en Raiimtelijke Informatiekunde 2: 
Geogr'afische Informatiesystemen (GIS). 

2. Ook aan het vermogen tot oordeelsvorming wordt door het hele curriculum heen gebouwd. 
Hoewel deze vaardigheid reeds aan bod komt tijdens de eerste vakken ruimtehjk 
ontwerpen en ruimtehjke planning, besteden de vakken Inleiding Wetenschappelijk Onderhoek, 
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Population Dynamics, Ruimtelijke Planning 2 en 3, Philosophies of social Science, Pitman Geography 
and Planning en het Bacheloiproject hiei- meer specifiek aandacht aan. ( 

3. Aan het aanleren van communicatie- en leervaardigheden wordt eveneens binnen verschillende 
studieonderdelen in het curriculum aandacht besteed. Communicatievaardigheden f 
worden in het bijzonder getraind in de vakken Ruimtelijk Ontweipen 3: Atelier en Ruimtelijk 
Ontwelpen 5: Stedenbouw. Leeiwaardigheden worden getraind in vakken als het Bacheloiproject, ' 
Population Dynamics, Raiimtelyk Ontweipen 4: Innovatief denken. Fysische Geografie van de Wereld 
en Bodem en Fandschap van Nederland. 

4. Ook aan de vorming van een wetenschappelijke houding wordt gedurende het gehele ^ 
curriculum gewerkt. Echter, de vakken Raiimtelijk Ontweipen 3: Atelier, Raiimtelijke Planning 3 

en het Bacheloiproject en vakken uit de onderzoeksleerhjn, zoals bijvoorbeeld Inleiding { 
wetenschappelijk onderteek en Philosophies of Social Science, Human Geography and Planning 
schenken hieraan in het bijzonder aandacht. i 

Na de informatie uit het toetsplan te hebben bestudeerd en geverifieerd, heeft de ' 
commissie vastgesteld dat de beoogde eindlcwahficaties op adequate wijze in het curriculum 
worden gereahseerd. 

( 
2.4 Didactisch concept en werkvormen 
Uit de Icritische reflectie en de gespreldcen tijdens de site visit heeft de commissie begrepen ( 
dat de opleiding zo is opgezet dat er een accentverschuiving plaatsvindt van ruimtehjk 
ontwerpen naar institutioneel ontwerpen, oftewel het ontwerpen van besluitvorming. Parahei * 
daaraan verschuift ook het didactisch accent van een begeleide confrontatie met basiskennis 
naar een zelfstandige analyse van complexe vraagstuldcen. I n het kielzog van deze 
verschuiving veranderen ook de toegepaste werkvormen. 

I n het eerste studiejaar hgt de nadruk op de kennismaking met de Planologie en het ( 
opbouwen van parate kennis. Concrete voorbeelden worden gepresenteerd en bediscussieerd. 
Het beschrijven en begrijpen van planologische vraagstuklcen staat centraal. De toegepaste < 
werlcvormen zijn excursies, hoorcoheges, voorgestructureerde opdrachten en practica. Deze 
werkvormen worden onder andere gebruüct in de vakken Ruimtelijke Planning 1 en 2 en 
Raiimtelijk Ontweipen 1 en 2. 

In het tweede studiejaar komen het zelf reflecteren, het zelfstandig op analytische wijze de -
stof doordenken en het vergehjken van planningsprocessen meer centraal te staan. Het gaat 
nu niet aheen meer om het beschrijven en begrijpen van planologische vraagstuldcen, maar 
ook om manieren om deze vraagstukken op te pakken, te beïnvloeden en zo mogehjk op te 
lossen. Toegepaste werlcvormen zijn het schrijven van essays, presenteren en ontwerpen. ' 
Deze werk^normen komen onder meer terug in de vaklcen Raiimtelijk Ontweipen 4 en 3 en het 
planologische deel van de WIM-vakken. 

In het derde studiejaar, tenslotte, hgt de focus op de zelfstandigheid van de student. De 
student leert zelfstandig planologische vraagstukken te analyseren en vervolgens met ( 
voorstehen te komen. De nadruk hgt nu niet meer zozeer op vergehjkende studies, maar meer 
op exploratieve studies, waarbij geslaagde benaderingen worden bestudeerd en geslaagde ' 
acties en strategieën worden vertaald naar een nieuwe situatie of context. 

i 

Tijdens de gespreldcen gedurende de site visit gaven de studenten aan tevreden te zijn met de ^ 
activerende werk\normen waarbij zij zelf met de stof aan de slag moeten. Tevens blijkt uit de 
curriculumevaluatie dat studenten excursies en veldwerk als bijzonder nuttige werlcvormen i 
er-varen. 
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Naast bovengenoemd didactisch concept hanteert de opleiding tevens het RUG-brede 
didactisch principe van 'research-driven' onder-wijs. Di t wordt tot uitdrukking gebracht door 
het verweven van het onderzoek van de docenten in het onder-wijs en door studenten uit te 
nodigen te reflecteren en te discussiëren over het onderzoek. Daarnaast is de selectie van 
onder-werpen voor de bachelorprojecten geïnspkeerd door het onderzoek van de staf. 

De commissie is tevreden met het didactisch concept en de 'research-driven' benadering van 
de opleiding en vindt de manier waarop beide in praktijk worden gebracht, overtuigend. De 
commissie vindt de gebruikte werkvormen geschikt en voldoende activerend. 

2.5 Rendementen en haalbaarheid 
Om toegelaten te worden tot het eerste jaar van de opleiding dienen aankomende studenten 
te beschikken over een VWO-diploma met Wiskunde A of B, een HBO-diploma of een 
overgangsbewijs van jaar één naar jaar twee van het HBO. Naast de insti-oom met deze 
achtergrond is er tevens een aanzienhjke instioom van HBO-afgestudeerden die whlen 
doorgaan met één van de masterprogramma's van de faculteit. Zij volgen een 
schakelprogramma, bestaande uit een aantal valdcen van de bacheloropleiding Technische 
Planologie. 

De commissie is van mening dat het schakelprogramma adequaat is georganiseerd. Studenten 
gaven tijdens de site visit aan dat bij vakken waarbij veel samengewerkt moet worden, het 
verschü in vooropleiding tussen de bachelorstudenten en de "schakelaars" duidehjk wordt 
door een verschü in denlcwijze en insteUing. Zij gaven aan dit te waarderen, aangezien zij dit 
er\naren als een goede voorbereiding op de beroepspraktijk waarin tenslotte ook met mensen 
met uiteenlopende achtergronden zal moeten worden samengewerkt. 

Uk de kritische reflectie (zie bijlage 5) bhjkt dat in de periode 2004/2005-2009/2010 het 
bachelor-rendement (van her-inschrijvers) voor de totale msti-oom na drie jaar schommelde 
tussen de 8% en 21%. De rendementen na vier jaar (cumulatief) lagen tussen de 29% en 52% 
in dezelfde periode. De rendementen voor aheen de VWO-insttoom lagen wehswaar iets 
hoger (na drie jaar tussen de 9% en 25% en na vier jaar (cumrüatief) tussen 38% en 67%), 
maar laten niettemin een vergehjkbaar beeld zien. De commissie is van mening dat de 
rendementen laag zijn en dat studenten relatief lang over hun studie doen. Uit de gesprekken 
met de docenten heeft de commissie begrepen dat zij het feit dat studenten steeds meer 
werken naast hun studie zien als één van de oorzaken voor de relatief lange studieduur. De 
opleiding hoopt de rendementen te verhogen door het verder ontwüdcelen van "learning 
communities", waardoor studenten zich meer verbonden zrülen voelen met de opleiding en 
weUicht meer gestimuleerd worden om intensiever te studeren. 

De commissie heeft verder vernomen dat de RUG sinds 1 september 2010 een bkidend 
studieadvies (BSA) heeft, dat, naast een oriënterende en verwijzende functie, tot doel heeft de 
studievoortgang van eerstejaars studenten te stimuleren. Als norm geldt dat studenten 40 EC 
moeten hebben behaald k i het eerste studiejaar en de gehele propedeuse k i maximaal twee 
jaar. Skids 2012 is de studiepuntennorm opgeschroefd van 40 EC naar 45 EC. De commissie 
heeft geconstateerd dat het aantal studenten dat de propedeuse bkinen een jaar haak niet is 
toegenomen door de invoering van het BSA. Het aantal studenten dat 40-45 EC behaalt in 
het eerste jaar hjkt echter wel toegenomen door de maati-egel. De opleiding geeft als mogehjke 
verldarkig voor deze ontwikkehng dat het behalen van de BSA-norm voor studenten een doel 
op zich is geworden. Een hoger ambitieniveau wordt kennehjk door veel studenten niet 
belangrijk gevonden. 
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Een andeïe maatïegel van de RUG om de studievoottgang van bacheloistudenten te 
stimuleren, betteft de invoeïing in 2012-2013 van de "harde knip". Deze maatregel bepaalt 
dat pas aan de masteropleiding begonnen mag worden, als de bacheioropleiding in zijn geheel 
is afgerond. Het effect van deze maatregel is thans nog niet duidehjk. 

De commissie hoopt van harte dat de ingevoerde maatregelen de studierendementen zuhen 
verhogen en de studieduur zuhen verkorten. 

Uit de gesprekken met de studenten zijn geen struikelblokken in het curriculum naar voren 
gekomen. De commissie heeft uit de kritische reflectie en de gesprekken met de studenten 
opgemaakt dat zij over het algemeen tevreden zijn met de werkdruk in de propedeuse. De 
geraadpleegde studenten vinden ook de werkdruk in het tweede studiejaar goed. Echter, uit 
de evaluaties bhjkt dat 29% van de studenten de werkdruk in het tweede studiejaar te laag 
vindt. Bovendien bhjkt uit de curriculumevaluatie van juni 2012-mei 2013 dat studenten de 
werkdrulc in de gehele opleiding aan de lage kant vonden (1,69, waarbij 1 "te hcht" is en 2 
"goed") en gemiddeld slechts zo'n 24 uur per week aan de studie hebben besteed. De 
commissie concludeert dat het curriculum haalbaar is, maar geeft de opleiding wel als 
over-weging mee het cutriculum met name in het tweede en derde studiejaar enigszins te 
verzwaren en uitdagender te maken. 

2.6 Student/staf-ratio en contacturen 
I n de kritische reflectie wordt beschreven dat de onderwij sinzet sinds de vorige visitatie is 
uitgebreid van 2,9 fte naar 3,7 fte (4,3 fte inclusief ingehuurde docenten) in 2011-2012. Door 
deze uitbreiding is de student-staf ratio gedaald. Bedroeg de student-staf ratio bij de vorige 
visitatie nog 47,9 (exclusief schakel-studenten), in 2011-2012 is deze bij een stafinzet van 4,3 
fte gedaald naar 38,1. Corrigeert men deze cijfers voor schakelstudenten, die slechts een 
gedeelte van het programma volgen (maximaal 60 EC), dan komt de gewogen student-
stafratio bij een stafinzet van 4,3 fte op 32,7. Houdt men tevens rekening met de 30 EC aan 
vrije keuzeruimte in het derde studiejaar, waarbij een deel van de studenten keuzevakken 
buiten de faculteit volgt, dan is de werkehjke student-staf ratio nog iets lager. De commissie is 
tevreden met deze student-staf ratio. 

Uit de gesprekken met de studenten is gebleken dat zij met ongeveer 50 studenten in het 
eerste jaar beginnen, waarna dit aantal geleidehjk terugloopt. Gedurende de drie studiejaren 
zitten bij verschillende vaklcen daarbij nog "schakelaars". De studenten gaven aan dat er 
ondanks deze aantahen voldoende ruimte was voor discussie en interactie tussen docent en 
studenten. 

Met betrelddng tot de contacturen vermeldt de kritische reflectie dat studenten in het eerste 
studiejaar kunnen rekenen op 14,5 contacturen per week. In het tweede studiejaar daalt het 
aantal contacturen hcht naar 11,3 per week. In het derde studiejaar hgt het aantal contacturen 
per week naar schatting op 10,1, maar zijn er vanzelfsprekend fluctuaties als gevolg van de 
vrije keuzeruimte en het schrijven van de bachelorthesis. De commissie is van mening dat het 
aantal contacturen per week voldoende is. 

Meer informatie over de student/staf-ratio en de contacturen is opgenomen in bijlage 5. 

2.7 Kwaliteit staf 
Uit de kritische reflectie heeft de commissie opgemaakt dat 85% van de docenten die in de 
opleiding participeren gepromoveerd is en een onderzoekstaak heeft. I n mei 2013 was 56% 
van de docenten in het bezit van het certificaat Basis Kwahficatie Onderwijs (BKO), ter-wijl 
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de overige 44 % van de docenten bezig was de B K O te belialen of daarvan was vrijgesteld. 
Met het oog op de ontwüdcehng van docenten organiseert de facultake basiseenheid 
Planologie daarnaast een aantal maal per jaar lunchseminars over onderwijs die door de 
universitake dienst Educational Support and Innovation begeleid worden. Deze stimuleren 
docenten bijvoorbeeld om gebrikk te maken van innovatieve onderwijsvormen. 

Uit de gespreldcen met de studenten en de informatie in de laitische reflectie is gebleken dat 
studenten tevreden zijn over de docenten. Zij vinden dat de docenten deskundig zijn, de stof 
goed kunnen uitieggen en toehchten en gemakkehjk aanspreekbaar zijn. Oolc geven zij aan dat 
zij voldoende ondersteund worden bij het bachelorproject. 

De commissie is tevreden met de kwahteit van de staf en is ervan overtuigd dat de staf 

deskundig is. 

2.8 Studiebegeleiding 
De faculteit heeft één studieadviseur, bij wie studenten terecht kunnen voor begeleiding bij 
studiegerelateerde problemen. Uit het gesprek met de studieadviseur kwam naar voren dat de 
belangrijkste taken van de studieadviseur bestaan uit: 

• begeleiding van eerstejaars studenten in het kader van het BSA (zie hieronder); 

• begeleiding van tweedejaars studenten die hun propedeuse nog niet hebben behaald 
(eveneens in het leader van het BSA). Een voorbeeld hiervan zijn de 
studieondersteuningsgroepen die sinds het studiejaar 2012-2013 onder leiding van de 
studieadvisem worden aangeboden. Deze hebben tot doel studenten die in de propedeuse 
een overkomehjke achterstand opgelopen hebben, te ondersteunen; 

• begeleiding en zo nodig doorverwijzing naar een studentpsycholoog of -decaan van 
studenten die door persoonhjke omstandigheden worden gehinderd bij de studie; 

• de organisatie van het mentor/tutor-systeem (zie hieronder), zoals het werven van 

mentoren, het instrueren van mentorgroepen, etc; 

• het geven van informatie en adviseren over bijvoorbeeld financiële regelingen, 

veranderende regelgeving, etc; 

• het geven van voorhchting. 

De commissie heeft vernomen dat de studieadviseur niet door de examencommissie (EC) is 
gemandateerd om bepaalde zaken zelf af te handelen in naam van de EC. Er is dus een strikte 
scheiding tussen de taken van de studieadviseur en die van de examencommissie. De 
studieadvisem- geeft studenten wel advies over wanneer en hoe zich te wenden tot de EC. 

Vorig jaar had de studieadvisem- zo'n 400 geplande gesprekken van een half urn- en daarnaast 
naar schattkig nog eens 400 ongeplande gespreklcen. Studenten waren tijdens de ske visk 
lovend over de studieadvisem-. Een zelfde beeld komt naar voren uit de cmriculumevaluatie, 
waarki studenten aangaven zeer tevreden te zijn over de studieadvisem-. De commissie is 
tevreden over de studieadvisem- en is van mening dat deze deskundig is. 

Zoals reeds eerder aangeduid, kent de RUG skids 1 september 2010 een bindend studieadvies 
(BSA). Een student krijgt een negatief BSA wanneer hij of zij aan het eind van het eerste 
studiejaar mkider dan 45 (aanvankehjk 40) EC heeft behaald of er na twee jaar niet in is 
geslaagd de propedeuse van 60 EC te behalen. In dat geval moet de student de studie 
stopzetten. De invoering van het BSA is gepaard gegaan met een universiteksbrede 
intensivering van de informatievoorzienkig en de studiebegeleiding van eerstejaars. Zo 
worden studenten in de loop van het eerste jaar zes maal per brief gemformeerd over hun 
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studievoottgang. Daarnaast is et een mentot-tutor systeem ingevoetd. Iedere student heeft 
een eigen tutot (een docent), met wie hi j /zi j bij aanvang van de studie en in het tweede 
semestet een individueel gesprek heeft. Tevens is ehce student in het eerste semester ingedeeld 
in een mentorgroep onder leiding van student-assistenten. De bedoeling van het mentoraat is 
studenten een beter beeld te geven van hun eigen studiesituatie en van het studiegedrag dat 
nodig is om de studie succesvol te kunnen afronden. In het tweede deel van het eerste 
semester worden de mentorgroepen omgezet in studiegroepen voor het schrijven van een 
academisch paper voor het vak Inleiding Wetenschappelijk Onderhoek onder begeleiding van de 
tutor. 

Uit de kritische reflectie bhjkt dat 48% van de studenten de intakegesprekken met de tutoren 
en de mentorgroepen niet als nuttig ervaren. Bij navraag tijdens de site visit gaven de 
studenten aan dat zij het hebben van een mentor en tutor op zich wel prettig vinden, omdat 
deze aandacht er, zeker bij aanvang van de studie, voor zorgt dat zij niet het gevoel hebben te 
"verdrinken". Echter, het bhjkt voor de studenten niet duidehjk te zijn voor weUc probleem ze 
naar weUce persoon (mentor, tutor of studieadviseur) moeten stappen. 

De commissie is van mening dat de studiebegeleiding goed georganiseerd is. Zij adviseert de 
opleiding echter wel het voor studenten duidehjker te maken welke vorm van begeleiding 
wordt geboden door welke begeleider (mentor, tutor of studieadviseur), zodat zij beter weten 
tot wie zij zich moeten wenden. 

2.9 Overige vootzieningen 
Voor andere facihteiten, zoals voorzieningen op het gebied van de intemationahsering, 
voorbereiding op de arbeidsmarkt, de bibhotheek en computerfaciliteiten maakt de opleiding 
gebruilc van de facultaire voorzieningen. De Faculteit Ruimtehjke Wetenschappen (FRW) 
heeft verschillende samenwerkingsovereenkomsten met buitenlandse universiteiten en er zijn, 
met name voor derdejaarsstudenten, verschillende mogehjkheden om een deel van de 
studietijd in het buitenland door te brengen. Met betrekking tot de voorbereiding op de 
arbeidsmarkt is van belang dat naar verwachting in het studiejaar 2013-2014 het nieuwe 
universitah-e en facultake programma N E X T van start zal gaan. Di t programma zal studenten 
begeleiding bieden bij de beroepsvoorbereiding en de keuze voor masteropieidingen die als 
vervolgstudie gevolgd kunnen worden. Tenslotte biedt de FRW computerfacihteken die zijn 
toegerust met GIS-software. 

De commissie is tevreden met de geboden faciliteiten. 

2.10 Opleidingsspecifieke kwaliteitszorg 
De commissie heeft uit de kritische reflectie vernomen dat de onderwijskwahteitszorg 
voornamehjk op het niveau van de faculteit (en aanvuUend de instelling) is georganiseerd. 
Evaluaties binnen de opleiding verlopen dan ook volgens facultake standaarden. Zij maken 
onderdeel uit van de PDCA-cyclus (Plan Do Check Act) van onderwijskwahteitszorg in het 
kader waan/an cursusevaluaties, curriculumevaluaties van het gehele curriculum en de 
afzonderhjke jaren en panelevaluaties worden uitgevoerd. 

De kritische reflectie beschrijft dat studenten bij het tentamen van iedere cursus of een 
vergehjkbaar toetsmoment een standaard evaluatieformuher krijgen, waardoor de respons 
hoog is. Er worden onder andere vragen gesteld over de docent, de rode draad in de cursus 
de hteratuur, de toetsing, de feedback op opdrachten, de organisatie van de cursus en de 
plaats van de cursus in de opleiding. Studenten geven een rapportcijfer aan de cursus op een 
schaal van 1 tot 10. Sinds het cohegejaar 2011-2012 is er een systematische 
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cuniciilumevaluatie ingevoerd. Er wordt een relatief hoge respons bereikt, doordat het 
invullen van het evaluatieformuher verphcht gekoppeld is aan het inleveren van de thesis en 
daarmee aan het afstuderen. De evaluatie van de opleiding is zo een logische stap die hoort bij 
het onderwijsprogramma. Het viel de commissie op dat de eerste resultaten van deze evaluatie 
aangeven dat de studenten maar matig tevreden zijn over de opleiding. Er is nog veel 
onduidehjk over de representativiteit en vahditeit van die uitkomsten, maar de commissie 
vindt het raadzaam om de vinger aan de pols te houden. 

De commissie heeft uit de Icritische reflectie vernomen dat het de formele taak van de 
opleidingscommissie (OC) is om de resultaten van de cursusevaluaties te bespreken. De 
opleidingsdkecteur is daarentegen verantwoordehjk voor de curriculumevaluatie. Tijdens de 
site visit heeft de commissie echter vernomen dat de OC het sinds de nieuwe opzet van de 
opleiding in toenemende mate ook als haar taak ziet om de ontwüdcehng van de opleiding als 
geheel en de imphcaties daarvan voor de verschihende personen binnen de opleiding in de 
gaten te houden. De OC is samengesteld uit drie docent- en drie studentleden die afkomstig 
zijn uit de drie verschülende studiejaren van de opleiding. De OC vergadert vier keer per jaar. 
Afgevaardigden van Pro Geo, een organisatie van FRW-studenten die zich richt op zaken als 
de kwahteit van het onderwijs, studentenvoorzieningen, huisvesting, etc, wonen de OC-
vergaderingen bij als toehoorder. Ook de opleidingsditecteur woont de vergaderingen vaak bij 
als toehoorder. De voorzitter van de OC is verantwoordehjk voor het benaderen van 
docenten indien de OC naar aanleidkig van de vakevaluatie besluit dat praktische acties 
gewenst zijn. De opleidingsdkecteur kan daarbij ingeschakeld worden. Indien nodig, dient de 
betreffende docent een verbeterplan in te dienen. De Opleidingsdkecteur is verantwoordehjk 
voor het uitzetten van eventuele strategische veranderingen. 

De resultaten van ahe ciorsussen en evaluaties worden tevens gemonitord door het 
onderwijsmanagement van de faculteit. De evaluaties zijn openbaar en worden beschücbaar 
gesteld aan de studenten die de cursus gevolgd hebben, de leden van de OC's en 
Faculteitsraad, alsmede aan aüe onderwijsgevende stafleden van de faculteit. 

Los van de cursus- en curriciüumevaluaties organiseert de basiseenheid Planologie samen met 
de OC jaarhjks aan het eind van het tweede semester een informele bijeenkomst met een 
groep bachelor studenten om het afgelopen jaar te evalueren. 

Tijdens de site visit zijn de commissie verschihende voorbeelden ter ore gekomen van vakken 
die naar aanleiding van slechte valcevaluaties zijn aangepast (o.a. Ruimtelijke Infomatiekunde 1: 

Data & Cartografie, Raiimtelijke Infomiatiekunde 2: Geografische Infomiatie Systemen (GIS), Ruimtelijk 

Ontweipen 2: Bouwen). 

De commissie is van menkig dat de opleidkigsspecifieke kwahtekszorg adequaat is, maar 
vindt wel dat de OC tamehjk informeel te werk gaat en wat passiefis. De taalcverdehng tussen 
de opleidkigsdkecteur en de voorzkter van de opleidingscommissie hjkt niet altijd even 
duidehjk gemarkeerd. 

Overwegingen 

De commissie heeft de inhoud van het curriculum beoordeeld en heeft vastgesteld dat de 
beoogde eindkwahficaties op adequate wijze in het curriculum worden gereahseerd. Het 
toetsplan, dat een schematisch overzicht geeft van de bijdrage per cursus aan de beoogde 
eindkwahficaties, geeft hiervan een duidehjk en overtuigend beeld. De commissie is 
bovendien van mening dat het curriciüum evenwichtig is en dat de structuur van het 
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cioriiculum weldoordacht en coherent is. De commissie is ervan overtuigd dat de inhoud en 
structuur van het curriculum studenten in staat stelt de beoogde eindkwahficaties te behalen. 

De commissie is ook tevreden met het didactisch concept van de opleiding en vindt de 
manier waarop dit in praktijk wordt gebracht, overtuigend. De gebruücte werkvormen zijn 
geschikt en voldoende activerend. 

Het is de commissie opgevaUen dat de rendementen relatief laag zijn en dat studenten er 
relatief lang over doen om de opleiding af te ronden. De commissie begrijpt dat een en ander 
mede wordt veroorzaakt doordat studenten veel werken naast de studie, maar hoopt dat de 
nieuw ingevoerde instelhngsbrede BSA- en harde knip-regehngen en de ontwikkehng van 
"learning communities" de studierendementen zuhen verhogen en de studieduur verkorten. 

De commissie heeft vastgesteld dat studenten voldoende contacturen hebben en dat ook de 
ondersteuning bij het bachelorproject voldoende is. De commissie heeft tevens vastgesteld 
dat er geen struikelbloldcen in het curriculum zijn en is van menkig dat het curriculum 
haalbaar is. De commissie geeft de opleiding echter wel als overweging mee het cmriculum 
met name in het tweede en derde studiejaar enigszins te verzwaren en iktdagender te maken. 

De commissie is tevreden met zowel de Icwahteit als de kwantiteit van de staf Ze is ervan 
overtuigd dat de staf deslcundig is en is tevreden met de student/staf-ratio. 

De commissie heeft vastgesteld dat de studiebegeleiding goed georganiseerd is en dat de 
studieadviseur deskundig is. De commissie is in het algemeen ook tevreden met de overige 
facihteiten. 

De commissie is van mening dat de opleidingsspecifieke kwahteitszorg adequaat is, maar 
Adndt wel dat de OC tamehjk informeel te werk gaat en wat passiefis. De taakverdehng tussen 
de voorzitter van de opleidingscommissie en de opleidingsdkecteur dient duidehjker te 
worden gemarkeerd. 

Na een grondige bestudering van aUe aspecten van de onder-wijsleeromgeving van de 
opleiding (het curriculum, de staf, de werk\nor-men, de werkdruk, de studiebegeleiding, de 
voorzieningen en de kwahteitszorg) concludeert de commissie dat deze studenten in staat stelt 
de beoogde eindkwahficaties te behalen. 

Conclusie 

Bacheioropleiding Technische Planologie: de commissie beoordeelt Standaard 2 als 'voldoende'. 
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Standaard 3: Toetsing en getealiseetde eindkwalificaties 
De opleiding beschikt over een adequaat systeem van toetsing en toont aan dat de beoogde eindkwaHficaties 
worden gereaUseerd. 

ToeUchting: 
Het gereaUseerde niveau bUjkt uit de tussentijdse en afsluitende toetsen, de afstudeerwerken en de wijze waarop 
afgestudeerden in de praktijk of in een vervolgopleicUng functioneren. De toetsen en de beoordeUng zijn vaUde, 
betrouwbaar en voor studenten inzichteUjk. 

Bevindingen 

3.1 Het systeem van toetsing 
De cominissie heeft uit de kritische leflectie vernomen dat toetsing deel uitmaakt van de 
onderwijskwahteitszorg, die voornamehjk op het niveau van de faculteit is georganiseerd. Uit 
de kritische reflectie bhjkt dat de FRW in 2012 een Nota Toetsbeleid heeft ontwikkeld waarin 
het beleid met betrekking tot de toetsing binnen de faculteit is vastgelegd. Toetsing van de 
vorderingen van studenten binnen de faculteit verloopt volgens het opleidingsspecifieke 
Toetsplan, dat op de Nota Toetsbeleid dient te zijn gebaseerd. 

De FRW is van mening dat het behalen en toetsen van de leerdoelen van een cursus mede 
bepaald wordt door de gekozen toetsvorm(en) en de vahditeit ervan. Uitgangspunt van de 
toetsing is daarom dat voor elk studieonderdeel de keuze van de toetsvormen die worden 
toegepast dient te worden beargumenteerd. De toetsvormen dienen aan te sluiten bij de 
eindkwahficaties van de opleiding, de positie van de cursus in de opleiding en de leerdoelen 
van de cursus. De argumentatie dient een vast onderdeel te zijn van de cursusbeschrijving 
('cursusratio') van eUc studieonderdeel. 

Na bestudering heeft de commissie vastgesteld dat, in overeenstemming met de facultaire 
richtiijnen, het opleidingsspecifieke Toetsplan van de opleiding bestaat uit een overzicht van 
de onderwijsvormen, de opdrachtvormen en de toetsvormen per studieonderdeel. Tevens 
wordt per studieonderdeel aangegeven aan welke beoogde eindkwahficaties dat onderdeel 
bijdraagt. Tenslotte bevat het overzicht informatie over het tijdstip waarop de toetsen worden 
afgenomen, zodat een beeld wordt gegeven van de spreiding van de toetsen. De commissie 
heeft vernomen dat het toetsplan jaarhjks wordt bijgewerkt door de coördinator van de 
opleiding. 

De commissie heeft begrepen dat in de visie op toetsen van de FRW niet aheen de toetsen 
zelf, maar ook het studeergedrag van de studenten essentieel is. Immers, ook het 
studeergedrag bepaalt in belangrijke mate of de toetsen en de eindkwahficaties van de 
opleiding worden behaald. De faculteh vhidt het dan ook belangrijk actief studiegedrag te 
stimuleren. Het zwaartepunt hgt hierbij op het eerste studiejaar (met het mentor/tutor-
systeem), omdat daarin relatief veel studievertraging wordt opgelopen. De commissie wh nog 
eens benadruldcen dat het belangrijk is aan studenten beter duidehjk te maken wat de functie 
van het mentor/tutorsysteem is. 

I n de kritische reflectie wordt beschreven dat het facultake toetsbeleid dat ook voor de 
opleiding Technische Planologie geldt, verder wordt gekenmerkt door verschihende 
specifieke regels en richthjnen, zoals een verphchte 'peer review' voorafgaande aan de 
toetsafname, het verphchte gebruik van antwoord- en beoordehngsmodehen, etc. De 
commissie heeft deze regels en richthjnen nauwkeurig bekeken en is er tevreden mee. 
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Vooï het bachelorproject heeft de opleidbg een handleidmg opgesteld waam ondet andete 
een hjst met criteria is opgenomen waarop de bachelorthesis wordt beoordeeld. Verder wordt 
elke scriptie door een tweede lezer beoordeeld, om zo de consistentie van de beoordeling te 
waarborgen. 

Uit de kritische reflectie en de gesprekken tijdens de site visit heeft de commissie begrepen 
dat de toetsing een vast onderdeel van de cursus- en curriculumevaluaties vormt. Zowel op 
het niveau van de toets, op het niveau van de cursus, als op het niveau van het programma als 
geheel wordt geëvalueerd. Op het niveau van de toets vindt de beoordehng plaats door middel 
van peer review, het door studenten na afloop van de toets ingevulde gestandaardiseerde 
cursusevaluatieformuher en, in het geval van een meerkeuzetoets, de digitale verwerking van 
de toets waaruit de Icwahteit van de vragen bhjkt. Ook kunnen studenten zich na inzage van 
een toets tot de Examencommissie wenden, indien zij het niet eens zijn met de beoordeling. 
Op cursusniveau vindt beoordehng plaats door middel van de cursusevaluaties, waarbij gebruik 
gemaakt wordt van gestandaardiseerde vragenformuheren om vergehjldng te 
vergemakkehjken. De evaluatie van de begeleiding van de bachelorthesis is gekoppeld aan de 
begeleider. Op programmaniveau vindt de beoordeling plaats via de curriculumevaluaties, 
waarin verschülende vragen zijn opgenomen over de toetsing, zoals bijvoorbeeld over de 
naldjktermijn van tentamens en over of de wijze van toetsen en beoordelen een grondig 
begrip van de leerstof vereist. 

Uit de gesprekken met de studenten werd het de commissie duidehjk dat zij goed op de 
hoogte worden gebracht van de leerdoelen van de vaklcen, dat zij weten wat er bij de vakken 
van hen verwacht wordt en waarop zij bij het studeren hun aandacht moeten richten. Ook 
over de toetsing zijn zij in het algemeen wel tevreden, ook al verschülen zij soms van mening 
met de docent over de geschiktheid van de gekozen toetsvorm (zoals het multiple choice-
tentamen van Ruimtelijke Planning 3: Governance Dynamics). Studenten geven verder aan 
voldoende feedback te krijgen, maar vinden dat zij er soms te veel naar op zoek moeten. 

De commissie is van mening dat het toetsbeleid, de procedures met betrekking tot toetsing en 
de manier waarop deze ten uitvoer worden gebracht, adequaat zijn. 

Krachtens de Wet op het Hoger Onderwijs en Wetenschappehjk Onderzoek (WHW), dient 
de kwahteit van de toetsing bewaakt te worden door de Examencommissie (EC). Uit de 
kritische reflectie bhjkt dat de FRW één EC kent voor ahe opleidingen binnen de faciüteit. I n 
de EC heeft een extern hd zitting dat deskundig is op het gebied van toetsing. De EC 
vergadert iedere zes weken, of vaker indien noodzakehjk. Uit de kritische reflectie en de 
gesprekken met de EC heeft de commissie begrepen dat de EC sinds januari 2013 haar taak 
als waarborger van de toetslcwahteit op zich heeft genomen. In maart 2013 heeft de faculteit 
de leden van de EC tevens extra uren toebedeeld om hun taak naar behoren te kunnen 
vervuhen. De commissie betreurt het dat het zo lang heeft geduurd voordat de EC deze 
(wettehjke) verantwoordehjkheden op zich heeft genomen. 

Momenteel evalueert de EC op structurele basis zowel afzonderhjke vakken als scripties. Zi j 
hanteert hierbij de regel dat vakken waarbij zich problemen voor hebben gedaan (slechte 
studentenevaluatie, lage rendementen, etc.) in ieder geval worden beoordeeld. Daarnaast 
wordt een aantal vakken steekproefsgewijs beoordeeld. Bij de evaluatie wordt gekeken of de 
toetsvorm past bij de leerdoelen van het vak, of deze aansluit bij de eindkwahficaties van de 
opleiding, hoe de toetsafname is verlopen, etc. Ook de scripties worden steekproefsgewijs 
geëvalueerd. Tijdens het gesprek van de commissie met de EC is gebleken dat zij thans niet 
voornemens is om ieder jaar ahe vakken en scripties op een systematische wijze door te 
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lichten. De EC staat op het standpunt dat het gedetaüleei-d geformuleerde toetsbeleid, het 
handboek voor docenten, de verphchte B K O , de "peer review" en de observerende 
aanwezigheid van de EC, ahe reeds beschermende factoren vormen voor de Icwahteit van de 
toetsing. Het controleren op zich ziet zij niet als zahgmakend. Overigens benadrukte de EC 
daarbij wel dat zij zich nog in een oriënterende fase bevindt. Men is aan het aftasten waar men 
met de nieuwe taken tegenaan loopt. Met name zal moeten bhjken of de van bestuurswege ter 
beschikldng gestelde tijd voldoende is om ehc jaar, naast de probleemgevaUen, ook een 
voldoende aantal andere cursussen te bekijken, zodat binnen een redehjk tijdsbestek van 
enkele jaren het curriculum in zijn geheel onder de loupe is genomen. Het faculteitsbestuur 
heeft zich tijdens de site visit op het standpunt gesteld dat het bij gebleken behoefte ervoor 
open staat de nodige voorzieningen te treffen. 

Afgezien van het waarborgen van de toetskwahteit heeft de EC ook tot taak om bezwaren en 
verzoeken van studenten om uitzondering van de regels of om afwijking van het reguhere 
programma te behandelen (zoals vrijstellingen, extra herkansing, etc). De commissie is 
content met het feit dat de EC een aantal criteria heeft geformuleerd teneinde deze verzoeken 
op een consistente wijze te behandelen. Voorts heeft de commissie vernomen dat voor de 
behandeling van verzoeken van studenten in het kader van de BSA-regehng de FRW een 
aparte BSA-commissie heeft ingesteld die los staat van de EC en gecontroleerd wordt door 
het faculteitsbestuur. 

3.2. Realisatie van de beoogde eindkwalificaties 
De commissie heeft tot haar genoegen vernomen dat de opleiding naar aanleiding van de 
uitkomsten van de visitatie van 2007 het bachelorproject opnieuw heeft vormgegeven. Het 
schrijven van de thesis verloopt inmiddels via een strak schema. Via een begeleid traject van 
acht getoetste opdrachten komen studenten uiteindehjk tot een individuele thesis. 

De commissie heeft het gereahseerde eindniveau van de afgestudeerden beoordeeld door een 
selectie van de bachelorprojecten te bestuderen (zie bijlage 7). De commissie heeft twaalf 
bachelorprojecten en bijl3ehorende beoordehngsformuheren beoordeeld. Bij de selectie van 
de bachelorprojecten is rekening gehouden met een gehjke spreiding over de cijfers (laag, 
gemiddeld, hoog) en de speciahsaties. De commissieleden hebben de bachelorprojecten 
gelezen en de uiteenzetting van de probleemstelling, de weergave van de hteratuur, de 
methoden en verantwoording, de conclusie en discussie, de structuur, de leesbaarheid en 
verificatie beoordeeld. Zij waren het eens met de cijfers die de begeleiders hadden toegekend 
en vonden de becijfering over het algemeen rechtvaardig. AUe bachelorprojecten die de 
commissie heeft bestudeerd werden als voldoende beoordeeld. 

De commissie heeft tijdens de she visit vernomen dat er slechts enkele studenten na 
afronding van de opleiding dhect naar de arbeidsmarkt doorstromen. Het overgrote deel van 
de afgestudeerden stroomt door naar een masteropleiding van de FRW en een Idein 
percentage stroomt door naar een masteropleiding elders in het land, dan wel in het 
buitenland. 

Overwegingen 

De commissie bevestigt dat het systeem van toetsing adequaat functioneert. De commissie 
betreurt het echter dat de EC haar (wettehjke) taak van het waarborgen van de toetskwahtek 
pas zo laat op zich heeft genomen. Verder is de commissie van mening dat de EC zich er op 
korte termijn (studiejaar 2013-2014) van moet vergewissen of zij bij de huidige intensheit van 
controle en evaluatie binnen een voldoende kort tijdsbestek overzicht Icrijgt en houdt over het 
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cunicviliiin als geheel. Mocht de noodzaak van verdere intensivering bhjken, dan dienen de 
leden van de EC hiervoor voldoende uren te laijgen. 

De commissie is positief over de nieuwe opzet van het bachelorproject. De nieuwe aanpak 
vertaalt zich volgens de commissie in een verbeterde kwahteit van de theses. 

De commissie heeft het behaalde eindniveau beoordeeld door een selectie van de theses te 
bestuderen. De commissie was het eens met de door de begeleiders toegekende cijfers en was 
tevreden over de kwahteit van de theses. De commissie stelt dan ook vast dat het behaalde 
eindniveau voldoende is. 

Conclusie 

Bacheloropleiding Technische Planologie: de commissie beoordeelt Standaard 3 als 'voldoende'. 

Algemeen eindoordeel 

De commissie heeft de drie standaarden als 'voldoende' beoordeeld. I n overeenstemming met 
de beshsregels zoals vastgelegd in het N V A O beoordehngskader, wordt de gehele opleiding 
als 'voldoende' beoordeeld. 

Conclusie 

De commissie beoordeelt de bachelonpleiding Technische Planologie als 'voldoende'. 
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Bijlagen 
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Bijlage 1: Curricula vitae van de leden van de visitatiecommissie 

Prof. dr. Henk Ottens is gepensioneerd hoogleraar Sociale Geografie van de Universiteit 
Utrecht. Zijn vakgebieden zijn: stedehjke ontwiklcehng, ruimtehjke ordening en geo-
informatie. Hij was decaan van de faculteit Ruimtehjke Wetenschappen en dhecteur van de 
landehjke onderzoekschool NETHUR. Thans is hij voorzkter van het Koninkhjk Nederlands 
Aardrijkskundig Genootschap. Ottens was en is actiefin tahijke Nederlandse en buitenlandse 
bestuursfuncties, waaronder diverse onder-wijsvisitaties in Nederland en Vlaanderen. 

Prof. dr. Herman van der Wusten was hoogleraar Pohtieke Geografie aan de Universiteit 
van Amsterdam (1984-2001) en de eerste fuh-time decaan van de Faculteit Maatschappij- en 
Gedragswetenschappen van de Universiteit van Amsterdam (1997-2001). Hi j is als emeritus 
nog actief als onderzoeker en auteur op twee thema's: de vorming en vormgeving van 
pohtieke centta en de E U als nieuw soort pohtieke eenheid. Van der Wusten nam eerder deel 
aan diverse visitaties in Nederland, Vlaanderen en Oostem-ijk. 

Prof. dr. Herman van den Bosch is hoogleraar Managementwetenschappen, in het 
bijzonder Managementeducatie. Van den Bosch ontwüdcelt en verzorgt onder-wijs op het 
gebied van innovatiemanagement en academische vaardigheden, en hij onderzoekt de rol van 
instehingen voor hoger onder-wijs in regionale ontwikkehng en innovatie. Van den Bosch is 
beti-oklcen geweest bij een reeks (internationale) onderwijsvisitaties en accreditaties van 
nieuwe opleidingen op het gebied van bedrijfskunde, economie en hberal arts & science. Hi j 
verzorgt in binnen- en buitenland ttainingen en opleidingen op het gebied van 
afstandsonderwijs, opleidingsmanagement en Icwahteitszorg. Van den Bosch was van oktober 
2001 - september 2011 decaan van de Faculteit Managementwetenschappen van de Open 
Universiteit. In deze functie was hij verantwoordehjk voor de invoering van de bachelor- en 
mastersti-uctuur, activerend (afstandsonder-wijs) en de ontwikkehng van een opleidingsaanbod 
voor professionals. Van den Bosch pubhceerde op het gebied van onder-wijsorganisatie, 
innovatie van het wetenschappehjk onder-wijs en de rol van ICT, de rol van kennisinstellingen 
bij (regionale) innovatie en in de Nijmeegse periode op het gebied van het geografie-
onder-wijs, kwahteitszorg en onder-wij smanagement. 

Prof. dr. Wil Zonneveld is hoogleraar Stedehjke en Regionale Ontwikkeling bij de Faculteit 
Bouwkunde, Technische Universkeit Delft. Zijn onderzoek is met name gericht op de 
voor-waarden voor sttategische ruimtehjke planning en de relatie tussen stiategische 
planvorming en operationele besluitvorming, mede in het hcht van de invloed van Europese 
mhieurichthjnen. Hi j is redacteur geweest van diverse vaktijdschriften, is Editor in Chief van 
het open access European Journal of Spatial Development en pubhceert continu in 
wetenschappehjke en professionele tijdschriften en boeken. Zonneveld is voor middehange 
periodes gastonderzoeker geweest bij zowel de Wetenschappehjk Raad voor het 
Regerkigsbeleid als het (voormahge) Ruimtehjk Planbureau. Hi j is in de periode 2010-2011 hd 
geweest van een visitatiecommissie die de kwahteit van het onder-wijs heeft beoordeeld aan de 
drie academiserende opleidingen voor Stedenbouw en Ruimtehjke Planning in Vlaanderen. 

Prof. dr. Robert Hassink is professor Economische Geografie aan de Christian Albrechts 
Universiteit in Kiel (Duitsland) en visiting professor aan de School of Geography, Pohtics & 
Sociology aan Newcastie University (Verenigd Koninkrijk). Na het behalen van zijn PhD in 
1992 aan de Universkeit Utrecht, werkte Hassink als onderzoeksmedewerker, consultant, 
assistent en tijdehjk professor aan verschihende onderzoeksinstituten in Nederland, 
Duitsland, Noor-wegen en Zuid Korea. Over de jaren heen heeft hij verscheidene 
onderzoeksprojecten uitgevoerd op het gebied van regionaal kinovatiebeleid, industiiële 
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heïstructui-ering en regionale economische ontwhdceling in West Europa en Oost Azië. Op 
dit moment is Hassink projectieider van het onderzoeksproject 'lO-ECRP-007 Cluster hfe ( 
cycles - the role of actors, networks and institutions in emerging, growing, declining and 
renewing clusters', dat gesponsored wordt door de European Science Foundation en de i 
German Research Foundation. Hassink heeft veel gepubhceerd in het Engels, Nederlands, 
Duits, Frans en Koreaans, en is de auteur en co-auteur van negen boeken en officiële ' 
onderzoeksrapporten, 16 hoofdstukken in edited volumes, en 37 artikelen in tijdschriften die in 
de Social Sciences Citation Index (SSCI) zijn opgenomen, en 14 artikelen in andere ' 
tijdschriften. Vanaf 2006 tot 2011 was Hassink redacteur van de Critical Sumys Section van het j 
tijdschrift Regional Studies. 

( 
Prof. dr. Ton Dietz is een SociaahGeograaf, met een kandidaats- en doktoraaldiploma van 
de toenmahge Kathoheke Universiteit Nijmegen (1972 en 1976) en een graad als doctor van ( 
de Universiteit van Amsterdam (1987). Van Moi Universitjr in Eldoret (Kenia) ontv^ing hij een 
eredoctoraat (2007). Dietz was werkzaam aan de Universiteit van Amsterdam van mei 1976 ' 
tot juh 2012, vanaf 1995 als hoogleraar Sociale Geografie, met een speciahsatie in de sociaal-
economische geografie van ontwüdcehngslanden (m.n. Afrüca) en miheu en ontwikkeling 
(pohtieke müieugeografie). Tussen 2002 en 2007 was hij voor de helft van de tijd dhecteur ( 
van de onderzoekschool CERES (resource studies for development) in Utrecht en daar ook 
hoogleraar Sociale Wetenschappen. Vanaf mei 2010 is Dietz dhecteur van het Afrika- ( 
Studiecenttum in Leiden, eerst voor 0,8 fte en vanaf juh 2012 fuh-time. In Leiden is hij 
hoogleraar Afrhcaanse Ontwikkehng aan de Faculteit Sociale en Gedragswetenschappen. In ^ 
Amsterdam was Dietz dhecteur van eerst het onderzoeksinstituut AGIDS en later van het 
bredere onderzoeksinstituut AMIDST. Hi j heeft binnen en buiten de universiteit vele 
bestuursfuncties vervuld. 

Madelon Post, MSc. heeft ha 2013 haar masterdiploma behaald in Urban and Regional ( 
Planning aan de Universiteit van Amsterdam. In 2012 behaalde ze aan dezelfde universiteit 
haar bachelordiploma Planologie, met als speciahsatie Stedehjke ontwhdcehng & Vastgoed en ( 
Strategische planning van stedehjke regio's. Voor haar masterscriptie heeft ze onderzoek 
gedaan naar de dominante factoren in besluitvormingsprocessen bij leegstaand kerkehjk ' 
vastgoed welke eindigen in een sloopbesluit met de naam "The end for church buhdings?". 
Post deed bestuurs- en commissie-ervaring als penningmeester en commissiehd van 
studievereniging Sarphati, en als hd van de studentenhuisvesitingcommissie van ASVA. ( 

Jikke van 't Hof, BSc. is student aan de masteropleiding Human Geography aan de ' 
Radboud Universkeit Nijmegen. Hiervoor voltooide zij de bacheloropleiding Sociale 
Geografie en Planologie (speciahsatie Sociale Geografie) aan dezelfde Universiteit. Van 't H o f ' 
deed commissie- en bestuurservarkig op bij studievereniging Mundus, en was in het 
coUegejaar 2011 - 2012 voorzitter van de studentengeleding van de opleidingscommissie 
Geografie, Planologie en MUieu aan de Radboud Universiteit Nijmegen. , 
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Bijlage 2: Domeinspecifiek referentiekader 

Domeinspecifiek referentiekader ten behoeve van de heraccreditatie van de 
bacheloropleidingen binnen het domein Sociale Geografie en Planologie (inclusief 
Demografie, Vastgoedkunde en Milieu) 

Vastgesteld door het Disciplineoverleg Sociale Geografie en Planologie van de Vereniging 
van Universkeiten VSNU op 16 mei 2012 te Utrecht 

Inleiding 

De accreditatie van de bacheloropleidingen Sociale Geografie en Planologie en de daarop 
aansluitende masteropieidingen aan de Nederlandse universiteiten loopt tot eind 2014. Ten 
behoeve van de heraccreditatie zuhen de opleidingen in 2013 worden gevisiteerd. Het 
Disciplineoverleg Sociale Geografie en Planologie binnen de VSNU heeft in 2011 het 
initiatief genomen om een gemeenschappehjk referentiekader voor de heraccreditatie te 
ontwiklcelen. De heraccreditatie betteft ahe bachelor- en masteropieidingen binnen het 
domein, te weten de bacheloropleidingen Sociale Geografie en Planologie van de Universiteit 
van Amsterdam, Rijksuniversiteit Groningen en Universiteit Uttecht, Technische Planologie 
van de Rijksuniversiteit Groningen en Geografie, Planologie en Miheu van de Radboud 
Universiteit Nijmegen en de masteropieidingen Sociale Geografie en Planologie van de 
Universiteit van Amsterdam, Culturele Geogtafie, Economische Geogtafie, Vastgoedkunde, 
Sociale Planologie, Envkonmental and Inftasttuctute Planning en Population Studies van de 
Rijksunivetsiteit Gtoningen, Human Geogtaphy, 'Planet Eutope' en Planologie van de 
Radboud Universiteit Nijmegen en Sociale Geografie, International Development Studies en 
Planologie van de Universiteit Utrecht en de interuniversitake masteropleiding Geographical 
Information Management and Apphcations (GIMA) van de Universiteit Utrecht, Technische 
Universiteit Delft , Universiteit Twente en Wageningen UR. De Dublin descriptoren vormen 
het uitgangspunt voor het referentiekader. In de Dubhn descriptoren worden bachelor
opleidingen aangeduid als first cycle, master-opleidingen als second cycle. Het referentiekader 
bouwt enerzijds voort op Nederlandse voorbeelden, te weten; Het referentiekader van de 
visitatie Sociale Geografie, Planologie en Demografie 2007\ het Domeinspecifieke 
Referentiekader Sociologie 2011, het Referentiekader CA/OS 2011 voor de opleidingen 
Culturele Antropologie en Niet-Westerse Sociologie en het Domeinspecifieke referentie kader 
voor de opleidkigen Algemene Sociale Wetenschappen 2011. Anderzijds is gebruik gemaakt 
van referentiekaders voor Sociale Geografie uit het buitenland, te weten Vlaanderen^, 
Verenigd Koninkrijk^ en Austrahe'* en van de Association of European Schools of Planning 
AESOP'. 

Een domeinspecifiek referentiekader formuleert in algemene zin de domeinspecifieke eisen 
waaraan de opleidingen moeten voldoen. Deze eisen hebben betrelddng op twee vragen; 

1. Wat mag van een afgestudeerde worden ver-wacht? 
2. Wat mag van een opleiding worden verwacht? 

' Onderwijsvisitatie Sociale Geografie, Planologie en Demogi-afie. Utrecht; QANU, 2008, pp. 17-20 
^ De Onderwijsvisitatie Geografie Vlaanderen. Den Haag; NVAO, 2009, pp. 18-28 
^ Geogi'aphy 2007. Gloucester; The Quality Assurance Agency for Higher Education, 2007 
•* Geography Learning and Teaching Academic Standards Statement. Canben-a: Australian Learning & Teaching 
Council, 2010 
' Eindtermen voor planologieopleidingen, geformuleerd door de Werkgi'oep Onderwijs van de Association of European 
Schools of Planning (AESOP), In: Onderwijsvisitatie Sociale Geogi-afie, Planologie en Demogi-afie. Utrecht: QANU, 
2008, p.21 
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Het domein Sociale Geografie en Planologie in Nederland 

( 

Het domein Sociale Geogtafie en Planologie is een bteed domein met een duidelijke ketn, 
maat ook met een eigen ptofileting van de vetschiUende opleidingen. Het domeinspecifieke f 
tefetentiekadet legt de nadtuk op de gemeenschappelijke ctitetia die voor aUe opleidingen 
gelden, maat biedt nadtuldcehjk tuimte voot ptofilering van de afzonderhjke opleidingen. De ' 
afzonderhjke opleidingen zuhen in hun zelfstudies aangeven op weUce wijze zij zich profheren 
ten opzichte van het gemeenschappehjke kader. 

In het domein Sociale Geografie en Planologie staat de complexe relatie tussen mens en 
omgeving centraal. Het kunnen denken in tijdruimteperspectief en ruimtehjke schaalniveaus ( 
(lokaal, regionaal, nationaal, mondiaal) en de relaties tussen die niveaus is daarbij essentieel. 
Een afgestudeerde binnen dit domein heeft oog voor ontwüdcehngen binnen en verschhlen ( 
tussen economische, sociale en pohtieke systemen, culturen en landschappen en de relaties 
daartussen, wereldwijd. Een internationale oriëntatie is daarbij onontbeerhjk. Centrale ^ 
begrippen in het domein zijn ruimte ('space'), plaats ('place'), regio, locatie, schaal, netwerken, ^ 
verbindingen ('hnkages'), rrhmtehjk gedrag, 'place attachment', ruimtehjke Icwahteit, 
ruimtehjke inrichting en ruimtehjke interventies. Het domein heeft zich in de afgelopen , 
decennia ontwikkeld in een richting waarin vraagstuldcen van sociaal-ruimtehjke ongehjldieid, 
verdelingsvraagstukken, recht^naardigheid ('social and spatial/envkonmental justice'), ( 
duurzaamheid, governance, (sociale en ruimtehjke) diversiteit en identiteit centtaai zijn komen 
te staan. Niet aheen analyse van deze vraagstukken maar ook ontwerp en interventies die * 
gericht zijn op het oplossen van sociaal-ruimtehjke vraagstuldcen staan centtaai. Het domein 
Sociale Geografie en Planologie heeft zich ontwiklceld in een richting die nauw aansluit bij * 
andere sociale wetenschappen. Omgekeerd heeft binnen andere sociaal-wetenschappehjke ^ 
disciplines een 'spatial turn' plaatsgevonden. Het domein Sociale Geografie en Planologie 
wordt gekenmerkt door een integratief en multidisciphnak karakter binnen het veld van de ( 
sociale wetenschappen waarin de tijd-ruimte dimensie centtaai staat. De mate van 
interdisciplinariteit en de accenten daarin variëren tussen de universiteiten. Afgestudeerden in ' 
het domein beschikken enerzijds over kennis en vaardigheden die kenmerkend zijn voor het 
domein als geheel, maar hun kennis en vaardigheden weerspiegelen tevens de accenten en ' 
zwaartepunten die lokaal in onderzoek en onderwijs worden aangebracht. De opleidingen 
zuhen in hun zelfstudies deze lokale accenten exphciteren. 

( 
'Experiential learning' speelt een belangrijke ro l in de wijze waarop sociaal geografen en 
planologen worden geschoold in hun disciphne. Veldwerk met dataverzameling op locatie is ( 
een belangrijk insttument om inzicht te verwerven in het tijd- en plaatsgebonden karakter van 
sociale, demografische, culturele, pohtieke en economische verschijnselen en ontwikkelingen. ' 
Door middel van het zelf ervaren van diversiteit in een andere dan de eigen vertrouwde 
context leren studenten oog te krijgen voor ruimtehjke verscheidenheid binnen en tussen 
landen. 

Afgestudeerden in het domein Sociale Geografie en Planologie beschhdcen over de kennis van ( 
de algemene sociaalwetenschappehjke methoden en technieken en het vermogen deze 
adequaat toe te passen. Daarnaast worden zij geschoold in de domeinspecifieke ' 
onderzoeksmethoden en technieken, zoals GIS. 

De opleidingen bereiden voor op een diverse beroepspraktijk. Afgestudeerden in het domein 
Sociale Geografie en Planologie zijn werlczaam in een uiteenlopende reeks beroepen en 
sectoren. Kenmerkende beroepen zijn onderzoeker, docent, consultant, beleidsmedewerker ( 
en projectmanager. Kenmerkend voor die beroepen is veelal dat integrale benaderingen van 
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vtaagstulcken en een duidelijke relatie met ruimtelijke en regionale invalshoeken een 
belangrijke rol spelen, zeker in de eerste fasen van de loopbaan. Studenten met speciahstische 
masteropieidingen komen doorgaans in dhect met de speciahsatie samenhangende beroepen 
terecht, zoals ruimtehjke ordening, stedehjk beleid, bouwen en wonen, regionaal beleid, 
verkeer en vervoer of miheubeleid. De zelfstudies van de afzonderhjke opleidingen zullen 
specifiek ingaan op de beroepen en sectoren waarin de afgestudeerden werkzaam zijn. 

Dubhn descriptor Kennis en inzicht 
heefi aantoonbare kennis en ini^cht van een vakgebied, waarbij wordt voortgebouwd op het niveati bereikt in 
het voortgezet onderwijs en dit wordt overtroffen; functioneert doorgaans op een niveau waarop met 
ondersteuning van gespecialiseerde handboeken enige aspecten voorkomen waarvoor kennis van de laatste 
ontwikkelingen in het vakgebied vereist is 

• heeft basiskennis over de aard, de geschiedenis en de voornaamste theoretische en 
methodologische grondslagen van het domein Sociale Geografie en Planologie en de 
verschillende (sub) disciplines en de inbedding van die disciplines binnen de sociale 
wetenschappen; 

« beschüct over kennis van methoden en technieken van sociaal-wetenschappehjk 

onderzoek; 

• beschürt over basiskennis van kwantitatieve en Icwahtatieve ruimtehjke dataverzameling

en analysetechnieken, waaronder GIS; 

• beschhct over basiskennis van en inzicht in de belangrijkste maatschappehjke instituties en 
problemen van de samenleving voor zover passend binnen het domein van de Sociale 
Geografie en Planologie; 

• beschikt op algemeen niveau over wetenschappehjke kennis, inzicht en 
(onderzoeks)vaardigheden die haar/hem in staat stehen om beroepen passend bij het 
domein Sociale Geografie en Planologie uit te oefenen dan wel deel te nemen aan een 
verwante masteropleiding. 

Dubhn descriptor Toepassen van kennis en inzicht 
Is in staat ^n/haar kennis en intocht op een dusdanige wij^e toe te passen, dat dit een professionele 
benadering van sjjn/haar werk of beroep laat ^ien, en beschikt verder over competenties voor het opstellen en 
verdiepen van argumentaties en voor het oplossen van problemen op het vakgebied 

« is in staat een zelfstandige bijdrage te leveren aan het defmiëren, analyseren en oplossen 
van vragen en problemen door middel van wetenschappehjk onderzoek binnen het 

domein Sociale Geografie en Planologie; 

• is in staat sociaalgeografisch en planologisch denken op creatieve, Icritische en passende 
wijze toe te passen in specifieke probleemsituaties binnen een specifieke 

tij druimtecontext; 

e is in staat om zijn/haar kennis, inzicht en vaardigheden hi overeenstemming met criteria 
van intehectuele integriteit toe te passen in relevante beroepspraktijken dan wel in een 
ver-wante masteropleiding en daarbij probleemoplossend te werk te gaan. 
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Dublin descriptor Oordeelsvotming 
I f in staat om relevante gegevens te verzamelen en interpreteren (meestal op het vakgebied) met het doel een 
oordeel te vormen dat mede gebaseerd is op het ajwegen van relevante sociaal-maatschappelijke, 
wetenschappelijke of ethische aspecten 

• is in staat om op een wijze die binnen het domein Sociale Geografie en Planologie 
gebruücehjk is relevante gegevens te verzamelen, bewerken en interpreteren en er over te 
rapporteren gebaseerd op het afwegen van maatschappehjke, wetenschappehjke en 
ethische aspecten; 

• is in staat effectief data te verzamelen onder andere door veldwerk uit te voeren (rekening 
houdend met ethische aspecten), kan uiteenlopende vormen van data (statistische 
gegevens, survey data, interviews, geschreven teksten, kaarten en andere visuaHseringen) 
analyseren en interpreteren en zich op basis daarvan een oordeel vormen over binnen het 
domein relevante vraagstukken; 

• is in staat uiteenlopende gezichtspunten, argumenten en kennisbronnen te onderkennen, 
laitisch te beoordelen en te synthetiseren in het oplossen van sociale, ruimtehjke en 
ontwerpvraagstukken. 

Dublin descriptor Communicatie 
I f in staat infomatie, ideeën en oplossingen over te brengen op een publiek bestaande uit specialisten of niet-
specialisten 

• is in staat informatie, kennis, ideeën en oplossingen die voortkomen uit wetenschappehjke 
en professionele activiteiten op het gebied van het domein Sociale Geografie en 
Planologie mondeling, schriftehjk en visueel over te brengen op een pubhek bestaande uit 
speciahsten en/of niet-speciahsten; 

« is in staat input van anderen en de uitkomsten van debat met anderen op te nemen en te 
integreren in het eigen werk. 

Dublin descriptor Leervaardigheden 
Be^it de leervaardigheden die noodzakelijk zjjn om een vervolgst udie die een ho og niveau van autonomie 
veronderstelt aan te gaan 

• is in staat om effectief en efficiënt de voor een bepaald probleem relevante informatie te 
verzamelen en te beoordelen; 

• bezit de leervaardigheden om zelfstandig vanuit een integrale benadering effectief en 
verantwoordehjk te werken in een team van deskundigen met verschillende expertise; 

® bezit de leervaardigheden die noodzakehjk zijn voor het succesvol volbrengen van een 
masteropleiding. 

Kwalificaties bachelor opleidingen 

Voor het bereiken van bovengenoemde eindkwahficaties mag van de bacheloropleidingen 
worden verwacht dat zij; 

« studenten intioduceren in de voornaamste historische en actuele inzichten en 
ontwikkelingen binnen het domein Sociale Geografie en Planologie; 

e studenten kennis laten maken met de voornaamste theoretische en methodologische 
grondslagen van dit domein; 

® als sluitstulc van de bacheloropleiding van studenten vragen om onder begeleiding een 
onderzoek op te zetten en uit toe voeren waarin hi j /z i j in een individueel werkstuk kan 

60 QANU /Sociale Geografie en Planologie, Rijksuniversiteit Groningen 



laten zien dat hij /zi j de kennis en vaardigheden heeft verworven die van een bachelor 
mag worden verwacht; 

e studenten voldoende en relevante keuzemogehjkheden bieden bij de inrichting van hun 
studie, in het bijzonder waar het gaat om de overgang van bachelor- naar masteropleiding; 

» studenten een stimulerende en doeltreffende leeromgeving bieden met mogehjldieden tot 
veldwerk, excursies en praktijkleersituaties, met zelfwerkzaamheid en daarop aansluitende 
onderwijsvormen, met aansprekend onderwijsmateriaal, materiële voorzieningen en 
gebruik van hedendaagse ICT-voorzieningen waaronder GIS, en met een inspkerende en 
activerende rol van de docent; 

« studenten een helder beeld geven van de mogehjkheden tot ver\nolgopleiding en de latere 
beroepspraktijk; 

e studenten een adequaat systeem van studieloopbaanbegeleiding bieden; 

» een goed functionerend systeem van interne kwahteitszorg onderhouden; 

e voldoende ver-wevenheid tussen onderwijs en onderzoek bieden; 

« een goed personeelsbeleid voeren, inclusief funcüoneringsgespreldcen, 
deskundigheidsbevordering en een gehjkwaardige rol van onderwijs en onderzoek in het 
carrièreperspectief van stafleden. 
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Bijlage 3: Beoogde eindlcwaHficaties 

Bacheloropleiding Sociale Geografie en Planologie 

Eindkwalificaties 2013-2014 

/. Kennis en inlicht 

De student heeft aantoonbare kennis en inzicht van een vakgebied, waarbij wordt 
voortgebouwd op het niveau bereikt in het voortgezet onder-wijs en dit wordt overttoffen; de 
student functioneert doorgaans op een niveau waarop met ondersteuning van gespeciahseerde 
handboeken enige aspecten voorkomen waar-voor Icennis van de laatste ontwiklcehngen in het 
vakgebied vereist zijn, 

• Studenten kennen op basisniveau de historische en actuele inzichten in de sociale 
geografie, planologie en demografie en kunnen hier een overzicht van geven. 

• Studenten kennen de voornaamste actuele maatschappehjke thema's, onderzoeksthema's 
en beleidsrichtingen op het gebied van de sociale geografie, planologie en demografie. 

« Studenten kennen de voornaamste theoretische, methodologische en ethische 
grondslagen van de sociale geografie, planologie en demografie. 

• Studenten hebben op basisniveau kennis van de centrale methoden en 
onderzoektechnieken (zowel kwantitatieve als kwahtatieve benaderingen inclusief GIS) 
die bij probleemanalyse voorhanden zijn. 

• Studenten hebben inzicht in de diversiteit en complexiteit van maatschappehjke 
stcuctm-en en processen en van hun interacties met omgevingssttucturen en -processen. 

• Studenten hebben inzicht in de fysieke kenmerken van het (cultuur)landschap en de 
ondergrond in hun samenhang met sociaal-geografische en planologische processen. 

• Studenten hebben kennis van voor sociaal geografen, planologen en demografen 
relevante carrièreperspectieven, zowel op de arbeidsmarkt als bij vervolgstudies. 

2. Toepassen kennis en inlicht 
De student is in staat kennis en inzicht op een dusdanige wijze toe te passen, dat dit een 
professionele benadering van zijn/haar werk of beroep laat zien, en beschikt over 
competenties voor het opsteUen en verdiepen van argumentaties en voor het oplossen van 
problemen op het vakgebied. 

• Studenten hebben het vermogen om onder begeleiding geografisch, planologisch, 
demografisch onderzoek op te zetten en uit te voeren. 

• Studenten kunnen een zelfstandige bijdrage leveren aan de formulerhig, analyse en 
oplossing van problemen die zich voordoen op het werkterrein van de sociale geografie, 
planologie en demografie. Daarbij hebben ze oog voor de tij druimtecontext waarin en de 
ruimtehjke schaal waarop het probleem zich voordoet en kunnen ze geïnformeerde 
keuzes maken en uitvoeren met betrekking tot de te volgen methode, de theoretische 
positionering en het betreklcen van eerder gedaan empkisch onderzoek. 

« Studenten kunnen belangrijke onderzoeksthema's, bijvoorbeeld zoals die in het facultake 
onderzoeksprogramma tWIST zijn beschreven, in hun samenhang plaatsen in 
maatschappehjke en beleidsmatige ontwikkehngen. 
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3. Oordeelsvoming 

De student is in staat om relevante gegevens te verzamelen en interpreteren (meestal op het 
vakgebied) met het doel een oordeel te vormen dat mede gebaseerd is op het afwegen van 
relevante sociaal-maatschappehjke, wetenschappehjke of ethische aspecten. 

® Studenten kunnen effectief data verzamelen gebruikmakend van primake bronnen 
(veldwerk, observatie, intendews, enquêtes) en secundake bronnen (beschikbare 
Icwantitatieve en Icwahtatieve data). 

e Studenten kunnen onderzoeksresultaten op een wetenschappehjk verantwoorde manier 
interpreteren en hebben oog voor eventuele alternatieve interpretaties. 

• Studenten hebben het vermogen tot het evalueren van de (ruimtehjke) consequenties van 
interventies. 

« Studenten zijn zich bewust van het kiterdiscipHnake karakter van ruimtehjk onderzoek en 
zij zijn in staat om inzichten vanuit de verschülende thema's (oa. sociale, culturele, 
economische, planologische, demografische en fysisch geografische) te integreren en in 
samenhang te analyseren. 

e De student kan het vakgebied van de sociale geografie, planologie en demografie 
positioneren ten opzichte van andere vakgebieden. 

• De student kan laitisch reflecteren op het eigen wetenschappehjk handelen, onder andere 
op de gevolgde methodologische benadering, maar ook de ethische imphcaties van een 
onderzoek. 

4. Communicatie 

De student is in staat informatie, ideeën en oplossingen over te brengen op een pubhek 
bestaande mt speciahsten of niet-speciahsten. 

• De student kan opgedane kennis en inzichten in woord en geschrift overdragen op 

• speciahsten en niet-speciahsten. 

e De student kan gegevens op een heldere manier presenteren en visuahseren, onder andere 

• met gebruik van GIS. 

• De student kan op een constructieve manier samenwerken in teamverband. 

e De student is in staat input van anderen en de uitkomsten van debat met anderen op te 

® nemen en te integreren in het eigen werk. 

5. 'Leenaardigheden 

De student bezit de leervaardigheden die noodzakehjk zijn om een ven^olgstudie die een hoog 
niveau van autonomie veronderstelt aan te gaan. 

® De student bezit leervaardigheden die noodzakehjk zijn om een vervolgstudie aan te gaan 

die een hoog niveau van autonomie veronderstelt. 

® De student bezit vaardigheden (zoals computergebruik, verslaglegging, presenteren) die 

nodig zijn om adequaat in maatschappehjke functies te kunnen optreden. 

« De student bezit de vaardigheid om, binnen verschülende tijdruimtecontexten, zelfstandig 
relevante informatie te verzamelen bij het oplossen van een onderzoeksprobleem. 
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Eindkwalificaties 2012-2013 

1. Kennis en inziclit: 

a. Besef liebben van de ethisclie, normatieve en expressieve denkwijzen in de sociale 
geografie en planologie en demografie. 

b. Paradigma's (redeneer-wijzen) in het vakgebied van de sociale geografie en planologie 
kunnen herkennen 

c. Inzicht hebben in de diversiteit en complexiteit van maatschappehjke structuren en 
processen en van hun interacties met omgevingsstructuren en -processen 

2. Toepassen kennis en inzicht: 

a. Vermogen hebben om onder begeleiding geografisch, planologisch, demografisch 
onderzoek op te zetten en mt te voeren 

b. Logisch kunnen redeneren; analyserend en probleemoplossend vermogen 

3. Oordeelsvorming: 

a. Vermogen tot het evalueren van de (ruimtehjke) effecten van ingrepen 
b. Gevoel hebben voor de grenzen van de kennis; informatie loit een brede verzameling van 

bronnen op juiste waarde weten te schatten 
c. Bezit van een attitude die het mogehjk maakt om Imtisch te reflecteren op het eigen 

wetenschappehjk handelen 
d. Aantoonbare wetenschappehjke attitude om in geëigende maatschappehjke functies 

werkzaam te zijn 

4. Communicatie: 

a. Kunnen debatteren over het vakgebied en de plaats ervan in de maatschappij 
b. Vermogen tot samenwerking in teamverband en het daarbij inbrengen van de bijdrage 

van het eigen vakgebied 

5. Leer^naardigheden: 

a. Vaardigheden (zoals computergebruik, verslaglegging, presenteren) die nodig zijn om 
adequaat in maatschappehjke functies te kunnen optreden 

b. Vermogen om na het afstuderen zelfstandig de ontwikkehngen in het eigen vakgebied te 
bhjven volgen 
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Bacheioropleiding Technische Planologie 

Dublin-
descriptoren 

Eindlcwahficaties bacheloropleiding Technische Planologie 

Kennis, begrip en 
inlicht 

1. Dooïgtonden van rviimteHjke vraagstukken en de maatscliappeËjke 
betekenis van deze vraagstuldcen op basis van generieke en specifieke 
kwaliteiten, hun diversiteit, complexiteit en dynamiek en de 
verschiUende schaalniveaus waarop deze kunnen spelen (materieel 
object van studie) 

2. Plaatsen van ruimtehjke vraagstukken in hun wederkerige relatie met 
de maatschappehjke context en inschatten van hun bijdrage aan dan 
wel hun betekenis voor het maatschappehjk welbevinden 
(maatschappeUjk object van studie) 

3. Instituties, hun processen van besluitvorming over en de organisatie 
van de aanpak van ruimteUjke vraagstukken kunnen begrijpen en 
beschrijven, en deze in wederkerige relatie kunnen zien met grotere 
bestuurhjke en sociale tiends en processen (institutioneel object van 
studie) 

4. Onderkennen van democratische, pohtieke en beleidsmatige processen 
van besluitvorming gericht op ruimtehjke vraagstuklcen en het daarmee 
in interactie zijnde maatschappehjk veld (beleidsobject van studie) 

5. Doorgronden van ruimtehjke vraagstuldcen en de maatschappehjke 
betekenis van deze vraagstukken op basis van generieke en specifieke 
kwahteiten, hun diversiteit, complexiteit en dynamiek en de 
verschillende schaalniveaus waarop deze kunnen spelen (materieel 
object van studie) 

6. Plaatsen van ruimtehjke vraagstukken in hun wederkerige relatie met 
de maatschappehjke context en inschatten van hun bijdrage aan dan 
wel hun betekenis voor het maatschappehjk welbevinden 
(maatschappehjk object van studie) 

7. Instituties, hun processen van besluitvorming over en de organisatie 
van de aanpak van ruimtehjke vraagstukken kunnen begrijpen en 
beschrijven, en deze in wederkerige relatie kunnen zien met grotere 
bestuurhjke en sociale ti-ends en processen (institutioneel object van 
studie) 

8. Onderkennen van democratische, pohtieke en beleidsmatige processen 
van besluit\norming gericht op ruimtehjke vraagstuldcen en het 
daarmee in interactie zijnde maatschappehjk veld (beleidsobject van 
studie) 

9. Bekend zijn met fysieke grootheden en wetmatigheden die gelden 
voor ruimtehjke vraagstukken (denk aan consti-uctiesterkte, gedrag van 
de ondergrond, waterstioming, verkeersproductie en -doorsttoming, 
geluidsvoortplanting) en het kunnen hanteren van de daar aan 
gerelateerde basale formules en modeUen (fysiek object van studie) 

10. Oplossingsrichtingen vertalen naar en weergeven in een ruimtehjk 
ontwerp en een institutioneel, bestuurhjk, beshskundig of 
besluit\rormend voorstel (technisch of ontwerpend object van studie) 

11. Bekend zijn met en het kunnen toepassen van gangbare planologische 
methoden en technieken. 

12. Gangbare theorieën over planologische processen kunnen uitieggen en 
herkennen in planningspraktijken (theoretisch object van studie) 
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13. Verklaren van historische en actuele ontwikkehngen van ruimtehjke 
vraagstuklcen, en daarmee gepaard gaande institutionele kaders en 
ruimtehjk beleid 

Toepassen kennis en 
inlicht 

14. Kunnen vangen, verwoorden en motiveren van situaties op basis van 
rrhmtehjke verbanden en omgevingskenmerken in relatie tot een 
maatschappehjke relevantie (situationeel) 

15. Kunnen afleiden van ruimtehjke vraagstukken tut praktijksituaties, 
door onder meer de materiële werkehjldieid met de institutionele en 
maatschappehjke werkehjldieid te verbinden (vraagstukgericht) 

16. Op creatieve en intelligente wijze kunnen doordenken, ontwerpen, 
onderbouwen en uitdragen van mogehjke oplossingen, aanpakken en 
strategieën voor ruimtehjke vraagstuldcen (oplossingsgericht) 

17. Kunnen doordenken, ontwerpen, onderbouwen en uitdragen van een 
reahstisch besluit^normings- en uitvoeringstraject vooi mogehjke 
oplossingen voot tuimtehjke vtaagstukken, geplaatst in een pohtielc-
bestuurhjke context (actiegericht) 

18. Het kunnen voorzien en uitieggen van de mogehjke consequenties van 
een besluitvorming- en uitvoeringstraject voor planologische 
vraagstukken (gevolgdenken) 

19. Het kunnen communiceren over planologische situaties, de daaruit 
afgeleide vraagstuldcen, de daarop gerichte besluitvorming, de 
daarvoor voorgestelde acties en de mogehjk daaruit voortvdoeiende 
consequenties, het kunnen delen van informatie en het kunnen 
optreden als mediator tussen verschillende partijen 
(communicatiegericht). 

20. Zowel praktisch en pragmatisch kunnen denken en doen, als ook 
conceptueel kunnen denken, formuleren en communiceren 
(emphische en conceptuele oriëntatie) 

21. Onder begeleiding doen van onderzoek naar ruimtehjke en/of 
omgevingsvraagstukken, de daarvoor ontworpen oplossingen, 
strategieën en plannen van aanpak, processen van besluitvorming, de 
daaruit voort\doeiende acties en handelingen, en mogehjke 
consequenties van deze acties en handelingen (onderzoeksoriëntatie). 

22. Het kunnen toepassen van methoden van sociaal en ruimtehjk 
onderzoek (methodologische oriëntatie). 

23. Met analyse, ontwerp en communicatie bijdtagen aan leefbaatheid, 
duurzame ontwüdcehng, 'capacity buüding' en 'tesüience' 
(maatschappehjke televantie) 

Oordeelsvomiing 24. Ktitisch teflecteten op tuimtehjke vtaagstukken als abstracties van de 
pluriforme en midtiphciete werkehjldieid (deductief en inductief) 

25. De pluriforme en multiphciete werkehjkheid vanuit verschillende 
perspectieven te zien en te begrijpen, inclusief het veranderhjke en 
unieke perspectief dat eUce actor op de werkehjkheid construeert, en 
daarover kritisch te reflecteren (inlevingsvermogen) 

26. Constructief-laitische feedback kunnen geven op analyses, syntheses, 
ontwerpen en oplossingen van ruimtehjke vraagstukken (respons) 

27. Toepassen van evaluatietechnieken voor vraagstukken en de daarop 
gerichte aanpakken, om de mogehjke (ex ante) dan wel de uiteindehjke 
(ex post) consequenties van alternatieve keuzes te kunnen beoordelen. 
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in zowel kwantitatieve als IcwaHtatieve termen (evaluatie). 
28. Reflectie op rationele, ethische, esthetische, normatieve en emotionele 

aspecten van ruimtehjke vraagstukken, oplossingen, acties en 
handelingen en de daaruit mogehjk voortvloeiende consequenties. 

29. Oordelen over de relevantie en toepasbaarheid van wetenschappehjke 
kennis bij het begrijpen en aanpaklcen van planologische vraagstukken 

Communicatie 30. I n interdisciphnah teamverband kunnen samenwerken voor het 
analyseren van, en het ontwerpen van strategieën voor de aanpak van 
complexe ruimtehjke vraagstukken (samenwerldng) 

31. Een duidehjk eigen visie te ontwikkelen en deze op overtuigende wijze 
te verwoorden (visie) 

32. Conceptueel denken en voorstehen doen voor strategisch handelen 
(abstractie) 

33. In interactie met uiteenlopende actoren (bijvoorbeeld stakeholders, 
bestuurders, burgers, opdrachtgevers en informanten) luisterend, 
assertief, tactvol, gefundeerd, gemotiveerd en met respect kunnen 
delen, uitnodigen, informeren, adviseren, coördineren, confronteren 
en verbinden (interactie) 

34. Door argumentatief communiceren deelnemen aan wetenschappehjke 
en inhoudehjke discussies en debatten (argumentatie) 

35. Door middel van o.a. beeld, geschreven teksten en mondelinge 
presentaties voorstehen, analyses, ontwer-pen, strategieën e.d. op een 
overtuigende en onderbouwde wijze kunnen uitdragen (presentatie). 

leesvaardigheid 36. Is kritisch, en is in staat tot zelfreflectie. 
37. Is in staat gericht relevante informatie af te leiden uit een grote 

hoeveelheid aan bronnen met een grote diversiteit aan bedoelingen. 
38. Openstaan voor, het kunnen volgen van en het kunnen plaatsen van 

actuele ontwhdcehngen en nieuwe informatie, en kan deze informatie 
ver-volgens toepassen. 

39. Innovaties hanteren en erkennen, en over disciplinegrenzen heen te 
kijken. 

40. Analytisch en associatief sterk zijn, creatief / vindingrijk en 
resultaatgericht. 

Wetenschappelijke 
houding 

41. Verrichten van analyse en synthese, vanuit een object-oriëntatie en een 
te kennen werkehjkheid (reahsme) 

42. Vormgeven van interactie en consensus, vanuit een intersubjectieve 
oriëntatie en een werkehjkheid gebaseerd op afspraken (relativisme) 

43. Aanwenden van associatief vermogen en creativiteit, vanuit een 
situationele oriëntatie en een contingent werkehjkheidsperspectief 
(relationahsme) 

44. Projectief en prospectief denken, vanmt een situatie 'to become' en 
een oriëntatie op alternatieven, op een toekomstige en/of wensehjke 
werkehjkheid (ideahsme), in combinatie met 1, 2 en 3 

45. Ontvouwen van argumentatieve motivatie en 'fi:aming' door 
conceptuele en theoretische ontwüdcehng, mede gebaseerd op 
'evidence based' onderzoek. 
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Bijlage 4: Overzicht van de programma's 

Bachelotopleiding Sociale Geogtafie en Planologie 

Studieptogtamma 2012-2013 
Semester Vaknaam • E C 

Jaar 1 1-a Denken over Geografie en Planologie 5 Jaar 1 
Economische geografie 1: grote theorieën & actuele thema's 5 
Culturele geografie 5 

1-b Population dynamics 5 
Inleiding wetenschappehjk onderzoek 5 
RuimteHjke planning 2: the urban challenge 5 

2-a Fysische geografie van de wereld 5 
Statistiek 1 5 
RuimteHjke informatiekunde 1; data & cartografie 5 

2-b Regio in kwestie; China 5 
Geografie & planologie van Nederland 5 
Economie 5 

Jaar 2 1-a Economische geografie 2: globaHsering van de regio 5 Jaar 2 
RuimteHjke informatiekunde 2: geografische informatie systemen 5 
Migration 5 

1-b RuimteHjke planning 3: governance dj'namiek 5 
Gebonden keuze: 
- Economische geografie 3: ruimtehjke innovatie en evolutie 5 
- Vastgoedkunde 5 
People and place 5 

2-a Methoden van wetenschappehjk onderzoek 5 
RuimteHjke planning 4; culturen van planning 5 
Toerisme 5 

2-b Statistiek 2 5 
Bodem en landschap van Nederland 5 
Plattelandsgeografie 5 

Jaar 3 1-a + 1-b Minor of 6 keuzevakken van 5 EC 30 Jaar 3 
2-a Philosophies of social science, human geography and planning 5 

Geografie & planologie van Europa 5 
Bachelorproject SG&P (start - totaal 15 EC) 5 

2-b Veldwerk buitenland 5 
Bachelorproject SG&P 5 
Bachelorproject SG&P 5 

Bacheloropleiding Technische Planologie 
Onderwijsprogramma bachelor Technische Planologie 2012-2013 

Semester Vaknaam E C 

Jaar 1 1-a RuimteHjk ontwerpen 1: regionale stcategieën 5 

Economische geografie 1: grote theorieën & actuele thema's 5 

RuimteHjke planning 1: sti-ucturen en functies 5 

1-b Inleiding wetenschappehjk onderzoek 5 

Population dynamics 5 

RuimteHjke planning 2; the urban chaUenge 5 

2-a Fysische geografie van de wereld 5 

Statistiek 1 5 
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Semester Vaknaam "PG ; 
Ruimtelijke informatiekunde 1: data & cartografie 5 

2-b Ruimtelijk ontvvei-pen 2: bouwen 5 
Ruimtelijk ontwei-pen 3: ontwerpatelier 5 
RuimteHjk ontwerpen 4: innovatief denken 5 

Jaar 2 1-a MobiUteit & verkeer 5 
RuimteHjke informatiekunde 2; geografische informatie systemen 5 
Economische geografie 2: globaHsering van de regio 5 

1-b RuimteHjke planning 3: governance dynamiek 5 
RuimteHjk ontwerpen 5: stedenbouw 5 
Watertechniek 5 

2-a Methoden van wetenschappehjk onderzoek 5 
RuimteHjke planning 4; culturen van planning 5 
Planning & infrastmctuur 5 

2-b Statistiek 2 5 
Bodem en landschap van Nederland 5 
Planning & water 5 

Jaar 3 1-a/l-b Minor of 6 keuzevakken van 5 EC 30 
2-a Philosophies of social science, human geography and planning 5 

Bachelorproject TP (start - totaal 15 EC) 5 
2-a/2-b Miheutechniek 5 
2-b Planning & miHeu 5 

Bachelorproject TP 5 
Bachelorproject TP 5 

en en bijbehorende vakken hi het curriculum Technische Planologie 
Leerlijn Doel Valdien 
RuimteHjk 
Ontwerpen 

Studenten leren wat ontwerpen 
inhoudt. Vanuit het bedenken en 
uitvoeren van oplossingen voor 
concrete mimtehjke problemen wordt 
'het ontwerp' centraal gesteld. 

- Ruimtehjk ontwerpen 1: regionale 
strategieën 
- Riumtehjk ontwerpen 2; bouwen 
- RuimteHjk ontweipen 3; 
ontweipateher 
- Ruimtehjk ontwerpen 4: innovatief 
denken 
- Ruimtehjk ontwerpen 5; stedenbouw 

RuimteHjke 
Planning 

Studenten leren de basis en de 
verdieping van het planologisch 
denken. 

- Ruimtehjke planning 1: stmcturen en 
functies 
- Ruimtehjke planning 2: the urban 
chaUenge 
- RuimteUjke planning 3; governance 
dynamiek 
- RuimteUjke planning 4: culturen van 
planning 

Water, 
Infrastmctuur 
en Miheu (WIM) 

Studenten verwerven enerzijds 
technisch-inhoudehjke kennis over 
water, infrastiuctuur en mhieu. 
Anderzijds, in de planologische 
vervolgvakken, staat de institutionele 
context van ruimteHjke vraagstukken 
(en het ontwerpen van 
oplossingssteategieën binnen deze 
context) centraal. 

- MobiUteit en verkeer 
- Planning & infrastmctuur 
- Watertechniek 
- Planning & water 
- MiHeutechniek 
- Planning & müieu 
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Leerlijn Doel Vakken 
Onderzoek Stndenten leren 

onderzoeksvaardigheden en technieken. 
Na afronding van hun opleiding 
kunnen zij onder begeleiding een 
wetenschappehjk onderzoek uitvoeren. 

- Inleiding wetenschappehjk onderzoek 
- Statistiek 1 
- Ruimtehjke informatiekunde 1: data en 
cartografie 
- Ruimtehjke informatiekunde 2: 
geografische informatiesystemen 
- Methoden van wetenschappeUjk 
onderzoek 
- Statistiek 2 
- Philosophies of social science, human 
geography and planning 

Algemene en 
geografische 
basisvakken 

Studenten verwerven algemene en 
geografische basiskennis. 

- Economische geografie 1: grote 
theorieën & actuele thema's 
- Population dynamics 
- Fysische geografie van de wereld 
- Economische geografie 2: 
globaHsering van de regio 
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Bijlage 5: Kwantitatieve gegevens over de opleidingen 

Instroom-, doorstroom- en uitstroomgegevens 

Bacheioropleiding Sociale Geografie en Planologie 

Instroomgegevens VSNU propedeuse baclieloi-opleiding SG&P 
Jaar Instroom 

(absoluut) 
Instroom naaf vooropleiding (absoluut) Instroom naar 

geslacht (%) 
Jaar Instroom 

(absoluut) 
VWO HBO prop HBO* Buitenland Overig M V ' 

02/03 51 46 4 0 0 1 73 27 
03/04 90 69 3 15 0 3 74 26 

04/05 94 67 5 17 2 3 68 32 

05/06 137 81 7 42 2 5 77 23 

06/07 142 73 8 55 2 4 80 20 

07/08 114 73 3 33 1 4 76 24 

08/09 96 51 4 34 5 2 74 26 

09/10 115 61 5 44 1 4 66 34 

10/11 153 94 3 53 2 1 73 27 
11/12 148 100 3 41 3 1 66 34 
Bron: A^NSU, IcHO-bestand, tabeEen B l en B81 
* HBO is inclusief de studenten die een schakelprogiamma volgen. 

Overzicht uit\nal bacheloropleiding SG&P (VWO-instroom) 
Jaar Omvang cohort 

(absoluut) 
Uitval (cumulatief %) Selectiviteit van 

1ste jaar (%) 
Jaar Omvang cohort 

(absoluut) Na 1 jaar Na 2 jaar Na 3 jaar 
Selectiviteit van 
1ste jaar (%) 

02/03 46 24 28 30 79 

03/04 69 10 14 14 70 

04/05 67 12 15 19 62 

05/06 81 7 16 21 35 

06/07 73 12 18 22 56 

07/08 73 15 21 22 69 

08/09 52 19 31 35 56 

09/10 61 15 20 23* 64* 

10/11 94 17 20* 

11/12 100 23* 
Bron: W S U , IcHO-bestand, tabel B2; * = voorlopige cijfers op peildatum 1-oktober. 

Bachelorrendement van herinschrijvers bacheloropleiding SG&P (VWO-instroom) 

Jaar Herinschrijvers 
na 1-ste jaar 
(absoluut) 

% totale 
cohort 

Bachelor-rendement (cumulatief %) Jaar Herinschrijvers 
na 1-ste jaar 
(absoluut) 

% totale 
cohort Na 3 jaar Na 4 jaar Na 5 jaar Na 6 jaar 

02/03 35 76 9 37 63 74 

03/04 62 90 26 47 76 81 

04/05 59 88 14 39 56 75 

05/06 75 93 16 49 65 76 

06/07 64 88 22 50 73 80 

07/08 63 86 16 54 78 

08/09 42 81 26 67 

09/10 52 85 31 

10/11 78 83 

11/12 77 77 
Bron: W S U , 1 cHO-bestand, tabel B51. 
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Bacheloi'i-endement van herinschrijvets bacheloi-opleiding SG&P (totale-instïoom) 
Jaar Herinschrijvers 

na 1-ste jaar 
(absoluut) 

% totale 
cohort 

Bachelor-rendement (cumulatief %) Jaar Herinschrijvers 
na 1-ste jaar 
(absoluut) 

% totale 
cohort Na 3 jaar Na 4 jaar Na 5 jaar Na 6 jaar 

02/03 40 78 10 43 68 78 
03/04 78 87 21 38 63 68 
04/05 81 86 12 33 48 62 
05/06 110 80 12 37 53 60 
06/07 120 85 17 35 48 53 
07/08 86 75 14 45 63 
08/09 70 73 17 47 
09/10 84 73 24 
10/11 106 69 
11/12 86 58 
Bron: W S U , IcHO-bestand, tabel B51 (2). 

Bacheloropleiding Technische Planologie 

Instroomgegevens VSNU ptopedeuse bachelotopleiding Technische Planologie. 
Jaar Instroom Instroom naar vooropleiding (absoluut) Instroom naar 

(absoluut) geslacht (%) 
VWO HBO 

prop 
HBO* Buitenland Overig M : 

02/03 22 21 1 0 0 0 91 9 
03/04 62 25 1 36 0 0 87 13 
04/05 43 28 2 11 1 1 86 14 
05/06 31 22 1 7 0 1 81 19 
06/07 39 27 0 11 0 1 74 26 
07/08 33 16 2 15 0 0 82 18 
08/09 37 28 1 8 0 0 81 19 
09/10 43 27 2 13 1 0 74 26 
10/11 51 37 1 13 0 0 84 16 
11/12 53 35 3 14 1 0 91 9 
Bron; W S U , IcHO-bestand, tabel B l en B8.1 (Voorkomen l ^ 
* HBO is inclusief de studenten die een schakelprogramma volgen 

Overzicht vetttek bachelotstudenten (VWO-insttoom) bachelotopleiding Technische 
Planologie en selectiviteit eetste jaat 
Jaar Omvang cohort 

(absoluut) 
Uitval (cumulatief %) Selectiviteit van 

1ste jaar (%) 
Jaar Omvang cohort 

(absoluut) Na 1 jaar Na 2 jaar Na 3 jaar 
Selectiviteit van 
1ste jaar (%) 

02/03 21 5 10 15 100 
03/04 25 12 12 12 100 
04/05 28 14 18 18 80 
05/06 22 14 27 36 38 
06/07 27 11 11 19 60 
07/08 16 6 13 13 50 
08/09 28 21 21 21 100 
09/10 27 19 19 *22 *83 
10/11 37 30 *38 
11/12 35 *20 
Bron; ^HSISU, 1 cHO-bestand, tabel B2, * Voorlopige cijfers op peildatum 1-oktober 
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Pei-centage studenten dat in liet eerste jaar 60 EC, 40-55 EC en 0-35 EC heeft behaald 
gedurende de jaren 2005-2006 t / m 2011-2012 (berekend over het aantal studenten met aftrek 

Cohort 05-06 06-07 07-08 08-09 09-10 10-11 11-12 

N.̂ :; :, 33 36 39 40 

Gestopt 4 6 7 4 

TP 60 EC 33% 50% 50% 27,6% 26,7% 37,5% 22,2% 

TP 40-55 
E C 

48,3% 53,3% 46,9% 63,9% 

TP 0-35 
E C 

24,1% 20,0% 
15,6% 

13,9% BSA sinds 10-11 

Bron: Bureau Onderwijs FRW 

Bachelorrendement van herinschrijvers bacheloropleiding TP (VWO-instroom) 

Jaar Herinschrijvers 
na 1-ste jaar 
(absohiut) 

% totale 
cohort 

Bachelor-rendement (cumulatief %) Jaar Herinschrijvers 
na 1-ste jaar 
(absohiut) 

% totale 
cohort Na 3 jaar Na 4 jaar Na 5 jaar Na 6 jaar 

02/03 20 95 25 40 60 70 

03/04 22 88 5 27 64 77 

04/05 24 86 21 38 71 88 

05/06 19 86 16 47 63 63 

06/07 24 89 25 54 83 92 

07/08 15 94 13 67 73 

08/09 22 79 23 64 

09/10 22 81 9 

10/11 26 70 

11/12 28 80 

Bron; W S U , IcHO-bestand, tabel B51 

Bachelorrendement van herinschrijvers bacheloropleiding TP (Totale-instroom) 

Jaar Herinschrijvers 
na 1-ste jaat 
(absoluut) 

% totale 
cohort 

Bachelor-rendement (cumulatief %) Jaar Herinschrijvers 
na 1-ste jaat 
(absoluut) 

% totale 
cohort Na 3 jaar Na 4 jaar Na 5 jaar Na 6 jaar 

02/03 21 95 24 38 57 71 

03/04 54 87 2 13 28 33 

04/05 35 81 14 29 51 63 

05/06 27 87 11 33 48 48 

06/07 34 87 21 41 62 68 

07/08 26 79 8 46 50 

08/09 29 78 17 52 

09/10 30 70 10 

10/11 34 67 

11/12 32 60 

Bron: YNSU, IcHO-bestand, tabel B51(2) 

Aantal bachelorbuhen per studiejaar bacheloropleiding TP 

Jaar Bachelorbullen 
03/04 3 

04/05 17 

05/06 15 

06/07 27 

07/08 32 

08/09 27 
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09/10 23 
10/11 30 
11/12 21 
* Bion; Onderwijs administratie RUG-FRW 
** Bron: W S U , IcHO-bestand 

Getealiseetde docent-studenttatio 

Bacheloropleidmg Sociale Geografie en 

Student-staf ratio 

Ratio 48.5 

Bacheloropleiding Technische Planologie 

Student-staf taüo 

Ratio 32.7 

Gemiddeld aantal contacturen per fase van de studie 

Bacheloropleiding Sociale Geografie en Planologie 

Contactuten pet week bachelot SG&P studiejaat 2011-2012 
Semester la Semester Ib Semester 2a Semester 2b Gemiddeld 

Jaar 1 13,0 10,8 11,8 14,0 12,4 
Jaar 2 10,8 12,0 9,5 15,5 12,0 
Jaar 3 12,4 12,4 9,9 12,5 11,8 
Bron: Bureau Onderwijs 

Contactuten pet week, samengevat pet jaat; 2011-2012 (contactm-en per week, inclusief 
tentamenweken) 
Academie year 1 ; 
Contact houts 12,4 12,0 11,8 
Bron: Bureau Onderwijs 

Bacheloropleiding Technische Planologie 

Contacturen per week bachelor TP studiejaar 2011-2012 (hiclusief tentamenperiode) 
Semester la Semester Ib Semester 2a Semester 2b Gemiddeld 

Jaar 1 15,2 15,4 12,0 15,4 14,5 
Jaar 2 11,2 10,3 9,2 14,6 11,3 
Jaar 3 13,0 13,0 6,4 4,9 10,1 
Bron: Bureau Onderwijs FRW, zie bijlage 8 

Contactm-en per week, samengevat per jaar; 2011-2012 (contactmen per week, kiclusief 
tentamenweken) 
Academie year •1 2 7> 
Contact hours 14,5 11,3 10,1 
Bron; Bureau Onder-wijs 
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Bijlage 6: Bezoekpfogfamma 

8 Septembet 
18.00 20.00 Startvergadering (scripties + Isritische reflecties) 

9 Septembef 
09.00 10.00 Interne vergadering (lezen extra documentatie) 

10.00 11.00 Interview met het management - Dr. Peter Groote 
- Prof. dr. Inge Hutter, decaan 
- Myrthe Leijstra 
- Prof dr. ir. Paul Ike 
- Dr. Sierdjan Koster 
- Prof dr. Johan Woltjer 

11.00 11.15 Pauze 

11.15 12.00 Studenten bacheloropleiding Sociale 
Geografie en Planologie 

- Rixt Bos 
- Wieke IJbema 
- Margo Enthoven 
- Jorian Wals 
- Roos van Schie 
- Dorien Cramer 

12.00 12.45 Docenten bacheloropleiding Sociale 
Geografie en Planologie 

- Prof dr. Dirk Strijker 
- Dr, Louise Meijering 
- Dr, ir, Erik Meijles 
- Dr, Ajay Bailey 
- Dr, Justin Beaumont 
- Dr, Aleid Brouwer 

12.45 13.30 Lunch en interne vergadering 

13.30 14.15 Studenten bacheioropleiding Technische 
Planologie 

- Hess el Engbrenghof 
- Anne van der Veen 
- Maurits Jongebreur 
- Bart Bouwman 
- Gijs Elting 
- Lisanne de Laat 

14.15 15.00 Docenten bacheioropleiding Technische 
Planologie 

- Prof dr, Johan Woltjer 
- Dr, ir, Teriy van Dijk 
- Dr, Chris Zuidema 
- Dr, Femke Niekerk 
- Prof dr, Gert de Roo 
- Dr, ir, Erilc Meijles 

15.00 15.45 Studenten masteropleiding Cultural 
Geography 

- Rogier Monderen 
- Lise Janmaat 
- Aniëlla van den Heuvel 
- Meike Kompaan 

15.45 16.00 Pauze 

16.00 16.45 Docenten masteropleiding Cultural 
Geography 

- Prof dr, Paulus Huigen 
- Prof dr. Frank Vanclay 
- Dr. Bettina van Hoven 
- Dr. Peter Groote 

QANU /Sociale Geografie en Planologie , Rijksuniversiteit Groningen 77 



- Dr. Tialda Haartsen 

16.00 17.30 Studenten masteropleiding Economic 
Geograploy 

- Mimoent BenaH 
- Rienk de Vos 
- Jeroen Drewes 
- Luuk Stelder 

17.30 18.15 Docenten masteropleiding Economic 
Geography 

- Dr. Aleid Brouwer 
- Prof. dr. Jouke van Dijk 
- Dr. Sierdjan Koster 
- Prof dr. Phihp McCann 
- Drs. Paul van Steen 

18.15 18.30 Interne vergadering 

10 September 
9.00 9:30 Interne vergadering 

9.30 10.15 Studenten masteropleiding Population 
Studies 

- Fianne Naber 
- Simone Soeters 
- Juana Covaleda 
- Maarten Dijkstra 

10.15 11.00 Docenten masteropleiding Population 
Studies 

- Dr. Ajay Bailey 
- Prof dr. Leo van Wissen 
- Prof dr. Claartje Mulder 
- Prof dr. ir. Hinke Haisma 
- Dr. Eva Kibele 
- Dr. Fanny Janssen 

11.00 11.15 Pauze 

11.15 12.00 Studenten masteropleiding KealEstate 
Studies 

- Anne Asjes 
- Wolter Odding 
- Mike Huls 
- Guido Wierink 

12.00 12.45 Docenten masteropleiding KealEstate 
Studies 

- Prof dr. ir. Arno van der Vhst 
- Dr. Henk Brouwer 
- Dr. Frans Sijtsma 
- Prof dr. Ed Nozeman 

12.45 13.30 Lunch interne vergadering 
13.30 14.15 Studenten masteropleiding Environmental 

and Infrastmcture Planning 
- Mariska Everts 
- Loes Kerkdijk 
- Koen Castelein 
- Hendrik Menker 
- Lorenzo Mandias 
- Rob Reintsema 

14.15 15.00 Docenten masteropleiding Environmental 
and Infrastmcture Planning 

- Ward Rauws, MSc 
- Dr. Justin Beaumont 
- Prof dr. Jos Arts 
- Dr. Margo van den Blink 
- Drs. Chris Zuidema 
- Prof dr. Johan Woltjer 
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15.00 15.45 Stodenten masteropleiding Socio-Spatial 
Planning 

- Frank Brander 
- Caspar Vroege 
- Frank Valeton 
- Jeroen Venema 
- Nick van der Voort 

15.45 16.00 Pauze 

16.00 16.45 Docenten masteropleiding Socio-Spatial 
Planning 

- Prof, dr, Gert de Roo 
- Dr. ir. Terrj' van Dijk 
- Dr, Justin Beaumont 
- Dr, Femke Niekerk 
- Prof dr, Johan Woltjer 

16.45 17.30 Opleidings commis sie 
(bacheloropleidingen Sociale Geografie 
en Planologie, Technische Planologie) 

- Dr, Wim Meester 
- Dr, ir, Gerd Weitkamp 
- Wouter Gaastra 
- Prof dr, Gert de Roo 
- Dr, ir, Terry van Dijk 
- Tobias Grond 

17.30 18.30 Alumni - Saskia Zwiers, MSc 
- Dennis Schoenmaker, MSc 
- Gintare Morkute, MSc 
- Laura Been, MSc 
- Freek Kranen, MSc 
- Rolf Meerbach, MSc 

18.30 18.45 Interne vergadering 

11 September 
09.00 09.30 Interne vergadering 

09.30 10.15 Opleidingscommissie (masteropieidingen 
Cultural Geography, Economic Geography, 
'Real Estate Studies) 

- Dr, ir, Erilc Meijles 
- Aniëlla van den Heuvel 
- Drs, Paul van Steen 
- Dr, Aleid Brouwer 

10.15 11.00 Opleidingscommissie (masteropieidingen 
Population Studies, Socio-Spatial Planning, 
Environmental and Infrastmcture Planning 

- Prof dr, Clara Mulder 
- Dr. Eva Kibele 
- Fianne Naber 
- Prof dr. Gert de Roo 
-WardRauws, MSc 
- Jimme Zoete 

11.00 11.15 Pauze 

11.15 12.30 Examencommissie + studieadviseur Prof dr. Clara Mulder, voorzitter 
Prof dr. Dirk Strijker 
Dr. Henk Brouwer 
Dr. Chris Zuidema 
Dr. EUen Jansen 
Drs. Niels Rambags, studieadviseur 

12.30 13.15 Pauze 

13.15 14.15 Inloopspreekuur 

14.15 15.00 Intere vergadering 
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15.00 16.00 Intemew met het management - Dr. Peter Groote 
- Prof. dr. Inge Hutter, decaan 
- Myrthe Leijsti-a 
- Prof dr. ir. Paul Ike 
- Dr. Sierdjan Koster 
- Prof dr. Johan Woltjer 

16.00 16.30 Interne vergadering 
16.30 16.45 Presentatie voorlopige bevindingen 
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Bijlage 7: Bestudeerde afstudeerscripties en documenten 

V o o i het bezoek heeft de commissie de afstudeeïsciipties bestudeerd van de studenten met 
de volgende studentnummets: 

Bacheioropleiding Sociale Geografie en Planologie 

1655930 1482661 
1702025 1785702 
1554131 1864971 
1648691 1664751 

Bacheloropleiding Technische Planologie 

1634208 1628380 
1658522 1552376 
1767534 1619209 
1779141 1868322 

1767496 
1566490 
1885480 
1701568 

1713337 
1874152 
1773801 
1717057 

Tijdens het bezoek heeft de commissie onder meer de volgende documenten bestudeerd 
(deels als hard copies en deels via de elektronische leeromgeving): 

Het domein-specifieke referentiekader en de beoogde eindkwahficaties van de opleiding; 

Een overzicht van het onderwijsprogramma; 

De vakbeschrijvingen; 

Onderwijs- en examenregelementen; 

Een overzicht van het personeel; 

Een overzicht van de contacten die de opleiding met het werlcveld heeft; 

Een rapport over de opleidingsspecifieke kwahteitszorg; 

Rapporten met consultaties in relevante commissies/organen; 

Toetsvragen met bijbehorende beoordehngscriteria en vereisten; 

Studieboeken en ander leermateriaal; 

Een samenvatting en analyse van de recente evaluatie resultaten en relevante management 

informatie; 

Documentatie over studenttevredenheid. 
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Bijlage 8; Onafhankelijldieidsverklaringen 

ONAFHANKELIJKHEIDS- EN ©iHEIPHOUDINCS§ViRKLAPINC| 

INDlENËfl VOORAFGAAND AAN DE OPLEIOINGaSEOORDEyNG 

ONOiRiSEïiKENOE 

PRfVÉAORES; 

3 ^ Ï - - X k : ..JAtm-&hk ^ 

OPlEIDïN©: 

AAM©EVRAA«3fl mOH D i INiTEIJJNS; 

V£RKLA,4Rï HFRBII üEEN ifAMUEi^ïELAriES OF EAUOm ME'I 
^OVEK'BEVOEyre l\"=TELLllSfl TF CNDERIIOUDFN, ALS PRIVtPFKSrsON, 
oNtri' . /orkrrï i occrNT. BrRorpïïB=-o"rpN/\AR up A I S Anv.sFun Dir i rN 
W.tiIhLK! ONA(-H.A*JKLLlJ<t. OÖKDt^LSVDHMiNt} ÜVtK DL KWALIlfcl' VAN 
DE OPLEIDINÖ TE*^ PnST EVE OF TE,\ NEG*," EVE ZDUDEtj KLNNSN 
ieiNVLOEDENi 
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VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: DATUM: 

22 apriL 2.013 

HANDTEKENING: 
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ONAFHANKIUJKHEIDS- EN SEHEIMH0UDIN6SVERK.LARING 

N M M ; 

PRIVÉ ADRES 

IS A L S DESKUNDIGE / SECRETARIS GEVRAAGD VOOR HET BEOORDELEN VAN DE 
e3PLEIDiMQ: 

A A N G E V R A A G D DOOR DE INSTELLIMG: 

Kif 

VERKLAART IliCRDU GCCM !FAMILlE)RELATIEa OF ÜANOËN Mh^ 

BOVEiMGENOEMDC INSTELLING TE ONDERHOUDEN, ALS FRIVÉPERKOON, 
ONDERZOEKER / DCCEKT, BEROEPSBEOEFENAAR OF Ai.S ADViSËUR, UIL bËN 
VOLSTREKT ONAFliANKtLIJKh OORÜfcfcLSVOKMINÜ OVfcK Dfc KWALllfcil V A N 
DE OPLEIDING (LH FOSIIlfcVfc 01 ' 1 fcN WttiAtlLVfc A3UDLN KtNNEM 
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VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: DATUM: 

HANDTEKENING: 
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ONAFHANKGLUKHEIDS- EN GEHEIMHOUDINeSViRKLARIN© 

INDIiMEN VOORAFGAAND AAM DE OPLEiDIWGSBEOOROELING 

OHD6RGÊTEKeN06 

PRIVÉ ADRÊS: 

IS ALS OeSKUNOtGE f SECRETARIS OEVBAAeO VOOR HET BEOORDELEM VAN D£ 
OPLEIDIMG: 

AANOEVW,GD DOOR DE INeTELLINe; 

VERKLAART HIERBIJ GEEN (FAMILIE)RELATIEa OF aANOEN MET 
BO'vTENQENOEyDE INSTELUMG TE ONDERHOUDEN, ALS PRIVÉPERSOON, 
ONDERZOEKER / DOCENT, BEROEPSBEOEFENMR OF ALS ADVISEUR, DIE EEN 
VOLSTREKT ON,*.Fl lANKÊLIJKE OORDEELSVORMING OVER DE KWALITEIT VAN 
DE OPLEIDING TEN POSITIEVE OF TEN NËGATIËVÏ ZOUDEN KUNNEN 
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VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: DATUM: 

' 7 t o / S 
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ONAFHANKELIJKHEIDS- BH Ö i H l I i H O U D I N G S V E R K L A R l N G 

INDIENEN VOORAFGAAND M N DEOPLEIDIMGSBeOORDEIJNO 

ONDERGETEKENDE 

NAAM: 

PRIVÉ ADRES: 

jjim - L-^ w . v K v</i^ -

IS ALS DESKUNDIGE / SECRETAEIS GEVRAAGD VOOR HET BEOORDELÊN VAN DE 
OPLÊIDIHO: 

.WIQEVRAAGO DOOR DE INSTELLING: 

VeRKLAA.RT HIERBIJ GEEN (FAyiLIE)RELATieS OF BANDEN MET 
B0\€N6eM0EMDE INSTELUNS TE ONDERHOUDEN, ALS PRIVÉPERSOON, 
ONDÊftZOÊKER / DOCENT, BEROEPSBEOEFENAAR OF ALS ADVISEUR, DIE EËN 
VOLSTREKT ONAFHANKELIJKE OORDEELSVORMING OVER DE KV^ALITÊtT VAN 
DE OPLEIDING TEN POSiTIEVE OF TEN NEGATIEVE ZOUDÊN KUNHKN 
BEÏNVLOEDEN; 
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VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

DATUM: 

HANDTEKENING: 
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ONAFHANKELIJKHEIDS^ EN GEHEIMHOUDINSSVERKLARING 

INDIiNEN VOORAFGAAND AAN PF OPt FIDlKOaRnaORDEIJNS 

ONDERGETEKENDE 

IS AIS OESKUNOIGE/SECRETARIS OEVRMGDVOOR HÊT BEOORDELEN UAN DE 
OPLEIDINft 

, h d A s i ^ '^£Jsfv^-%,^Ua f la^trUjMc 

MNGEVRAAOD DOOR DE INSTELUNÖ: 

^.'ERKLAA.RT HIERBU GEEM (FAMtLIEJRËUTIÊS OF BANDEN MET 

BOVbNühNOfcMÜb INSTELLING Tb ONDERHOUDEN, ALS PRIVÉPERSOON, 
ÜKUbKZÜbXbN / DÜCbN I. B b K ö b P S B b ü b P b N M K OF ALS ADVISEUR, DIE EEN 
VOISTRFKT ONAFHANKFl IJKF OORDKhl HV()Kh.'ING OVbR Ub KWALIlbll VAN 
DF OPl FIRING TFN POSITIFW OF TFN NFBAN-Vfc ZC^UUbM KUNNEN 

BEÏNVLOEDE N, 
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VERKLAART HIERBIJ ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 

AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEWHAAR BEKEND IS GEWORDEN EN 

WORDT. VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE, 

HANDTEKENING; 
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ONAFHANKELIJKHEIDS- EN GEHEIMHOUDINGSVERKLARING 

INDIENEN VOORAFGAAND AAN DE OPLEIDINGSBEOORDELING 

ONDERGETEKENDE 

NAAM: 

PRIVÉ ADRES: 

IS ALS DESKUNDIGE / SECRETARIS GEVRAAGD VOOR HET BEOORDELEN VAN DE 

OPLEIDING: 

AANGEVRAAGD DOOR DE INSTELLING: 

Grotogen , U J \ 7 ü g j j ^ H U H ? P > . ^ . 

VERKLAART HIERBIJ GEEN (FAMILIE)RELATIES OF BANDEN MET 

BOVENGENOEMDE INSTELLING TE ONDERHOUDEN, ALS PRIVÉPERSOON, 

ONDERZOEKER / DOCENT, BEROEPSBEOEFENAAR OF ALS ADVISEUR, DIE EEN 

VOLSTREKT ONAFHANKELIJKE OORDEELSVORMING OVER DE KWALITEIT VAN 

DE OPLEIDING TEN POSITIEVE OF TEN NEGATIEVE ZOUDEN KUNNEN 

BEÏNVLOEDEN; 

1 
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VERKLAART HIERBU ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 

AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 

VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 

WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 

REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN. 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: CX,rn5i-berdOjv> D A T U M : - o U - Z D \ 3 ' 

HANDTEKENING: 
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ONAFHANKELIJKHEIDS- EN GEHEIMHOUDINGSVERKLARING 

I N D I E N E N V O O R A F G A A N D A A N D E O P L E I D I N G S B E O O R D E L I N G 

O N D E R G E T E K E N D E 

N A A M : 

P R I V É A D R E S : 

IS A L S DSSKUWe+©e / S E C R E T A R I S G E V R A A G D V O O R H E T B E O O R D E L E N V A N D E 

S^Oc^ Soĉ ccW &cc^^< ^ ^ W . l c g i , ^ 

A A N G E V R A A G D D O O R D E INSTELLING: Ü 

V E R K L A A R T H I E R B I J G E E N (FAMIL IE)RELATIES O F B A N D E N M E T 

B O V E N G E N O E M D E INSTELL ING T E O N D E R H O U D E N , A L S P R I V É P E R S O O N , 

O N D E R Z O E K E R / D O C E N T , B E R O E P S B E O E F E N A A R O F A L S A D V I S E U R , D IE E E N 

V O L S T R E K T O N A F H A N K E U J K E O O R D E E L S V O R M I N G O V E R D E K W A L I T E I T V A N 

D E O P L E I D I N G T E N POSIT IEVE O F T E N N E G A T I E V E Z O U D E N K U N N E N 

B E Ï N V L O E D E N ; 
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'Mao 

VERKLAART HIERBU ZODANIGE RELATES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VUF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELIJKERWIJS AANSPRAAK OP KUNNEN MAKEN, 

VERKLAART HIERBIJ OP DE HOOGTE TE ZIJN VAN DE NVAO GEDRAGSCODE. 

PLAATS: DATUM: 

2 
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3 

ONAFHANKELIJKHEIDS- EN GEHEIMHOUDINGSVERKLARING 

I N D I E N E N V O O R A F G A A N D A A N D E O P L E I D I N G S B E O O R D E L I N G 

O N D E R G E T E K E N D E 

N A A M : 

PRIVÉ A D R E S : 

1.1 Cj3> AS Q ^ i ^ Ê j a i i -

IS A L S BeeKWMtmSE / S E C R E T A R I S G E V R A A G D V O O R H E T B E O O R D E L E N V A N DE 

)PLE ID [NQ; 

^ftPuIo^ko/^ ^ " l i ^ ^ ^ i A 

A A N G E V R A A G D D O O R DONSTELLING 

V E R K L A A R T H I E R B I J G E E N (FAMIL IE)RELATIES O F B A N D E N MET 

B O V E N G E N O E M D E I N S T E L L I N G T E O N D E R H O U D E N , A L S P R I V É P E R S O O N , 

O N D E R Z O E K E R / D O C E N T , B E R O E P S B E O E F E N A A R O F A L S A D V I S E U R , D IE E E N 

V O L S T R E K T O N A F H A N K E L I J K E O O R D E E L S V O R M I N G O V E R D E K W A L I T E I T V A N 

D E O P L E I D I N G T E N POSIT IEVE O F T E N , N E G A T I E V E Z O U D E N K U N N E N 

B E Ï N V L O E D E N ; 
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Mm 

VERKLAART HIERBU ZODANIGE RELATIES OF BANDEN MET DE INSTELLING DE 
AFGELOPEN VIJF JAAR NIET GEHAD TE HEBBEN; 

VERKLAART STRIKTE GEHEIMHOUDING TE BETRACHTEN VAN AL HETGEEN IN 
VERBAND MET DE BEOORDELING AAN HEM/HAAR BEKEND IS GEWORDEN EN 
WORDT, VOOR ZOVER DE OPLEIDING, DE INSTELLING OF DE NVAO HIER 
REDELUKERWIJS AANSPRAAK OP KUNNEN MAKEN.' 

VERKLAART HIERBIJ OP DE HOOGTE TE ZUN VAN DE NVAO GEDRAGSCODE. 

PLAATS; DATUM: 

HANDTEKENING: 

2 
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