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Introduction

In answer to the QANU committee’s recommendations for improvement as formulated in its
assessment report on the Bachelor’s programme European Studies (BA ES; 56051), Master’s
programme European Studies (MA ES; 69303), and Master’s programme European Public Affairs
(MA EPA; 60003) issued on 30 January 2014, the programmes herewith propose a plan for
improvement.

The programmes have consulted staff, Programme Committees, Board of Examiners, Faculty
management and heads of department. Part I presents an overview of the committee’s
recommendations whereas part II (BA ES and MA ES) and III (MA EPA) elaborate on the
programmes’ proposed actions for improvement.

The proposed actions are predominantly focused on improving the quality of 1) the organisation of the
final work trajectory; 2) the final work itself; 3) quality assurance of the final work.

Several of the proposed actions have already been implemented awaiting the formal NVAO decision.
Needless to say, the programmes are open to suggestions from the NVAO panel.



4

I Recommendations of the committee

BA ES
# Recommendation Panel

report
Standard

1 The committee (…) concludes that the programme currently focusses primarily on Western
Europe despite the programme’s commendable efforts to approach Europe in its broadest
sense. The committee suggests that the programme could express its main focus to potential
students.

p. 13 1

3 The committee suggests that the programme could benefit from incorporating a more explicit
comparison of Europe as a whole to power blocks outside of Europe.

p. 14 2

4 The committee concludes (…) that a continued reflection on the value of the PBL system
remains necessary.

p. 14 2

6 The committee strongly recommends that the programme reflects on the assessment
procedure of the Bachelor Papers.

p. 15 3

Ad 6 × [The unsatisfactory assessed]  theses (…) reveal a lack of analytical skills p. 30 3

MA ES
# Recommendation Panel

report
Standard

1 The committee finds it important that the introduction of PBL to new students receives more
attention because of the prominent role it plays in acquiring the intended learning outcomes.

p. 16 1

2 [The committee] would suggest to consider using an international comparative persepective
(sic) to compare the European and a global persepective (sic) [in the third specialisation].

p. 26 2

3 The committee strongly recommends [the programme] to reflect on the assessment
procedure.

p. 30 3

Ad 3 × [The unsatisfactory assessed] theses (…) revealed a lack of analytical skills. p. 17 3

MA EPA
# Recommendation Panel

report
Standard

2 [The committee] advises the programme to communicate to students more clearly what is
expected of them in module four.

p. 36 2

3 The committee (…) strongly advises the programme to develop the evaluation paper of
module four further into a significant research project that can serve as a master’s thesis.

p. 37 3
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II Proposed actions for improvement BA ES and MA ES

2.1 Standard 3

The committee assessed BA ES’s and MA ES’s standard 3 ‘unsatisfactory’ and indicated that this
standard should be improved concerning both programmes: ‘The committee strongly recommends that
the programmes reflect on the assessment procedure’.

The committee founded its recommendations on observations concerning the quality of final work.1

The committee expressed that the unsatisfactory assessed 6 BA ES papers and 7 MA ES theses
revealed a lack of analytical skills.  However, the assessors’ comments and critique on the assessment
form met with the committee’s approval. Thus, the committee advised both programmes to reflect on
the assessment procedure.

The programmes feel a sense of urgency to tackle these issues. Following the committee’s
recommendations regarding standard 3, the programmes have focused on improving the quality of 1)
the quality assurance of the final work; 2) the organisation of the final work trajectory; 3) the final
work itself.

Recommendation Action Responsibility Year

Quality assurance of the final work

BA ES/ MA ES Revised Faculty assessment procedure BoE 13/14
Organisation of assessment information and collegial review sessions DoS 13/14

Vice-dean edu. 13/14
BoE

Organisation of the final work

BA ES Restructure final work: 1 BA paper instead of 2 DoS 13/14
New skills training course year 2: Research Design: Developing Your Own
Research Project

Quality of the final work

BA ES 1 Final BA paper instead of 2 DoS 13/14
New skills training course Research Design: Developing Your Own Research
Project

2.1.1 Quality assurance of the final work

The programmes do not recognise the committee’s comment on the ‘personal and informal
atmosphere’ characterising the assessment of final work at FASoS. Assessment procedures of all
FASoS programmes have been and are of a formal nature (see e.g. the Board of Examiner's (BoE)
position paper in annex I).  The Board of Examiners met with three QANU accreditation panels in
Spring 2013 and concluded - based on those sessions as well as the comments of these three panels on
the FASoS programmes’ assessment procedures and practices - that some assessment issues could be
addressed (seems more appropriate formulation here):

1  BA ES: 6 final works unsatisfactory, 19 satisfactory; MA ES: 7 final works unsatisfactory, 23 satisfactory.
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1. The procedure for appointment of the second grader and assuring the second grader’s
independence.

2. The practice that in few programmes apparently familiar ‘grading couples’ (1st and 2nd grader) are
being formed when assessing final work.

3. The connection between final work and taught courses appeared to be not always explicitly
required; final work, however, is the materialisation of the programme’s final qualifications thus
it should be required that final work explicitly shows an academic reflection on taught knowledge
and methods.2

4. The practice (though not on a structural basis) that some graders take into account the process of
students’ producing the final work instead of solely focusing on the final work 'product' itself.

5. Assessment forms indicating a mismatch between the grade issued and the comments presented
on the assessment form; this issue closely relates to the former item.

Evaluation of the abovementioned assessment practices has led to several revisions of the FASoS
assessment procedure; see overview below.

Item Proposed improvement actions3

1. Independence 2nd grader Appointment of 2nd grader by final work coordinator

Approval of 2nd graders by Vice-Dean of Education
2nd grader initiates collegial review process and first fills out assessment
form

2. Minimization ‘grading couples’
practice

Appointment of 2nd grader by final work coordinator

Approval of 2nd graders by Vice-Dean of Education

3. Final work connected to taught
curriculum3

Requirement final work explicitly reflects on taught curriculum

Final work coordinator provides overview possible final work topics
Topic final work needs to be approved before writing process starts

4. Final work grade reflects assessment
of product only

2nd grader initiates collegial review process and first fills out assessment form

Instructions to staff members to not take other circumstances into account
but only grade the final product

5. Mismatch between the assessment
comments (qualitative) and the final
grade (quantitative)

Indicative grading table

Instructions to staff members to not take other circumstances into account
but only grade the final product

The issues mentioned are elaborated on and formally introduced in the Board of Examiners’ position
paper (November 2013; see annex I); this has been officially approved by the Faculty Board.4 These
measures are a further formalisation of the assessment procedure, geared towards enhancing the
quality assurance of the assessment procedure. With the second reader as responsible examiner, ruling

2 This issue has not been commented on by the committee assessing BA ES, MA ES and MA EPA.
3 Though the overview lists ‘proposed improvement actions’ please note that the programme has already

implemented these actions as of 13/14.
4  The Faculty Board decided to accept the BoE’s final work guidelines as mandatory for all programmes.

Deviations will not be permitted without the Faculty Board’s approval.



7

out ‘grading couples’, and even more focus on the assessment of product over process, the Faculty
expects this to result in minimising a mismatch between grade and assessment comments on feedback
forms.

To further strengthen the procedure for assessing final work, the programmes have implemented the
following:
§ As of 13/14 all BA ES final work will be assessed by two examiners.
§ The Board of Examiners issued a position paper on the assessment of final work in November

2013 (see annex I) including suggested guidelines for final work requirements, specifically
targeted to theses and academic internships. At FASoS ‘final work’ always includes a thesis
(research paper). A thesis presents the findings of a methodical scholarly enquiry. It should
demonstrate that the student is able to:
× devise and conduct research of a limited size with the use of methods and techniques

relevant to the ‘discipline’ (i.c. European Studies)/domain of the research in question;
× articulate a clear and feasible research question;
× collect the sources and literature that are required to answer the research question as outlined

above;
× use the results of the research (i.e. selection and analysis of the sources) to articulate a well-

rounded conclusion;
× include the results of the research in a clear, concise and well-written academic argument.
Evidently, one needs to distinguish between BA and MA theses. The division line between BA
and MA final theses can be drawn with regard to three main aspects:
× the scope and depth of the analysis
× the greater sophistication in the performed data collection/analysis
× the originality and rigor  of the performed analysis
The programmes will follow these guidelines. The main criteria to grade research papers are
related to the clarity and focus of the main research question, the research design (i.e. the choice
of the applied analytical methods and the studied sources), the argumentation, and the critical
discussion of the research findings. On these elements assessors will explicitly reflect when
providing feedback.

The Faculty Board requires programmes to organise tutor/grader collegial review sessions focused on
assessing and discussing a sample of exams/theses as well as evaluating the original grading of this
sample. BA ES had already implemented such sessions, the MA ES has implemented such sessions as
of 13/14. Training assessors to grade students’ work in line with the assessment in wording is another
issue that will be focused on in these sessions.

Another, Faculty-wide, action is the implementation of a yearly BKO workshop on assessment. Every
year several BKO workshops are organised during which staff focus on a variety of didactic issues
(supervision, PBL, assessment, etc.). As of 13/14 the FB decided to dedicate one workshop on
assessment on a yearly basis.

FASoS issued its (electronic) Quality Assurance Handbook FASoS January 2013 describing the
Faculty’s quality cycle pertaining to the Faculty’s (organisation of) education. Because assessment is
an important element in this circle cycle, the handbook prescribes that programmes evaluate their
assessment in the yearly evaluation sessions of the programmes’ Directors of Studies with the
Associate Dean Education and the Faculty’s Managing Director.
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As of 14/15 the Board of Examiners presents an annual report, reflecting on FASoS-broad assessment
issues and practices.  The Directors of Studies annually write a programme report in which specific
attention is paid to assessment; this report will be reflected on during the yearly evaluation sessions of
the Director of Studies with the Associate Dean Education and the Faculty’s Managing Director.
Furthermore, in the Programme Committee’s annual report an explicit evaluation of the programme’s
assessment is included – this report will also be reflected on during the yearly sessions of the Director
of Studies with the Associate Dean Education and the Faculty’s Managing Director. All involved
expect that the strict implementation of these quality care cycle will be beneficial for not only the
quality assurance of the programmes’ assessment but also their take on assessment in general. It will
raise awareness of how to efficiently and effectively realise the final qualifications through adequate
testing.

2.1.2 Organisation of the final work

The programme welcomes the committee’s support for the envisioned changes regarding the Bachelor
Papers as well as the links between the skills training courses and final work. These changes have been
implemented as of 13/14:
× Bachelor Paper I has been abolished, with transition rules for students having started their second

year before September 2013 who still need to pass Bachelor Paper I.
× Bachelor Paper I will be replaced by a new skills training course in the second year, called

Research Design: Developing Your Own Research Project (currently under construction). This 8-
week course culminates in an individual research design assignment, to be handed in at the end of
period 5. This research design may form the basis for their final Bachelor Paper.

× Bachelor Paper II will become the BA ES’s final work (thus the term will change as well). A
second reader will be implemented for all Bachelor Papers.

2.1.3 Quality of the final work

The committee made some comments on the academic (research) character of the programmes.

In the BA ES, the Bachelor Paper I will be replaced by a new skills training course in the second year,
called Research Design: Developing Your Own Research Project (currently under construction). This
8-week course culminates in an individual research design assignment, to be handed in at the end of
period 5. Students should reflect on and implement several skills they have learned during the
programme so far. This research design may form the basis for their final Bachelor Paper.

The MA ES is currently constructing a Thesis course geared to enhancing the research character of the
final work. This new course will be implemented in 14/15; please find the proposal in annex VIII.

The programmes trust that the improved quality of final work and final work assessment can be
observed in final work produced in 2014. The programmes, Board of Examiners and Faculty Board
will cooperatively evaluate this in Fall 2014.

2.2 Standards 1 and 2
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The committee provided suggestions concerning standards 1 and 2 as well. These will be briefly dealt
with here but more thoroughly focused on in the course of this (13/14) and next (14/15) academic
year.

BA ES
According to the committee, the programme should more explicitly focus on non-European
developments that have an impact on the European situation. The programme already offers various
courses in which a more global perspective is presented, but will check existing courses on whether
his perspective could be made more explicit. Furthermore, the programme will check its curriculum to
see if more (explicit) focus on non-Western European issues is implemented in the courses.  It will
also evaluate the programme’s promotion material: is the ‘Europe in a global context’-focus made
sufficiently clear to potential students?

The committee was not convinced that the programme takes proper action when students do not
adhere to the principles of PBL. According to the committee this in turn may lead to students not
being taught well the (academic) skills that are the foundation of the PBL-method. The committee
suggested that the programme continues to reflect on the value of the PBL-system.

The BA ES will indeed continue reflecting on the PBL-method and its implementation in the
programme. It is strongly in favour of the (as of 13/14 more strict) 0.5-rule concerning participation in
the PBL-group; see annex VII for the enhanced 0.5-rule. As also observed by the committee, in the
PBL-system the development of academic skills is being focused on: PBL-groups ‘mimic’ the
academic research process by starting with framing a ‘research field’ and then prompting a valid
research question, to be investigated further through stating related learning objectives which will be
dealt with in self-study.

MA ES
Regarding the focus of the MA ES the committee observed that the programme’s third specialisation
(Europe from a Global Perspective) ‘has a less clear profile’ which it fears may lead to inconsistencies
in this specialisation. Regarding the overall curriculum, the committee mentioned it would appreciate
‘[m]ore focus on Eastern Europe’.

In November 2013 the DoS organised a curriculum review with all course coordinators. Two main
issues were discussed: 1) the consistency of the curriculum, in particular of the third specialisation,
including the overall distinctiveness of this specialisation; and 2) the focus on Eastern Europe in all
courses of the programme.

Regarding the committee’s observation on the third specialisation, the programme proposes to rename
the third specialisation (Europe in a globalising world) and to refocus its curriculum to gain insights
concerning the EU’s global role and how the EU can affect global governance. Please see annex IX:
the MA ES third specialisation will be implemented as of 14/15.

As for the committee’s recommendation regarding the (lack of) focus on Eastern Europe, the
programme will include lectures, readings and assignments on Eastern Europe (understood as the new
EU member states from Central and Eastern Europe) in several courses where the curriculum allows
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for an easy accommodation of the subject.5  These adjustments will be implemented as of 14/15; the
changes will be presented in the course books.

Though the committee showed its appreciation for the PBL-system it also expressed some concerns.
Firstly, the committee ‘finds it important that the introduction of PBL to new students receives more
attention because of the prominent role it plays in acquiring the intended learning outcomes’. The
programme agrees and will introduce a special PBL training session in the first two weeks as of 14/15.
Secondly, ‘the committee was not convinced that the programme structurally acts upon students who
do not prepare for a class, or students who do not get involved in discussions.’ This latter comment has
surprised the programme as it adheres to the ‘0.5-rule’ for participation in class.6 In cases where
individuals are not sufficiently participating in PBL-group sessions and are not as cooperative as
expected, the 0.5-rule is an instrument that helps (formally) to steer the group and therefore the
education process.

5  In periods 1, 3 and 4. The programme notes that the 3rd period course ‘EU as an International Player’ covers
the European Neighbourhood Policy and therefore already offers a lecture and readings on the Eastern
Partnership and the countries from the former Soviet republics (also referred to as ‘Eastern Europe’).

6  The 0.5-rule has formally been implemented for FASoS’s BA programmes only. However, as the MA ES
attracts ca. 90 students every academic year and quite a number of FASoS BA alumni participate in the MA
ES, the MA ES programme adheres to the 0.5-rule as well.
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III Proposed actions for improvement MA EPA

During the site-visit, it became clear that the committee had some doubts about the appropriateness of
the final work (internship) in the MA EPA. According to the committee, final work at MA level
should be a thesis.

The programme’s final work went through some changes in the past years. It first followed up on the
NVAO’s recommendation (2007) to increase the internship period (from 2 to 3 months) so it would be
more substantial as final work. And more recently, the programme developed a path to reorganise the
final work, also encompassing a substantive paper next to the internship.

In its self-evaluation report the MA EPA announced that the evaluation paper (module 4) would be
considered part of the final work as of 13/14; students would be required to pass the evaluation paper
in order to graduate. This suggestion has been discussed with the committee during the site-visit; at the
time, it wasn’t clear whether the committee would approve or not.

Following the site-visit, however, the programme opted for a different route. It concluded that the
evaluation paper could not fully meet the requirements of an academic research paper; the nature of
evaluation research as an academic activity as such is rather practice-oriented. Furthermore, for MA
EPA students having to write an evaluation paper makes much sense as this will be an activity most of
them will encounter in their careers. The programme also still strongly believes that an internship has
added value for MA EPA students; the programme’s academic foundation plus a focus on the
professional practice ensure that, as was commented on by the committee, it fills a niche in the domain
of European Studies. The programme has therefore decided to implement a thesis next to the
internship; when the committee’s draft report arrived October 2013, it became clear that the committee
also thought a thesis needed to be implemented.

Thus the programme has implemented a new ‘graduation package’ as of 13/14:
1) Internship (12 weeks, 8 ECTS): the actual work at an institute/in a company
2) Internship thesis (8 ECTS): an academic research paper, related to the internship
3) Internship report (2 ECTS): non-academic report of internship activities

Students need to have a passing grade for all components in order to graduate. See also figure 1 in
annex II. Please see annex III for the assessment form used for the internship thesis; in annex IV the
assessment form used for the internship work; in annex V the assessment form used for the internship
report. The Board of Examiners’ criteria and guidelines for final work (annex I) will be adhered to.

Another element in the organisation of the final work concerns the committee’s observed necessary
enhancement of  training in the required academic skills. Per 13/14 the programme has implemented
academic research and writing skills as the core components of the Integrated Skills Track (IST): 9
two-hour sessions from module 3 onwards; the professional skills are now clustered in the first two
modules of the programme. Furthermore, a new IST Coordinator with a strong profile in research
methods has been appointed. The focus of the IST sessions is on helping students prepare writing their
internship thesis. The IST is now assessed via a ‘research proposal’ to be submitted  in module 4. This
3-4 pages research proposal contains an outline of the research objective and methodology applied in
the internship thesis; see the IST Manual in annex VI.
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Conclusion

The programmes expect that abovementioned actions for improvement provide an adequate and
sufficient response to the QANU committee’s recommendations and advice. All programmes have
made an effort to propose measures to enhance the quality of their programmes, in particular
concerning issues in standard 3. The current accreditation will expire 31 December 2014; the
programmes expect to have implemented most mentioned actions by then.
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Annex I Board of Examiners’ position paper November 2013
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Annex II MA EPA curriculum overview

*The highlighted components together form the final work of the MA EPA*

Module 1 – Perspectives on Europe

ECTS: 11
Core question:  Which domestic backgrounds and theoretical concepts

matter for European integration?
Core disciplines:  political science, comparative politics, economics, law,

cultural studies, history

Module 3 – Lobbying in the EU

ECTS: 5
Core question: How can one influence the EU policy process?
Core disciplines: political science, public administration, cultural studies

Module 2 – Governance in the EU

ECTS: 11
Core question:  How does ‘Brussels’ work?
Core disciplines:  public administration, political science, economics,

international relations

Module 4 – Implementation and Evaluation of EU Policy

ECTS: 11
Core question: How do EU policies fare in action at the Member State

level?
Core disciplines: Public administration, policy analysis, law

Module 5 – Internship

ECTS: 8 for internship thesis
ECTS: 8 for internship work
ECTS: 2 for internship report

Integrated Skills Track

ECTS:  4

Stronger focus on academic
writing skills, ending in
submission of a research
design for the internship thesis
at the end of module 4

S
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O
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N
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D
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Annex III MA EPA Assessment form internship thesis

Internship Thesis

Faculty of Arts and Social Sciences
MA European Public Administration (EPA) (2013-2014)

Assessment Form – Internship Thesis (8 ects)

This document consists of a two-page template, which can be expanded to accommodate comments. The responsible examiner (second reader) should:

1. Fill in this form electronically (when applicable, by double clicking the relevant check box);
2. Send an email with the final assessment form to the Exam Administration (fasos-finalwork@maastrichtuniversity.nl), with a copy to the student and (if applicable) to

the second reader;
3. Print one completed form, sign it and hand it in at the Exam Administration (D-0.14) – collect the signature from the second reader (if applicable).

Important: The grade mentioned in the current form still has to be processed by the FASoS exam administration. Once they do so, the grade will be visible in MyUM.
Please, note, that the exam result is only official once the grade is published in SLcM.

Student name: Student ID: Submission for:  1st sit  resit Date of upload on EleUM:

Main title of the thesis (to be copied into the SLcM database):

SafeAssign percentage: Explanation percentage:

Name responsible examiner (second reader): Name first reader (i.e. supervisor):

Additional notes & remarks about the grading procedure (if any):

Grade:

Signature responsible examiner (second reader): Signature first reader (supervisor):

Criteria Evaluation/ remarks Description / reminders – please note that the questions below are indicative only and
do not need to   be answered individually or in their entirety.

1. Formal requirements Does the paper have an appropriate length?
 Are title page and type page (margins, indention, lettering, line spacing, etc.) cf. ES style sheet?
 Is the bibliography formatted according to the APA guidelines?
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Documentation: are quotations, footnotes, and in-text references cf. ES style-sheet?
2.Structure Does the introduction provide a contextualizing background, state the research problem, and

 outline a response to this problem?
 Does conclusion return to research problem (present main findings & their significance)?
 Does the text consist of coherent parts, which are well connected to each other, and presented
 in a logical sequence?

3. Research problem Is the topic of this paper sufficiently focused?
 Is there a clear research question that helps to direct the research & writing process?
 Is the wider significance (or rationale) of the research question made clear?
 Is the problem well positioned vis-à-vis societal problems and existing academic studies?
 How thorough was the literature review?

4. Data collection &
Analysis

Does the selection of empirical data/primary sources help to answer the research question?
 Are the potentials and limitations of available data/primary sources acknowledged?
 Does the author (provide insight in) use (of) qualitative and/or quantitative method(s) for data
 collection and/or analysis? Does he/she explain the methodology?
 Does the author make use of theory and/or analytical concepts in data analysis?
 Did the author bring the theory back in? How useful was the case study?

5. Argumentation Does the paper defend a central claim/provide main answer to the research question?
 Is the main claim or thesis supported by good reasons and reliable evidence?
 Does the author anticipate (acknowledge & respond to) alternative accounts?
 How thorough is the analysis in this paper? How convincing is the author’s argument?

6. Language & Rhetorical
skills

Does the paper have an appropriate (i.e. academic) tone of voice?
 Quality of English spelling, grammar, punctuation.
 Quality of sentence structure, transition between sentences, paragraph development.
 Quality of titling, subheadings, opening and final words.

7. Originality (and
creativity)

Did the student choose an original topic that is relevant and of use for his/her own
 professional development?
 Was the research question, data collection and/or analysis done in a creative way?
 Does the thesis have potential for further development – which aspects?

8. Supervision process Is the student capable of independently handling the academic research and writing process
 with the help of general directions and some light individual supervision?
 Does the student show an ability to make use of feedback on previous draft(s)?

Additional comments:
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Annex IV MA EPA Assessment form internship work

Assessment Form Internship Work

Faculty of Arts and Social Sciences
MA European Public Affairs 2013-2014

Assessment of work delivered during internship – 8 ECTS

This document consists of a three-page template, which can be expanded to accommodate comments. The
responsible examiner should:

1. Fill in this form electronically, incorporating any relevant points raised by the internship supervisor.
2. Print and sign the assessment form.
3. Submit one hard copy of the form to the Exam Administration, room D-0.06, Grote Gracht 90-92.
4. Send the electronic version of the form to fasos-finalwork@maastrichtuniversity.nl, with a copy to the student.

Important: The grade mentioned in the current form still has to be processed by the FASoS exam administration.
Once they do so, the grade will be visible in MyUM. Please, note, that the exam result is only official once the grade is
published in SLcM!

Student name: Student ID: Submission for (double click on box below):
 1st sit  resit

Name responsible examiner
(FASoS supervisor):

Signature: Grade:
(fail/pass/excellent)

Organization hosting the internship (to be copied into the SLcM database):

Additional notes & remarks about the grading procedure (if any):
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Evaluation form for the delivered work during the internship

(to be filled-in by the organizational supervisor)

Organizational supervisor: ________________________

Position/Title: ______________________

Date: _______________________

Superior Above
Average Average Below

Average
Unsatis-
factory

Not
applicable

Professional attitude
Punctuality
Appearance
Ability to grasp
instructions
Creativity/Ingenuity
Insight into the work
Motivation
Initiative
Flexibility
Self discipline
Analytic ability
Writing competence
Communication skills
Problem-solving skills
Ability work
independently (without
frequent instructions)
Contact with colleagues
and supervisor (team-
player)
Overall quality of work
Other competencies:
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What did you observe as the intern’s strengths during the internship?

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………

What did you observe as areas that need improvement?

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………

What was the overall progress of the student during the internship?

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………

Other comments?

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………
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Annex V MA EPA Assessment form internship report

Assessment Form Internship Report
Faculty of Arts and Social Sciences

MA European Public Affairs 2013-2014
Internship Report – 2 ECTS

This document consists of a three-page template, which can be expanded to accommodate comments. The responsible examiner should:
1. Fill in this form electronically, incorporating any relevant points raised by the internship supervisor.
2. Print and sign the assessment form.
3. Submit one hard copy of the form to the Exam Administration, room D-0.06, Grote Gracht 90-92.
4. Send the electronic version of the form to fasos-finalwork@maastrichtuniversity.nl, with a copy to the student.

Important: The grade mentioned in the current form still has to be processed by the FASoS exam administration. Once they do so, the grade will be visible
in MyUM. Please, note, that the exam result is only official once the grade is published in SLcM!

Student name: Student ID: Submission for (double click on box below):
 1st sit  resit

Name responsible examiner (FASoS supervisor): Date of upload (on EleUM): Safe Assignment score (in %):

Signature: Grade: Provide explanation for the
Safe Assignment score
(if needed):

Organization hosting the internship (to be copied into the SLcM database):
Additional notes & remarks about the grading procedure (if any):

Criteria Evaluation/ remarks Description / questions to be addressed
1.
Formal Requirements

Conforms the internship report to the required format and length (expected number of words)?
Does the text have a clear structure and coherent parts?
Does the report have an appropriate (i.e. academic) style and tone of voice?
What is the quality of English spelling, grammar, punctuation, sentence structure?

2.
The host organization
and the larger context

Does the report provide a contextualizing background, give a characterisation of the internship
institution and its sphere of activity? Is it clear what are the goals and the societal relevance of the
organization? Simple copy-paste from the organizational website is not acceptable here.
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Does the report provide a clear description of the organizational unit where the intern was
located?
Is there an adequate assessment of the position and significance of the organizational unit in the
overall organizational structure and in the larger domain of social activity of the organization?

3.
The internship in
practice (content)

Does the report provide a clear outline of the type of work entrusted to the intern (e.g. description
of the daily routine, or projects in which the intern participated, or list of tasks, or diary of the
internship per week)?
Does the report discuss what the student accomplished during the internship?
(If applicable) Does the report provide examples of the work delivered during the internship (e.g.
excerpts of a paper/ deliverable)?
Is the information in the report sound, factual, and accurate?
Does the report clarify how the student addressed feedback, critique, instructions and comments
of the (internal and external) supervisors?

4. Applied and
acquired
competences

Was the student able to use and bring in knowledge acquired during the study? Which concrete
competences/skills?
Was the student able to learn new skills? Which ones?
(If applicable) Could the student function as part of a multidisciplinary team and was the student
able to communicate with different professionals within the organisation?
(If applicable) Was the student a good team-player?
(If applicable) Did the student function within a multicultural team? How did (s)he deal with
arising challenges in this regard?
Does the report discuss whether the expectations of the internship were fulfilled?
What did the student learn about his/her professional preparation?

5.
Insight and critical
reflection

Does the student reflect upon his/her personal strengths and weaknesses (gaps in the academic
and/or practical preparation for the internship)?
Does the student discuss areas for personal improvement?
What is the personal assessment of the student for the accomplished learning curve?
Does the student reflect on suggestions/motivations (s)he got for his/her study and future
profession?
Does the student reflect upon the linkages between the internship and the curriculum of the MA
study (identifying strengths and weaknesses of the program)?
Does the student discuss how the internship experience/trajectory could be improved?

6.
Overall evaluation of
the internship
trajectory

Does the report clarify well the motivation and the added value of the internship? How do you
evaluate the originality of the internship’s subject and approach?
Is the student able to evaluate the internship experiences and to analyse and reflect on the gathered
observations about the host organization/ professional sector?
Is the student able to situate its own (positive and negative) experiences and learn from them? Was
the self-assessment of the student’s learning curve adequate in your view?
Does the student provide an insightful evaluation of the internship organization, sphere of activity
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and internal structure?
Did the student perform well? See also the filled-in by the host organization assessment form for the internship
work.
Does the report reflect the student’s progress in the MA curriculum?
Are the goals of the internship accomplished?

Additional Remarks:
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Annex VI MA EPA Integrated Skills Track Manual
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1    Introduction

The master’s program in European Public Affairs (EPA) is designed to meet the growing need
for professionals who have solid understanding of the multifaceted dimensions of policy-making
in Europe. The program is research based and practice-oriented which clearly comes to the fore
in the final work: an internship and a master thesis. In order to prepare students for the internship
and the thesis the EPA program offers a skills track which consists of professional and research
skills. At the end of the skills track students should be able to perform optimally in a complex
environment such as policy making in the European Union.

2.    Aims and learning objectives

The skills track prepares students for their internship by offering them professional skills.
Students also acquire research skills which prepare them for writing the thesis. At the end of the
skills track students should:

· be effective in communicating, debating and negotiating;
· be able to work as a team member in a group;
· be able to effectively manage a (research)project;
· have conducted a small scale research project;
· have acquired practical experience in policy-making.

3.   Structure skills track

The skills track offers students professional and research skills. The professional skills are taught
in modules 1 and 2 of the EPA master. During these two modules students have also the
opportunity to apply and develop their professional skills by working on assignments (e.g.
presentations and group work) which form part of modules 1 and 2. In addition, the professional
skills should help students to secure an internship at the end of period 2 or at the start of period 3.

Research skills are mainly offered in period 3 and 4. The students will learn what is expected
from them with regard to the master thesis. Furthermore, students will be offered a research
‘toolkit’ which enables them to write an academic master thesis.

In period 5 students apply their professional skills during the internship and they will use their
research skills while writing their master thesis. The table below provides an overview of the
structure of the skills track. Please consult the course books and schedules of the modules for
detailed information on the skills modules.
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Overview of the skills track

The professional skills are integrated in the various course modules and will be assessed with the
examination of that course. The research skills will be assessed by a research proposal and the
requirements are detailed below in section 6 (p. 6).

Professional skills
Period Module Skill Lecturer

1 Perspectives Debating Esther Versluis
on Europe Letter/CV writing Clive Lawrence

Presentation skills Clive Lawrence
Speed reading Jaap Hoogenboezem

Arjan Schakel
Working with EU documents Cosimo Monda
Introduction to statistics Christine Arnold
Group dynamics Jessica Slijkhuis

2 Governance Debating Esther Versluis
in the EU Project management Jaap Hoogenboezem

Time management Jaap Hoogenboezem
Negotiating Martin Unfried

3 Lobbying Debating Esther Versluis
in the EU Pitching Andreea Nastase

4 Implementation Debating Esther Versluis
and evaluation of Policy evaluation Klaartje Peters
EU policy

Research skills
Period Module Skill Lecturer

3 Lobbying Introduction Research skills Arjan H. Schakel
in the EU Academic writing I Elisavetta Radulova

Academic writing II, III Arjan H. Schakel
Sources Elisavetta Radulova

4 Implementation Research design I, II, III Arjan H. Schakel
and evaluation of Data collection and analysis Elisavetta Radulova
EU policy Working with statistics Jaap Hoogenboezem

5 Internship Internship report and thesis Your supervisor
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4.    Important dates

The following dates are important to note in your diary for your internship and master thesis.

1 January 2014 Students have secured an internship
31 January 2014 E-mail with a research topic for your master thesis sent to Dr. A. Schakel,

a.schakel@maastrichtuniversity.nl
10 March 2014 Allocation of (envisaged) supervisors to students
10-21 March Students meet with their supervisors to discuss research ideas
21 March 2014 Submission of research proposal
7 April 2014 Start internship
25 June 2014 Submission of master thesis and internship report

5.    Contact details lecturers and supervisors

The tables below provide an overview of the lecturers of the skills track and the supervisors of
the internships and master thesis. Students are strongly encouraged to contact their envisaged
supervisors after 10 March 2014 while they develop their research proposal for their master
thesis.

Lecturers

Name Institution E-mail

Christine Arnold Dept. of Politics c.arnold@maastrichtuniversity.nl

Jaap Hoogenboezem Dept. of Politics j.hoogenboezem@maastrichtuniversity.nl

Frank Lavadoux EIPA f.lavadoux@eipa.eu

Clive Lawrence Language Center c.lawrence@maastrichtuniversity.nl

Cosimo Monda EIPA c.mondaeipa.eu

Andreea Nastase Dept. of Politics a.nastase@maastrichtuniversity.nl

Klaartje Peters Dept. of Politics klaartje.peters@maastrichtuniversity.nl
Elisavetta Radulova Dept. of Politics e.radulova@maastrichtuniversity.nl

Martin Unfried EIPA m.unfried@eipa.eu

Arjan H. Schakel Dept. of Politics a.schakel@maastrichtuniversity.nl

Jessica Slijkhuis Koraal Consulting jessica@koraalconsulting.nl

Esther Versluis Dept. of Politics e.versluis@maastrichtuniversity.nl

Supervisors
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Please consult EleUM for a description on the expertise of the supervisors.

Name email

Christine Arnold c.arnold@maastrichtuniversity.nl

Jaap Hoogenboezem j.hoogenboezem@maastrichtuniversity.nl

Christine Neuhold c.neuhold@maastrichtuniversity.nl

Andreea Nastase a.nastase@maastrichtuniversity.nl

Arjan H. Schakel a.schakel@maastrichtuniversity.nl

Esther Versluis e.versluis@maastrichtuniversity.nl

6. Examination

The professional skills are integrated in the various course modules and assessment will take
place within the examination of that module. The research skills will be assessed by a research
proposal and the requirements are detailed below. The research proposal should give students a
‘jump start’ with writing their master thesis. Students are strongly encouraged to discuss their
research ideas with their envisaged supervisor. In addition, students are also strongly encouraged
to write their master thesis on a topic which lies close to their internship work.

Deadlines research proposal

Electronic 21 March 2014 via EleUM Safe Assign.

Grading: Fail, pass, excellent pass according to the criteria listed in the table below

Requirements

The assignment is to write a 3-4 page research proposal (single spaced, times roman 12 point,
plus a bibliography) for your master-thesis research. Please provide a title page with your details
(name, ID) and the name of your supervisor of your master thesis. The research proposal should
contain the following elements (which are explained in further detail during the sessions taught
by Dr. Schakel):
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Objective I (relevance): What do I want to know and why?

Element 1 Research problem
Element 2 Studies that have addressed the problem
Element 3 Deficiencies in the studies
Element 4 The significance of the study
Element 5 The purpose statement

Objective II (methodology): How do I get to know what I want to know?

Element 6 Basic design
Element 7 Sampling and case selection
Element 8 Data collection method
Element 9 Data analyzing method
Element 10  Limitations: validity and reliability

Each element can be illustrated with a number of questions.

Element 1 Research problem

What is the topic of the proposed research and is the research topic problematized?

Element 2 Studies that have addressed the research problem

What is the state of the art in the field? What are the main ‘bodies’ of literature that one will be
drawing upon and what are the key debates to which the work is intended to contribute to? [The
research proposal should cover at least 10 academic citations.]

Element 3 Deficiencies in those studies

What are the problems/strengths of the research done so far? Why is it important to pay
particular attention the specific research problem of the proposed research?

Element 4 The significance of this study

What is the academic significance or relevance of the research topic? Why is it important to
research exactly this research problem and how does the proposed research going to provide an
answer to the research problem?
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Element 5 The purpose statement

What is the aim/objective/intent of the proposed research?

Element 6 Basic design

Are the basic concepts well defined and operationalized? Are the main variables identified? Are
the interactions between the variables specified? What is the basic set-up of the study: is it an in-
depth case study, a comparative study, what is the time frame, etc.? Does the basic set-up of the
study lead to important limitations?

Element 7 Sampling and case selection

Are the units of analysis/sample identified with respect to time and space? Are the criteria for
selecting particular cases specified? How are issues of selection bias and measurement error
handled?

Element 8 Data collection method

How will the data be collected and which problems are expected and how are these problems
circumvented, prevented or solved?

Element 9 Data analyzing method

How will the data be analyzed and which problems are expected and how are these problems
circumvented, prevented or solved?

Element 10 Limitations: validity and reliability

Are the research findings anticipated and the limitations of the research acknowledged? Does the
proposed methodology accommodate the limitations of the proposed methodology?
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The research proposal will be assessed according to the criteria laid down in the table below.
Each student will get feedback on the structure and the lecturer will grade the introductions with
a fail, pass, or excellent pass.

Fail The student does not address all elements 1 through 10 of a research
proposal mentioned above

Pass The student sufficiently addresses elements 1 through 10 of a
research proposal mentioned above and the student shows an ability
to write a coherent research proposal whereby the elements 1 through
10 built neatly upon each other

Excellent pass In addition to the above: the student shows an ability to write a
research proposal in which findings are anticipated and limitations
are recognized and the student proposes a methodology which
accommodates the envisaged limitations.

7.    Coordination

The coordinator for this skills track is Dr. Arjan Schakel. In case of problems or questions,
please feel free to contact the coordinator (preferably through email).

Dr. Arjan H. Schakel
Assistant Professor in Research Methods
Grote Gracht 90-92,
Room D2.08
Tel: +31 (0)43 388 2516
E-mail: a.schakel@maastrichtuniversity.nl
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8. Research skills

The research skills sessions are designed to prepare students for their internship thesis. The focus
will be on academic writing (how to report on academic research?) and on research design (how
to develop an appropriate methodology to the research question?). Both academic writing and
research design consists of four sessions each which are described below. In addition, there will
be one-to-one sessions.

One-to-one sessions: In week 6 to 9 (3 February – 28 February) there will be an opportunity for
students to discuss their research ideas and their research proposals with Dr. A.H. Schakel during
one-to-one sessions of 15 minutes. Students can sign up via Doodle-links which will be posted
on EleUM.

Important dates
Friday 31 January 2014 E-mail with a research topic for your internship thesis sent to Dr.

A. Schakel, a.schakel@maastrichtuniversity.nl
10 March 2014 Allocation of (envisaged) supervisors to students.
10-21 March Students meet with their supervisors to discuss research ideas, their

research proposals and the supervision process.
21 March 2014 Submission of research proposal.

Sessions: please consult the schedule of the course module for the precise data, time and location
of a particular session.

Week 2 6-10 January Introduction Dr. A.H. Schakel
Material: lecture slides.
The objectives, set-up and the structure of the academic skills track will be explained. The
internship thesis will be placed in the context of the political system model by Easton (input,
throughput, output, outcome) and in the EPA program as a whole.

Week 2 6-10 January Academic writing I Dr. E. Radulova
Material: various textual documents [available on EleUM]
In this session students will several types of writing –position paper, policy analysis by NGO,
academic journal article, etc.– to get a good idea of the why and what (what is academic writing
and why do EPA students need that?) of academic writing.

Week 3 13-17 January Academic writing II Dr. A.H. Schakel
Material: lecture slides.
Introduction and explanation of the ten-step approach to research design with a particular focus
on the introduction to a text reporting on academic research (objective I).

Week 4 20-24 January Sources Dr. E. Radulova
Material: lecture slides.
This is a practice oriented lecture designed to help students getting started with their research by
addressing the questions how to find academic journal articles and how to find appropriate
sources for the various stages in the EU policy process?
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Week 6, 3-7 February Academic writing III Dr. A.H. Schakel
Material: a set of 4-5 academic journal articles [available on EleUM]
This is a tutor group meeting during which we will discuss a set of four or five articles on policy
analysis in order to see when, where and how each of the ten steps of research design are
discussed in the articles.

Week 7 10-14 February Data collection and analysis Dr. E. Radulova
Material: lecture slides and various documents [available on EleUM]
This is a practice oriented lecture on qualitative methods of data collection and data analysis with
a particular focus on interviewing and text (policy document) analysis.

Week 7 10-14 February Research Design I Dr. A.H. Schakel
Week 8 17-21 February Research Design II Dr. A.H. Schakel
Week 9 24-28 February Research Design III Dr. A.H. Schakel
Material: syllabus research design [available on EleUM]
During these three lectures we will discuss the steps a researcher needs to go through while
developing a methodology (objective II) suitable to address the knowledge question (objective I).
The various steps are displayed in the table below.
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Annex VII Participation: the plus/minus 0.5
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Participation: the plus/minus 0.5

In 2012-2013 the +/- 0.5 system of the bachelor programmes has been evaluated and discussed during
several occasions. Assessment of participation is regarded as an important aspect of our way of teaching
and, thus, deserves careful deliberation.

One of the outcomes of the evaluation is that we re-introduce the +/- 0.5 as of 2013-2014.
The aim is to have a better +/- 0.5 system in place as quality, consistency, transparency and quantity are
concerned. To guarantee that the +/- 0.5 rule is implemented consistently and in a transparent way, a
number of conditions should be realized:

· a transparent use requires a description of generic skills and professional attitude and criteria to
assess them.

· in each PBL course this +/- 0.5 rule should be used, consistently. The course coordinator and
Director of Studies supervise this.

· each course manual gives a description of the generic PBL skills involved, and the criteria for
assessing them, by including an assessment form.

· in each 8-weeks course there should be two intermediate, reflective moments/meetings scheduled
to discuss the generic skills, professional attitude and group performance.

· in each 4-weeks course there should be one intermediate reflective moment/meeting scheduled to
discuss the generic skills, professional attitude and group performance.

· while reflecting upon the group process, the students are expected to give feedback on the tutor’s
performance.

· students should not only be assessed but also reflect themselves on their skills. Self-awareness of
your strong/weak points is an important skill as well. A round during the reflective meeting, in
which students start reflecting upon their participation and PBL skills, is one way to organize this.

· during the first year students should include reflections in their portfolio, and discuss their
learning curve with their mentor.

· in case of an assessment of – 0.5, the student should have been warned once by the tutor. As
evidence for this warning the students receives an email from the tutor, within two days of the
reflection meeting

· students who get a +/- 0.5 get a written assessment by the tutor, explaining and motivating this
assessment. This assessment +0.5 form / -0.5 form should be sent to the course coordinator.
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Reflective meetings

The re-introduction of the +/- 0.5 will be accompanied with the encouragement of reflective moments or
feedback sessions in tutorial groups.

This academic year, tutors are requested to organize:

· 1 reflexive moment/meeting in a 4-weeks course
· 2 reflexive moments/meetings in a 8-weeks course

There is no success recipe for the format of these reflexive moments and tutors are free to choose an
approach which suits their style. For inspiration, a few suggestions and examples:

3 key questions

Structure the feedback moments by distinguishing the following three levels:
1. How do you evaluate the course?
2. How do you evaluate the group?
3. How do you evaluate yourself?

Peer review

The questions mentioned above should be posed as motivators to a group discussion. They are not meant
as one way directed questions from the tutor to the group. Peer review among the students usually is as
valuable as the opinion of the tutor and can improve the atmosphere, group dynamics and individual
student performance.

Invite guests

To avoid that these standard questions result in predictable and boring feedback sessions – a concern that
many students raised – it is also suggested to invite external guests to explain a bit about the PBL skills.
Especially in the 2nd year it might be interesting to offer the feedback in a more creative way.

For instance, an alumnus could be invited to tell the tutor group about the importance of team work skills
and how she/he benefited from the PBL teaching method in his/her jobs.

Another suggestion is to invite professionals whose jobs are related to the specific skills and not to the
content of the study. For instance, to discuss the role of a chair and the importance of a chair, one could
invite a chair of an organization or political party to tell about his/her view and experiences. Obviously
one should then organize the feedback session on a bigger scale, i.e. in the Turnzaal, for all students of a
particular course.
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Annex VIII Proposal MA ES Thesis course
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MA	Programme	European	Studies		

Proposal	for	Establishing	a	Thesis	Course	
	

	
	
1. State	of	Play		
	
A	Thesis	course	formally	exists	in	the	MAES	programme.	Its	code	is	EUS4800.	It	is	assigned	
12	ECTS.	No	formal	educational	activities	take	place	 in	 the	 framework	of	this	course.	The	
Director	of	Studies	(DoS)	acts	as	thesis	coordinator.	He/she	keeps	students	and	supervisors	
informed	of	 important	deadlines	 in	 the	 thesis	process;	matches	students	and	supervisors	
and	is	there	to	help	resolve	any	issues	that	may	arise.	As	of	the	current	academic	year	the	
DoS	will	also	assign	second	readers	and	form	the	grading	couples	(first	and	second	reader)	
per	 thesis.	 The	 thesis	 supervisor	 organises	 the	 supervision	 meetings	 and	 monitors	 the	
individual	thesis	progress	of	each	student	as	of	February	onwards.		
	
	
2. Link	to	skills	training	
	
There	are	two	skills	training	in	the	MAES	programme	which	are	directly	linked	to	the	thesis	
process	but	are	‘hosted’	by	other	courses:	
	
- Academic	 Research	 and	 Writing	 –	 4	 weeks	 (October)	 linked	 to	 EUS4012	 Post-War	

Europe:	Political	and	Societal	Transformations	(all	three	specialisations);	
	
- Research	 Design	 and	Methods	 –	 4	 weeks	 (January)	 linked	 to	 EEUS4003	 EU	 as	 and	

International	Player	 (specialisations	 1	and	3)	and	EUS4013	EU	Budget	and	Economic	
Governance	(specialisation	2)	

	
	
3. Proposed	curriculum	for	EUS4800	Thesis	
	

Period	1	 Period	2	 Period	3	 Period	4	 Period	5	 Period	6	

	

Skills	 training	
“Academic	
Research	 and	
Writing”	

	

	

	

Matching	 of	
supervisors	
and	
students;	

	

	

	

Skills	 training		
“Research	
Design	 and	
Methods”	

(students	
develop	 an	
extended	
thesis	

	

Individual	
thesis	
supervision	

	

	

	

	

Individual	
thesis	
supervision	

	

	

	

	

Individual	
thesis	
supervision	
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Extend	 the	
current	
training	from	4	
to	8	weeks;	

Discontinue	
skills	 training	
on	
intercultural	
communication	

First	
meeting	
between	
students	and	
supervisors	

proposal)	 	

	

	 Presentations	
by	 students	
of	 work	 in	
progress	 per	
research	
clusters	 –	
peer	 review	
and	 input	
from	 thesis	
coordinator	

*The	new	elements	are	highlighted	in	italics.	
	
	
	
4. Main	changes	proposed	
	
The	thesis	course	runs	throughout	the	academic	year.	It	begins	 in	September	and	finishes	
in	 June	 with	 the	 submission	 of	 the	 MA	 theses	 by	 students	 (resit	 in	 August).	 In	 the	
framework	of	the	course,	students	improve	their	research	skills	and	are	given	guidance	at	
every	step	of	the	thesis	process.	Owing	to	the	milestones	built	into	the	course,	students	are	
consistently	reminded	to	work	on	their	thesis	throughout	the	academic	year	and	in	parallel	
to	the	courses.	The	ultimate	objective	is	to	improve	the	quality	of	the	final	works	submitted	
by	MAES	graduates.		
	
The	skills	training	“Academic	Research	and	Writing”	is	extended	to	8	weeks	and	takes	place	
throughout	 the	 1st	 period	 (September-October).	 The	 curriculum	 is	 enriched	 to	 include	
more	 readings	and	exercises	on	 research	design	and	methods.	 In	 the	 second	part	of	 the	
training	senior	colleagues	present	examples	of	possible	research	topics	based	on	research	
conducted	at	FASoS.	The	main	research	clusters	of	 the	research	programme	“Politics	and	
Culture	in	Europe”	(PCA)	of	FASoS	are	presented,	further	strengthening	the	links	between	
research	 and	 teaching.	 The	 PCE	 research	 clusters	 -	 The	 Public	 Bureaucracies	 of	 a	
Globalising	World,	Europe	in	a	Globalising	World	and	Historicizing	European	Union:	Forms	
of	European	cooperation	since	 the	19th	century	 –	address	questions	of	 relevance	 for	all	
three	specialisations	in	the	MAES	programme	and	ensure	the	links	with	the	curriculum	as	
well.	 Information	on	 sources	(where	 to	 look	 for	 information)	per	research	cluster	 is	also	
presented.		
	
The	matching	of	students	and	supervisors	is	conducted	already	 in	November	and	the	first	
meetings	between	supervisors	and	students	 take	place	by	mid-December	before	students	
are	asked	to	develop	an	extended	thesis	proposal	in	January.		
	
In	May	 (period	 6)	 the	 thesis	 coordinator	organises	 collective	 sessions	 of	 the	 respective	
research	clusters	where	selected	students	present	work	 in	progress	while	other	students	
discuss	 the	 research	presented	and	give	constructive	 feedback	 to	 their	peers.	The	 thesis	
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coordinator	moderates	the	sessions	and	makes	suggestions	for	improvement/clarification.	
Individual	thesis	supervisors	are	also	invited	to	participate	and	react.		

	
	

5. Grading	
	
The	 two	 skills	 training	 components	 form	 part	 of	 the	 EUS4800	 Thesis	 course	 and	 are	
disconnected	 in	 terms	of	 grading	 from	 the	courses	 that	 take	place	 in	 the	1st	 and	 the	3rd	
periods.	 Student	 performance	 in	 the	 two	 skills	 trainings	 is	 evaluated	 on	 a	
fail/pass/excellent	pass	basis.	The	final	grade	for	the	EUS4800	Thesis	course	consists	of	the	
numerical	grade	for	the	thesis	but	a	pass	is	required	on	both	skills	trainings	for	a	successful	
completion	of	the	course.	
	
	
6. Thesis	coordinator	
	
The	 role	 of	 the	 thesis	 coordinator	 is	 disconnected	 from	 the	 role	 of	 DoS.	 The	 thesis	
coordinator	is	the	skills	training	tutor	who:		
- is	in	contact	with	ALL	students	as	of	September	each	academic	year;	
- is	familiar	with	the	thesis	topics	of	ALL	students	(comments	on	thesis	proposals);	
- matches	student	interests	and	supervisors’	expertise;	
- liaises	between	students	and	supervisors	in	case	of	problems;	
- is	in	charge	of	the	assessment	process	by	assigning	second	readers;	
- reminds	students	and	supervisors	of	the	milestones	in	the	thesis	process	and	upcoming	

deadlines.	
	
The	thesis	coordinator	 is	given	SOLVER	hours	for	the	coordination	role,	 in	addition	to	the	
SOLVER	 hours	 currently	 assigned	 for	 the	 actual	 skills	 trainings	 (lectures,	 seminars,	
feedback	and	marking	per	student).	
	
	
7. IWIO	Evaluation	of	the	EUS4800	Thesis	course		
	
The	EUS4800	Thesis	course	is	evaluated	separately	by	IWIO	both	with	regard	to	the	quality	
of	 individual	 supervision	 and	 the	 quality	 of	 thesis	 coordination.	 This	 evaluation	 is	 not	
conducted	 at	 the	 moment	 and	 there	 is	 no	 feedback	 from	 students	 on	 the	 supervision	
received.	
	
	
Gergana	Noutcheva	
Director	of	Studies,	MAES	programme	
13	December	2013	
Maastricht


