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A. Guidelines on content and structure of the report

T

The Higher Education Institution (HEI) based on the External Eval uati on Con
(EEC6s) evalwuation report (Doc.300.3.1) mu
improving the quality of the department in each assessment area.

In particular, under each assessment area, the HEI must respond on, without changing
the format of the report:

- the findings, strengths, areas of improvement and recommendations of the EEC
- the deficiencies noted under the quality indicators (criteria)
- the conclusions and final remarks noted by the EEC

The HEI 6s r es p dred eownushte fEEICI6ssw comment s, wh
the external evaluation report (Doc. 300.3.1).

In case of annexes, those should be attached and sent on a separate document.



1. Depart ment 6s academic profile and orientation

Sub-areas

1.1 Mission and strategic planning
1.2 Connecting with society
1.3 Development processes

Philips University appreciates and is gratified with the A Co mp | irating in @ll areas in this
section. In addition, the University underlines the finding of the External Evaluation Committee
(EEC) that AiTthe University expresses an ambition to reach high academic standards and
be competitive on a national and international level in the relevant educational
programseé o .

As for the constructive recommendations given by the EEC, the University has accepted,
has adopted and has already implemented the recommendations of the EEC, as follows:

EEC: AA greater focus on the continuous monitoring and quality assurance of on-site
instructors involved in supervising interns would strengthen the pedagogical process
of the investigated programmeso.

Philips University: As the case is with all faculty members and instructors, the on-site instructors
undergo annual evaluation, which includes (a) the evaluation/feedback by the students at the end

of each semester, (b) an evaluation by the pert
assessment report, as well as periodic observations and meetings between the Program

Coordinator and the on-site instructors.



2. Quality Assurance

Sub-areas

2.1 System and quality assurance strategy
2.2 Quality assurance for the programs of study

Philips University is highly pleased with the i Co mp | iraingtinoall areas in this section. In
addition, the University underlines the findings of the External Evaluation Committee (EEC) that
fiOverall, the evidence presented both in the application document and the site visit
reassured the committee that these quality indicators were sufficiently supported by their
internal quality assurance processesé . There is a scheduled and systematic quality
assurance of educational programs based on defined standard-oper at i ng pr bheedu
University has a quality assurance system in accordance with the European Standards and
Guidelines (ESG) for quality assurance in the European area, and the Researcher
Development Framework (RDF), a professional framework developed for researcherso .

As for the constructive recommendations given by the EEC, the University has accepted, has
adopted and has already implemented the recommendations of the EEC, as follows:

EEC:Alt was wunclear i f ext erchnachl menbark ef bhe intéraship
supervision teamsé it would be good to have
Philips University: 6 Cl i ni cal member s of t h e arecertaiaelyanesnbludegd s u

in external stakeholders, since they are active and experienced professionals in the field, and
certainly their ongoing input and recommendations on the programs of study are very important and
are seriously taken into account by the University.

EEC: fAThe continuous and recurrent monitoring of pedagogical skills and teaching
competence of clinical staff (i.e., during 6practicumbé) may repre
high number of clinical teachers/supervisors involved in some programmeso.

Philips University: As mentioned above, the on-site instructors undergo annual evaluation, which
includes (a) the evaluation/feedback by the students at the end of each semester, (b) an evaluation
by the pertinent Dean of Sc hassedsmebtaepastdas weh petiodie i 1
observations and meetings between the Program Coordinator and the on-site instructors. In
addi tion, they participate in the Universityos
other support to participate in local and international conferences and seminars, to have
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membership in international professional associations, and offering in-house training seminars. In
addition, it is also the responsibility of specialists in both KENTHEA in Cyprus and KETHEA in
Greece, which are the specialist umbrella organisations that by official agreement with the University
undertake the implementation and supervision of the practicum at their subsidiary entities, to
continuously monitor and advice when necessary the on-site instructors and clinical staff.

3. Administration
Philips University is greatly satisfied with the i Co mp | irating in the section on Administration.

As for the constructive issue raised by the EEC concerning the number of Library staff members,
the University responds positively and provides additional information, as follows:

EEC: fiThere is only one librarian and not subject specific. This is not areflection on the
current role holder who more than adequate
the size of the University and student numbers this does not feel a sufficient resource
and should be reviewedo.

Philips University: It is clarified that, in addition to the full-time very competent Head Librarian,
there is an Assistant Librarian and three work-study senior/postgraduate students from different
Schools i one of them from the School of Education and Sciences, in which this Department
belongs. These work-study students undergo an intensive training session by the Head Librarian
prior to the beginning of the academic year, and their performance in the Library is deemed very
satisfactory.



4. Learning and Teaching

Sub-areas

4.1 Planning the programs of study
4.2 Organisation of teaching

Philips University is pleased with the finding of the External Evaluation Committee (EEC) that
noverall the Learning and Teaching are satisfac

"As for the constructive recommendations given by the EEC, the University has accepted, has
adopted and has already implemented the recommendations of the EEC, as follows:

EEC: flt appears that the overall approach to assessing students learning and
competencies i s vGieentha stadantsrwdlthave different learning styles
it may be helpful to provide an array of different forms of assessment which address
and permit students to develop assessment literacy and enhance their overall graduate
competencieso.

Philips University: In response to the above recommendation of the EEC, the University has
broadened and has enriched the assessment methods adapted to Distance Learning, both
Formative and Summative (APPENDIX [|: WRITTEN ASSINGMENTS - ASSESSMENT
GUIDELINES; APPENDIX Il: WORKING METHODOLOGY - ASSESSMENT; APPENDIX Il
Bpg 0BHIOUAN) WDIAE E ¢ ¢ 72 BRANTE) HBEE Assessment is viewed as a process of

gat hering evidence to make decisions for a var
educational outcomes and teachersdé effectivenes
assessment related to the desired implementation or outcome of an educational innovation or
program.

For mati ve assessment i s designed t o inform s
understanding of a particular topic, or about achieving particular learning outcomes of the course.
In fact, they are low-stakes or no-stakes exercises during the learning process.

Summative assessments are learning transactions, such as essays, examinations, projects, etc.,
which evaluate the studentdés achievement and f
course.

As part of its learning and teaching strategy, the Philips University aims to ensure that research
within the program team actively informs teaching and curriculum development. The program
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responds to the key features of the Universityo

Discovery, Technology, Research and Evaluation, Student Voice, support for research-based
teaching and learning through expert engagement with information resources.

Assessment strategy

A variety of assessment methods are used to test subject knowledge and understanding and to
enable students to demonstrate that they have achieved the learning outcomes of the program.
Many modules are assessed, at least in part, by examination which is driven by the professional
bodiesd6 requirements. Exami nat i oprereléaased prabldne
guestions. Students are also assessed by coursework which includes assignments, individual group
presentations and workbooks, and the School has introduced innovative assessed moots in specific
modules. Written assignments may be in the form of, for example, an essay, research exercise
reflective journal or writing a review. Coursework provides students with an important opportunity
to gauge how they are coping with various subject areas and levels of study before having to sit an
examination. These methods of assessment allow students to show how they have acquired both
legal knowledge and the ability to think critically about the subject, but also allow students to reflect
on the feedback for an assessed piece of work and think of ways to improve the quality of their work
before sitting an examination at the end of the academic year or attempting another piece of
coursework.

The assessment regime also allows students to demonstrate the acquisition of key skills. Written
assignments allow students to demonstrate their ability to select, interpret and summarise legal
sources and, to reflect the University's Student as Producer ethos, they enable students to engage
in the discovery mode of learning by pursuing independent research and developing their own
knowledge and understanding. Both written assignments and examinations allow students to show
that they have developed their literacy and proficiency in the use of technical legal language as well
as having developed their ability to produce a sound argument based on coherence and logic. The
development of oral skills and the ability to present a persuasive argument are assessed through
presentations and mooting.

t
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EEC: flt was not fully clear how the internship assessments formally related to the
overall assessment framework for the entire program. For example; if a student fails
their internship (despite best efforts of the supervising team and student) but passes

on the theorectical components of the program, do they still o6ridas
recommended that the 6internshipd is oOatt

component part of the assessment process and it is obligatory that the student passes

both the clinical (internship) and theoretical componentso.

Philips University: The above recommendation of the ECCt hat the O6internshi
specific course(s) in the curriculum, although making sense, does not abide with the policy of CyQAA
thagt ;e ¥doeagllUU Uggalbg ¥eaic BUUUVsUs ~ ayas a Udxagd
90eU¥ 220ECTSa Wb s UUaUa i elpyBegitg) e 0} Ye E UG @, 3 which P
University implements punctually and with distinction. Within this policy, CyQAA has set a number

of requirements concerning practical training. Philips University has applied and has implemented

all requirements set by CyQAA concerning practical training in the program of study MSc Addiction
Counselling, which we present in APPENDIX IV: SUPERVISED PRACTICUM / INTERNSHIP
GUIDE.

Consequently, practical training (Practicum), which is organized and implemented precisely and
punctually according to the specifications and requirements of the relevant policy of CyQAA, is part
of the program of study, it operates and it is assessed on its one capacity, and it is required for
completion of the program of study, The University and the pertinent Department make sure and
provide every support to the students involved to fully participate in, complete all requirements of
the practicum and acquire all learning outcomes and practical skills in order to successfully complete
and pass it on a Pass/Fail basis. In the remote case that a student fails the Practicum, most likely
due to absences and not full participation, the student has to repeat the entire Practicum in order to
graduate and receive the respective degree.

EEC: fighe continuous, long-term monitoring and quality assurance of the pedagogic training
of clinical tutors/supervisors is a challenge for any university and merits the full attentioné o.

Philips University: Prior to each practicum/internship, the clinical tutors/supervisors undergo an
intensive training by the Program Coordinator and the faculty members teaching in the program of
study, which includes a detailed presentation, analysis and explanation of the Supervised
Practicum / Internship Guide. In addition, the clinical tutors/supervisors participate in the
Universityés oO0Staff Devel opment Pl ano, whi ch i1



local and international conferences and seminars, to have membership in international professional
associations, and offering in-house training seminars. In addition, it is also the responsibility of
specialists in both KENTHEA in Cyprus and KETHEA in Greece, which are the specialist umbrella
organisations that by official agreement with the University undertake the implementation and
supervision of the practicum at their subsidiary entities, to continuously monitor and advice when
necessary the on-site instructors and clinical staff.

The language of instruction is Greek due to the fact that this program aims to be addressed to
students from Cyprus and Greece. For this reason, practical training is done only in Cyprus (via
KENTHEA) and in Greece (via KETHEA). For the time being, therefore, in case there are students
from other countries, they have to do the required Practicum/Internship either in Cyprus or in Greece.
In the future, if the numbers of students from other countries suggest that the Practicum is done in
other country(ies) as well, similar arrangements to those with KENTHEA and KETHEA will be made
and be implemented after informing so and having the approval of CyQAA.

As indicated above, the on-site instructors undergo annual evaluation, which includes (a) the
evaluation/feedback by the students at the end of each semester, (b) an evaluation by the pertinent
Dean of School b a s e d-assessmeertt reporit, assvellrpericdic obsedvatiors and f
meetings between the Program Coordinator and the on-site instructors.

In addition to the above, a very important aspect of continuous monitoring and training of
tutors/supervisors is the fact that the Centres where the practicum takes place are undergoing every
two years an external evaluation and accreditation by the Cyprus National Addictions authority. This
external evaluation and accreditation involves both mechanisms of monitoring and training of their
scientific staff, who in the case of the MSc Addictions Counselling program of study serve as
tutors/supervisors.



5. Teaching Staff

Philips University appreciates and is gratified withthe i C o mp | irating in &l areas in this section.

In addition, the University underlines the findings of the External Evaluation Committee (EEC) that
fOverall the ECC found evidence that the teaching staff were competent, knowledgeable, and with
appropriate qualifications in the generic and specialist subject areas. Their commitment to their
students was evident; and supported by the student representatives of the University. There was
evidence that selection and recruitment of faculty followed standard approaches taken by other
Institutions, and that annual performance reviews were undertaken. There was evidence of the
synergy between teaching and research, and that students had access to strong role models in this
areao .

6. Research

Philips University is highly content withthe i Co mp | iraéing by@&EC in all areas in the section
on Research, without making any recommendations for further improvement.

7. Resources

Philips University appreciatesthe i Co mp | irating by@&EC in the section on Resources,
without making any recommendations.
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B. Conclusions and final remarks

Philips University expresses its sincere gratitude to all the members of the EEC for the evaluation
and welcomes all recommendations of which aim to continuous improvement. We also truly
appreciate Ms . Emily Mouskoudbés role as a Coordinator
MSc in Addition Counselling.

The Philips University appreciates both the positive comments and the constructive
recommendations given by the External Evaluation Committee (EEC) in its Evaluation Report. It is
particularly gratified by getting i Co mp | iradingtby EEC in almost all areas (15 areas). The
recommendations put forward were constructive and helpful for further development.

The University has accepted, has adopted and has already implemented the
recommendations ofthe EECi n or der to achieve AComplianto

C. Higher Education Institution academic representatives

A Name Position Signature
Prof. Demetrios Natsopoulos Rector _'L ,\ atses cxggc c
Q) UL 5 :
Prof. Constantina Shiakallis Vice-Rector £
C, O AKALLLS
Prof. Pavlakis Andreas o M
Dean (A _Aaee
Prof. Veresies Kyriacos Chairperson § / ‘
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APPENDIX |

WRITTEN ASSINGMENTS
- ASSESSMENT GUIDELINES
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WRITTEN ASSIGNMENTS

ASSESSMENT GUIDELINES

Nicosia - Cyprus
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GENERAL MODEL

GUIDELINE POINTS
Content of ideas 40
Structure 15
Presentation 10
Language 10
Research 25
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GUI DELI NE J: CONTENT OF
(40 points)
GUIDELINE POINTS

The student fully understands the wording of the question and fully meets the requirements of

assignment: 40-30

U The student fully understands the wording of the question, in its varied shades, hints ar]
implied conditions.

U The answer covers most of the points provided in the Answer Guide.

U The student structures, organizes and develops his argument completelggUrhents are
organized, documented and convincing. Thought shows consistency, sequence and log
escalation.

U The student structures, organizes and develops his argument more fully. The argument
organized, documented and convincing. Thought shonsistency, sequence and logical
escalation.

U Even if it does not necessarily lead to strictly original conclusions, however, the student
exhibits synthesizing ability and creativity in the way he uses the curriculum and the stif
the additional bibliogaphy.

The student adequately understands the wording of the question and meets the requirements

assignment in a satisfactory manner: 29-19
i The student understands the wording of the tipreseven if some of the subtitldsints and
implied conditions draw his attention.
i The answer covers quite a few, but not all the points provided in the Answer Guide.
0 The student structures, organizes and develops his argument in a satisfactory manner
all aspects of the subject. The arguments egarized, documented and generally convinc
but in some cases there is a sense of circularity or repetition.
U The student handles parts of the curriculum creatively and comfortably, but presents sd
stiffness and uncer t aavapastcularfamibarityhveth the. subled
matter beyond the teaching manual.
The student does not adequately understand the wording of the question and only partially res
to the demands of the assignment: 1910

U There are serious gaps in the whg student understands the wording of the question. Pa
it are omitted during the development, while the subtle shades, hints and implied condit
not captured. The student often deviates from the scope of the answer.

0 The arguments are often pty, with logical gaps and jumps. Little to a few of the points
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i

provided by the Answer Guide are covered.
The student does not seem to have absorbed the curriculum. He makes serious mistak
managing the material and is subject to misunderstandingdistodions.

The student does not understand the wording of the question and does not meet the requiremg
the assignment:

i

The student does not understand the wording of the question and what it entails. Impor
aspects of the issue remaitact. The assignment does not result in clear andteasy

understand positions that are in line with the requirements and generally goes beyond {
of the answer.
His argument is unreasonably delayed and constantly undermined. The student isounah
establish positions with a sequence, consistency and logical escalation.

The student has not understood the teaching material.

9-0
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GUIDELINE B: STRUCTURE
(15 points)

GUIDELINE

POINTS

The student fully understands and applies well the rutésstructuring a scientific assignment:

U The assignment has a distinct thpeet structure (introductionmain part conclusion). The

structure fully responds to the development needs of the subject by correctly distributin
material to the relevasections, based on its importance and weight in the whole argumg
The student does not fail to place headings anéhsalings in strategic points of the

assignment, which contribute to easier access of the provided material.

1510

The studenigenerally understands and largely applies the rules of structuring a scientific
assignment:

0 The assignment has a distinct thpeet structure (introductionmain part conclusion). The

i

i

structure responds to a great extent, but not perfectly, to thiopgment needs of the subjed
In general, the material is correctly allocated to the relevant sections based on its impo
and weight in the whole argument. However, there are cases of material displacement
is inappropriate.

The student placdseadings and sdieadings in strategic points of the assignment, which
contribute to easier access of the provided material, but not with absolute consistency a
always with alignment.
The student generally understands how to use footnotrsdootes, but occasionally makeg

mistakes and inconsistencies.

The student has significant shortcomings in applying the rules of structuring a scientific
assignmertt
0 The assignment does not have a distinct thagé structure (introductionmainpart-

conclusion), which as a result makes monitoring the progress of the argument difficult.
material is not distributed correctly to relevant sections based on its importance and we
the whole argument.
The assignment is unstructured. The argat does not show logical escalation. Thought ig
disordered and extremely incomprehensible. The student does not understand the met
developing a scientific argument.

The assignment is a single, indistinguishable body, without any visible indictiisn

structure and organization.

4-0
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GUIDELINE C: PRESENTATION
(10 points)

GUIDELINE POINTS
The student fully understands and applies well the rules of presenting a scientific assignment:
U The student understands how to use footnotesdnotes, based on a particular system 10-7.5
(preferably what is suggested by the P
U He knows where, how, when, and why you put footnotes in a scientific assignment. He
the footnote markers at the appropriate poiatthat it is absolutely clear what it refers to a
why.
U The footnote itself is clear about the material the reader is asked to identify in the primg
secondary source it refers to.
U The student uses quotations from the primary and secondary souticeg ae written,
sparingly and appropriately. He knows how to clearly distinguish his own speech from t
he has taken from elsewhere, without allowing any suspicion of plagiarism.
U The student presents his bibliography structurally and systematioahgth the footnotes an
the end of the paper, based on a specific system (preferably what is suggested by the |
University Guide of Preparing Written Assignments).
0 The assignment presents a perfect typographical appearance, without inconsiatehiciek

of aesthetics.

The student generally understands and largely applies the rules of presenting a scientific

assignment: 7.55.0

U The student generally knows how to use footnotes or endnotes, but occasionally make
mistakes and inconsistencies.

U Thestudent does not prove that he is fully aware of where, how, when, and why he use
footnotes in a scientific assignment. He does not always place the footnote markers at
appropriate points, so that it is absolutely clear what it refers to and why.

U Thefootnote itself is not always clear about the material the reader is asked to identify i
primary or secondary source it refers to.

U There are imperfections in the composition of the bibliography both in the footnotes ang
end of the document.

U The assignment shows minimal mistakes in typographic appearance.

The student has significant shortcomings in applying the rules of presenting a scientific assigni

U The use of footnotes or endnotes is either completely absent, or displagsneing 5-0
inconsistencies and mistakes in all levels.

U The bibliography is completely absent or not presented in a structured way.

i The assignment is typographically unsightly, with many typographical errors and

inconsistencies (different fonts in single bada# text, bold or italic elements where it is no
required, variety of font sizes in headings, footnotes or within the text, typing errors, sug

accent omissions etc.).
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GUIDELINE D: LANGUAGE
(10 points)

GUIDELINE POINTS
The speechs absolutely flowing, precise and stylistically appropriate:
U The language is grammatically and syntactically fluent. The syntax is clear and easy to 10-7
The speech is submissive and creative, but not overly long and chaaotic.
0 The language is in line wittme stylistic coordinates of a scientific essay. It is not simplifie
is not archaic, it is not pretentious and seferential. The speech has personality, but not
the extent that it becomes peculiar.
U Expression is eloquent, rich and varied, alsvavithin the ethics of scientific speech.
The speech sometimes lacks precision:
U There is a fairly large number of barbarism and solecism that makes it difficult to under; 6-0
the speech. The text is generally difficult to read.
U The student appeats not completely and always understand the stylistic specifications
scientific essay.
U The expression is poor, the vocabulary is limited and repetitive.
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GUIDELINE E: RESEARCH
(25 points)

GUIDELINE

POINTS

The assignment presentsequivocal evidence of personal research:

i

i

The student makes full and not selective use of most of the bibliography indicated.

The student discovers and utilizes relevant and useful sources beyond the teacher's ini
indications.

The use of bibliographfor forming the argument is perfect. The bibliographic documentg
of positions, views and arguments is compact. The bibliography is used as a means to

substantially enrich the argument with ideas, information, evidence, examples etc.

25-18

The assignrent presents clear indications of personal research:

i

i

The student uses a significant part of the provided bibliography.
The use of the bibliography to construct the argument is adequate, but not complete.
References are made to scientific studies relatédtbteubject, but it is not entirely clear hoy

these studies have contributed to the development of the student's argument.

17-9

The assignmenshows little or no evidence of personal research:

i

The student has sufficed with the material of the teadahizgual and/or the basic compulsd
bibliography, which proves however that he knows it very well. References to the wider
literature provided are rare and selective.

The use of bibliography for the formation, extension and depth of the argument is limite
The student has the sense of the need for bibliographic documentation of positions, vie

arguments.

8-0
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APPENDIX I

Working Methodology - Assessment

G

Oyl

Teaching Staff

Working Methodology - Assessment

Nicosia - Cyprus

Working Methodology Document for Teaching Staff
On

Interaction between students, students and teaching staff, students and

study guides/material of study, including teleconferences and assessment.
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Introduction

The main part of asynchronous communicabetween students, as well as communication between students
and teaching staff is done online through the Moodle Learning Management System and through speci:
designed fora. These are places where participating students and tutors can develop ipdagsckhange
information and ideas, receive feedback, deepen, think critically, reacpnstruct knowledge, and
ultimately decide how and where to apply the newly acquired knowledge. For this reason, particular emphe

is based on the interaction thatbeing developed in online teaching.

At the theoretical level, with regard to the evolution of the interaction and the kind of information exchange
between the participants in the online learning environments, we follow the five stages of therS8atiabn
(2000}, while to the objectives set at each stage and to the effort the processes of knowledge, applicati
understanding, analysis, evaluation and synthesis to become understood we follow the Bloom taxono
(Anderson, & Krathwohl, 200%)

Thus, &cording to the Salmon model (2000), in the first stage each student interacts freely with others, mair
with the aim of familiarizing with the learning environment. In the second stage the number of people wit
whom each one interacts increases, andtalsdrequency and quality of the interactions increases as well.
The aim here is the socialization of the participants through mutual understanding and this is pursued thro!
special activities of mutual interest. In the third stage, the interactiolves/the exchange of information on
the content of the program while in the fourth stage the interaction focuses on the cognitive level and t
building of knowledge regarding the subject of learning (subject of each lesson). Finally, the fifth stage air
to the development through further application of knowledge and also to the reflection.

Based on the above and in terms of achieving the goals based on the Bloom taxonomy, we can say that ir
first four stages of the Salmon model students recall theiqu® information that they have acquired,
understand and apply new knowledge, whereas at the fifth stage they analyze and evaluate new knowle

while composing and proposing new ideas and solutions.

It may be concluded that interaction is approachedgamic process, which is not limited to the cognitive

level as it evolves in quantitative and mainly qualitative way from stages which start from the process

1 Salmon, G. (2000)nRoderating: The key to teaching and learning online. United Kingdom: Kogan Page.
2 Anderson, L. W., & Krathwohl, D. R. (2001). A taxonomy for learning, teaching, and assessing, Abridged Edition. Boston, |
Allyn and Bacon.
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mutual understanding and are completed with the stage of reflection. The nature of #utionteand the
type of information exchanged through the messages are changing from one stage to another, and in
context the role of the professor who supports and encourages students to progress at all stages is impo

as the time at each stagaries according to students' knowledge and skills.

1. Interaction Techniques for Collaborative Learning

As far as the techniques used to enhance interaction are concerned, we choose collaborative learning, w
is implemented through online work groupsudints, divided into working groups, exchange experiences or
work out exercises in order to fully process the material. The Jgsiastegy is used to create groups,
according to which (Figure 1):

(a) Participants are divided into groups, each group septig a forum (phase 1).

(b) Each group is divided into subgroups which undertake to procesg@pstibf the more general subject.

To this end, new groups are created in corresponding working fora. The teams collaborate, gather mate
and try to preide solutions to the issues under investigation (phase 2).

(c) Members return to their original teams to which they bring the knowledge and experience gained from 1
negotiation of the topic in the previous phase. In this way interaction between pértlogpants, that is,

between students, as well as between students and tutors is achieved.

Phase 1: Students meel in home groups.

1 2 1 2 1 2 1 2

3 4 3 4 3 4 3 4

Phase 2 Students meel in expert groups.

1 1 2 2 3 3 4 4

1 1 2 2 3 3 4 4

Phase 3: Students return to home groups to teach one another

1 2 1 2 1 2 1 2

3 4 3 4 k| 4 3 4

Figure 1. The Jigsaw Strategy

An implementation example (team building with the Jigsaw strategy and the use of the six thinking he

technique by Eduard D®ono) is the following:

3 Aronson, E., & Patnoe, S. (201Gpoperation in the Classroom: The Jigsaw Mett8vd ed.). New York: Pinter Martin Ltd.
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There are four main groups (four fordiscussion groups) which may have a name (eg the names of the foul
seasons of the year: Spring, Summer, Autumn, Winter, or the four points of the horizon: East, West, Nor
South). Each onefdhe four discussion groups consists of six (6) groups, each group bearing the name of
hat (white, red, yellow, blaclgreen,andblue). Group meetings are held vertically-mueration per season
or horizon), where all members of the group discussandontally (ceoperation per hat colour), discussing
anything from the perspective of their "hat colour". Then they come back and talk to their original teams a

this is something which helps them meet and interact with everyone.

2. Teleconferences

Telemnferences are accessed through a specially formulated pedagogical framework that promo
communication and interaction, with the main feature of collaborative building of knowledge from a distanc
in real time. From a technological point of view, there the possibilities offered by the latest technology
communication tools (Moodle, WizlQ), which allow the transfer of different types of information (image,
audio, text) allowing a reliable and-thirectional connection between professors and studengdouamong
students with each other. However, our main goal is to bring teleconferencing intef@rmeli pedagogical
framework that improves the communication and interaction environment between tutors and learne
Usually, teleconferences are heltires throughout the academic semester, every two weeks, starting from
week 2 of the semester. Duration 8 Bours, reflecting the needs and the specificities of the course.
Because the large number of participants at a teleconferencing can makeult diffcarry out cooperative
activities, we consider it necessary to break the trainees into groups with a small number of people in e
group. In this cooperative videoconferencing model the tutor can create groups (conference rooms) :
distribute thestudents to them. In this way videoconferencing becomes interactive as it allows participants n
only to communicate by exchanging views or sharing data but actively participating in a dynamic interactic
environment, the main feature of which is thelatmbrative building of knowledge from a distance in real

time.
The main axes of the pedagogical and methodological approach that we are pursuing are:
a. combining teleconferencing, learning by doing, learning by reflection,-lzasesd learning, and
learningby exploring. It is important that these data, apart from the active participation of students

also contribute to the acquisition of knowledge based on the particular ways that each student lea

(learning styles).
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b. empirical learning through linking leang goals with the experiences of students from their real life.
In general, teleconferencing learning is not only developed as a cognitive process through tl
transmission and transfer of knowledge from tutors to students, but in a social contexirbdsed
creation of a collaborative climate of social interaction and the association of knowledge with actior
This is sought by engaging students in authentic situations that are related to their personal intere
Because the development of social iat¢ions should not be sedlident, we encourage this process
through the design of activities that, alongside cognitive activities, encourage the social form c
interactions, as social interactions play a key role in the development of relationshipsta of
trust, a sense of community and ultimately the development of a learning community.

c. Social Constructivism, Situated Learning and Learning Communities are exploited. In the context ¢
a socially constructive approach we seek to create a collalmciithate of social interaction, linking
knowledge to action through the involvement of students in authentic situations. Constructivism serv
interdisciplinary approaches to teaching as learning takes place in authentic situations and thus i
linkedto the personal interests of students, while knowledge is built on the principle of "Integration”
ie the integration of new information and knowledge to the studentskpsng mentalities.

Situated Learning is enhanced through the equal participationl cr eat i ve exc hang
in ACommunities of Practice" which coll abor a

d. Creative learning is exploited. Creative learning is based on lateral thinking which (lateral thinking) i
non rational and aims to escape from old ideas and create new ones, with the approach of n
knowledge through different perspectives. In this context, numerous techniques are propose
enhancing lateral thinking, which with an appropriate adaptation aredpplonline learning and are
used by the tutors on a casgcase basis in relation to the subject and the target group. For example
the SCAMPER (acronym of Substitute, Combine, Adapt, Modify / Minify, Put to Other uses,
Eliminate, Reverse / Rearrangegtimod helps students think what changes they can make in existing
situations, or how they can create new ones. The Six Thinking Hats strategy can also contribute to
same logic, based on which we can determine the implications of a decision, illugintm many
different points of view.

At the same time, cooperative techniques are used to encourage participants to engage in free
spontaneous expression of ideas, such as brainstorming and reverse brainstorming to produce a bi

number of create ideas.
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3. Assessment criteria

The students' evaluation typically includes exams (783d) assessme(80%). With respect to assessment,
our goal is to implement alternative assessment methods that can provide a greater and more qualitative va
of information about students' knowledge and skills, but also give students the opportunity to becor

themséves active shareholders of the evaluation process and its criteria.

a. Peer assessment
In this context, peer assessment is encouraged as the procedure by which students are involved
process that the traditional evaluation is conducted solely by tive Tiis process is proposed in two
ways. In one of them students are asked to evaluate the work of other students using spec
assessment criteria given to them and in the second way they also undertake the design of
evaluation criteria.
Byevaluamg t heir fellow studentsodo work students
and on the one hand they learn on the other they cultivate assessment, justificationrease setfient

skills.

b. Alternative techniques
It is important to mention thas regards the assessment (30%) of students, not only traditional work:
(essays) but also alternative techniques (as Six Thinking Hats, Scamper etc.) are employed as m
of them contain elements of critical analysis with connection to modern reatityoastudents'

experiences, while the tasks can also have the character of creating videos, posters, etc.
For example, we can refer to the Frayer Model process, where students are called to write their definition :

attributes on a central concept (woathd to record examples and best practices, as well asxaomples from

its application (Table 2).
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/Dcfnmtlon Charactcrlstlcx

\ Word J

Examples v Non-Examples

Table 2. (Frayer Model).

Similarly, the SCAMPER technique is used where, on the basis of a subject, students are invited to interv
on the basis of thfollowing guidelines:
U Substitute: replace items
Combine: combine new or previous mater@smentsproperties
Adapt: customize or change topics and issues
Modify: modify or maximize or minimize attributes or characteristics

1]
1]
a
U Put on other uses: Locate owvative or alternative ideas
U Eliminate: Reduce or remove attributes and items

1]

Reverse: reverse or redefine basic principles

4. Interaction with Educational material and final written work

In distance education students depend on the educational maiectaimore than in conventional education
systems thus the educational material we use is comprehensive, with frequent instructions to facilitate studs
on the course of their studies, clear, explanatory and friendly with many examples or case studies.

The basic component that determines the creation of educational material is tHematiihal educational
material criterion, according to the following three sets of action:
U The first set includes elements (texts, summaries, sections, bibliographly¢linéo bring the student
smoothly into new knowledge by incorporating it into his/hersexisting knowledge
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U The second set incorporates elements (photographs, images, graphs, shapes) that are scat
throughout the material and contribute to thecdvery by the student of new knowledge and
visualization of abstract concepts.

U The third set includes all those guiding elements that help the student to work by contributing to furth

development of communication.

By the use of these sets of actionkeatudent depending on his / her personal and unique profile, is expectec
to choose from the plethora of teaching materials of the Hfauititional educational material the one that suits
him the most. In this case, the role of the Professor is encougirguiding by providing detailed comments

and clear directions.

In this context, the final written work is also an integral part of the ffurtitional educational study material.
Students are invited through specially formulated papers to evaheataaterial they have studied and to
synthesize new ideas and suggestions based on their personal judgment and experience.

An important element in this perspective is the correction of the written work, as our goal as tutors is to tu
the evaluation ofhte written work into a positive experience for the students through qualitative and

constructive criticism.
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APPENDIX lIt
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0&nyoc cuyypadng ﬁ?j&!%
ETILOTNOVLKNG EPYOLOLOLG

GLASBERGE-]

“I couldn’t do my homework because my
computer has a virus and so do all
my pencils and pens.”
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W s
MIVERSITY

a) AvarrTuéere Ta TPOTUTTA 0pyavwaons Kal Xpnuarodotnong
ouaTnuarwy vyeiag. loia ta TAEOVEKTNUATA KAl [UEIOVEKTAUATA
TWV 01aQOPWYV TTPOTUTTWYV 0PYAVWONS Kal XPNUAaTtodoTnong,

[lou kKarar@ooeTe TO CUCTNUA UYEIAS THS XWPAS 0ag;

B) Avarrruéere 11 ueB6O0US arrolnuiwaonS ToU IaTpPIKOU
ITPOCWITIKOU Kal TwWV VOOOKOUEIWV TTapaBérovrac ra
ITAEOVEKTNUQTA KQI UEIOVEKTHUATA KABE Ia¢ armmo auTéC Kal
aéloAoyeioTe Kard TOo0o N KABe uéBodo¢ ouuPBalAel otnv
arrodOTIKOTNTA TOU OUCTHMATOC UYEIQC.
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Kavoveg yia Jia owaoTA JETATITUXIOKDN
gEpyaaoia

[Mpiv apxioeTe va ypAgeTe Ba TTPETTEI VA

*OI0BACETE PNE TTPOCOXN TO EKTTAIOEUTIKO UAIKO KOl AAAEC TTNYEG
TIC OTToieC €xeTe OlaBEoINeG (GpBpa, aTTOOTTACHATA ATTO
BIBAia, onuUeEIwoEIC TOUu KABNynTt) O©aAg, TINYEC aATTO TO
010diKTUO) Kal TToU TTIOTEVETE OTI Ba cag Bonbrjoouv yia uia
OAOKANPWWHEVN TIPOCEYYION TOU BEUATOC TTOU KOAEiOTE va
QVOTTTUEETE.

*OKEPOEiTE TOUC [PaCIKOUC agoveg, Ta OedopEvVA KAl Td
ETTIXEIPAMATA, OTA OTToia Ba BACIOTEI N ATTAVTNON.
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Kavoveg yia Jia owaoTA JETATITUXIOKDN
gEpyaaoia

1. Karavonare 1o Béua mou oac Exel O0BEI
« KartavoegioTe Tov TITAO

AlaBAoTe JE TTPOOOXN TOV TITAO TNG YPATITAG £PYATiAg Kal
BeBaiwBeiTe OTI £xeTE KATAAAGREI TI OAS (NTA. OTT0100 HOPPH KAI AV EXEI
0 TiTAOG, TTPIV EEKIVOETE VO YPAPETE Ba TTPETTEI VA EIOTE ATTOAUTA
oiyoupol yia 1o TI {NTA N EPYQTia Kal TTOI0 YVWOTIKA AVTIKEIJEVA
KaAUTTTEL OI TiTAOI TWV YPATITWY EPYATIWY TTOIKIAOUV. AAAOTE
TTOPATTEUTIOUV O€ UAIKO TTOU €XETE MEAETAOEI OE OUVOUQOUO UE
BiBAIoypa®ia, AAAoTE o€ oUVBEDN dIaPOPWYV ATTOYEWV UE AVAPOPA O€
QVTIOTOIXO KEIMEVA.

* 2UYKEVTPWOTE TIC OKEWEIC OAG KOl ONUEIWOTE OAEG TIG AECEIC KAEIDIA

TTOU BeWpPEITE OTI OXETICOVTAI UE TOV TITAO TNG YPATITAG EPYATiag
‘ET01 Ba oxnuaTioTEl hia apxIKh TTPOXEIPN EIKOVA TOU OKEAETOU TNG
gpyaoiag oag.
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Kavovecg yia Jia owaoTrh METATTTUXIOKN
gEpyaaia

e AUO TUTTOI BEPATWYV: BEWPNTIKA | EPEUVNTIKA.

* H BewpnTikn epyacia avTILETWTTICEI EVa AQNPENUEVO
TTPOBANUA TTOU UTTOPEI Va EXEN YIVEI AiyO €WG TTOAU
QVTIKEIJEVO OTOXAOMOU.

M. X. «H peraBoAn Tou emmionuioAoyikou TPoQIA Tou
EAANVIKOU/ KUTTpIaKOU TTANGUOLOU KATQA T UETATTOAEUIKN
ITEPI0O0. KOIVWVIKEC Kal TEXVOAOYIKEC UETABOAEC TTOU
kaBopioav TIC ECENICEIC. »
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Kavovecg yia Jia owaoTrh METATTTUXIOKN
gEpyaaia

*H gpeuvnTIKA epyaaia TTpayuaTeVETAI EVa BEUQ

TO OTTOI0 OTNV OUCIA KATAOKEUACETE E0EIC ATTO TTPWTOYEVEIC
(epwWTNUATOAGYIO, CUVEVTEULEIC, TTAPATHPNON, oulAThON,
TTEipapa) A OEUTEPOYEVEIC TTNYEC (dNUOCIEUMATA OTOV TUTTO,
OTOIXEIO OpYyaQVIOUWY, K.A.).

. X. «20¢ avariBeral UeAETn opyavwaong TNS TapaywyIkng
oladikaaiac evog TuRUaro¢ voookoueiou (r.x. TEF,
Xeipoupyeio n MEO, kAivikn A n epyactipio B). lNwc¢ Ba
UETPNOETE TNV ATTOOOTIKOTNTA TOU CUVTEAEDTN Epyaaoia,
AauBavouévng urrown tnS UTTOKATAOTAONC TWV CUVTEAEOTWV
Tapaywyns?»
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Kavoveg yia Jia owaoTA JETATITUXIOKDN
gEpyaaoia

2. OpyavwaTe 1n doun TNS Epyaaciac

* O TiTAOG TNG £pyaadiag cuvABWG TTAPATTEUTTEI OE TTEPICOOTEPA
atrd £va KEQAAAIQ KAl ETTOMEVWG OE€ TTEPICCOTEPES ATTO Mid
TTNYEC. AUTO onuaivel 0TI Ba TTPETTEI va KAVETE Wi oUvBeon
aTTO TO UAIKO TTOU £XETE MEAETAOEI - EVOEXOMEVWG Kal AAAO
UAIKO - Kal va OWOETE Jia dopnpéevn atravinon. Na BuudoTe ot
0 KaBnynTAg oag Ba agioAoyroel Kal AAAEC EPYAOiEG.

To keigevo AoITTov Ba TTPETTEl va akoAouBei pia Aoyiki o€Ipad, n
oTToia Ba eTTeCNyEi Kal Ba odnyei ToV avayvwaoTn TG EPYATiag
oToUG BIKOUG oag oUuAANoyiopoug. Ooo TTI0 EUKOAQ KaTaAGREl TN
OOMN Kal OpyAvwaon ToU KEIPEVOU 0O¢, TOOO TTIo BETIKN Ba gival
N TTPOCEYYIOH TOU OTNV AEIOAOYNON TNG YPATTTHS 0OC EPYATiag.
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Kavoveg yia Jia owaoTA JETATITUXIOKDN
gEpyaaoia

2. Opyavware tn doun NS Epyaaiac

» AlaBalovrag, TTPOCTIOBNOTE VO KATAVONOETE KPITIKA TO
OIAAoY0 TTOU UTTAPXEI YUPW aTTO TO BEUa 0ag,
oxnuatifovrag olya-oiya tn dIkA oag artroyn.

» Agv Ba TTPETTEl va DIAUOPPUWOETE TIC ATTAVTHOEIC OOG TTIPIV
AGBETE UTTOWN OO0 TTEPICOOTEPQ OTOIXEIA YIVETAI KOl
KUPIWG NV TTpooTraBeiTe va "atrodeigeTe"
TTPOKOBOPIOPEVEC TOTTOBETACEIC ) va ETTIBERBAIWCETE TNV
atroyn TTou UTToBETETE OTI Ba aoTTaleTal 0 agloAoynThS

TNG £pPYACiagc.
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