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ACKNOWLEDGEMENT

This evaluation is conducted in accordance withli&w on Higher Education and Research of
the Republic of Lithuania (30 April 2009 No XlI-24®)hich established the “principles of
guality assurance in higher education and reseant’in accordance with the “Procedure for
the External Evaluation and Accreditation of Stirlpgrammes” approved by Order No ISAK-
1652 of 24 July 2009 of the Minister for Educatiand Science of the Republic of Lithuania
(Official Gazette 2009, No 96-4083). It takes due cognisance ofQhaer of the Minister for
Education and Science approving the general regeinés of the first degree and integrated
study programmes (9 April 2010 No V-501) pursuanérticles 47.8, 48.3 and 48.7 of the Law
on Research and Higher Education of the Republldtbfiania Qfficial Gazette 2009, No. 54-
2140) and also takes due account of the Order efMmister of Education and Science
“Concerning Approval of the Pedagogues’ Trainingg#ations” No. V-54 of 8 January 2010
and subsequent amendments (12 December 2012 Np42)-1

An External Evaluation Team (hereinafter EET) hasduicted an Evaluation of the Pedagogy of
Pre-school Education Study Programme (653X11002sipus code 65307S104) at Paiws
College. In conducting their evaluation of the &8tuProgramme, the EET have acted in
compliance with the “Methodology for Evaluation Higher Education Study Programmes”
(Order No 1-01-162 of 20 December 2010 of the Dieof the Centre for Quality Assessment
in Higher Education) as well as being guided by 8tandards and Guidelines for Quality
Assurance in the European Higher Education Area

The External Evaluation was conducted in the peAogust 2013 to October 2013 with in-
country evaluation taking place during the periegd September 2013 to 21 September 2013.
The Evaluation included a one-day field visit tm&azys College on Thursday, 19 September
2013.

This report does not paraphrase or re-presenttiigerof information presented in the Report of
the Self-Assessment Group (hereinafter SAG). lustéafocuses on issues raised in the Self-
Assessment Report (hereinafter SER) as well amgas®me issues not addressed in the SER but
which came to the attention of the EET during tharse of the Team’s time in Lithuania, and,
specifically, during the course of the field visit.

In addition to its examination of the SER, the Egollected information, data and evidence on
which to base its conclusions in the course ofitid visit through meetings and other means:

¢ Meeting with administrative staff of Parnigys College

e Meeting with the staff responsible for the preparabf the Self-Assessment Report

e Meeting with teaching staff

e Meeting with students

e Meeting with graduates

e Meeting with employers of those who have gradu&tad the programme

e Visiting and observing various support serviceagstooms, library, computer services,
staff developments, laboratories, etc.)

e Examination and familiarization with students’ fimeorks, examination material.

At the end of the field visit, the initial impresesis of the team were conveyed to the teaching
staff of the programme.



We would like to express our appreciation to thinarities of Paneszys College for the manner

in which we were made welcome and for the mannerhich our queries and our exploration of
various key issues were addressed in a professanthbpositive way by those with whom we
came in contact at the College.

The EET would like to pay tribute to the Centre @uality Assessment in Higher Education in
Lithuania and most especially to Agmamosiinaite for all of the support given to EET before
and throughout the visit to Lithuania.

l. INTRODUCTION

According to the SER, Panevezys College (hereinaitellege) consists of three academic
subdivisions: two faculties and a branch. The stmecof the College incorporates five centres
(Studies, Career, Informational Technologies (IPyactical training, Adult education and
training Centre) and six Departments (Quality aesearch, International relations, marketing
and projects, Personnel, Accounting and Financesnhd&mny, Procurement) satisfying needs of
all academic subdivisions. Each of College acadesuladivisions has Study Department and
other departments. The structure of the Collegebkas confirmed -as was stated in the SER- by
the Academic Council on October 18, 2012 (resofuthdo. V4-10). It should conform to
fundamental needs of high school functioning, managnt and development coordination
needs, ensure activity objectives implementati@ational allocation of resources and usage,
study quality.

The Study Programm#edagogy of Pre-school Educationthereinafter PPE) belongs to the
Faculty of Medicine and Social Sciences (hereimdtieulty of MSS). This faculty established
four Departments: Pedagogy, Social Work, HealtheCart Studies. It comprises, besides the
reviewed PPE, 11 study programmé3eneral Practice Nursing, Oral Hygiene, Physical
Therapy, Dental CareBeauty Therapybiomedical sciences study areAjt and Technologies
Pedagogy, Music Pedagogy, Social Pedagogy, SocakWCultural Activity Management,
Tourism and Leisure Management, Lggocial science study are&ppular Music, Music
Pedagogy(art study area).

PPE is realized in the Pedagogy Department, wheseriore pedagogy study field programmes
are administeredArt and Technologies PedagoggdSocial Pedagogy

The SER outlines the process of self-assessmattaiing that the self-evaluation group was
formed by the order of College Director No. V1-336gvember 14, 2012. By the order of
Faculty Dean No. D3-55, December 7, 2012 “Due talptProgramme oPedagogy of Pre-
School Educatiorself-evaluation” responsibilities were distributbdtween group members,
self-evaluation subgroups were formed and workiclgedule has been confirmed (in Tables 1
and 2).

Table 1.Self-evaluation preparation group, subgroups and reponsibilities

Area analysed Member of self-evaluation group | Members of subgroups
1. Aims of the programme and ) ) o
_ ) R. Kliminskas D. Ramanauskiene, G. Lipneviciene
predicted learning outcomes '
2. Curriculum design R. Kliminskas, J. Seliaviene L. Kryzeviciene, D.dkasuniene
3. Staff R. Pagiriene D. Andriuniene, J. Antanai¢ie
4. Facilities and learning resources R. Jonusanskie M. Tonkuviene, D. Kaliasiene




5. Study process and student D. Urboniene, R. Adomavice D. Stropaitiene, M. Tavikne

assessment

6. Programme management L. Uzaite B. Dalmantiene

Table 1 of the SER is reproduced here as it gilesnames and areas of specific responsibility
of the various members of the SAG. What is noarclkeom the Table is the status, role or
function of those named. Individuals are namedbeing responsible for various sectors, but
they are not listed as members of the groups wtocllucted the assessments in those sectors.

As EET understands from the SER, the PPE prograrasdt exists today— was prepared and
confirmed by the order of Minister of Education a&dence in 2002. The Centre for Quality
Assessment in Higher Education for internationableation (SKVC), though, has never
performed this programme evaluation before.

EET commends the Self-evaluation report team (SER}eir careful adherence to the template
which aided EET in its endeavours and it is goodet® both employers and students on the SER
team. There is a clear attempt to be self-critidaich is good to observe.

. PROGRAMME ANALYSIS

2.1. Programme aims and learning outcomes

By examining the SER, the EET marks that the assssismethods in the description of the

study subjects seem to be nearly exactly the samdifferent subjects. Almost all descriptions

mention a copied text.

For practical subjects (Cognitive Practice, Educatdssistant Practice, Integrated Assistant
Practice in Preschool groups (3-5y), Integratedsdast Practice in Preschool groups (6-7y) and
Final Practice, though, the assessment methodshe#er described.

2.1.1 the programme aims and learning outcomes areell defined, clear and publicly

accessible

The programme aims (Table 3, p.7) would be bettdre early years element of the specialism
were mentioned to make it clear what kind of sgestias being produced; at present this is

rather over-generalised e.g. the use of the tehid’c Possibly, too, the concept of pre-school

education to prepare the young child for furtherdgtshould be mentioned, as should aiding the
child's social as well as cognitive development.

Table 3 (SER p.6) shows a sort of programme sckeoluPPE, but in learning outcome no.4
(“Students are able to plan, organize, evaluatalyaa and document children’s activities in
interactive educational interaction processes”) #pecific part on “evaluation” was not
mentioned in any description of the study subjetit®e survey of PPE students and their practice
tutors (2013, in SER p.7) also revealed that PR&esits experience difficulties individualizing,
differentiating educational content, analyzing asdessing children achievements and progress.
(cf. 2.1.2). This gives rise to real concern int tth@spite all the support the students receivesther
appear to be serious flaws in some areas in aitttbe preparation for the practice or advice and
guidance whilst on practice. As mentors are nanéich by the college it appears that the LOs are
not sufficiently targeted on how to translate tlygarto practice.
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In paragraph 10 (p.7) Panavezys College descrilbes tlve aim of the learning outcomes is: “to
prepare graduates for highly independent profeasiactivity in constantly changing conditions;
this is why more attention is paid to student pcattabilities usage, analysis, synthesis and
evaluation skills strengthening”. In contradictidhe EET reads in Annex 1 five descriptions of
practice-subjects of which assessment criteriarer@equate: “Cognitive Practice”, “Educator’s
Assistant Practice”, “Integrated Practice in PresthGroups (3-5y)”, “Integrated Practice in
Preschool Groups (6-7y)” and “Final Practice”. Aagiice is the core business of a Professional
Bachelors Programme in Higher Education, there sderbe a lack of information on that issue.
There should be a list of objective and percepitbiieria on which students can be evaluated (at
least clearly detailed in the module descriptiof$is list should include attitudes and skills that
students need to show in their pedagogical andcticdd manifestations, during practice. As
EET understood from the discussions during the,\8siidents’ pedagogical and didactical skills
during practice were not sufficiently evaluatedefidghwas no proof of how and where this was
evaluated in the schools as opposed to in theenrigports.

The SER notes in paragraph 6 (p. 5) that both ittne and the learning outcomes are publicly
published on internet sites (http://www.aikos.snim.l http://www.panko.lt; the Blog of
Pedagogy department http://blog.panko.lt/pk/ikimdkyo-ugdymo-pedagogika/ ) and in order
to attract more motivated students the aims of PRigramme and learning outcomes are
disseminated in College publication “Studijos” {8tes”), informational flyers of College and
Pedagogy department are presented during Careeredanyts, meetings with pupils from
Panevezys region organized in the freshly estadalig@012) Career Centre

In relation to the accessibility of the aims anarteng outcomes of the study programme, quoted
internet sites (English version), are not accessibl international students and do not give
adequate information about aims or learning outsmk this Professional Bachelor Study
Programme PPE. Some of the sites are “under catisinll If there is some information, there
seems to be no connection at all with the learpumtgomes mentioned in the SER.

Part-time studies is seen by Panavezys Collegeiag the same programme implemented over
a longer time and designed for those who are ajreatployed in pre-school education but lack
qualifications. The aims and learning outcomesla@esame as for the full-time programme. The
college is to close the part-time programme andceotmate on full time only. However, this
raises the question of viability for EET as the tens for full time are exceptionally low.

2.1.2 the programme aims and learning outcomes arbased on the academic and/or

professional requirements, public needs and the nds of the labour market

The lack of any linking of learning outcomes fitst the modules and then to assessment
processes means that it is impossible to seesfdinn or any others are achieved. Much of this
can only be assessed during practice, but assessiritbe practice is generally based on reports
of what the students have done, or not done, Wighchildren, as opposed to serious reflection
on children’s needs and the student’'s own developraed need for improvement. OQutcomes

have to be measureable. (cf. 2.1.1).

Table 3 (p. 6) shows a sort of programme schedtllPRE, but in learning outcome no.4
(“Students are able to plan, organize, evaluatalyaa and document children’s activities in
interactive educational interaction processes”).mentioned above EET has serious concerns
that in descriptions of the study subjects thisest@rea does not appear. This means that a very
important area of professional development, nantieéy ability to reflect on the children’s
learning and how this should be recorded and aedlgppears to be missing from the theoretical
part of the study. This problem was underlined lgetimgs with the survey of PPE students and
the comment in the SER (paragraph 12).
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Moreover, the EET reads in paragraph no. 40 (‘Qbire actions’ regarding Curriculum
Design) only a slight suggestion on this: Takindoirconsideration needs of changing
environment, student and social partners’ opinimvesy results to review and renew PPE study
programme study subjects’ content.

It might be a first step to take this ‘into consmtéon’, but it should be stressed that educatson i
about educating, learning and evaluating processekildren’s achievements, so rethinking the
existing curriculum is indispensable.

The content of the programme, the learning outcothes mode of assessment and the lack of
standardisation caused EET to question whetheptbigramme merited being placed at Level 6
on the European or Lithuanian Qualifications Framuw

EET has concerns about the measurement of the ihga@utcomes and this area needs to be
urgently developed to ensure that the programnig tneets Level 6 requirements. It is essential
that a clear path from programme, to modules, ses®nent practices is seen to follow the
initial programme learning outcomes in order todume a graduate of the requisite level.

The programme, according to the SER, designedri@ $ecal needs but the data offered is for
government planning not the exact needs of thd kErem for these graduates. Mention is made
of the intention to close the part-time entry, d&sTEwas informed that locally there are no
untrained teachers working in the kindergartenswéier, the very small numbers of full time
students leaves EET with great concern that thgrarome cannot be sufficiently focussed on
young children nor financially viable.

2.1.3 the programme aims and learning outcomes amnsistent with the type and level of

studies and the level of qualifications offered

In general, the learning outcomes are in theorysistent with the first level of study as per
Bologna Level 6 but could in many cases be bettpressed, bearing in mind the need for
assessment of achievement. As this is a profedsaegree based on practice, much more
attention should be given to the skills requiredhie work place (cf. 2.1.1). There is a clear
understanding of the need to follow the Bolognadglimes, which is good, but improvements
could be made by following the wording of the DublDescriptors when defining the

programme.

At present, although the learning outcomes aregdesli to be at Level 6, EET is very concerned
that what the programme provides and, in parti¢ularassessment, is not reaching the desired
level and should really be set at Level 5. Muchermmognitive challenge needs to be presented to
students and the programme should have a strong@nasis on critical analysis, reflection and
above all on children’s learning than is, at présewvident.

2.1.4 the name of the programme, its learning outeoes, content and the qualifications

offered are compatible with each other

While recognising that the phrase “pre-school” islely used in Lithuania in descriptions of
programmes such as this, this is a negative walefiing the area, as it is a description based
on something else (“School Education”) from whitlseéeks to distinguish itself. It would be
best if the title of this and similar programmesevio define itself in terms of its focus, possibly
describing itself as “Early Years Education”, asfly Childhood Studies” or possibly as “Early
Childhood Education & Care” as all of these areame within the ambition of the programme.
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It is not clear how the individual modules can detithe aspirations for the programmes, as they
appear to be more of a collection of modules tlaathexisted for some time, rather than being
designed to focus on the chiaid learning through playhich should be at its heart. It would be
good to see clear progression in the difficultythod material provided across the years, with an
increase in the difficulty of that material and #sessment requirements. This is obvious in the
teaching practice from semester to semester, busmanuch in other areas where modules
appear to stand alone. As mentioned above EETVeslignat the organisation of and assessment
of the learning outcomes of the programme needficiion in order to help students attain
Level 6 in European terms. There is a need for kstiw approach when planning the
programme, not just seeing that theory, which Wél needed on practice, is dealt with at the
right time.

2.2 Curriculum design

2.2.1 the curriculum design meets legal requiremest

The curriculum design has been closely alignedhédegal requirements of Lithuania and to EU
directives e.g. the change to ECTS credits (pdint Respite this attempt, there is still some way
to proceed if the spirit as well as the letterhdd taw is to be followed e.g. the importance given
to the type and quality of the assessment of stadam placement and the training of all staff
involved in this exercise.

The SER presents 3 target subject groups: geneltaje subjects, study field subjects, college
defined/optional subjects.

A structural learning programme, however, of PPEna demonstrated in the SER. EET
suggests to build a curriculum starting from a misdext on Early Childhood Education. It
seems the PPE-team starts from existing subjectsutidl or adjust a curriculum. On the
contrary, building a curriculum begins with settipgals, describing the aims —derived from the
legal documents. Afterwards PPE-team can decidgubjects or target subject groups. There is
already a vision-note and a mission-text on Panav€ollege (cf. flyer ,Panavezys College —
State Higher Educational Institution — For 10 yeagether*)

There is an inaccurate foundation in the ratiorsald structure of the programme. Considering
Annex 1 (ECTS-files), the EET assumes aims wereected to subjects, instead of deriving
subjects starting with “goals to achieve” (the otay around).

We have found an example of this on learning outgstudy result 4. Students are able to plan,
organize, _evaluate analyze and document children’s activity in iatgive educational
interaction process. (Students survey marks thatlélarning outcome results in difficulties in
practice). Several study subjects (f.e. Educatidtedearch Methodology, Musical Education,
Career Management) indicate achieving this learomgome 4, but neither study contents nor
study subject outcomes confirm this. In “Non-fornealucation”, the EET has read a better
connection between this learning outcome 4 andtilndy subject outcomes.

2.2.2 study subjects and/or modules are spread e\rgntheir themes are not repetitive

There is an attempt to balance the study subjdfdsed and an effort has been made to look for
repetitive contents throughout the PPE.

Alumni talked to EET about children with specialuedtional needs in their classrooms and
more should be done on the programme by this &teaever, students told EET there was a
growing awareness on special needs education. i$haited as a step in the right direction,
made by the PPE-team.



‘Ethnic education’ could be covered in other modutiealing with the Lithuanian heritage
leaving more time for emphasis on preparation fi@rdcy and numeracy by acquiring skills
which will underpin these later in education eigefmotor skills and concepts required for
mathematics such as understanding that the wor fiveans ‘two things’.

2.2.3 the content of the subjects and/or modules @®nsistent with the type and level of the

studies

As this is a_professionddachelor study programme, EET has concerns albeutitnount of
theoretical subjects and evaluation of writing Isk{lestablishing papers), instead of didactical
methods which encourage students’ awareness coingjdeearning by doing” and “learning by
playing”. As they will get this example in sometbe subjects, they will be convinced to use
similar didactical methods with children in themaptice.

The focus on “the young child” should be more el at the heart of this study programme.
Although lecturers told EET students of differepesialities have to work on different projects
during lectures (small groups are placed togetberséveral study subjects), students do not
always value this as an advantage. Students toldt&& would like to spend more time during
lectures learning all about young children.

There is an attempt to link subject content totyipe of studies undertaken and there was a great
emphasis on practical skills during the discussiorthe SER (not really emphasised in the
intended learning outcomes) one of the strengtholége education. It would be good to see
also more emphasis on the use of data and of mksekills for the use of students who in their
lifelong learning should proceed to further study.

As EET compared discussions with students and alomthe one hand and evaluations and its
scores of students on the other hand, there isecorabout the level of expectation of student
achievement in all the modules with regard to @aitianalysis, which is not compatible with
Level 6.

2.2.4 the content and methods of the subjects/modd are appropriate for the achievement

of the intended learning outcomes

Content and methods of teaching used in the subjedules could be appropriate for achieving
some of the intended learning outcomes, but monk weeds to be done to link and map the
PPE intended learning outcomes to the modular d&@nearning outcomes (cf. 2.2.1), the
assessment tasks and the criteria for those assetssnihe PPE would be improved by the
inclusion of much more pedagogical use of ICT, héag students how to use cameras, robotic
toys, computers and videos/films and even phoneentance children’s learning. The ICT
module is dated, as so many students are alreadjiaiawith the use of ICT and if not support
could be provided in the college by ICT supportfstaith less need for tutor input to all entrants
to the programme. There is an attempt to includenteds of children with Special Educational
Needs in the programme content but this needsduimphasis and should be based on the
concept of inclusive learning.
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As only a few lecturers are ‘pre-school teachensgre could be done to invite alumni for
discussions during lectures in PC. They can jomjguts so adequate, relevant and up-to-date
information from practice can be used.

2.2.5 the scope of the programme is sufficient taxsure learning outcomes

ETT believes that the scope of the programme neegsovement to ensure that all the stated
learning outcomes are achieved. In particular thereds to be more emphasis on how to
produce independent, knowledgeable graduates hhrequired skills for working in the pre-
school sector in the future. Attention needs tgiven to the content of modules and the need
for students to have up to date understanding la@albility to use technological learning aids
with confidence. This is an education programme aindresent much of the content seems to
lack specificity with regard to the pre-school dhil

2.2.6 the content of the programme reflects the last achievements in science, art and

technologies

The EET is concerned about the apparent lack ofutee of modern methods that are now
prevalent in the education of pre-school childmamely the use of far more ICT in the areas of
art, maths and language learning and in the urateistg of technology itself. Much of the craft
and art work is dated; it is based on techniques @ir years. It would be good to see the use of
more software here and the exploration of the dissameras to excite children’s imagination.
Concerns over children’s health across Europe cbal@émphasised in the physical education
module and linked to healthy eating. Eventuallyg things young children need to know
concerns their own natural environment, as they balve a limited knowledge of concepts as
Lime* and ,space”. The overall atmosphere lays tooch an emphasis on the history, rather
than on the future of education and stresses tochmua the theory rather than on the use of
these theories in the classroom. EET thinks moceilshbe done by lecturers to look broader,
search international data on good practices faaaidal improvement.

2. 3. Staff

2.3.1 the study programme is provided by the stafiheeting legal requirements

In the SER for PC no mention is made of the stadetimg legal requirements (p21 no.14).
therefore EET has to assume this is the case buieasoned elsewhere has concerns over the
small number of staff teaching the programme whaehexpertise in the pre-school area.

2.3.2  the qualifications of the teaching staff aradequate to ensure learning outcomes

The qualifications of the teaching staff are gel@dequate to ensure learning outcomes are
covered but EET is concerned about the lack ofiajsts in the education of young children on
the team.

At present 21 teachers participate in the delivaryhe programme. Some social pedagogues
with high practical experience from city educatibmestitutions are invited to help lecturers
assessment and evaluation of the final works. Suadf¥ision is as follows: 1 docent (4.8 per
cent), 17 lecturers (71.4 per cent), 3 assista@&8( per cent). 1 teacher has Doctoral
qualifications and all others have Master's degreeshe equivalent. All teachers on the
programme have at least 25 years experience diitepdHowever, EET has great concerns over
the lack of teachers who have actually taught ergmhools and/or have qualifications as pre-
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school teachers, or have completed research iarg®e In our meeting with staff, it was clear
that the majority of those teaching on the prograare not early years specialists, nor do they
have experience of working in an early years emwitent. It is clear that, due to low
recruitment, it is essential for students on pedsgorogrammes to be taught together, but this
seriously affects concentration on the early dgwalent of children. Students expressed
concerns about this as so much of the work thegtakle in modules is in groups and based on
their own research as not all tutors have relegaperience with young children.

Lecturers produce books and run seminars for schtadl but it is not clear if these are all
related to pre-school work. EET is concerned thatdevelopment of lecturers is not always for
the benefit of the student group of PPE.

There is a increasing percentage of lecturerstdéikat part in international projects, but the use of
English language still remains a problem. As theRS&cknowledges this as a weakness,
management staff should encourage lecturers to gakiein its self-study courses of English
language learning (p.17, paragraph 62). This efétduld be made in order to encourage
lecturers to look for international data and goedcpices about teacher training and didactical
issues.

2.3.3 the number of the teaching staff is adequate ensure learning outcomes

No staff student ratios are given so it is diffidiar EET to judge whether staffing is sufficieft.

is essential that in the SER the college makes cldmt the actual ratio of staff to students
taught is for each year and to show which modulestaught only to the students of this
programme. There is a serious question of finangalility hanging over this programme and,
in addition, EET is concerned about the lack ofllehge and innovation in groups of students
where such small numbers are involved.

As a result of the very small numbers of studemtlation to staff, use of staff time gives EET
serious cause for concern. Staff visit the praglieeement centres frequently to see a group of
students. This is despite the college believingh@ ability of school staff and giving them
responsibilities in the assessment of studentss iBhnot an efficient use of staff time and not
helpful for students who, it appears, are being $apported and guided, rather than being
expected to use their own initiative and ideasd&tis can then consult staff and ask for help
after their working day is completed. This over{sotive atmosphere is not what is expected
for Level 6 students. It is good that the stafi¢g@nt and alumni reports) are readily available
and supportive with good communication links, buthe level provided here it is not conducive
to the maturation and independence of studentE&Tdsuspects it is a way of occupying staff
for whom there is not really sufficient employment.

2.3.4  teaching staff turnover is able to ensure aamdequate provision of the programme

The teaching staff have a wide variety of teaclgrgerience in higher education, but very few
have actual qualifications or experience in workinginstitutions where young children are

taught. Staff turnover is low which hampers therugment of people with more practical

experience in the work place. As half of the staffige lies between 50-59, there will be a
problem within 10 years (p.13, paragraph 46) if meare appropriate staff cannot be found.

2.3.5 the higher education institution creates cattions for the professional
development of the teaching staff necessary for thgrovision of the programme

The college takes seriously the need to providéimoous professional development programme
opportunities for its staff (p.15, paragraph 55)d®fining priority qualifications improvement
directions in Panevezys College Teachers and Researchers Qatbfic Development

12



Programme Staff are obliged to report back each year ontwtantinuous professional
development they have undertaken. Better monitofryg the college of the continuing
professional development undertaken and how islilakthe programme being taught would be
useful. Staff in the schools are used to help enassessment of practice and EET is concerned to
find that the only qualifications required are engece. It is essential that all staff, who mentor
students in the work place are trained, to enswaethe quality of assessment is consistent and
closely related to module learning outcomes antkriai for assessment. Possibly the problem
here is again that the programme is task orierg#iter than skills oriented. The college should
take on the responsibility of training mentors gudding them in the assessment of students.

2.3.6 the teaching staff of the programme is invokd in research (art) directly related to

the study programme being reviewed

Many members of staff are actively involved in \wmgt and preparing study materials, providing
training for teachers and are engaged in researdhnaprojects. However, the relevance of this
research to young children is in question. Morelipabons in internationally refereed journals
would be good and this would be assisted by theigiom of foreign language learning. The lack
of this is holding back staff improvement, whicle ttollege recognises. It also tends to limit the
use of foreign language sources by students, dsssuoces are not recommended by their tutors
on reading lists.

Part-time students were taught by exactly the sstaféas the full-timers.

2.4. Facilities and learning resources

2.4.1 the premises for studies are adequate both their size and quality

The PPE has a wide variety of rooms, both spetiahsl general, to use for the programme
delivery. These include classrooms, lecture roont waorking places. Premises allocated for
studies meet requirements of hygiene norms, work fae safety . The SER (paragraph 63)
reports no problems with the adequacy of provismthis area, which is unsurprising due to the
dropping numbers of students.

2.4.2 the teaching and learning equipment (laboraty and computer equipment,

consumables) are adequate both in size and quality

Room sizes are adequate for the needs of the stu@dewl adequate hardware is available
(paragraph 65). However, it would be good to seeptiovision of more interactive whiteboards
and more software related to early years pedagblyy.library has been updated and databases
have been provided. Computers with internet acaessvailable for student use in the library
and reading rooms. Teachers and students havesatcg®rtable computers and multimedia,
video playback equipment, video camera, cameraeva@corder, scanner, multifunction copiers
and printers. Recently new computers have beenhpsed to aid student and staff learning.
Internet access is provided in the student accomatimd ,Moodle* and ,Windows Live @
edu” is used for distance learning and for theadiggsation of information to students (paragraph
66). Databases are available but EET is concernadthese are little used by students when
preparing assessment papers. Neither are thellytstaff in module booklists.
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2.4.3 the higher education institution has adequatarrangements for students’ practice

Paragraph 68 and the meeting with employers dematestto EET that PC has a good
relationship with its partners who provide practacements for students. Practice places for
PPE programme students are chosen following theseigdes: conformity of institution
working places to study programme learning outcoraesable institution employees — practice
tutors professional qualification and work expecemvith students. According these principles a
Contract is made between College, Institution atudi&t on practice performance. 23 contracts
on practice organization with educational systestitutions and 12 cooperation contracts are
signed. All PPE students have possibilities to ip@dte in their practice on defined time
according to the schedule designed and confirmeéldeabeginning of the study year, choosing
practice places from a College confirmed list. Hegre students on a flexible programme are
allowed to choose their base institutions for eangctice and this, to some extent, gives EET
cause for concern that their needs may not alwaysnbt as regards variety and quality of
experience. As previously mentioned EET has graveerns about school staff being expected
to assess student achievement without adequatentgaiThe meetings with staff and employers
and examination of practice work produced by sttsl@orried EET, as assessment quality was
at a very low level, focussed on reports of adasitvith the children with little or no analysis or
true reflection. This is not Level 6 work.

2.4.4 teaching materials (textbooks, books, periochl publications, databases) are

adequate and accessible

Teaching materials prepared by staff and relatadddule content have been made available to
students via the Moodle environment. Some of thase directly related to work in the
classroom. These publications include practicdsdsr the students to work on to enhance their
learning. They are also available in the library $tudents to consult and a great deal of the
programme related material is available from thiege library via the website and Moodle. In
addition, students on the PE programme are prowd#dmethodological guides to help in the
preparation of practical work for use in schools.

There is however a lack of material in the librany foreign languages, limiting student
experience, in particular, in exploring internaibindeas. This is linked to the lack of foreign
material on booklists supplied with modules. Altgbudatabases are available, little reference is
made to them or to possible internet sites on iddad module guides.

Paragraph 71 of the SER says the college commuaityuse several databases to explore and
use national and international literature and data.

EET, however, found that there is an almost totalk|of any foreign references in the
dissertations and other written work. Almost alltemel used is published in Lithuania with no
reference being made to the material availableesaarch databases. Analysis of students* work
confirmed to EET the lack of foreign referencesrein the final works.

2.5. Study process and student assessment

As mentioned above, as a result of examining the 8&d the meetings with staff and students
EET would like to draw to the attention of the tetorthe need to vary assessment practice to
meet specific subject area requirements. Methodssséssment for practice are clearer but the
lack of emphasis on practice in the classroom a®gd to reporting is not helpful for students

or potential employers.

14



2.5.1 the admission requirements are well-founded

Admission requirements follow the law and the regmients for entry to HEIs (colleges) and are
based on competition related to performance in regsxy school. The level of applications
appears to be high and of reasonable quality utritake is very small and coupled with drop
outs (especially in year 1) puts this programmeeaere risk.

Despite the claims that these graduates are needlee country, it appears that not all graduates
of the PPE programme go on to work in the fielavimich they were trained, which is a waste of
resources. The small numbers give rise to quesabost the viability and sustainability of this
programme.

Prospective students take the national motivagshlut it is not closely linked to pedagogy for
very young children and is, a result, somewhat -gegreral in its questions and students told
EET that they can guess at the correct answers.

2.5.2 the organisation of the study process ensuremn adequate provision of the

programme and the achievement of the learning outecoes

Study hours are long in comparison with those leotountries. Possibly more effort could be
made to shorten contact hours and put more tinoesilf-study, possibly by combining modules
where there is overlap. The SER notes that thoszieg with high grades from schools had the
highest achievement on the programme (paragraphtZ@puld be good for PC to consider how
those entering with lower grades could be helpegctoeve at a higher level. One measure of a
good HEI is what value it adds to students whiteythtudy.

Studies are organised on a semester basis witllaadeaof modules and credits between the
semesters. It is good to see that the Faculty baslabed a student dropout prevention plan to
prevent students for dropping-out in case of acacléalures (paragraph 80). However, EET
has concerns that due to the small numbers thegstloes everything it can to retain students
even those who possibly should be asked to leave.

Lack of any failures due to a lack of academic eadment or poor performance on teaching
practice is highly questionable. It is a commonbtem across the country no one fails. The
financial viability of the programme gives EET se1$ cause for concern. In addition the low
standard of the final dissertation and marking ficas (very high grades) asks questions about
the programmes quality.

2.5.3 students are encouraged to participate in rearch, artistic and applied research
activities

According to the SER Panavezys College stimuldtetests’ applied scientific activities. Active
involvement of students into activities is achieusd organizing public discussions on study
quality issues, student scientific work conferenaegolving students to scientific and project
activities, organizing together non-formal actesti The College Scientific Students’ association
started its activities in 2010-2011. Participatiorscientific activity is a priority of the Faculty
academic community. Every student is stimulategetiinvolved into applied research. Students
are continuously provided with information aboutsgibilities to write scientific publications,
reports, participation in conferences. Regulatibrg@mnt payments for the students provides
financial stimulation for students participatingsaientific activities. In 2008-2012 PPE students
prepared and presented 6 reports in student daemtactical conferences in College and other
higher schools, their publications are presentedcanference publications. Participating in
scientific — practical conferences helps studems agquainted with the newest pedagogical
science achievements, practical activity actualitResearch skills are encouraged in the writing
of term papers and by research based in the peaptazements, but it would be good to see
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more emphasis on research methods in the modutesspecially on the ethics of conducting
research. Critical analysis too is lacking in thatten work examined and, without this, project
and research work is of little value to the student

Much more attention needs to be given to traininglents to undertake research, the first
section should include an examination of previasearch using a variety of sources including a
good selection of foreign texts. The Methodologgtiesms should justify the data collection
methods chosen, supported by reference to resdhedry texts, use wider range of data
collection methods other than questionnaires aselcion on research ethics and how they have
been considered. The final section which, at ptesanmost cases is only a page in length
should include discussion of the research findimgsomparison with what has been written
about in the literature section — are the findirsgwilar or different and if so what are the
possible causes for this? There should also bevaluaion of the student's own research
practice and how the work was undertaken, whereawgments could have been made or a
different approach taken.

According to the SER, by participating in sciemtfiractical conferences, the students get
acquainted with the newest pedagogical scientifltievements, though this does not seem to
have spilled over into the programme itself.

2.5.4  students have opportunities to participate istudent mobility programmes

Panavezys College students are stimulated to jpatc in exchange programmes. Study
regulation defines that students studying on bebflinobility programmes are eligible to be
assessed for study and practice terms accorditigptBCTS credit transfer system.

However, during the period under assessment ondystudent from PPE attended an Erasmus
programme and was in practice placement in Norwakoinsberg city kindergarten. This lack of
overseas experience is regrettable, especiallyrabirfg is available.

From February 1, 2013 the Pedagogy Department wwadrticoming pedagogy students from
Poland and three students from Turkey. EET sugdesextend the possibilities for incoming
students to choose subjects in English languadgePia, so numbers of incoming students will
increase.

2.5.5 the higher education institution ensures andequate level of academic and social
support

Panavezys College continuously provides for PPE grarame students’ academic,
informational-consultation, methodical assistantecturers have prepared descriptions of
teaching subjects where programme content, scdpdy snethods and student achievement
assessment order, scope of autonomous work isrpeesand literature needed for studies and
other informational sources are listed. This degsicm is presented before subject teaching. This
is defined in the College Study Regulation. Studgp&tment staff introduce students to the
study organization order in the meetings with anadegroups. All students have possibilities to
consult with lecturers during allocated consultatibme (Timetables are announced in the
Department) and according to their needs, theyiddally schedule consultation time with
lecturers.

There is student social support mechanism in adtiothe College and a student financial
assistance system is in development. In Februaty Zlollege Academic Council confirmed
Panevezys College Student Support Programme, vitodides various student support forms.
Scholarships are provided according to a Governrdefined order and College Scholarship
Regulations. Scholarship area awarded twice per geeording to previous semester study
results. Achievement intervals and scholarship amsowaccording to College Scholarship
Regulations are defined by the Faculty Scholarsbgmmission. In 2012-2013 for autumn
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semester results these scholarship amounts anelvaaments’ intervals were defined: students,
who have average semester assessment grade of 2l hitas scholarship was paid (this
scholarship was granted for one PPE student), théraverage from 9 to 9,9 — 115 Litas (6 PPE
full time students). Students also get Social satsbips of 390 Litas, these scholarships are
regulated by the Government. Half (50 %) of thery&#. 0 and later entrants of pedagogy study
programmes are paid the target 400 Litas scholar3tiis scholarship was granted for 10 PPE
programme students. From 2011 a study price conagiensfor best students mechanism has
been in action.

College activity is oriented to social exclusiorogps taking care of persons with disabilities.
Students with disabilities, by the order defined.ithuanian Republic legal acts, have a right to
receive benefits for special needs satisfaction ahdly expenses compensation. Study
Department helps students’ to do paperwork. Frorhl2the College has participated in a
Governmental Study Fund project. Study accessitalisurance for students with special needs,
one of the activities — target benefits provisioor fstudy accessibility improvement,
informational and physical environment adaptatienstudents with special needs. In 2012 main
College building was equipped with a special elev&br the disabled, learning aids and tools
were purchased (e.g. special computer mice, eas@hipwing regulations of Government and
Lithuanian science and study Fund and by the Celpgposal students can get financial loans.
During the analyzed period PPE students did nottluse possibility to get a loan. All full and
part time students are provided with the possybild live in the renovated College Hostel.
Survey of the students conducted in 2012 showsntleat of the students (75 %) think, that state
provided social financial support is just satisbagt Financial support is directly related with
State financial possibilities.

2.5.6 the assessment system of students’ performanis clear, adequate and publicly

available

Assessment systems and criteria are set out fdests. Student involvement in seminars and
projects is included. An ethics code covers stutbehaviour as regards honesty and plagiarism
Is covered by use of the Lithuanian electroniceyst

Part-time students have the same regulations mafas full-timers.

EET found that 5 ECTS-files (in Annex 1) regardipgactice-subjects, are incomplete:
“Cognitive Practice”, “Educator’s Assistant Praefly“Integrated Practice in Preschool Groups
(3-5y)”, “Integrated Practice in Preschool Groups/y)” and “Final Practice”. As practice is the
core business of a Professional Bachelors Programrhggher Education, there seems to be a
lack of information on that issue (cf. 2.1.1).

EET has concerns over the assessment of teachactjges and the use of school reporting, as
well as the involvement of PC staff. This is a ipart of training teachers and mentors need
specific training and should work with college &tab arrive at assessment decisions.
Presentations of work done by students, even [éct¥e, are not as accurate as continuous
monitoring and observations of students in thesttasm. EET suggests PC urgently examine
the way in which teaching practice assessment pseseare organised, to make them more
focussed on student performance, relationships ehildren and above all on their ability to

reflect and critically analyse their own performascAt present, there is virtually no evidence in
written work of reflection; these areas in repats more a list of what was done or not done.
PC needs urgently to train staff, school staff anaients on how to critically reflect and on the
values of being able to do so. The final pedagddiuasis should be renamed as a Teaching
Portfolio and clearly set out, with evidence, thadent's reflections on their performance,

strengths and where more training needs to ocdus. dan be of great help to future employers.
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At present these works are more a description @ftwhs been done, not a critical reflection on
performance.

2.5.7 professional activities of the majority of gaduates meets the programme

providers' expectations.

The professional activity of graduates meets progna implementers’ expectations.

Table 13 (paragraph 99) shows most graduates doafijopb as a teacher in a Kindergarden.
Employers confirmed this during discussions witiTEHowever, EET is really concerned when
those employers say the grade for final practicesdwt reflect the main strenght of a graduate
as a teacher. Things such as creativity, commitraadtinitiative are not shown in the grade.
This stresses again the urgent need of a validaareffective assessment on teaching practice of
the students.

There were no graduates out of fulltime studies BBEng the assessed period (2008-2012),
only part-time study graduates. Now PC has dectdethke no more part time-students, will
there be any graduates in the future for PPE? Blamd during the visit there were only 5 first-
year students in 2013-2014.

2.6. Programme management

2.6.1 responsibilities for decisions and monitoringof the implementation of the
programme are clearly allocated

Quality assessment and improvement is related thighCollege strategic goals and tasks. The
SER claims that the Quality Assurance System impldad in the College guarantees students’
needs with regard to study programmes design, aegubnitoring and periodical assessment. A
study programme monitoring and assessment ordemedefn the College study programme
management set of procedures, which taking int@wtdcacademic community, employers
observations and legal acts is regularly renewduk [Atest document edit was confirmed by
March 29, 2012 Academic Council resolution No. \V/4hd the set of procedures it is clearly
defined which College structural subdivisions and¢mployees are responsible for different
study programme implementation and developmentestaghe decision making order is
described and the study programme preparation, irotation, monitoring, assessment,
development process are included. Study programmmementers follow these Academic
Council confirmed documents: Study Regulation, $tygtogramme management set of
descriptive procedures., Subject (modules) atiestabrder, Learning outcomes assessment
order, Study results legibility order, Final workprojects) preparation and defence order
description.

From 2011 College has been implementing the Eurofeaial Fund Agency financed project
Development of internal study quality managemerdtesy in Panevezys College (VP1-21-
SMM-04-K-02-014). In a renewed Quality Managemeygteam model integrated Total Quality
Management Principles, European Higher Educatioamework and General Assessment
Model. Quality manual and 23 procedure schedule wertified on 12.03.2013. New study
programmes preparation and accreditation, impleeteqirogrammes maintenance, internal
assessment and accreditation stages and implemedtfined in the procedure Study
programmes preparation, evaluation and developmesdription. Description specifies study
programme renovation, quality monitoring, interaatl external assessment actions, documents,
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defines responsibilities for decision making. EETpieased to see that the College has a serious
approach to quality management processes.

In the study programme implementation, renovatioth guality management processes the study
programme Committee (hereinafter — Committee) gigdtes directly, whilst the Faculty Dean
and Vice Dean, Deputy Director for Academic Affailgcademic Council; Director and Quality
and Research Department participate indirectly. Theector confirms study programmes’
Committees and study programmes self-assessmenpgrdeputy Director for Academic
Affairs coordinates study programmes’ managementgsses. Academic Council confirms
study programmes and analyses study quality issQeality and Research Department looks
after College internal Quality Management systencfiwnality. On the Faculty level the Dean
and Vice Dean have delegated functions. In the IBaspecific study programmes study process
is organized and controlled: semester lecturesmaxadion sessions Timetables, coordinated
optional subjects studies are controlled and inDkan’s office | final work or practices cases
are discussed and proposals to the Academic Cooncstudies implementation and quality
development are prepared and presented. Studygmnoge Committee and Department solves
specific pedagogy studies organisation and prooesterial and methodical supplies, study
guality improvement , teachers’ working load distition, programme changes, study subject
descriptions and expanded programme preparationfirc@tion, final work tutoring, final
assessment, cooperation with social partners dret sues.

PPE programme implementation is managed by the Guesmconfirmed by the College
Director 18.05.2011 Resolution No. V1-165, electedDepartment meeting. It includes 5
persons: Chairwoman, Head of Pedagogy Departmesiyrer R. Pagiriene, members: lecturer
L. Kryzeviciene; lecturer D. Stropaitiene, praclitaining tutor, lecturer M. Tonkuviene and
Panevezys Kindergarten “Puriena” Deputy Director f&ducation, educator supervisor
J. Seliaviene. PPE programme coordinator’s R. Remgls pedagogical, scientific, practical
experience is sufficient, her activity content nsesttidy programme field.

Students participation in programme managementelatad to studying and practicing
responsibility. Students are obliged to participatéheoretical and practical activities, perform
autonomous work tasks, according their possilsliparticipate in academic mobility, practice,
prepare and defend their final work or pass finaneinations, participate in applied science
activities. Students’ direct involvement in prograsm management is ensured by the regular
organizing of discussions with academic groups,vexs and participation of students’
representatives in the study programme internassssent group. Teachers are responsible for
study subject expanded programme and methodicaérialatpreparation, teaching quality,
subject (module) attestation and improvement. Egygl participation in programme
management is ensured by cooperation contracts wothe study programme Committee,
participation in learning outcomes assessment, ddable discussions, surveys on students’
preparation for practice and graduates prepar&ioprofessional activity.

The SER makes it clear that all involved, from shid to management and cooperating
institutions that provide practice places, are atngaship which is designed to ensure
programme quality. Suggestions for improvementhaf PPE are welcomed from any of the
groups involved and acted upon.

When a vision and a mission text had already beseldped by PC, PPE should start from that
text to explore its own individuality within the g&gogic field.

Despite the attempts to carefully manage the progre, recruitment is a serious problem and
EET considers that the programme is at preserfimaicially viable or sustainable, unless there
are greater numbers of incoming and continuingesitgldespite the assurances received during
the visit.

19



2.6.2 information and data on the implementation ofthe programme are regularly

collected and analysed

PC takes the collection of information about thegpéggramme quality seriously and this is done
in a variety of ways. The students’ experiencepmactice is discussed with students, teachers
and practice leaders. Students’ and graduatesiay@rare sought and analysed. At least once a
year programme quality is discussed and also agrldeof each practice period. EET feels that
PC is making an effort to improve quality and tovsestudent and employer needs.

2.6.3 the outcomes of internal and external evalu@ins of the programme are used for

the improvement of the programme

Data is collected from all agencies concerned wWithprogramme experience and delivery and
this is used in discussions and activities in P@riher to attempt to improve the programme.
Subsequently, it would be useful to develop amagblan for improvement. It is clear that PC is
collecting and attempting to use data (last fivargeof the programme) in order to being about
improvements.

2.6.4 the evaluation and improvement processes inve stakeholders

The stakeholders and social partners of the coblegeclosely involved in discussions about the
programme and how it fits the needs of employetgyg8stions for changes in the practical
training are made and results of the programmelaaesd. There is obviously close cooperation
with stakeholders whose views are taken seriously.

However, EET are highly concerned about the excesivel of support given to students
during practice from the PC staff. In addition, fhellege does not train mentors to help with
student assessment, relying on ‘the long experiehtiee teachers’ in the kindergartens. This is
not the way to ensure quality, as experience doesnean that a teacher has the knowledge or
ability to assess students. Proper training nead® tgiven to ensure consistency of assessment
processes and an equitable standard of qualitgathe schools used for practice placements. In
addition, the excessively high marking of writterorw is not consistent with European
standards.

2.6.5 theinternal quality assurance measures ardfective and efficient

The SER claims that the internal quality assuramsasures which are used are effective.
Teachers perform analysis of their activity, ingigtudent surveys and express their opinion on
guality assessment procedures, research methodsistngments choice, propose measures for
quality improvement. Teachers’ responsibility fmakiating and improving quality is reflected
in continuous study subject content, methods, taskermediate assessment for renovation,
development of methodical resources, developmentomiperation with students and trust,
optimization of students’ autonomous work. The peed contribution of every teacher to
programme quality is individualized, but keeps toadamental College policy directions. This
strive for programme content improvement, studecttievements’ assessment, methodical
maintenance of the subject, identification of stide acquired professional competences,
obligation to concentrate attention and direct -aeddemic, projects, applied science,
consultation and organizational activity to Collemgivity areas and strategic goals is clearly
embedded into the programme.

It is clear that PC takes the reviews of its pragres seriously. However, EET suggests it
would be useful to work within a specific QA-systdmaybe the one that was gained by the
college). The over high marking does not give ERifficlence in the application of the system.
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Students also are encouraged to reflect on andoweptheir own performances. In addition,
reflection is not a strong point, as demonstratethb written work seen by EET.

There are constant efforts to update and improggthgramme based on changes to the law e.g.
change to the ECTS credit system and as a resuiteshal QA discussions. Student feedback is
taken seriously and acted upon, as is that oftdieekolders. There were various examples given
to EET of changes that had been made as a resstilaént or stakeholder comments. However,
the insular nature of the area and the lack of mepee outside it has, it appears, shielded staff,
students and employers from what is happening élesvin Europe. The level of work
produced and the assessment processes are nlighf @nough standard.

. RECOMMENDATIONS

1. PC needs to re-examine the programme and to pkamaihg and play at its heart.
Learning outcomes need to be followed through ietxh module and linked to
assessments.

2. More staff need a background in teaching and rebewy into the learning and
development of young children.

3. Assessment process need to be re-examined to ehigimer standards and must, for
practice, include substantial amounts of critiedlection. A serious review of marking
standards needs to be undertaken.

4. School staff need specific training on how to memtod assess students and should be
involved in a discussion of final grading of praetito ensure that marking is equable.
Practice should be at the forefront of the progranm

5. The final thesis and the pedagogical final pracsiseuld be more clearly separated and
much more attention given to critical reflectioasearch ethics and discussion. The final
thesis must include a section on the ethics ofréisearch, a discussion of the methods
chosen to collect data justified by reference weaech theory, should be more closely
related to young children and as the work is sriadl tittes should be realistic. Much
more discussion of the research findings in refatmthe literature examined in part one
needs to be undertaken and a serious effort madestare students use foreign material
in the literature search to widen the informatisovided. The pedagogical final practise
needs to be renamed as a teaching portfolio and tesaid student improvement by
pointing out where further development needs taupoechen the students becomes an
employee.

6. The College needs to seriously examine the nunddesidents that it is recruiting to the
programme and consider if entry every 2 years erdtman yearly would make for more
viable numbers.
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V. SUMMARY

Main positive and negative quality aspects of egmegramme evaluation area and
recommendations for the improving of quality of #tedy programme.

The Self Evaluation Document is well organised attémpts to adhere to the given template
which is of great use to EET.

PC is facing up to the difficulties caused by tlagional problem of emigration and a dropping
demographic cohort from which to recruit.

The College is making efforts to use intended legroutcomes but these need further work to
link these more specifically into modules and theno assessment.

PC is working hard to improve quality and has facgdto difficult financial problems and
dropping numbers in a positive way, changing sttaffctures and the college administration.

PC has gained a recognised quality mark.

The programme of practice is progressive.

The visits to a variety of workplaces in the fipgtctice, is a good idea to show how different
approaches to working with young children existvétuld be good to see that all students have a
wide variety of placements in practices.

Intended learning outcomes for the programme aendfnowledge based, too little focus on
practise skills.

Recruitment of students onto the programme is blgno.

Staffing of the programme needs to be more orietadtiose with qualifications in pre-school
work, or those who have worked in pre-school asg¢aech should be more focussed on young
children and their needs or on the needs of gigfe-schools.

Lack of travel outside of the area and Lithuania ganeral hampers students' wider
understanding of the field. This is adversely atdcby the lack of language skills. More staff
from abroad need to be brought in on exchange.

Students are too well supported on practice byegelistaff who constantly visit. This can lead to
a dependency culture. More attention should be faithe training of mentors who assess the
students in practice. It is not sufficient to beesenced in the role of a pre-school teacher;
training how to assess student achievement agaitstia based on intended learning outcomes
is essential to ensure the same standard of qdaiisfl.

The assessment of practice is problematic as st mvaght is given to the student's report and
presentation. Practice must be assessed by sebsigstudents do. The standard of work in the
report and in the pedagogical final practise is/\tew and lacks any real ability to be reflective
and analytical. It would be advisable to change fedagogical final thesis to a Teaching
Portfolio as suggested above with critical refl@aton the student’s strengths and weaknesses.
The final thesis is seriously lacking in analysistiee student's findings in relation to the
literature used. There is a serious lack of ustodign research material, most references are
from Lithuania. Teaching about research ethics rbastarefully considered and students cover
this in their thesis methodology section, showingirt awareness of the concerns that have to be
considered when researching with young childremfidentiality is essential and no harm must
come to anyone involved in the research. Staff neddok at the titles of theses as they are too
broad and, in some cases, grandiose. This is d praaé of work and the scope should be kept
simple. It is expected that a variety of data atin methods should be used to ensure
triangulation. There is too much reliance on questaires, which tell us little about feelings and
attitudes, too many wasted pages of bar and pi¢schad, in many cases, too few words.
Grades awarded are far too high for the work preduand there is a very worrying lack of
failures. This tells EET that standards are noti@ehtly high, as in most EU countries students
are told to leave due to academic failure or abilitato cope with the challenges of practice.
Students want more practical examples in PPE dasdech are too theoretical and more
applied methods to use in classrooms in other nesdul

ICT needs a more pedagogical focus; how to usentdagy with children to aid their learning.
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V. GENERAL ASSESSMENT

The study programmiedagogy of preschool educati(state code — 653X11002) at Panevezys

College is given positive evaluation.

Study programme assessment in points by evaluateas

No. Evaluation Area E\'/aluatllon Areq
in Points*

1. | Programme aims and learning outcomes 2
2. | Curriculum design 2
3. | Staff 2
4. | Material resources 2
5 Study process and ‘assessment (student admissiody proces 2

" | student support, achievement assessment)
6 Programme management (programme administraticerniak quality 2

" | assurance)

Total: 12

*1 (unsatisfactory) - there are essential shortog®ithat must be eliminated;

2 (satisfactory) - meets the established minimuguirements, needs improvement;
3 (good) - the field develops systematically, hasimttive features;

4 (very good) - the field is exceptionally good.

Grupes vadovas: Dr. Gillian Lesley Scott Hilton
Team leader:
Grupes nariai: Prof. dr. Peadar Cremin

Team members:
Kelly Van Driessche

Doc. dr. Tomas Butvilas

Sandra Kaleininkadt
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Santraukos vertimas iS angh kalbos
<..>

V. APIBENDRINAMASIS IVERTINIMAS

Panezio kolegijos studij programalkimokyklinio ugdymo pedagogik@alstybinis kodas —
653X11002) vertinama teigiamai.

Eil. Vertinimo sritis Srities
jvertinimas,
Nr. balais*
1. Programos tikslai ir numatomi studiezultatai 2
2. Programos sandara 2
3. Personalas 2
4. Materialieji iStekliai 2
5. Studij eiga ir jos vertinimas 2
6. Programos vadyba 2
IS viso: 12

* 1 - Nepatenkinamai (yra esminirikumy, kuriuos tiitina pasalinti)
2 - Patenkinamai (tenkina minimalius reikalavimgskia tobulinti)
3 - Gerai (sistemiskai glojama sritis, turi savitbruozy)

4 - Labai gerai (sritis yra iSskirgéh

V. SANTRAUKA

Pagrindiniai kiekvienos programos vertinimo sritigesgiami ir neigiami kokybs aspektai ir
rekomendacijos, kaip gerinti stugliprogramos kokyl

Savianalizs dokumentas yra gerai sudarytas, stengtasi laildaioto Sablono, visa tai labai
palengvino ekspartgrupes (EG) darb. .

PK patiria sunkum dél emigracijos problemos Salyje ir mgancio demografinio sluoksnio, is
kurio priimami studentai.

Kolegija stengiasi naudoti numatomus studgzultatus, téau juos reikia toliau tobulinti, kad
jie bty konkretiau susieti su moduliais, 0 po to — su vertinimu.

PK labai stengiasi gerinti kokghr pozityviu tidu jveikti sudtingas finansines bei mgancio
studenig skatiaus problemas, keisdama personalo siinalstir kolegijos administraaij

PK gavo pripazint kokybés Zenks.

24



Praktikos programa yra progresyvi. Apsilankynwairiose praktikos vietose pirmosios praktikos
metu yra gera iga norint parodyti, kokie galiidi skirtingi darbo su mazais vaikais principai.
Baty gerai, kad visi studentai &ir didek praktikos viet jvairove praktiky metu.

Numatomi programos studiyezultatai daznai yra paremti Ziniomis ir per ma&ancentruojami

1 praktiniusjgudzius.

Student pritraukimag programa kelia probleng.

Programoje tuiti bati jdarbinama daugiau ikimokyklinio ugdymo darbo kiiadicija turincio
arba dirbusio ikimokyklinio ugdymgstaigose personalo, o moksliniai tyrimaiétyrbiti labiau
susig su mazais vaikais inyjporeikiais arba su personalo poreikiais ikimokyidi ugdymo
jstaigose.

Tai, kad studentai neiSvyksta uz savo regiono étuios rily, trukdo jiems pl&iau suprasti 8i
srit. Tam neigiam jtakg daro nepakankamas kalbmokéjimas. Vykdant maig programas
reikty pritraukti daugiau personalo iS uzsienio.

Studentams praktikos metu per daug padeda koleggosonalas, kuris nuolat juos lanko. Tai
gali sukurti priklausomys kultirg. Daugiau dmesio reiky skirti mentory, kurie vertina
studentus praktikos metu, mokymams. Nepakank# patyrusiu ikimokyklinio ugdymo
mokytoju, labai svarbu mokyti, kaipvertinti studeni pasiekimus vadovaujantis kriterijais,
paremtais numatomais studijezultatais, kad visiemdity uztikrinti vienodi kokylés standartai.
Praktikos vertinimas yra probleminis, kadangi lalidel svoi turi studento ataskaita ir
pristatymas. Praktika téty bati vertinama pagal tai, & studentai daro. Ataskaitos ir
baigiamosios pedagogis praktikos darbo standartas yra labai Zemas, jstmikobet koki realiy
reflektavimo ir analitini sugebjimy. Patartina pakeistijSbaigiamyjj pedagogin darky i
Mokymo aplanlg (portfolio), kaip buvo diloma pirmiau, kritiSkai vertinant studento stiprghe
silpnybes.

Baigiamuosiuose darbuose itimiksta student gaut; duomem analizs, siejant juos su haudota
literatira. Naudojama labai mazai uzsienio Salfjnidauguma pateikiagn nuorod; yra
lietuviskos. Reikia apsvarstyti mokshintyrimy etikos mokym, studentai tuity Sig temy jtraukti

] savo baigiamjy darhy; metodikos dal taip parodydami, kad supranta, kokiusvarbius
aspektus reikt atsizvelgti atliekant tyrimus su maZzais vaikalsabai svarbu laikytis
konfidencialumo principo ir éivienam moksliniame tyrime dalyvaugam asmeniui negalitbi
pakenkta. Personalas &ty perziiréti Siy darhy pavadinimus, kadangi jie — per st o kai
kuriais atvejais net grandioziniai. Tai nedidelirlsid ir jy uzmojis tuéty iSlikti paprastas.
Pageidautina, kad trianguliacijai uztikrintiitg naudojamijvairas duomen rinkimo metodai.
Per daug pasikliaujama apklausomis, kuriose peraim@sakoma apie jausmus ir poiis, per
daug nereikaling puslapy su diagramomis ir schemomis ir daugeliu atvej@rrpazai zodzi.
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Uz atlikty darky skiriami pazymiai yra per auksti ir labai mazapagnkinam rezultat;, o tai
kelia susitipinima. Tai parodo EG, kad standartaira pakankamai auksti. Daugelyje ES ¢ali
studentai iSmetami él akademinj negkmiy arba jei jie nesugeba susidoroti su praktikos
iS&ukiais.

Studentai naity gauti daugiau praktigi pavyzdzy IUP paskaij metu, kurios yra per daug
teorirés, ir suzinoti daugiau taikoqny metod;, kuriuos gadty taikyti kity moduliy paskait
metu.

Informacires komunikacias technologijos (IKT) tuity bati labiau susietos su pedagogika: kaip

naudoti technologijas su vaikais, kagtipgalima padti jiems mokytis.

lll. REKOMENDACIJOS

1. Pane¥zio kolegijai (PK) reiky dar karg iSnagriréti programy ir sukoncentruotig j
mokymgsi bei Zaidim. Kiekviename modulyje studijrezultatai tuéty bati iki galo
jvykdyti ir susieti su vertinimu.

2. Daugiau personalo nagrturéty turéti mokymo ir moksling tyrimy, patirties, susijusios su
maz; vaiky ugdymu bei raida.

3. Vertinimo proces reikty dar karg iSnagrireti, kad ity uztikrinti aukStesni standartai,
Zenklig dalj praktikos vertinimo tuity sudaryti kritire refleksija. Reikd rimtai perziiréti
pazymi skyrimo standartus.

4. Mokyklos personalas téiy bati specialiai mokomas, kaip vadovauti studentamsios
vertinti, jis tugty dalyvauti aptariant galutirpraktikos pazym kad ity uztikrinamas,
vertinimo tolygumas. Praktika ttg bati pirmoje programos vietoje.

5. Baigiamasis darbas tiig bati aiSkiau atskirtas nuo baigiamosios pedagegyipraktikos
ir daug daugiau @mesio skiriama kritinei refleksijai, mokslipityrimy etikai bei
diskusijai. Baigiamajame darbe &ty bati jtraukta pastraipa apie mokshiniyrimy etika,
aptarti duomenq rinkimui pasirinkti tyrimy metodai, pagrindziantyj pasirinkimg
nuorodomisj moksliniy tyrimy teorijg, jie turty bati labiau susi su mazais vaikais, ir
kadangi darbaséna dideés apimties — jo pavadinimas &ty biti realistiSkas. Reikt
iSsamesnio tyrimo rezultat aptarimo, siejant juos su pirmoje dalyje nagama
literatira, taip pat reikty imtis rimty pastang siekiant uztikrinti, kad studentai
naudogsi uZsienio medziaga ieSkodami litemats, siekiant prapbti teikiamy
informaci. Baigiamoji pedagoginpraktika tugty bati pervadinama mokymo aplank
(portfolio), kuris hity naudojamas siekiant padstudentams tobéti tiksliai nurodant
kuriose srityse, studentigidarbinus, bus reikalingas tolimesnis tobulinireasi

6. Kolegija tukty rimtai perziiréti j program priimamy studeng skatiy ir nuspesti, ar
priemimas kas 2 metus, o ne kas metus, pagesirgkatiy.

26



