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Summary 
 
On 21 and 24 September 2015 an assessment committee of AeQui has performed an assessment of the masterpro-
gramme Interior Architecture. The overall judgement of the committee regarding the quality of the programme is 
excellent.  
 

The Royal Academy of Art (KABK) in The Hague offers the Interior Architecture master’s programme, also known as 

‘INSIDE’. The programme is a two-year, full-time programme of 120 EC. It is set-up to address urgent questions and 

developments in society, both within the Netherlands and abroad. The motto of the INSIDE programme, ‘Design 

for the Real World’, calls attention to the mission of the programme to ground spatial design in a wide-ranging ex-

ploration of social, cultural, political, historical, economic and material contexts. 
 
Intended learning outcomes 
The assessment committee qualifies the intended 
learning outcomes as excellent. The goals and com-
petencies of the programme are excellently aligned 
with, and even exceed, the (inter)national qualifica-
tions for a Master of Interior Architecture. The pro-
gramme is unique in its strong social engagement and 
its stress on the responsibility of the spatial de-
signer/architect to take the dynamics and complexi-
ties of real interior spaces and their users as a starting 
point for the design process. The committee thinks 
that the philosophy and expectations of the pro-
gramme are highly relevant, precise and ambitious, 
conveying a strong focus on research, context and the 
phases of the design process.  
Because the course structurally involves practicing 
artists and designers in the curriculum, INSIDE is able 
to respond swiftly to new developments and issues in 
the field. According to the committee, the course 
stands out as an excellent example for other master’s 
programmes of interior architecture at an interna-
tional level.  
 
Teaching-learning environment 
The assessment committee qualifies the teaching-
learning environment as excellent. The two-year pro-
gramme offers students four semesters in which they 
attend three intensive studios addressing different 
aspects of the profession, participate in separate 
courses on spatial contexts, skills and theory. Under-
taking trips to relevant sites, and effectively making 
use of the summer break between year 1 and 2, are 
integral and characterising part of the programme. At 
the same time, each student follows his/her individ-
ual study trajectory, which culminates in the gradua-
tion project and thesis. In this manner, INSIDE is able 
to support students in their development towards re-
sponsible and socially engaged designers with a deep 

insight in the multidimensional complexities of exist-
ing spaces and who are able to offer sustainable de-
sign solutions for present and future users. The com-
mittee is very impressed by the manner in which the 
programme translates its sophisticated starting point 
into an international environment of synergy, crea-
tive energy and productive collaboration. 
The tutors and guest tutors are highly qualified as in-
terior architects, architects and artists, all of whom 
are active in the professional field. Therefore, educa-
tion takes place partly through professional practice 
and is well anchored in the real world; during the 
course students already forge qualitative networks 
and learn to successfully navigate the different 
phases of the design process. The assessment com-
mittee judges the programme to be challenging and 
inspiring, achieving its goals through a thoughtful de-
sign of the curriculum and its ability to create a cul-
ture of feedback and quick implementation. 
 
Assessment 
The committee qualifies the assessment system of 
the programme as good. The validity and reliability of 
the assessments is due to the structural use of evalu-
ation criteria derived from the programme’s intended 
qualifications, which figure as an objective frame of 
reference during formal and informal assessments. 
For the formal reviews in the second year (green light 
review and final graduation) the programme involves 
external examiners from the professional field to 
evaluate the work. Assessments in the programme 
are also used to receive feedback from external ex-
aminers on the relevance and objectivity of the as-
sessment criteria. Students are informed of the as-
sessment procedures in various ways and at relevant 
moments in the programme and the examination 
committee functions in an adequate manner, with 
one external committee member and an independent 
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chairman. The assessment committee observes that 
the programme has a very good feedback system in 
place, which is precise as well as flexible and open to 
change when necessary.  
 
Achieved learning outcomes 

The assessment committee qualifies the achieved 

learning outcomes as excellent. The committee is 

very impressed with results of the programme. The 

level of the graduates – as demonstrated in the grad-

uation projects and theses –  is very high: they are 

able to produce innovative, extensively researched 

and excellently executed spatial designs. The theses 

and graduation projects of these students show 

themselves to be innovative, socially engaged and 

extensively researched design solutions which take 

into account the dynamics and complexities of real 

spaces and their users. The students’ participation in 

the programme has clearly enhanced their ability to 

think and design from an independent position while 

also incorporating the unique philosophy of INSIDE 

into their practice. Also, the course’s high starting 

level, the intensive personal supervision and the 

small scale enhance its success rate. Graduates and 

students of the programme are awarded prizes and 

are able to establish themselves as independent de-

signers in the professional field. 
 
Recommendation 
With regard to the intake of students, the committee 
thinks that the programme could more explicitly com-
pose a team that intensifies productive and creative 
interaction between different positions, international 
backgrounds and working methods. At present the in-
take is conducted via Skype and the selection is pri-
marily based on the quality of the portfolios of the 
candidates and the degree to which they share the 
philosophy and approach of INSIDE.  

 
All four standards of the NVAO assessment framework are assessed positively and hence the assessment committee  
awards a positive recommendation for the accreditation of the programme. 
 
On behalf of the entire committee, 
 
Utrecht, October 2015 
 

  
René Kloosterman MSc     Jesseka Batteau PhD  
Chair       Secretary 
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Introduction 
 
 
The Royal Academy of Art (KABK) in The Hague offers seven bachelor’s courses in Autonomous Fine Art and Design 
and four master’s courses (Type and Media, Interior Architecture, ArtScience and Artistic Research – the latter two 
in co-operation with the Royal Conservatoire) as well as a post graduate course in Industrial Design, various prepar-
atory programmes and a PhD programme in cooperation with Leiden University. Together with the Royal Conserva-
toire (KC), KABK constitutes the University of the Arts in The Hague. KABK aims to prepare students to become self-
aware artists and designers who make a significant contribution to their discipline and to society with their passion, 
profundity and experimental attitude. The Interior Architecture master’s programme, also known as ‘INSIDE’, was 
launched in 2011 and aims to educate independent and knowledgeable interior architects and designers who are 
able to develop sustainable solutions through intensive research of the social, political and material environments 
in which they create their designs.  
 

The institute 
 
The KABK is the oldest Academy in the Netherlands, 
its history reaching back to the founding of the Acad-
emy of the Pictura artists’ brotherhood in 1682. In 
1839, the Academy moved to a building on the 
Prinsessegracht, the present location of the Academy. 
In the 1980s, KABK and the Royal Conservatory 
merged into one and became the Academy of Fine 
Arts, Music and Dance, now known as the University 
of the Arts in the Hague.  
The KABK building was renovated in 2000 to make 
room for all the arts and design courses of the Acad-
emy. In 2001, the University of the Arts and Leiden 
University took the initiative to found a new collabo-
rative Academy of Creative and Performing Arts. At 
this academy, the institutes develop and share re-
search programmes and new study methods. It is the 
first formalised cooperation between a university and 
an art institute in the Netherlands. Students of the 
University of the Arts and Leiden University have the 
opportunity to study at each other’s institutions dur-
ing their study trajectories.   
The KABK focuses on the individual, creative talent of 
its students, seeking to strengthen their innovative 
abilities and to support them in developing a profes-
sional and inquisitive attitude.    
 

The programme 
 
The master’s programme, INSIDE, is a two-year, full-
time programme of 120 EC. It is set up to address ur-
gent questions and developments in society both 
within the Netherlands and abroad. The motto of the 
INSIDE programme, ‘Design for the Real World’, calls 
attention to the mission of the programme to ground 

spatial design in a wide-ranging exploration of social, 
cultural, political, historical, economic and material 
contexts. It subscribes to the views of designer Victor 
Papanek, who developed a practice aimed at useful 
and sustainable design through a self-conscious re-
flection on the designer’s position and responsibilities 
within society.  
The content of INSIDE changes each year; it is based 
on a socially relevant theme and takes the problems 
and issues encountered by actual users of real spaces 
and interiors as its starting point. In the previous aca-
demic year (2014-2015), the overall theme was ‘con-
trolled space’: the programme investigated and ex-
plored the ways in which public space is subjected to 
mechanisms and strategies of control.  
The core of the programme comprises studio work. 
Students take part in three studios (INTER, URBAN 
and SPACE) which together account for about 40% of 
the programme’s study load. In the studios, students 
follow the entire process of a research and design 
project: orientation, research, analysis, concept de-
velopment, design, presentation and evaluation. Var-
ious aspects of the design process are explored in four 
parallel programmes: Flows, Theory, Skills and Travel. 
In the Flows programme, students explore the various 
dynamic dimensions of a spatial context. The theory 
programme supports and trains students in develop-
ing and articulating a position within the field of inte-
rior architecture. In the Skills programme, students 
acquire experience in materials and techniques in 
technical workshops. Finally, the Travel programme 
allows students to observe and reflect on the disci-
pline, cultural phenomena and social topics by visiting 
relevant sites and spaces.  
Since its launch, INSIDE has admitted 6 to 13 students 
per year with a total of just under 20 attending stu-
dents per academic year. The majority of students 
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have an international background and in many cases 
the theme of their graduation project is derived from 
their country of origin. The programme staff consists 
of the head of the course, a course coordinator/men-
tor and 7 core tutors. In addition, the programme 
structurally involves a variety of guest teachers in its 
curriculum.  

 
The assessment 
 
The Royal Academy of Art in the Hague has assigned 
AeQui VBI to perform a quality assessment. Together 
with the MA programmes Interior Architecture of  
ArtEZ, KABK and Sandberg Instituut, AeQui appointed 

an independent and competent assessment commit-
tee. A preparatory meeting with representatives of 
the programme took place in anticipation of the as-
sessment; during this meeting, the programme and 
AeQui exchanged the necessary information and es-
tablished the dates and programme of the site-visit.  
 
The assessment was carried out according to the itin-
erary presented in attachment 2. One student made 
use of the opportunity for open consultation. The 
committee assessed in an independent manner; at 
the conclusion of the assessment, the results were 
presented to representatives of the programme.   
The concept of this report was sent to the represent-
atives of the programme; their reactions have led to 
this final version of the report. 
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1. Intended learning outcomes  
 
The intended learning outcomes of the programme have been concretised with regard to content, level and orientation; they meet international requirements.  
Explanation: As for level and orientation (bachelor’s or master’s; professional or academic), the intended learning outcomes fit into the Dutch qualifications frame-
work. In addition, they tie in with the international perspective of the requirements currently set by the professional field and the discipline with regard to the contents 
of the programme. 

 
Based on the interviews and examination of the underlying documentation, the assessment committee qualifies the 
intended learning outcomes as excellent. The goals and competencies of the programme are excellently aligned 
with, and even exceed, the (inter)national qualifications for a Master in Interior Architecture. The programme is 
unique in its strong social engagement and its stress on the responsibility of the spatial designer/architect to take 
the dynamics and complexities of real interior spaces and their users as the starting point for the design process. 
The committee thinks that the philosophy and expectations of the programme are highly relevant, precise and am-
bitious, conveying a strong focus on research, context and the phases of the design process.  
The intended learning outcomes are kept up to date in various ways, via formal and informal student and alumni 
evaluations, the consultation of external experts and the maintenance of an extensive network of high profile insti-
tutes and actors in the professional field. Because the course structurally involves practicing artists and designers in 
the curriculum, INSIDE is able to respond swiftly to new developments and issues in the field. According to the com-
mittee, the course stands out as an excellent example for other master’s programmes in interior architecture at 
international level. 
 
 

Links with professional practice 
 
The assessment committee judges that the orienta-
tion of the programme is highly relevant for the pro-
fessional field in its aim to support and coach students 
in becoming responsible designers who engage with 
the complexities and multidimensionality (social, cul-
tural, historical, economical, etc) of real spaces and 
who take the needs of present and future users into 
account in their design proposals. According to the 
committee, the profile of INSIDE is informed by highly 
relevant questions about the 
discipline and a wish to de-
liver autonomous spatial de-
signers who are able to re-
spond to urgent questions 
and challenges in the field 
and society at large. The pro-
gramme’s philosophy con-
veys a stronger position in 
relation to other pro-
grammes with its focus on 
social engagement and context. The starting point of 
the programme is complex and ambitious, yet very 
clearly formulated.  
 
The name of the course, INSIDE, conveys how it 
wishes to position itself in relation to other pro-
grammes in the professional and educational field. 

The interior designer and architect work with spaces 
where people interact most directly; they are on the 
‘inside’. These spaces are not necessarily restricted to 
private and/or small scale spaces. INSIDE’s definition 
of interior space is broad and inclusive: interior 
spaces can be found on different scales, be deter-
mined by very different kinds of physical boundaries 
and can include spaces in the private as well as in the 
public domain. The notion of the ‘inside’ also applies 
to the attitude and methods of INSIDE’s approach. As 
noted in the introduction, the programme was in-

spired by the views of designer 
Victor Papanek, who developed 
a practice aimed at sustainable 
and socially responsible design. 
According to INSIDE, Papanek’s 
ideas are still very relevant for 
the contemporary professional 
field. It offers a philosophy and 
methodology to tackle urgent 
social developments, such as the 
emergence of large-scale interi-

ors, the changing relation between private and public 
space and the growing need for sustainable environ-
ments and social cohesion. At INSIDE, interior archi-
tects must fully engage with society and develop a 
keen awareness of the social, economic and techno-
logical changes taking place. They must be able to 
shape and modify the relation between space, users 

INSIDE aims to support and coach stu-

dents in becoming responsible designers 

who engage with the complexities and 

multidimensionality (social, cultural, his-

torical, economical, etc) of real spaces 

and who take the needs of present and fu-

ture users into account in their design pro-

posals. 
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and context and must be able to  connect these to the 
‘outside’ as well. In this way, students at INSIDE learn 
how to become independent, professional designers 
who are critical, knowledgeable and able to anticipate 
the social consequences of their work.  
 

Up to date 
 
The assessment committee has been able to observe 
that the programme is very successful in keeping its 
intended learning outcomes up to date and aligned 
with developments in the field. Because of the struc-
tural involvement of a wide array of (guest) tutors 
who are active in the professional field, the master’s 
programme is able to flexibly respond to relevant de-
velopments in the profession. The programme also 
verifies whether its intended learning outcomes meet 
the requirements of the professional field through 
regular consultations with representatives of the pro-
fession as well as structural student evaluations at 
predetermined moments in the course. 
 
The programme has redefined and sharpened its 
goals since its launch in 2011. From the start, INSIDE 
has based its competences on those listed in the Na-
tional Professional and Education profile Ruimte voor 
Verdieping (2008), which stipulates the national qual-
ifications for a master’s and bachelor’s programmes 
in interior architecture. The programme has involved 
its tutors, all of whom are practicing designers, artists 
and/or interior architects, in the formulation and fur-
ther development of its learning outcomes from the 
onset. It makes sure to review the intended learning 
outcomes and assessment criteria during every as-
sessment. Tutors and external examiners review the 
outcomes and criteria in relation to their own profes-
sional practice and the work done by students in the 
studio projects, the theory programme and skills 
courses. Once a year, INSIDE presents its learning out-
comes to an independent professional field commit-
tee. Recommendations are incorporated into the 
learning outcomes after first being tested on a num-
ber of semester and graduation assessments. 
 
An important change in the professional and educa-
tional field of interior architecture is the amendment 
to the professional registration of architects (WAT, 
Wet op de Architectentitel) from June 12, 2008. This 
stipulates that interior architects, like architects, 
landscape architects and urban designers, that if they 
wish to register, must have completed a two-year, 

master’s programme followed by an additional two 
years of officially recognised professional experience 
before they can be registered in the national Archi-
tectenregister. This law came into effect on January 1, 
2015. Following this amendment, KABK participated 
in the national consultation platform (‘Platform In-
terieur Architectuur’), consisting of various stake-
holder organisations for interior architecture: the 
Dutch Association of Interior Architects, the study 
programmes of Interior Architecture, the Netherlands 
Association for Universities of Applied Sciences and 
the Architects Registration Bureau. Together with the 
other participating institutes and partners, KABK was 
involved in the formulation of an education pro-
gramme profile for the new Interior Architecture 
Master programmes. 
The modification of the entry-level qualifications 
specified in the Architect Title Act implies that some 
competencies must be acquired during a professional 
traineeship after the completion of the master’s 
course. This pertains in particular to knowledge and 
skills of project management and design realization in 
the Dutch context. INSIDE has revised its learning out-
comes in such a way that these specific competencies 
(project management and design realization) are as-
sessed according to the location and context of the 
project, whether this be in the Netherlands or abroad. 
Since the majority of INSIDE students come from 
abroad and will most likely find employment in their 
countries of origin, the programme chooses not to 
zoom in on the specifics of the Dutch context but ra-
ther to teach students methods and approaches 
through which they can successfully navigate design 
projects in any given cultural and social context. Ad-
ditionally, the programme explicitly positions the in-
terior architect as an initiator and entrepreneur in 
spatial design, thus expanding on the profile formu-
lated in the Register of Architects, which positions the 
interior architect/designer primarily as someone who 
is hired to execute a particular public service.  
 

Concrete 
 
The competences of the programme have been orga-
nized into five learning outcomes. The five learning 
outcomes are a translation of the programme’s pro-
file characteristics and correspond to the competen-
cies described in the National Professional and Educa-
tional Profile (2008), the Dutch Register of Architects 
entrance criteria and the Dublin Descriptors: 
1. Research 
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2. Design 
3. Development 
4. Presentation 
5. Position 

These learning outcomes have been specified in 15 
assessment criteria, which are a part of the Review 
Form that INSIDE uses in its semester and final assess-
ments. (For an overview of the specifications of these 
learning outcomes, see Attachment 4). The assess-
ment committee was presented with an overview of 
the relation between the competencies and the na-
tional and international criteria for interior architects 
and has established that the intended learning out-
comes and assessment criteria are clear, precise and 
an excellent translation of the programme’s profile 
and the (inter)national educational requirements. 

 
Dublin Descriptors 

 
To ensure that the level of the programme meets in-
ternational standards, the final qualifications have 
been compared with the Dublin Descriptors. The 
committee was presented with an overview and ex-
planation of how the final qualifications incorporate 
the standards set by the Dublin Descriptors. The com-
mittee concluded that the competences of the pro-
gramme are fully aligned with the international stand-
ard of intended learning outcomes for a master’s de-
gree in interior architecture. 
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2. Teaching-learning environment  
 
The curriculum, staff and programme-specific services and facilities enable the incoming students to achieve the intended learning outcomes..  
Explanation: The contents and structure of the curriculum enable the students admitted to achieve the intended learning outcomes. The qual ity of the staff and of 
the programme-specific services and facilities is essential to that end. Curriculum, staff, services and facilities constitute a coherent teaching-learning environment 
for the students.  

 
Based on the interviews and examination of the underlying documentation, the assessment committee qualifies the 
teaching-learning environment as excellent. The two-year programme offers students four semesters, during which 
they attend three intensive studios that address different aspects of the profession, participate in separate courses 
on spatial contexts, skills and theory. At the same time, each student follows his/her individual study trajectory, 
which culminates in the graduation project and thesis. Travel is an important and productive component of the 
programme: students make trips to relevant sites and use the summer break between year 1 and 2 to do research 
for their graduation project. In this manner, INSIDE is able to support students in their development as responsible 
and socially engaged designers with deep insight into the multidimensional complexities of existing spaces as well 
as able to offer sustainable design solutions for present and future users. The committee is very impressed by the 
manner in which the programme translates its sophisticated starting point into an international environment of 
synergy, creative energy and productive collaboration. 
The tutors and guest tutors are highly qualified as interior architects, architects and artists and are all active in the 
professional field. Therefore, education takes place partly through professional practice and is well anchored in the 
real world. During the course, students already forge qualitative networks and learn to successfully navigate the 
different phases of the design process. The committee applauds the strong cohesion between students and tutors 
as well as the good balance found between tutorship and more open guidance of the individual learning trajectories 
of the students. The small scale, intensive studios and strong sense of community allow for a very safe and supportive 
environment in which students can receive coaching when needed and function as each other’s fellow critics. The 
assessment committee judges that the programme is challenging and inspiring, achieving its goals through a 
thoughtful design of the curriculum and its ability to create a culture of feedback and quick implementation. The 
KABK building offers satisfactory workspaces and workshops for the realisation of the curriculum.  
 

Programme covers the learning outcomes 
 
According to the assessment committee, the pro-
gramme enables students to fully realise the intended 
learning qualifications. The committee qualifies the 
programme as an excellently designed and challeng-
ing curriculum in which each component addresses 
different aspects of the profession while also assuring 
that students are able to integrate different skills and 
competencies through their individual and collabora-
tive projects. The committee highly values the struc-
ture and content of the studios, which are tutored by 
practicing spatial designers and involve projects that 
are situated in the real world with real clients and ex-
isting spatial contexts. In this way, the curriculum is 
fully anchored in real life. The committee is also very 
positive about the ‘Flows’ and ‘Travel’ course compo-
nents in the curriculum, which are unique in their ap-
proach to interior design, as a practice engaged with 
the multidimensional dynamics of existing spaces. 
The committee thinks that the course has succeeded 
in integrating reflection, production and exploration 
in a highly effective manner. Theory and research 

form an integral component of the curriculum as well, 
and help students incorporate critical thinking and 
analytical skills in their design practices.  
 
The INSIDE course is structured in a similar way to a 
research and design office. The Studios form the back-
bone of the curriculum. Students are allotted eight 
weeks (comparable to a competition submission) or 
eighteen weeks (comparable to a regular commis-
sion) for the main projects in the Studios. Specific as-
pects of the design process are explored in depth in 
four parallel programmes: Flows, Theory, Skills and 
Travel. Specialist tutors supervise these four pro-
grammes. During the first three semesters, these fac-
ets of research and design practice are offered as sep-
arate course components, whereas in the final semes-
ter these aspects are integrated into the individual 
graduation work of the students.  
INSIDE’s first semester begins with an intensive four-
week introduction period, which is followed by two, 
eight-week Studios. After a two-week introduction, 
the second semester centres on one, long, eighteen-
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week Studio and offers students more scope to ex-
plore the project in depth. In the second year, INSIDE 
students are expected to explore their personal inter-
ests and work on their graduation projects. Students 
no longer participate in Studio projects but rather are 
supervised by one of the Studio tutors. This tutor su-
pervises the preparation and execution of the project 
and determines the conditions for the student’s indi-
vidual graduation project, which is based on the 
learning outcomes and their own professional experi-
ence. 
 
Studios 
The programme offers three types of Studios (INTER, 
SPACE and URBAN), each of which examines a spatial 
context undergoing change from another perspec-
tive. The alternation of approaches is organized in 
such a way that a student can participate in three 
types of Studios per year. In the Studios, students 
work on a concrete project under the supervision of a 
renowned designer or team assembled by this de-
signer. The studio tutor in consultation with the head 
of the course determines the project assignment. The 
project can be purely academic in character, or it may 
be directly related to current projects within the tu-
tor’s private practice. Each Studio covers all phases of 
a project from research to analysis and concept devel-
opment to design and presentation. 
Studio INTER is based on people and their engage-
ment with their immediate surroundings and focuses 
on the perspective of the space’s user. Studio URBAN 
departs from the wider urban context and zooms in 
on ‘interior space’. Studio SPACE takes the design of 
architectural space that can be immediately per-
ceived as its starting point. 
 
Flows 
In the Flows module, students are taught to look at 
the world as a collection of flows rather than as a col-
lection of isolated phenomena. Materials, energy, 
people, resources, etc. are not separate from each 
other but rather are interconnected and subject to 
complex processes of transformation. One flow can 
easily be both the residue of one system and a re-
source for another: demolition materials become 
building materials, waste heat is a source of energy, 
vacant buildings become community centres and the 
elderly become educators. Flows-based design as 
practised by INSIDE positions itself as a holistic design 
approach that embraces many ecological and social 
design methods. The flows approach gives designers 

a framework for understanding the social and eco-
nomic dimensions of space, while also leaving them 
room to explore and discover their own methods of 
intervention.   
 
Theory and research 
The Theory programme at INSIDE combines theory 
and research skills, providing a theoretical framework 
for students’ Studio assignments, which all deal with 
specific contexts and requirements. During the two-
year course, students acquire tools to link theory, crit-
ical reflection and analysis to their design process. To 
achieve this, the programme uses different learning 
tools: reading and analysing key texts, actively partic-
ipating in discussions about the profession, writing 
texts about specific subjects, presenting research and 
personal insights, formulating observations, conduct-
ing interviews, visiting museums, exhibitions and lec-
tures, studying and discussing important films and 
videos and exploring developments in other profes-
sional fields. 
At INSIDE, research is understood as a deepening of 
insight and knowledge, strengthening research skills, 
and, ultimately, developing an individual research ap-
proach. The aim is to stimulate students to develop 
their own observations, reflections and analyses into 
a well-grounded approach that they can then apply to 
their own design practice.  
The theory programme aims to create an intellectual 
climate in which students can prepare for their role as 
designers in the best way possible, where they will 
have to draw on their expertise and power of convic-
tion in the public domain in order to convince others 
that their design is the most appropriate solution for 
a particular problem.  
The research trajectory culminates in the thesis: a 
text (or film) in combination with visual material.  
 
Skills 
In the Skills programme, students train specialised 
competences and techniques that enable them to 
carry out projects for the Studios more proficiently. 
Since INSIDE has a broad approach regarding the role 
of the interior architect in the field, it is aware that a 
two-year course is too short to impart knowledge 
about all the materials, techniques, skills, rules, regu-
lations and organizational forms that the student will 
encounter later in his/her professional practice. In-
stead, the Skills programme is aimed at insight. Stu-
dents are made aware of the skills that they might 
need and trained to find strategies and methods to 
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acquire and implement these skills themselves. In the 
third semester during the Graduation studio, gradu-
ating students are given the task of organizing their 
own Skills workshop. The students formulate a re-
search question based on their own graduation pro-
ject, and other students can become involved in the 
workshop to explore and develop this particular skill.  
Examples of previous Skills workshops offered by the 
programme are:  Presenting/portfolio, Data visualisa-
tion, Modelling, Reuse 1 to 1, Photography, Gamifica-
tion, Research by entering, Graphic design, What is a 
concept?, Pioneer sculpture, Climate and other instal-
lations, Research methods, Controlled space, Acous-
tics, Audiovisual narratives and Domesticating non-
building structures. 
 
Travel 
The purpose of the Travel programme is to challenge 
students to observe and be curious about existing 
spaces. It is about honing and developing their intui-
tions as designers. Students travel to different cities 
and locations in both the Netherlands and abroad and 
learn to observe an environment from their own per-
spective. In the third semester, the students are 
asked to organize one Travel day for their fellow stu-
dents. This day encompasses a chain of experiences 
that represents, illustrates or questions the individual 
fascinations and points of departure of the various 
graduation projects. 

 
Up to date 
 
The assessment committee judges that the pro-
gramme succeeds in maintaining the relevancy and 
outward orientation of its curriculum. It does so in 
various manners, firstly through the involvement of 
practitioners from the field who determine the con-
tent of the studios and skills programmes according 
to current issues and interests in the field. They also 
incorporate their own projects in the studio work, 
thus ensuring that the students are in direct contact 
with real assignments, clients and work environ-
ments. Furthermore, the programme maintains a 
structural feedback system, involving students, tutors 
and guest tutors, in the ongoing evaluation of the 
course. The head of the programme regularly con-
ducts progress evaluations with the students to mon-
itor their development but also to hear how they are 
experiencing the programme.  Each year the pro-
gramme decides on a new theme for the curriculum, 
which addresses an urgent issue in the field, discipline 

and/or society at large, thus ensuring that it remains 
flexible and open to developments relevant to the dis-
cipline. The assessment committee judges that the 
programme has a very good feedback system in place 
and is able to respond swiftly and effectively to input 
from students and tutors. In this sense, it has devel-
oped a highly successful growth model for the future, 
according to the committee.  
 
The INSIDE studio tutors determine the content of the 
research and skills classes in consultation with the 
head of the course. Studio tutors alternate with one 
another and incorporate their own projects in the 
Studio that they supervise. Studios are structured 
around projects related to current themes. Projects 
can be academic in character or relate directly to cur-
rent projects at the tutor’s practice. Invitations from 
clients, institutions and sister universities can also 
lead to a studio project. The introductory month at 
the start of every academic year focuses on an annual 
theme that addresses a relevant issue in the field 
and/or society. During the past four years, INSIDE has 
had the following themes: Food, Office Vacancy, the 
Retail Street and Controlled Space. 
 

Structure of the programme 
 
The assessment committee is very positive about the 
structure and didactic concept of the programme. It 
believes that INSIDE is very successful at enabling the 
students to develop a responsible, socially engaged 
and independent design practice in which they can 
apply their own methods and approaches. Students 
are offered a challenging and inspiring learning envi-
ronment in which they fully engage with existing 
spaces and users and learn to master the different 
phases of the design process.  
The committee applauds the manner in which the 
programme has found a balance between tutorship 
and a more open guidance of the students’ projects 
and learning trajectories. The shift from a more for-
matted curriculum in year 1 to a more open-ended 
structure in year 2, in which students must develop 
their own projects, is very ambitious and a strong, 
emancipating step for the students, according to the 
committee. They are impressed with the fact that the 
programme manages this in a very successful man-
ner. Furthermore, the committee also appreciates 
the balance that the programme has found between 
individual and collaborative projects and initiatives as 
well as the manner in which the summer holiday has 
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been incorporated into the programme as a research 
period for the students.  
 
INSIDE’s didactic concept is based on several princi-
ples. First of all, it fosters an environment in which tu-
tors and students form a strong community that mir-
rors the character of the discipline and professional 
field. Second, the course is designed to start with the 
exploration of the different dimensions of the de-
signer’s practice and ends with independent work in 
the professional field. Students, thus, are allowed a 
lot of responsibility and room to determine their own 
trajectory during the course. The course is also explic-
itly aimed at integrating theoretical reflection into the 
design process and at strengthening the professional 
role and position of the student. 
Furthermore, education at INSIDE takes place in situ-
ations that closely resemble professional practice and 
continually engages with the discipline, field and so-
cial context. 
INSIDE incorporates various teaching forms and learn-
ing contexts, stressing the importance of collabora-
tion and group work for the individual development 
of each students. Teaching forms include: lectures, 
exchanges with professionals, study of source mate-
rial, discussions, presentations, written assignments, 
data visualisation, individual work reviews and discus-
sions, reviews of group work, learning by teaching, 
workshops, visits to design studios, sites, exhibitions 
and blogging and posting.  

 
Coherence 

 
The assessment committee concludes that the pro-
gramme is exceptionally coherent in the execution of 
its goals and ambitions. Not only is it able to integrate 
the intended learning outcomes through the pro-
gramme structure and components but it has also 
succeeded in creating an environment where staff, 
guest tutors and students form a productive and in-
spiring cohesive community. The students and staff 
the committee spoke to all subscribed to the overall 
goals of the programme, and clarified how the pro-
gramme forges strong cohesion between students 
and tutors with different backgrounds and nationali-
ties. In addition, the programme’s curriculum is highly 
coherent through the connections it creates between 
the different programme components, each of which 
addresses the five learning outcomes from a particu-
lar angle. The students explained how the Flows, The-
ory, Skills and Travel components were designed in 

such a way that it contributed to their Studio projects. 
Similarly, the tutors of the various programme com-
ponents were aware of the relation between their 
own courses and the rest of the curriculum.  
 
The Studio tutors fine-tune the content and organiza-
tion of their projects with both the head of the course 
and the tutors responsible for Theory, Flows, Skills 
and Travel components. In the Flows programme, stu-
dents conduct a study of the ‘flows’ of a particular 
Studio project. In the Theory programme, students 
write a thesis to accompany their Studio project. The 
Skills programme strengthens certain skills needed 
for studio work. The Travel programme trains stu-
dents to observe and distil important information 
from a site. The parallel programmes end well before 
the completion of the Studio project so that students 
can devote all of their attention to completing the 
Studio work. At the end of the semester, the Studio 
results are presented; and, in the collective assess-
ment, all separate assessments from the parallel pro-
gramme are brought together in one ‘final semester 
review’. 
 

Feasible 
 
Though the INSIDE programme is demanding with ap-
proximately 22 contact hours in the first year as well 
as an intensive individual trajectory in the second 
year (with around 4 contact hours), students consid-
ered it to be feasible. Students are selected for the 
quality of their work, independence and the degree 
to which they can cope in the professional field. 
Therefore, candidates are well equipped for dealing 
with the pressures of the programme. Additionally, 
the coaching that students receive from the tutors 
and each other, the strong sense of community and 
the attentiveness of the head of the programme to 
the experiences of the students ensures that students 
are able to successfully cope with the workload and 
meet the requirements of the programme.  
 
The semester schedule of INSIDE is based on one hun-
dred days of learning spread out over twenty weeks. 
This workload closely resembles that of a professional 
(interior) architecture practice and is good prepara-
tion for the future profession of the students. Never-
theless, in response to repeated feedback that the 
timing of workload was too intense due to a clustering 
of deadlines at the end of the semesters, some 
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changes have been made to lighten the students’ 
workload.   
Since its launch, the INSIDE course was organized in 
the following manner: the first part of the week is de-
voted to research and skills classes, the latter part to 
Studio work. Wednesdays are devoted to extracurric-
ular activities. Assessment of the various programmes 
takes place during the midterm week and at the end 
of the semester.  
However, since the start of the academic year 2014-
2015, this programming only applies to the middle 
part of the first and second semester (the third and 
fourth semesters do not have a preconceived sched-
ule). In this part of the semester, the research and 
skills classes relate directly to the Studio projects. The 
rest of the parallel programme components (Flows, 
Theory, Skills and Travel) are offered in an intensive 
introductory period each semester and conclude 
more than four (semester 1) to eight (semester 2) 
weeks before the end of the semester so that stu-
dents can fully concentrate on completing their stu-
dio projects. With this restructuring of the course, the 
programme was able to improve its feasibility for stu-
dents without affecting its coherence and overall 
study load.  
 
The students and alumni that the assessment com-
mittee spoke to were very positive about the pro-
gramme, and indicated that even though the work 
load was high they were able to successfully navigate 
the programme thanks to the accessibility and dedi-
cation of the head and tutors as well as the overall 
responsiveness of the programme to their needs. 
There are very few dropouts, and if a student stops 
(for data see appendix 3), this is often for personal 
reasons and not because of the level or structure of 
the programme itself.   
 

Coaching 
 
In the conversations the committee had with stu-
dents and alumni, it became clear that the students 
are very satisfied with the manner in which they are 
coached. The tutors and head are regularly available 
for questions and consultation, and the students ap-
preciate the different approaches and expertise of 
the tutors involved, making it possible to consult each 
of them on specific topics. The assessment committee 
is very positive about the manner in which INSIDE 
coaches its students. The small scale ensures that 

there is open communication between tutors and stu-
dents; moreover, the cultivation of an ongoing dia-
logue creates an environment in which students and 
tutors are free to criticize and receive criticism. The 
committee was impressed by how the programme 
pushes the students to transform their personal fas-
cinations into socially relevant design practices.  
The head of the programme, in particular, is very ac-
tive in monitoring the experiences and progress of the 
students. He conducts progress evaluations and 
speaks to students during the Skills and Travel pro-
grammes as well as when they are working on their 
projects in the studio spaces at INSIDE. Students are 
offered advice and support related to any problems 
concerning study progress, housing, health, authori-
ties, language or more personal issues. During the 
graduation trajectory, the head is responsible for pro-
cedural matters but also acts as a coach for the grad-
uating students. 
Students can also contact the KABK student counsel-
lor or study advisor if they wish to discuss a problem 
with someone unrelated to the course. 
 

Intake 
 
The quality of the incoming students is high, accord-
ing to the assessment committee. The students con-
sciously choose the approach of the programme and 
have very good design skills. The committee does 
think that with the expected increase in the number 
of incoming students, the programme could do more 
to compose a team that intensifies productive and 
creative interaction between different positions, in-
ternational backgrounds and working methods. Cur-
rently, the intake is done via Skype and the Internet; 
and, the selection is primarily based on the quality of 
the portfolio rather than on what the student might 
add specifically to the team as a whole.  
 
INSIDE receives an average of sixty applications per 
academic year. About half of the applicants are from 
European countries, a small number from North and 
South America and the rest come from Asia. The num-
ber of Dutch students is not very high at present. Al-
most all prospective students who apply to INSIDE 
have obtained a bachelor’s degree in interior archi-
tecture or a comparable spatial design discipline, such 
as architecture, design of public space or architec-
tonic design. Some students with backgrounds in mu-
sic, film or social sciences have also applied to INSIDE. 
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An aptitude for spatial design is an important criterion 
in deciding whether or not to admit such students. 
Prospective students submit their applications with a 
portfolio of design work and a letter of motivation. An 
admissions committee, made up of the head of the 
course (chairman), the design tutor, the theory pro-
gramme tutor, the Flows programme tutor and the 
course coordinator (secretary), processes the applica-
tions. The application can be assessed if at least three 
members are present, provided that they include the 
head and a design tutor. The programme organises 
three admission rounds: one after 1 March, one after 
1 May and one after 1 June. Applications received 
later and candidates scouted in other ways are as-
sessed in direct consultation rounds by at least three 
committee members.  
The members of the admissions committee assess the 
applications according to the quality of the appli-
cant’s spatial design and presentations skills, his/her 
motivation for studying at INSIDE and an affinity with 
the INSIDE approach. Applicants must have the fol-
lowing characteristics:  
1. Authorship: displays a uniquely original ap-
proach/design/theory/position/ position/awareness 
in the work; 
2. Socially Responsibility: displays interest in social is-
sues in the work; 
3. People: views the design context from the perspec-
tive of the user. 
 
After the provisional admission, a Skype meeting is 
held between the prospective student and the INSIDE 
coordinator to determine, among other issues, the 
level of English language proficiency. If it is sufficient 
for communication within the course, a positive ad-
vice for admission is given to the director of the Acad-
emy, who is ultimately responsible for the admission. 
 

Teaching staff 
 
According to the assessment committee, the pro-
gramme’s tutors and guest tutors are highly qualified 
and form a motivated and engaged team. All are prac-
ticing artists and designers as well as experienced ed-
ucators. The committee observes that the tutors and 
guest tutors are able to inspire, support and challenge 
the students, deploying different strategies and ap-
proaches.  
 

INSIDE is managed by the programme head (2 days a 
week) and a coordinator (2 days a week). The pro-
gramme employs seven tutors for the Studios and 
other programme components. The total number of 
teaching staff amounts to 2,1 fte. In addition, the pro-
gramme involves a variety of guest lecturers through-
out the year, with a total of 0,13 fte. 85% of the tutors 
has a master’s degree. 
The programme primarily works with a pool of alter-
nating tutors who have professional practices that 
mirror the INSIDE profile. Each academic year, the 
programme selects tutors who are the most capable 
of leading a particular Studio, supervising graduating 
students, leading Skills workshops, holding lectures or 
contributing to INSIDE in other ways. The tutors of the 
Theory and Flows programmes are affiliated with IN-
SIDE for a longer period and, together with the head, 
the studio practice tutor and the course coordinator, 
form the core staff of the department. 
The Studio tutors alternate with one another and de-
termine what role they fulfil in each academic year. 
They can also assemble a team of specialists from 
their offices to tutor the students on specific compo-
nents of the semester project. Other INSIDE tutors 
and the students themselves can also make sugges-
tions for potential tutors. 
 

Facilities 
 
The assessment committee observes that the facili-
ties of the INSIDE programme are adequate and ena-
ble the students to follow the programme. There is a 
large studio room available for the students as they 
work on their projects, and they can make use of the 
many workshops available at KABK.   
 
From the start, INSIDE has had its own studio space 
for lectures, tutoring and other educational work. 
Students can access their own work area from 8am 
until 10pm. There is a WiFi network available 
throughout the whole school. Students conduct their 
research and design work in the studio space and 
make models as well as other presentation objects. In 
April 2015, INSIDE was relocated to a workspace that 
was specifically acquired and refurbished for the pro-
gramme. The 235 m2 space was previously a disco-
theque and is accessible from the KABK buildings. 
Since students generally work on their own laptops, 
INSIDE does not provide computers. KABK does, how-
ever, provide an extensive computer workplace 
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where students have access to specific computer pro-
grammes and can print material in various sizes. 
Additionally, INSIDE students can utilize the large 
number of study areas and studios at KABK. They can 
also follow KABK courses to improve their skills with-
out any extra fees. Workshops at KABK include: textile 

and fashion, wood, metal, 3D printing lab, plastic ma-
terials, ceramics, graphic techniques, photography, 
printing, a darkroom and digital darkroom, a multime-
dia centre and a facility where students can acquire 
materials. 
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3. Assessment  
 
The programme has an adequate assessment system in place 

 
Based on the interviews and examination of the underlying documentation, the assessment committee qualifies the 
assessment system of the programme as good. The validity and reliability of the assessments is due to the structural 
use of evaluation criteria derived from the programme’s intended qualifications, which acts as an objective frame of 
reference during formal and informal assessments. For the formal reviews in the second year (green light review 
and final graduation), the programme involves external examiners from the professional field to evaluate the work. 
Assessments for the programme are also used to receive feedback from external examiners on the relevance and 
objectivity of the assessment criteria. Students are informed about the assessment procedures in various ways and 
at relevant moments in the programme. The examination committee functions adequately with one external com-
mittee member and an independent chairman. The assessment committee observes that the programme has a very 
good feedback system in place, which is precise as well as flexible and open to change when necessary. 

 
 
Valid and reliable 
 
The assessment committee observes that the pro-
gramme’s assessments are valid and, indeed, objec-
tively measure the intended learning outcomes as 
formulated by the programme. The programme 
achieves this by using the formulated qualifications as 
a guideline for all formal and informal assessments, 
by deploying a standardized Review Form for the as-
sessment feedback and by involving external examin-
ers in the formal assessments. The validity and relia-
bility of the assessment procedures and methods are 
also guaranteed through the feedback of external ex-
aminers during formal assessments. According to the 
committee, the assessment procedures are very pre-
cise and function well.  
 
INSIDE tutors provide verbal and written feedback to 
students at various moments throughout the course. 
At the end of each semester, the various evaluations 
of the programme components (studios, skills, the-
ory, flows, travel) are combined into one, single re-
view. The tutors formulate a collective assessment 
based on the criteria specified on the Review Form. 
All reviews are written down in a report and sent to 
the students. The Review Form consists of a transla-
tion of the competences according to the assessment 
criteria directly linked to the students’ work. The form 
provides a structure for the assessment meeting and 
can also act as a ‘calculation form’ to arrive at a gen-
eral assessment of the student. 
 
First year 

At the end of the first semester, all tutors involved in 
the semester combine their individual assessments 
into one collective semester assessment, which is ex-
pressed in an overview of study credits obtained and 
a general mark for overall performance. A student 
who finishes the first semester with an unsatisfactory 
mark for the general assessment or an insufficient 
number of study credits (fewer than 30) is still eligible 
to start the second semester. The consequences of 
this failed assessment and additional requirements 
for the second semester assessment are also speci-
fied in the report.   
The assessment of the second semester focuses on 
the Studio project. Again, the semester tutors com-
bine their individual assessments into one, collective 
assessment. The collective assessment evaluates the 
five, main competencies and these marks are moti-
vated in writing with references to the appended in-
dividual assessments for each category. As in the first 
semester, the collective assessment ends with a writ-
ten overview of the study credits obtained and a gen-
eral mark for overall performance. The report also in-
cludes the assessment committee’s evaluation of the 
student’s progress as well as the tutor’s opinion re-
garding whether or not the student is able to start 
his/her graduation project in the second year. 
If a student is not admitted to the second year of the 
course, they are eligible to repeat the first year. Dur-
ing such an eventuality, any study credits obtained 
are no longer valid at INSIDE. 
 
 
Second year: graduation 
First review: half-way through the third semester, 
students must present their graduation proposals to 
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the graduation committee, which is composed of the 
department head (chairman), the Studio tutor super-
vising the student and the Theory and Flows tutors. 
The committee discusses the proposals with the stu-
dents and assesses the feasibility of the proposals, us-
ing the Review Form as a framework for evaluation. 
The students can continue with their graduation pro-
jects, regardless of the content of the recommenda-
tions in the report. 
Second review: the procedure is identical to the first 
review, only this second review marks the end of the 
third semester. The students receive 30 EC on the ba-
sis of this review.  
Third review: this takes place half-way through the 
fourth semester and follows the same procedure as 
reviews 1 and 2.   
 
Green Light Review: five weeks before the final Grad-
uation Review, students present an overview of their 
graduation projects as well as the results of their The-
sis and Flows research. This time, an external exam-
iner joins the graduation committee for the assess-
ment. Sometimes, other INSIDE tutors are also added 
to the committee. The Green Light Review serves as a 
final preview of the Final Graduation Review. The 
committee decides whether or not it thinks the stu-
dent will be able to execute his/her graduation pro-
ject in a satisfactory manner. The committee dis-
cusses the graduation project with the student and 
assesses the projects according to specified criteria. 
Receiving a green light for graduation means that if 
the student follows the recommendations given by 
the committee he/she will pass the final examination. 
If the committee has serious reservations, the stu-
dent might have to fulfil extra requirements. In this 
case, the committee gives the student an Orange 
Light. 
If the committee does not think the student will reach 
a satisfactory level for graduation, the student re-
ceives a Red Light. Students who receive an Orange or 
Red Light are allowed to take part in the Final Gradu-
ation Review knowing that they may fail the review. 
Only in the case of a ‘No Show’ will a student receive 
a report marked ‘fail’. Such a student is disqualified 
from participating in the final examination. 
 
Final Graduation  
At the final review of the programme, the graduation 
committee assesses the work of the student in rela-
tion to the required qualifications of the programme. 
As with the Green Light Review, an external examiner 

is also a part of the graduation committee and other 
tutors from INSIDE may also be involved. During this 
review, students present a complete overview of 
their graduation projects. The committee discusses 
the projects with the student and assesses the pro-
jects according to specified criteria in the Review 
Form. Each of the five, main criteria (research, design, 
development, presentation and position) is given a 
mark between 4 and 10. The five marks lead to an 
overall mark for the whole graduation project. Except 
in event of a tie, the head has no voting rights. In this 
case, the chairman casts the decisive vote. 
Within a week of the Final Graduation Review, the 
student receives the committee’s comments in a re-
port. If a student does not pass the review, he/she 
meets with the head of INSIDE to discuss the possibil-
ity of a resit of the graduation.  
The graduation exhibition opens two weeks after the 
final review in the studio space of INSIDE at KABK. For 
the exhibition, students can seek advice from an in-
vited curator. The graduation work is also presented 
in an INSIDE publication that the graduates have com-
piled with first-year students. 
 
Examination committee 
The assessment committee met with members and 
secretary of the examination committee of KABK. It 
judges that this committee functions well and is ac-
tive in the monitoring of the quality of the assessment 
system. The committee consists of an independent 
chairman, a formal secretary (also the person respon-
sible for quality assurance at KABK) and representa-
tives of the different programmes within the Univer-
sity of the Arts at the Hague. 
The committee covers all study programmes of KABK. 
It has nine seats with right to vote for members rep-
resenting different programmes of KABK, one exter-
nal member with right to vote from outside KABK, and 
a non-voting formal secretary. One of the members is 
elected chairman. The committee assembles on a reg-
ular basis to discuss the proceedings of the assess-
ments and examination and their alignment with the 
education and examination regulations (OER). Mem-
bers visit assessments on a sample basis in order to 
verify the quality of the assessments. The examina-
tion committee takes all formal decisions on the ex-
amination results and requests for exemptions, as 
well in case of any irregular proceedings during the 
assessments. 
 

Transparent 
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The assessment committee concludes that the assess-
ment system of the programme is transparent and 
clear for students and staff. The assessment policy 
and methods are formulated in formal documents, 
accessible on paper and online and act as subjects of 
discussion during student evaluations each semester. 
The students indicated to the assessment committee 
that they felt that the formal and informal evaluations 
are relevant, objective and transparent. In their expe-
rience, the programme’s assessment system really 
helps them to develop into spatial designers who can 
have an impact on society. They were also positive 

about the open manner in which the programme re-
flects on its own assessment procedures. One student 
had complaints about the crediting system. He had 
passed some of the  programme components, but 
failed both the exam and the resit of the first year. 
The student had not been aware that if he failed the 
first-year assessment, he would lose all previous cred-
its. The assessment committee understands the cred-
iting system from the viewpoint of integrative testing. 
However, it would like to encourage the programme 
to evaluate the distribution of credits within the se-
mesters and make sure that all students are informed 
about the procedures and philosophy of the crediting 
system.   
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4. Achieved learning outcomes  
 
The programme demonstrates that the intended learning outcomes are achieved..  

 
 
Based on the interviews and examination of the underlying documentation, the assessment committee qualifies the 
achieved learning outcomes as excellent. The committee is very impressed with results of the programme. The level 
of the graduates – as demonstrated in the graduation projects and theses –  is very high. They are able to produce 
innovative, extensively researched and excellently executed spatial designs. Their participation in the programme 
has clearly enhanced their ability to think and design from an independent position while also incorporating the 
unique philosophy of INSIDE into their practice. Also, the course’s high starting level, the intensive personal super-
vision and the small scale enhance its success rate. Graduates and students of the programme are awarded prizes 
and are able to establish themselves as independent designers in the professional field.  

 
 

Achieved learning outcomes 
 
The assessment committee has been able to conclude 
that the achieved learning outcomes of the pro-
gramme are of a very high standard. The assessment 
committee reviewed all the theses and graduation 
projects from the past three academic years. The the-
ses and graduation projects of these students are in-
novative, socially engaged and extensively re-
searched design solutions that take the dynamics and 
complexities of real spaces and their users into ac-
count. Both the theses and graduation projects dis-
play excellent theoretical and practical skills and 
demonstrate that graduates of INSIDE are fully 
equipped to inhabit a position in the professional 
field. 
 
So far, thirteen students have graduated from INSIDE. 
Four of the first nine graduates have found work at 
research and design offices. Three alumni combine 
freelance work at architecture offices with the estab-
lishment of their own, private offices. Two alumni 

opened their own offices immediately after gradua-
tion and/or combine this with teaching positions in 
design education. The other four were still in the pro-
cess of graduation when this report was written. The 
majority of INSIDE alumni have found employment or 
have succeeded in creating work for themselves in 
the field of spatial design. Importantly, the students’ 
design work, whether as freelance designers or em-
ployed at a design office, is closely aligned with their 
approaches and methods displayed in the master’s 
course.  
 
The assessment committee was very impressed by 
the level of reflection and confidence of the gradu-
ates and alumni it spoke to during the visit. They were 
articulate and spoke from different positions and per-
spectives, while also clarifying how the programme 
had supported them in developing a design practice 
that was fully anchored in social reality. As one stu-
dent put it: ‘I know I can design, but now I know why 
I design.’  
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Attachment 1 Assessment committee 
 
This form is produced in accordance with NVAO standards  
 

II. Overzicht panelleden 
 

Naam  
(inclusief titulatuur) 

Rol (voorzitter / lid /  
student-lid) 

Domeindeskundige 
(ja / nee) 

 Ir R.S. Kloosterman voorzitter nee 

 M. Bader Lid  Ja 

 J.D. Geipel Lid  Ja  

 Dr K.M. Havik Lid  Ja  

 T.T.D. Schouten BSc Student Nee  

 
 
III Secretaris/Coördinator 

Naam  
(inclusief titulatuur) 

Gecertificeerd d.d.  

 Dr J.M. Batteau 2012  

 
IV Korte functiebeschrijving van de panelleden (1 regel) 

 1 René Kloosterman frequently chairs assessments 

 2 Markus Bader is an architect in Berlin and associate professor at several renowned (applied) univer-
sities 

 3 Jan Geipel is Dean & Professor at HEAD University of Art and Design, Geneva 

 4 Klaske Havik is researcher and associate professor at the TU Delft 

 5 Thirza Schouten is a masterstudent at the EUR 

 
V Overzicht deskundigheden binnen panel1 

Deskundigheid De deskundigheid blijkt uit: 

a. deskundigheid ten aanzien van de 
ontwikkelingen in het vakgebied 

De heer Bader is een associate professor in Kassel, Düsseldorf 
en Praag.  
De heer Geipel bekleedt vele internationale functies als advi-
seur en bestuurder in het domein 
Mevrouw Havik is onderzoeker op het gebied van nieuwe me-
thoden voor analyse en design 

b. internationale deskundigheid De heer Bader is werkzaam in Berlijn als architect en verbon-
den aan diverse internationale universiteiten en hogescholen 
De heer Geipel is Dean & Professor at HEAD University of Art 
and Design, Geneva. Tot en met 2009 was hij hoofd educatie 
bij het Danish Architecture Center / Copenhagen, Denmark 
Mevrouw Havik is als architect en als schrijfster actief in heel 
Europa 

c. werkvelddeskundigheid in het voor de 
opleiding relevante beroepenveld 

De heer Bader is werkzaam in Berlijn als architect 
De heer Geipel werkte onder andere voor het Danish Architec-
ture Center / Copenhagen, en Vitra te Basel 
Mevrouw Havik is als architect en als schrijfster actief in Eu-
ropa 

                                                      
1 N.B. De secretaris is GEEN panellid 
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d. recente ervaring met het geven of 
ontwikkelen van onderwijs op het 
desbetreffende opleidingsniveau (ba-
chelor of master) en oriëntatie (hbo of 
wo) alsmede deskundigheid ten aan-
zien van de door de opleiding gehan-
teerde onderwijsvorm(en)2 

De heer Bader is verbonden aan diverse internationale univer-
siteiten en hogescholen 
De heer Geipel is Dean & Professor at HEAD University of Art 
and Design, Geneva 
Mevrouw Havik is als docent en coördinator verbonden aan de 
TU Delft, waar zij verantwoordelijk is (ontwikkelen, uitvoeren 
en toetsen) voor ontwerpateliers en inhoudelijke vakken. Ver-
der is ze actief in het opzetten van een leergang Methods & 
Analysis 
Mevrouw Schouten is ervaren beoordelaar van scripties en an-
dere student-eindwerken. 

e. visitatie- of auditdeskundigheid De heer Kloosterman voert met regelmaat visitaties uit 
Mevrouw Schouten voert met regelmaat visitaties uit en 
treedt op als projectcoördinator bij AeQui 

f. studentgebonden deskundigheid Mevrouw Schouten studeert M Gezondheidswetenschappen 
aan de EUR 

 
 
 
 

                                                      
2 Hieronder worden bijvoorbeeld verstaan afstandsonderwijs, werkplekgerelateerd onderwijs, flexibel onderwijs, competentiegericht onderwijs of 

onderwijs voor excellente studenten. 
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Attachment 2 Programme of the assessment 
 

Day 1, 21 September 2015 
Het Nieuwe Instituut 
Museumpark 25 
3015 CB Rotterdam 
 
8.30-9:00  Arrival of panel 
 
9:00-11:00  Preparations panel 
 
11.00-12.45  1st Presentation (not public – only director and one or two persons involved with the programme 

will be present) 
 

Three Programmes Master Interior Architecture 
Intention: get to know each other and profiling the programmes. Note: first day of the accredita-
tion process is for ‘scanning’. The panel will visit each programme the following days. At that mo-

ment the questioning by the panel will go more in depth about statements and choices made. 
 
1. Corporeal, ArtEZ Arnhem/Zwolle by Eric de Leeuw and Ingrid van Zanten (course directors) 
2. Studio for Immediate Spaces, Sandberg Instituut, Amsterdam by Anne Holtrop (course director) 

3. Inside, KABK, The Hague by Hans Venhuizen (course director describes the programme and 

shows examples of work done by students and former students. 
 
12.45-13.45  Lunchmeeting (panel only) 
 
14.00-17.00 2nd presentation (semi-public, invited are a limited number of staff, tutors and students) 
 

The context of the programmes: relevant national and international developments in Interior 
Architecture. Each course director has invited a guest speaker to give a presentation on one of 
the three themes. This is followed by a moderated discussion between, speakers, panel and audi-
ence. 
 
1. 14.05 – on Community - Francesco Messori 
2. 14.40 – on Autonomy - Mark Pimlott 
3. 15.15 – on Responsibility - Kristian Koreman and/or Ira Koers 
Each speaker delivers a 20 minute talk, moderator Bert van Meggelen asks questions for about 5 

minutes, the panel is invited to ask questions for about 10 minutes. 

 
15.50-16.00  Break 
 
16.00-17.00 Public discussion, moderated by Bert van Meggelen, between the panel and the speakers. 

Intention: the discussion is about developments in Interior Architecture. The set-up is not for dis-
cussing how the programmes relate to these. This is a subject for the second day of the visit of 
the panel.  

 
17.00-18.00  Drinks (the panel can join or retreat for deliberations) 
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Day 2, 24 September 2015 
Royal Academy of Art 
Prinsessegracht 4 
2514 AN The Hague 
 
 
9.00  Panel arrives at Royal Academy of Art   

René Kloosterman (chairman) Klaske Havik, Markus Bader, Jan Geipel, Thirza Schouten-Poot, 
Jesseka Bateau (secretary) 

 
9.00-9.30 Panel preparation/discussion 
 
9.30-10.15  Meeting panel with management 

Marieke Schoenmakers, director Royal Academy;  
Hans Venhuizen, Head Master Interior Architecture (INSIDE) 

 
10.15-10.30 Break  
 
10.30-11.30  Meeting panel with tutors 

Leeke Reinders (TU Delft), skills tutor ‘observing’; Anne Hoogewoning, tutor theory 
Eline Strijkers (DroepelStrijkers), tutor Studio; Lizanne Dirkx (Superuse Studios), tutor Flows 
Aser Giménez Ortega (MVRDV), tutor Studio 

 
11.30-11.45  Break 

 
11.45-12.30  Meeting panel with members of examination committee 

Ernst Bergmans (member);  Enno Voorhorst (external member); Iskander Serail (non voting secre-
tary) 

 
12.30-13.30  Lunch break panel and open consulting hour 

  One student made use of the consultation opportunity. 
 
13.30-14.30  Meeting panel with students 

Sisi Li; Camilla Casiccia; Elena Conrad; Yuiko Yokota; Hegiasri Hutaries 
 
14.30-14.45  Break 

 
14.45-15.30  Meeting panel with alumni 

Jillian Chen (graduated July 2015); Emilija Juodyte (graduated July 2015); Roy Yin (graduated Aug 
2014); Ni Nan (graduated July 2014);  
Including exhibition of Elide Mozzorecchi and Zacharias Antoniades (both graduated July 2015) 
 

15.30-16.45  Final discussion and conclusions  
 
16.45-17.00  Feedback from panel to representatives INSIDE  
 
17.00-17.15 General feedback from panel to representatives INSIDE, ArtEZ and Gerrit Rietveldacademie 
 
17.15  Closing and informal drinks  

  



28 Royal Academy of Art 

Attachment 3 Quantitative data 
 
 

Quantitative data regarding the programme 
 
 
 
 

1. Data on intake, transfers and graduates: 
 

Cohort Intake Drop-out 1st year Drop-out 2nd year Diploma in 2 years Diploma in 3 years 

2011-
2012 

6 3 (50%) 0 (0%) 2 (33,3%) 1 (16,7%) 

2012-
2013 

13 5 (38,5%) 2 (15,4%) 6 (46,2%)  0 (0%) 

2013-
2014 

7 3 (42,9%) 0 (0%) 4 (57,1%) 0 (0%) 

2014-
2015 

10 - n.a. n.a. n.a. 

 
2. Teacher -student ratio achieved: 

 
In the academic year 2014-2015, the teacher-student ratio was 2,1 teaching staff for 14 students, i.e. 1 fte per 6,56 
students. 
 
 

3. Average amount of face-to-face instruction per stage of the study programme:  
 
First year: an average of 22 contact hours a week 
Second year: an average of 4 contact hours a week. Students follow an intensive individual study trajectory in which 
they organise their supervision themselves.    
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Attachment 4 Final qualifications 
 
 
 

 

 

 

1. Research: quality of the research of the project: 

- is able to observe, research and analyse spatial situations from a perspective of the user of these situations; 

- is able to establish and interpret spatial situations that can be improved by steering through a spatial de-

signer; 

- is able to include relevant knowledge in the analysis in a structured way; 

- is able to translate the research results in a spatial design by doing research by design; 

- is able to compose a THESIS with a good organization of thoughts, use of the english language, credibility 

of the statements, presentation graphic and verbal; 

 

2. Design: quality of the spatial design of the project: 

- is able to translate the research results in a spatial design by doing design by research; 

- is able to create designs that are renewing, surprising and convincing from all relevant perspectives, be it 

human, artistic, spatial, sustainable, financial, legal, functional, etc; is able to determine and include the 

knowledge, materials and skills needed to realize the developed spatial design; 

 

3. Development: the ability to organize, cooperate, learn and grow during the project: 

- is able to further develop and broaden their vision and abilities, as well as their work and method of working 

in a manner that is appropriate to them and that is related 

to their discipline; 

- is able to establish and maintain an inspirational and functional work situation, both for themselves and for 

others; 

- is able to gather (experts in) needed skills around the project and/or work in groups with complementing 

skills; 

 

4. Presentation: the quality of the graphic, verbal and spatial presentation: 

- is able to present the observation, analysis, concept, design and personal position in a consistant, communi-

cative, surprising and convincing way, verbally, imaginative as well as in writing to colleagues, clients and 

an audience. 

 

5. Position: can the student convincingly position him/herself in the ‘real world’ and that of spatial design: 

- takes a clear and personal position in the analysed situation and through that in the world of spatial design, 

possesses vision on the role and position of their discipline in society; 

- is aware of the societal environment and can relate their workand opinions to that of others and to develop-

ments within a cultural and societal context; 

- is aware of what is happening in ‘the Real World’ in transition from the urban scale down to the urban inte-

rior shows the ability to act in the world of spatial change design as an initiator and entrepreneur.
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Attachment 5 Overview of the programme 
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Attachment 6 Documents 
 
 
- Critical reflection 
- Description curriculum components 
- Evaluation criteria in Review Form 
- Matrix of curriculum components and competencies 
- Relation Dublin Descriptors, National professional and educational profile and entrance criteria in Dutch Regis-

ter of Architects to intended qualifications 
- Overview CV’s staff, tutors and guest tutors 
- Examples of results Studios + Flows, Skills, Theory and Travel courses. 
- Course and examination regulations; 
- Literature used within the programmes; 
- Programme study guide and descriptions of the modules;  
- Semester overview 
- Assessment procedures of the programmes; 
- Criteria for admission candidates; 
- Student final works: 

 

Graduation year Student number 

2013 3009734 

2013 3015777 

2014 3015615 

2014 3021440 

2014 3018474 

2014 3018504 

2014 3018512 

2014 3020290 

2014 3017915 

2015 3036812 

2015 3038149 

2015 3038130 

2015 3037584 
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Attachment 7 Declarations of independence 
 
 
 








