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Introduction 
MusiQuE was commissioned to conduct a quality enhancement external review of KASK 

& Conservatorium Drama Programme, including a Bachelor degree programme in 

Dutch, a Master degree programme in Dutch and a Master degree programme in 

English. 

At the request of KASK & Conservatorium, the programme review offers 

recommendations regarding the further development and enhancement of the Drama 

Programme as a whole and within its degree levels, when applicable, on the basis of the 

goals and ambitions set by the institution. KASK & Conservatorium completed an 

extensive SWOT analysis in which teachers and students from all specialisations of the 

Drama Programme took part, identifying strengths and challenges relating to each of 

the MusiQuE Standards for Programme Review1. This analysis forms the basis of the 

Self-evaluation Report (SER). 

The procedure for the review of the drama programme followed a three-stage process: 

• KASK & Conservatorium prepared a self-evaluation report (SER) and supporting 

evidence, based on the MusiQuE Standards for Programme Review 

• An international review team composed by MusiQuE reviewed the SER and 

supporting documents and conducted a site-visit at KASK & Conservatorium 

from 22nd to 24th May 2023. The site-visit comprised meetings with the Training 

Programme Committee, teachers, administrative and technical staff, students, 

alumni and members of the professional field. The review team used the MusiQuE 

Standards for Programme Review as the basis of its investigations. 

• The review team produced the report that follows, structured to align with the 

standards mentioned above. 

The review team consisted of: 

• Jeroen Fabius, Artistic Leader DAS Choreography, Amsterdam University of the 

Arts, Netherlands 

• Konstantina Georgelou, Assistant Professor, Performance Studies, Utrecht 

University, Netherlands; Tutor and Theory Advisor, Amsterdam University of the 

Arts, Netherlands 

• Izah Hankammer, recent graduate of Fontys Dance Academy, Netherlands 

(Student Member) 

• Mist Thorkelsdottir, Head of International Programmes in the Performing Arts, 

University of Southern California, USA (Chair) 

• Laura Witt, Registrar and Secretary, Royal Academy of Dramatic Art, London, UK 

(Secretary) 

 

 

 

 

 

 
1MusiQuE Standards for Programme Review 

https://musique-qe.eu/wp-content/uploads/2022/03/2022.02.21-Standards-for-Programme-Reviews_Newdesign_FINAL.pdf
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Key data on KASK & Conservatorium 

Name of the 

institution KASK & Conservatorium, the School of Arts of HOGENT and Howest 

Legal status Publicly funded higher education institution, School of Arts of the 

University College of Applied Sciences and Arts Ghent (HOGENT) 

Date of creation 1751 

Website address https://schoolofartsgent.be/en/ 

Departments 

Architectonic Design 

Autonomous Arts 

Design 

Film, Photography and Drama 

Music Production, Jazz and Pop Music 

Classical Music 

Theory of Art Practices 

Programmes 

offered 
Bachelor and Master of Arts in Drama, English Master of Arts in 

Drama 

Number of students 89 

Number of teachers 11.12 FTE 

 

https://schoolofartsgent.be/en/
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Recommendations listed by the MusiQuE Review Team 

Standard 1: The programme goals are clearly stated and reflect the institutional mission. 

Suggestion for further enhancement (I):  

The programme could acknowledge and articulate more strongly its key strengths, for 

example embodiment, theory and critical thinking. 

Description of the actions undertaken and progress achieved (I): 

- We have revised the introductory text in the study guide, including the addition of 

the following line to the general mission of the Drama Programme (in the following 

also mentioned as DP). “In addition to this broad view on what theatre and an 

artistic practice as drama artist can be, the drama programme is characterized by 

a focus on embodiment and critical reflection.” 

- We will re-evaluate the mission and vision once the new learning track ‘care and 

interdependence’ has been fully implemented, to determine whether additional 

revisions should be made to the general mission statement.  

Reviewer’s conclusions (I): 

The revised study guide introductory text now more clearly reflects the ethos and key 

strengths of the programme as observed by the review team during the site visit. In its 

report, the review team also suggested that the programme’s focus on embodiment and 

critical reflection could be better articulated in its external communications, for example 

its website, to enhance the understanding of applicants and others with an interest in the 

programme. The programme team could consider this when re-evaluating its mission and 

vision, however overall the suggestion has been adopted.  

Recommendation for English Master (II):  

The review team recommends pausing the English language Master’s programme until 

such time as a clear market and strategy for integration with the Dutch language 

programme can be established. 

Description of the actions undertaken and progress achieved (II): 

- The English master has been put on hold since the previous academic year, and 

we intend to rethink the possibilities for an English master or other form of 

internationally oriented education – perhaps in a whole different way – in the period 

of 26-28.  

Reviewer’s conclusions (II): 

Action has been taken to fully address the recommendation and a review of the format of 

this programme is welcome as it will enable KASK Drama to develop an international offer 

that better reflects its aims. 

Standard 2.1: The goals of the programme are achieved through the content and structure 

of the curriculum and their methods of delivery.   

Suggestion for further enhancement (I):  
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The programme is encouraged to continue to focus on reducing load and implementing a 

culture of care within the first two years of the training programme, possibly through a 

rebalancing of workload across the first three years. 

Description of the actions undertaken and progress achieved (I): 

- In the first two bachelor years, the Drama Programme pays more attention to 

including lower intensity periods.  

- In the second bachelor, where the workload is especially demanding, the DP is 

mapping all assignments and deadlines to avoid bottlenecks and have oversight in 

timing. To this end, the chair of the Training Programme Committee (further also 

mentioned as TPC) and the coordinator will conduct conversations with all teachers 

to discuss deadlines and communication to the students.   

- Courses that were previously difficult to schedule within the regular daytime (9am-

6h30pm) and that subsequently took place in evenings, have now been 

rescheduled in order to fit into the regular daytime hours.  

- In the second bachelor’s second semester, more time has been built in to 

specifically dedicate to the ‘personal project’ in Atelier IV, avoiding parallel 

workshops.  

- It remains a point of attention to consider how we can do less, while still maintaining 

the desired quality for each student.  

Reviewer’s conclusions (I): 

The actions taken to map assessment load and the rescheduling of courses within core 

hours are positive developments that will help to reduce some of the pressure on students 

in the first and second year of the bachelor. There will aways be a tension between 

balancing intensity of training and the wellbeing of students and staff and it is good to hear 

that the TPC and the wider programme team is keeping these issues under continuous 

review. On behalf of the review team, I confirm that actions have been taken to address 

the suggestion made. 

Suggestion for further enhancement (II): 

The programme is encouraged to find ways to better integrate collaboration with students 

from other programmes at KASK & Conservatorium within the drama programme. 

Description of the actions undertaken and progress achieved (II): 

- The Drama Programme has been organizing interdisciplinary project weeks the 

past two years. In B1: spoken word in collaboration with the Jazz/Pop department 

and arts centre Viernulvier. In B2: collaboration with the Film Programme (acting 

for non-actors), the performance programme (weeklong visit to NEXT festival), a 

light design workshop open to other programmes.  

- Since this academic year, the second of two project weeks (in March) has been 

designated as ‘Interdisciplinary project week’ within the whole of KASK & 

Conservatory. This will allow for more proactive connections with other 

programmes, within the existing formats.  

- In the master, the masterclass ‘Acting for the camera’ remains an occasion to 

collaborate with the film students.  
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- In the organization of Drama projects in the third bachelor, opportunities to include 

students from other programmes are created. For example in the drama project 

guided by Bryana Fritz last year (2025), students from Fashion and Textile created 

the costumes. This will remain an ad hoc point of action, but we hope good 

practices will fuel this.  

- A new schoolwide theory course in the second bachelor (‘Anthropological 

perspectives’) also allows for more mixed groups in theory. Also, a reorganization 

of the scheduling of the general theory courses, allows for more exchange between 

programmes in the theory classes, e.g. a music student can now take up Theatre 

History and a theatre student can now take up Music history as part of the elective 

courses in the third bachelor.  

- Student driven and bottom-up initiatives have been rebooted or set up to foster 

interdisciplinary collaboration, such as a database with drama and film students 

and the speed dates organized by student bodies such as DRAG (Drama) and KAF 

(Film).  

- Since this academic year, the master in visual arts also includes a masterclass in 

its curriculum: this creates the possibility to collaborate within this shared format 

as well.  

Reviewer’s conclusions (II): 

A range of positive actions have been taken to create additional opportunities for 

interdisciplinary collaboration. It is especially pleasing to hear that an interdisciplinary 

project week has been established for the whole of KASK & Conservatorium, which will 

open up space for greater connection across artforms. Additional shared theory courses 

are a good development and have the potential to enable students to form broader 

connections and to widen their artistic perspectives. Closer connections between the 

Drama and Film programmes also support the aim of KASK Drama to create 

‘interdependent artists’. On behalf of the review team, I confirm that the suggestion has 

been enacted and that actions are ongoing. 

Standard 2.2: The programme offers a range of opportunities for students to gain an 

international perspective. 

Recommendation (I):  

The programme should consider how alternative models of delivery might make it possible 

for international students to integrate into the drama department. 

Description of the actions undertaken and progress achieved (I): 

Over the past year, we have been receiving on average one or two (last year three) 

incoming Erasmus+ students in the third bachelor, for whom we design an individual 

programme tailored to their needs and expectations. For example, this academic year we 

have an incoming Erasmus+ student from a directing programme: we have assembled a 

package of practical and theoretical courses (a drama project, a minor in drawing, body 

and condition and theatre and society). Due to the limited capacity of the Drama 

Programme in terms of staff and infrastructure, and due to the importance and complexity 

of class groups, the integration of international students through alternative models of 

delivery is complicated. A limited number of incoming students allows for better integration 



Template for MusiQuE Follow-up procedures 

 

7 

 

in the programme and class group. Several times, these students wish to stay at KASK 

Drama: this we consider case by case, with the abovementioned limitations in mind.  

Reviewer’s conclusions (I): 

Due to the structure and size of the drama programme there are clear challenges in 

integrating larger numbers of incoming exchange students than the one or two who 

currently join each year. The programme provides highly individualized support for those 

Erasmus+ students who join the third year and it is understandable that capacity of staff 

and infrastructure limits numbers to a manageable level. The review team’s original 

recommendation also related to English Master students and as noted under standard 1, 

the pause and review of this provision will allow the programme team to consider what 

type of internationally oriented offer it might reintroduce. On behalf of the review team, I 

confirm that the recommendation has been addressed in relation to the Bachelor 

programme and that in relation to the Master programme, action is ongoing in relation to 

the decision to pause and review the English language version of the programme.  

Recommendation (II):  

The review team recommends that the programme considers how to build a level of 

flexibility into the curriculum that would allow more students to participate in international 

exchange programmes, such as Erasmus+. 

Description of the actions undertaken and progress achieved (II): 

See the above for incoming students.  

For outgoing students, we have determined that the first semester of the third bachelor is 

the most suitable window for Erasmus+. This implies that part of the yearlong courses are 

not followed live, but we have made arrangements to compensate this. Together with the 

international office and the study trajectory counsel, the programme at the other institution 

is assembled. There is on average one student a year that takes the opportunity to go on 

an Erasmus+ exchange. A recent survey pointed out that financial and practical aspects, 

are more often the reasons that refrain students from going abroad, rather than curricular 

flexibility. 

Additionally, the chair of the TPC and the international relations officer are looking to 

establish new exchange agreements that meet the interests of our students. We have made 

it point of action to review our international partners and to create partnerships based on 

specific skills that other schools offer.   

Reviewer’s conclusions (II): 

The actions outlined in relation to this recommendation show good progress in terms of 

understanding the barriers to greater participation in outgoing exchange. Clarification of 

the point in the Bachelor programme best suited to exchange directly addresses the 

review team’s recommendation. The review of international partnerships by the chair of 

the TPC and International Relations Officer in line with students’ interests is a positive 

initiative in that students may be more motivated to undertake an exchange if there are 

clear benefits related to the development of specific skills. On behalf of the review team, I 

confirm that the recommendation has been enacted. 
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Standard 2.3: The assessment methods are clearly defined and demonstrate achievement 

of learning outcomes. 

Recommendation for Bachelor (I):  

It is recommended that the Bachelor programme establishes clear boundaries for 

performance assessments in the first two years of the programme to ensure that 

expectations are clear for students and the focus on process is maintained in line with the 

stated learning outcomes. 

Description of the actions undertaken and progress achieved (I): 

The policy of keeping the open classes in the first two years only open for teachers and 

students in the programme is actively guarded. Exceptions are students from the broader 

school (KASK & Conservatorium) that are in collaboration with our students, this seems a 

good opportunity for sharing practices and fostering interdisciplinarity.  

During community sessions and appreciation conversations, the emphasis on process is 

also repeatedly communicated to students. In the template of the appreciation reports, a 

clearer structure helps to situate the feedback that is given. The general feedback of the 

internal jury is separated from the specific feedback on open classes. Feedback on the 

process by the teachers, is separated from feedback on the open classes by the internal 

jury. We emphasize the polyvocality of the internal jury, which may contain contradicting 

observations and interpretations. This softens an all too ‘absolute’ judgement and 

interpretation from the student’s side.   

Reviewer’s conclusions (I): 

Confirmation that access to open classes remains limited to teachers from the programme 

and students from the school supports the review team’s recommendation. The presence 

of students from other programmes provides both a good opportunity for sharing practice 

and provides an audience for the work without the additional pressure of external 

professionals or members of the public being present.  

The inclusion of different perspectives within the internal jury’s feedback may help the 

students to navigate the change from continuous formative feedback to summative 

feedback. It is understood that students have the opportunity to discuss their feedback 

the following day within an appreciation conversation, which provides a mechanism for 

teachers to support them  to understand any contradictory viewpoints and to assimilate 

these in a constructive way. To conclude, on behalf of the review team, I confirm that the 

recommendation has been appropriately addressed. 

Suggestion for further enhancement (II):  

The review team suggests that the final competencies for Bachelor and Master project 

units are reviewed in order to strengthen the assessment criteria associated with 

collaborative working. 

Description of the actions undertaken and progress achieved (II): 

- On the level of the course catalogue this has been modified in two ways: an all too 

big focus on ‘individual’ practice has been replaced with more ‘collaborative’ 

vocabulary and focus on collaboration as a skill has been added in e.g. Drama 

projects 1-2-3 and the master project.  
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- Concerning assessment criteria: discussions in the TPC led to the conclusion that 

we want to refrain from assessing collaboration as a product. However, we evaluate 

the process, of which collaboration is a part. We do so through the course 

catalogue, more specifically the criterium concerning ‘the ability to take on various 

positions within artistic collaborations’ (in Drama project III), and ‘the ability to 

design and execute the development of complex drama projects, with a research 

attitude, alone and with others, with a co-creative attitude of working collectively’ 

(in the Master’s project).   

- In the coming years, the TPC will develop final competencies related to 

collaboration and process, to be added to the relevant course catalogue units.  

- The planned learning track ‘Organizational Care’ has been designed and 

implemented since this academic year. It was finally named as ‘Care and 

Interdependence’ learning track and consists of 6 sessions on consent, power 

dynamics, labor, attention and self-reflection in the first bachelor (integrated in 

Atelier 1 and 2), a new course on ‘Attention and Communication’ in the second 

bachelor, and 6 session in the third bachelor (integrated in the cluster around 

Drama Project III), on ways of working together: deep democracy, decision making, 

conflict, responsibility, various roles and repair. We will evaluate this in the coming 

years.  

Reviewer’s conclusions (II): 

A number of positive actions have been taken to address the review team’s suggestion. It 

is good to hear that the ‘Care and Interdependence’ track has now been implemented and 

that its content supports the development of the knowledge and skills required for healthy 

and effective collaboration with others. The introduction of criteria incorporating 

collaboration within the Drama Project III and the Master’s project as articulated above 

clearly strengthen the focus on collaboration within the drama programme. On behalf of 

the review team, I confirm that the suggestion has been fully adopted. 

Suggestion for further enhancement (III):  

The review team encourages teaching staff to continue to seek a balance between critical 

and supportive feedback that best supports students’ trajectories, particularly as they 

move from the second year to the third year of the Bachelor programme. As part of this 

process, teachers are encouraged to consider how marking schemes can be used most 

effectively in order to indicate a range of outcomes utilising the whole of the available 

scale. 

Description of the actions undertaken and progress achieved (III): 

- The shift from process to result, from supportive to critical feedback, occurs in the 

3rd bachelor year. Here we have made the following changes:  

o In the third bachelor, a clarification of the different roles of the different 

teachers coaching and guiding the process of Drama Project III and the 

courses clustered around it, has been clarified and is communicated to the 

students.  

o We now installed a clearer structure of the third year, with clearly defined 

periods for working on either drama projects I and II, or Drama project III. 

This allows for a more structured and regular contact between students and 

the Drama Project III team, which improves communication and evaluation.  
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- Concerning more varied grading: the Drama Programme focusses – especially in 

practical courses – on written feedback that then can be discussed during 

appreciation conversations. For the Ateliers I-IV this means that often the whole 

class receives the same grade, and only exceptionally one or more students will 

receive a score lower or higher than others. We prefer not to introduce difference 

through grades in the group dynamics. The difference of 1 grade already is an 

important signal students can carry with them for a long time. Drama Projects I and 

II allow for introducing different grades although that is not always the case. Drama 

Project III is the moment when differentiation is really introduced, which then 

continues in the Master. In the theory courses, from the first year on, there is 

differentiation along the whole range of scale. 

- In the coming years, KASK & Conservatorium will make evaluation a general point 

of action, and we are open and curious to contribute to and learn from the 

outcomes.  

Reviewer’s conclusions (III): 

The action taken to structure the third year of the Bachelor more clearly is a positive step 

and directly addresses the comments that students and alumni shared with the review 

team during the site visit in relation to the transition from second to third year. 

In relation to use of outcomes and grading scales, the comments above reflect the 

conversations that the review team had with the programme’s teachers during the site visit, 

when there was a reluctance to grade students, particularly in relation to process. The 

externally imposed requirement for grading did not align with the programme’s approach 

to ‘permanent evaluation’. While this was understood, the review team considered that for 

Bachelor and Master projects there was a tacit understanding amongst markers that the 

very top and bottom of the range was not generally used, or that the need for markers to 

compromise pushed grades towards the middle. Where external juries are assessing 

against a marking scale for these projects, they are encouraged to consider how, in 

reaching an agreed grade, they might use a greater range of marks. This is particularly 

pertinent to students producing very high quality work who might expect to gain a mark at 

or close to the top of the scale. As such, I confirm on behalf of the review team that this 

suggestion has been adopted in part, but that further action would be required in order to 

address the suggestion to fully utilise the available grade scale. 

Standard 3.1: Clear admissions criteria exist, which establish artistic/academic suitability 

of students. 

No suggestions or recommendations made by review team 

 

Standard 3.2: The programme has mechanisms to formally monitor and review the 

progression, achievement and subsequent employability of its students. 

Suggestion for further enhancement (I):  

The programme is encouraged to continue with its plans to re-establish the alumni 

feedback committee in order to formalise opportunities for graduate input into the 

development of the programme, and explore opportunities for alumni to provide 

professional advice and workshops to students. 
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Description of the actions undertaken and progress achieved (I): 

- The Alumni feedback committee has been re-established and gathered for the first 

time this semester. This proved to be a very valuable meeting with several concrete 

actions as concrete outcome. This will from now on be a yearly meeting.  

- Alumni will also be invited to share their experiences after graduating within the 

frame of the ‘’Introduction in the field of Drama’ course and/or within the master. 

These sessions will be open for the whole programme and especially the master 

students.   

- The TPC sets the further development of a coherent alumni policy as one of its 

action points for the coming years.  

Reviewer’s conclusions (I): 

The actions taken fully and directly address the different elements of the review team’s 

suggestion, in particular the re-establishment of the Alumni feedback committee. It is good 

to hear that alumni will have the opportunity to share their experiences with current 

students as part of the curriculum – an opportunity which they were very keen to see 

implemented at the time of the site visit. Plans to develop an alumni policy will help secure 

valuable alumni input into the programme in future. 

Recommendation for Dutch and English Master (II): 

It is recommended that efforts to ensure that Masters’s students complete their studies 

within expected timeframes are prioritised, including finalising the restructure of the 

Master’s project units. 

Description of the actions undertaken and progress achieved (I): 

- The restructuring of the Master’s project has been implemented: this is now one 

course unit, taken up in one year.  

- The planning of the master has been optimized to facilitate completion of the master 

in one year: the master weekend is organized mid-October, planning for end 

presentations and rehearsals has tighter deadlines, internships can be done over 

the summer before starting the master and the internship is already introduced in 

3ba or earlier so students can plan better.   

- Over the past years, several students have managed to complete the master in one 

year. This sets an important example and inspires others. This, together with more 

communication about the possibilities to finalize the master in one year, is part of a 

shift in attitude towards the master.  

- At the time of writing the SER, master students took an average of 2,56 years to 

complete the master. For the students who graduated the past year (summer 2025), 

that average was 2,06, which could be considered a first sign that the time to 

completing is being reduced again.  

Reviewer’s conclusions (I): 

At the time of the site visit the review team felt that reducing the average completion time 

for the Master’s was important for the long term sustainability of the drama programme 

due to the impact on funding and resources. It is good to hear that the Master’s project 

has been restructured as planned at the time of the review and that this appears to have 

had the desired effect in terms of more students completing within a one-year timeframe. 



Template for MusiQuE Follow-up procedures 

 

12 

 

A reduction in average completion time from 2.56 to 2.06 years is very encouraging and 

the positive action taken by the programme team to affect this shift is commendable. To 

conclude, on behalf of the review team, I confirm that the recommendation has been 

enacted and that actions are ongoing. 

Standard 4.1: Members of the teaching staff are qualified for their role and are active as 

artists/pedagogues/ researchers. 

Suggestion for further enhancement (I):  

The review team suggests that the programme explores ways to connect the research 

culture within the programme with KASK & Conservatorium’s infrastructure for supporting 

and promoting research. 

Description of the actions undertaken and progress achieved (I): 

- Since two years, research at KASK & Conservatorium is organized in research 

clusters, to foster more exchange and a richer research climate. These clusters are 

not bound to artistic disciplines, which already implies more exchange between 

researchers related to different programmes.  

- Since the previous academic year (24-25), KASK Drama has two new PhD 

researchers. One researcher was already part of the teaching body, another is an 

alumnus. The latter’s research moves between theatre and film, another instance of 

exchange.  

- Upon initiative from the Drama Programme, a schoolwide research project on 

innovation in education, focused on the ‘Interdependent Art School’ is being 

developed. Ideas and practices from within the Drama Programme will thus be 

shared, adapted, inspired, challenged and nuanced through this project over the 

coming two years.  

- From 2026, during the second semester’s project week, ‘Research Days’ will be 

organized annually. During these days, researchers share their work and practice 

with students and other interested parties from the working field.  

Reviewer’s conclusions (I): 

The review team’s suggestion emerged from what it considered to be a very strong 

research culture, providing encouragement to make this good practice more visible within 

the wider institution, in part by tapping into the School’s central support for the promotion 

and dissemination of research. From the actions described here, including the involvement 

of the drama team in interdisciplinary research clusters, initiation of a schoolwide research 

project and the implementation of research days, it appears that some greater visibility 

has been achieved. It is hoped that as a result, more of the range of research activity linked 

to the drama programme is now acknowledged centrally by KASK & Conservatorium. On 

behalf of the review team I confirm that the suggestion has been appropriately addressed. 

Suggestion for further enhancement (II):  

The programme may contribute to the School’s efforts to ensure that the learning from the 

Nomadic School of Art is preserved and use this resource to inform the introduction of 

different social contexts within the curriculum. 

Description of the actions undertaken and progress achieved (II): 
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- The schoolwide project on the Interdependent Art School is a potential follow-up 

from the Nomadic School of Art. It aims to generate exchange, collaboration, 

innovation, joy in teaching and learning, by stimulating sharing knowledge and 

practice and fostering positive collective moments. In addition, an action point for 

the period 2026-2028 has been adopted, which aims to actively implement insights 

from the Nomadic Art School.  

- The Drama Programme has been re-establishing ties and establishing new 

connections with organisations in Ghent that are working in and with different social 

contexts. This academic year, a drama project in collaboration with 

Scheldeoffensief (an organization for people with a mental or/and physical 

disability) and NTGent is one of the initiatives. This year, we are also working 

together with Dr. Guislain museum for the history of psychiatry and the psychiatric 

centre Dr. Guislain, for the development of a project week.  

- The new ‘Care and Interdependence’ learning track in the Drama Programme, is 

also a way of continuing the work of the Nomadic School of Arts.  

- In the Professional Field Committee, De Koer (an arts and community organization 

in the Brugse Poort area of Ghent), Platform K (a dance organization for people 

with a mental disability) and Sociaal Fonds Podiumkunsten (focus on diversity and 

inclusion) are represented, in order to keep this aspect in check. Through 

internships, e.g. at Villa Voortman (an arts organization for people with a double 

diagnosis of psychological and addition problems), students are also encouraged 

to gain experience in various contexts.  

Reviewer’s conclusions (II): 

The inclusion of representatives from De Koer, Platform K and Sociaal Fonds 

Podiumkunsten within the Professional Field Committee is an excellent development that 

will support the drama programme to continue to develop its equity, diversity and inclusion 

work at a strategic level.  

In addition to the actions described above, the programme team has provided evidence 

that a tool kit emerging from the Nomadic Art School has been developed2, and confirmed 

that a school-wide action has been adopted to actively implement the learning from this 

project. The other actions described also demonstrate how the drama programme is 

building on the learning from the earlier project, both within the Care and Interdependence 

track and the Interdependent Art School project. Therefore, I confirm on behalf of the 

review team that the suggestion has been adopted. 

Standard 4.2: There are sufficient qualified teaching staff to effectively deliver the 

programmes. 

Suggestion for further enhancement (I):  

The review team suggests the programme to continue working to decolonise the 

curriculum to bring more diverse teachers onto permanent contracts as opportunities 

arise, so that the different backgrounds and perspectives currently contributed by guest 

teachers are embedded within the core of the programme. 

Description of the actions undertaken and progress achieved (I): 

 
2 https://nomadic.schoolofartsgent.be/wp-content/uploads/2023/09/TOOLBOX_EN.pdf 
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Three teachers with non-Western backgrounds have become more continuously present 

in the Drama Programme through permanent contracts. This brings the number from one 

to four.  One already taught an elective course in the master, but now has a fixed course 

in the bachelor as well, one already taught in the Visual Arts Programme and now also 

teaches in the Drama Programme, and the third has recently been hired to coach Drama 

Project III in the third bachelor. The new schoolwide course ‘Anthropological perspectives’ 

focusses for a large part on postcolonial and decolonial theories, and ties them to an 

ethnography assignment.  

Decolonisation remains an ongoing point of attention nevertheless and we are committed 

to continue working on this, through staff, course content and students.  

Reviewer’s conclusions (I): 

The actions taken to employ more teachers with non-Western backgrounds represent 

good progress as this brings greater diversity and therefore a broader range of 

perspectives and lived experiences into the core teaching team. The implementation of a 

new Anthropological perspectives course shows how plans discussed during the site visit 

have been progressed by the School. It is good to hear that decolonization remains an 

ongoing priority for the programme. I confirm on behalf of the review team that the 

suggestion has been adopted. 

Standard 5.1: The institution has appropriate resources to support student learning and 

deliver of the programme. 

Recommendation (I):  

The programme should seek to acquire more specialist spaces and facilities, either 

through the realisation of the Drama Cluster, or by other means. 

Description of the actions undertaken and progress achieved (I): 

- In order to enable a re-start of the process of the drama cluster, the decision was 

made to separate the new studios from the theatre hall. The new studios will be 

built on the Bijloke campus, and the architectural plans are now moving from the 

preliminary design to the detailed design. A possible date for finishing the new 

studios, would be 2028.  

- For the theatre hall, the Drama Programme, represented by the chair of the TPC 

and the chair of the department of Film, Photography and Drama, has been in 

conversation with NTGent (city theatre) and Arts Centre Campo. With these two 

partners, we have expressed the desire and intention to work together to build an 

new theatre hall in Ghent, with shared use and more options for exchange. This is 

however a long term engagement, of which the outcome is unsure due to political 

and financial complications.  

- HOGENT and KASK & Conservatory have however committed to finding an 

alternative, should the project with NTGent and Campo fall through.  

Reviewer’s conclusions (I): 

While the Drama Cluster will not be realized as presented during the site visit, the 

commitment to building new studios is an important step and crucial for the drama 

programme’s sustainability. It is reassuring to hear that the new studios could be ready by 

2028 as the availability of additional, well equipped space is necessary to maintain a high 
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quality learning experience for students on the drama programme. On behalf of the review 

team, I confirm that the recommendation has been enacted and that actions are ongoing. 

Standard 5.2: The institution’s financial resources enable successful delivery of the study 

programmes. 

Recommendation (I):  

The programme should continue to consider ways in which it can reduce costs to ensure 

its sustainability, for example restructuring the Master programme in order to encourage 

timely completion. 

Description of the actions undertaken and progress achieved (I): 

See above regarding the master 

Replacements of personnel in the past two years have taken into account the financial 

sustainability of the programme and of the school as a whole. In one case, a personnel 

member who was leaving the school has only partially been replaced without impact on 

the program. While tight, the budget is currently sufficient to organize the programme. The 

planned budget cuts of the school-wide budget reduction plan will primarily impact other 

programmes in the years to come. However, if the Flemish government decide to further 

cut the budget of Higher Arts Education, further efforts might be necessary. 

Reviewer’s conclusions (I): 

As noted above, the positive impact of changes to the Master’s project is encouraging and 

is one way in which the programme can exercise some control over the pressures on its 

budget without cutting provision. Should further budget cuts come into effect more 

substantial measures would be required but it is reassuring to hear that the budget is 

currently sufficient to enable the drama programme to operate effectively. On behalf of the 

review team, I confirm that the recommendation has been enacted. 

Standard 5.3: The programme has sufficient qualified support staff. 

Recommendation (I):  

The review team recommends that the programme continues to explore opportunities to 

partner with other institutions to increase the provision of technical support. 

Description of the actions undertaken and progress achieved (I): 

- In March 2025, a second, part-time technician has been hired to strengthen the 

team. This makes the workload for the previously sole technical support staff 

lighter.  

- We continue the collaboration, especially for drama projects, with other institutions 

to support on the level of production and technical staff. This year, for example, the 

drama project of Milø Slayers was presented at Campo, and in the next semester, 

NTGhent will take on production and technical support for the drama project with 

Scheldeoffensief. For the upcoming years, we are developping a drama project with 

Chiara Bersani, supported by Viernulvier, and a project with Stef Van Looveren in 

collaboration with Campo and NTGent.  

- We have begun to integrate the technical and production aspect of making and 

creation more into the process with the students. The ‘personal work’ modules, 

drama projects I, II and III, and master’s project all have production and technical 
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meetings at the beginning, and the drama projects III and master’s projects have 

regular check-ins. The aim is to create greater awareness of these aspects of 

making work for the students, and to also adopt a coaching role instead of merely 

doing the work for the students.  

Reviewer’s conclusions (I): 

There was some concern at the time of the site visit about the reliance on a single member 

of staff for all technical support as there was the potential for significant disruption should 

that one person be unavailable. The appointment of a second technician is a welcome 

development and significantly reduces the risk of such disruption. 

The move to integrate technical support into the project modules, enabling students to 

take more responsibility for the production of their work is a good approach. When 

combined with continued collaboration with other institutions to provide production 

support for projects staged at external venues, this will help to ensure that production 

needs are adequately addressed. Therefore, I confirm on behalf of the review team that 

the recommendation has been enacted. 

Standard 6.1: Effective mechanisms are in place for internal communication within the 

programme. 

Suggestion for enhancement (I):  

The programme is advised to consider embedding the practice of ‘closing sessions’ 

across the programme and provide additional guidance to support guest teachers to 

embed reflective practice. 

Description of the actions undertaken and progress achieved (I): 

- As of this academic year, closing sessions are organized for the drama projects I 

and II, in which the teacher coaching the DP I and II process from the school’s end, 

has a closing conversation with the guest teacher, and then with the students. We 

will evaluate this after one year. We are looking into the possibility and desirability 

of doing the same for guest teachers of modules in the first two years, although we 

cover this partially through the community sessions. Also to this end, we have 

increased the number of community sessions from one to two per semester. 

Students are also given more explicitly the option to call for community sessions to 

be organized should they feel the need to do so.  

Reviewer’s conclusions (I): 

The greater use of closing sessions in the current academic year is a positive development 

and it is sensible to evaluate the effectiveness of this approach within DPI and DPII before 

rolling out more widely. 

It is good to hear that more community sessions have been introduced as students 

confirmed the usefulness of these meetings during the site visit. I can confirm on behalf of 

the review team that the suggestion has been adopted. 

Suggestion for further enhancement (II):  

The review team encourages the programme to reinstate the ‘closing sessions’ as planned, 

within the organisational care track. 
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Description of the actions undertaken and progress achieved (II): 

- The new Care and Interdependence learning track creates space for exchange, as 

well as the increased number of community sessions. The more active coaching of 

DP I and II with the closing sessions also allows for more back and forth. Lastly, 

daily presence at the campus has been fully restored, restoring the informal ties 

and moments of exchange in the hallway, in the drama office, and around the 

campus.  

- Since two years, we organize a summer barbeque to close the year for the students.  

- Through a regular student newsletter, students are updated about news in the 

programme, and also about opportunities for internships, free tickets, discounts, 

events, etc. It is also a means of communication in which we encourage students 

to reach out to the coordinators and TPC chair.  

Reviewer’s conclusions (II): 

The reintroduction of opportunities for staff and students to interact outside of formal 

programme activities is an important step and the programme is encouraged to continue 

adding extra-curricular activities that provide spaces for community building and informal 

communication. I confirm on behalf of the review team that the suggestion has been 

adopted. 

Standard 6.2: The programme has an appropriate organisational structure and clear 

decision-making processes. 

Suggestion for further enhancement (I):  

The programme is encouraged to continue its efforts to ensure that the DRAG initiative is 

sustained and that the Training Programme Committee continues to engage with this 

group. Further, the programme may wish to consider how conversations between these 

bodies can be formally captured in programme action plans. 

Description of the actions undertaken and progress achieved (I): 

- The chairs of DRAG and the chair of the TPC have regular informal and formal 

moments of exchange. They share reports of DRAG and TPC meetings and discuss 

those together. To make this flow more direct, a member of the DRAG core team 

will be included in the TPC from 2026. Before each TPC meeting, DRAG is consulted 

to see whether there are topics they want to bring to the agenda. Once a year, the 

chair of TPC is invited to a DRAG general assembly to present changes in the 

programme and to answer questions from the students.  

- The TPC, chair of the TPC and the coordinators try to monitor participation and 

make participation part of the organization of events such as the summer bbq, the 

opening party of the year, the open day in April, etc. This way we seek to embed 

participation in the everyday way of doing things at the school.  

Reviewer’s conclusions (I): 

The actions taken in response to this suggestion are very positive - it is good to hear that 

someone from the DRAG team will now attend TPC meetings and that the TPC Chair 

attends a drag assembly. This will enable the drama programme to formalize the 

communication flow between these groups in a way that can be easily captured and 
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supports the longevity of DRAG. I confirm on behalf of the review team that the suggestion 

has been adopted. 

Standard 7: The programme has a strong internal quality culture, supported by clear and 

effective quality assurance and enhancement procedures. 

Suggestion for further enhancement (I):  

The review team advises the programme to consider creating a drama-specific survey or 

similar feedback mechanism to encourage students and alumni to provide anonymous 

feedback.  

Description of the actions undertaken and progress achieved (I): 

- The quality assurance team continues to search and develop new methods for 

increasing response and feedback. We are looking into how we can further engage 

students about the importance of surveys, by providing more explicit feedback on 

what we do with the results (for example, a short follow-up message from the 

Training Programme Committee chair after a survey, or communication about the 

review report and resulting action plan). We will also discuss in the Training 

Programme Committee what students themselves think could help increase 

participation. We actively seek input from the DRAG for the TPC, and try to find a 

good balance between actively collecting input and using more general 

anonymous student surveys. 

- The QA team offers the possibility to organize focus groups, surveys to evaluate 

specific course units or learning tracks, upon request. This in addition to the yearly 

feedback system of surveys.  

- The aim is to increase communication and to promote responding to surveys. 

Nevertheless, it remains a challenge and search to increase response. One option 

that will be explored this year, is to complete the questionnaire in the class itself.   

Reviewer’s conclusions (I): 

The review team understood that encouraging survey completion can be difficult and at 

the time of the site visit students suggested that the surveys didn’t seem relevant to them, 

hence the suggestion to develop a more focused survey to address this view and 

encourage more participation. If this is not feasible, completion of surveys in class time as 

suggested would be a good way to drive up engagement with the existing surveys. 

Continued engagement with DRAG around this issue will also help the programme to gain 

a sense of why students are reluctant to provide feedback in this way. However, it is 

important to acknowledge that students have a range of other opportunities to provide 

feedback on the programme directly to teachers and to the TPC, through focus groups, 

community sessions and appreciation conversations. In conclusion, further action is 

required to fully address this suggestion. 

Standard 8.1: The programme engages within wider cultural, artistic and educational 

contexts. 

Suggestion for further enhancement (I):  

The programme may wish to explore how to embed further opportunities for students to 

make work in different social contexts within the programme’s curriculum. 

Description of the actions undertaken and progress achieved (I): 



Template for MusiQuE Follow-up procedures 

 

19 

 

- See the response to 4.1, second suggestion.  

Reviewer’s conclusions (I): 

It is encouraging to hear that the programme is re-establishing ties with organisations 

working in different social contexts, which have already resulted in opportunities for 

students to participate in projects in different community contexts. I confirm on behalf of 

the review team that the suggestion has been adopted. 

Standard 8.2: The programme actively promotes links with various sectors of the music 

and other artistic professions.  

Suggestion for further enhancement (I):  

The review team encourages the programme to continue to develop structural 

partnerships in order to further develop its networks and enhance student engagement 

with a range of performing arts organisations. 

Description of the actions undertaken and progress achieved (I): 

- The chair of the TPC, master and bachelor coordinators have regular meetings with 

theatre venues and organizations in Ghent and to a larger extent, Belgium. In these 

meetings, they share plans and through this seek for convergences and 

opportunities concerning co-produced projects, exchanging artists, rehearsal 

space, residencies, and presentations. The examples that have been mentioned in 

this document so far, are the result of these regular meetings.  

- In the master, there are structural relationships with partners in and outside Ghent, 

such as BUDA, Campo, NTGent (one or two project per year) and Anker, for 

residencies, rehearsal space, and presentation.  

- To offer the possibilities to work in different social contexts also happens through 

partnerships, such as Scheldeoffensief (see above).  

Reviewer’s conclusions (I): 

Regular meetings between programme managers and other performing arts organisations 

are a good way of ensuring that these relationships continue to develop and that students 

have access to valuable opportunities to work in and with professional theatres. The 

continuing relationships with BUDA, Campo and NTGent are a strength of the Master 

programme and support students to build professional networks as they transition out of 

higher education. I confirm on behalf of the review team that the suggestion has been 

adopted. 

 

Standard 8.3: Information provided to the public about the programme is clear, consistent 

and accurate. 

Suggestion for further enhancement (I):  

The review team advises the programme to consider expectations and guidelines around 

contextual information for public performances in order to ensure an ethical approach to 

audience engagement. 

Description of the actions undertaken and progress achieved (I): 
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- Communication is part of the production of drama projects and the master’s project. 

Following the suggestion, there is an updated ‘communication package’ that offers 

a template for the students, developed in collaboration with KASK & 

Conservatorium’s communication department. This entails information about 

image, credits, a short introductory text, trigger warnings and lay out.   

Reviewer’s conclusions (I): 

The programme team has confirmed that the communication package has been updated 

in reponse to the review team’s suggestion, and has provided evidence of implementation 

in a recent project3. I therefore confirm on behalf of the review team that the suggestion 

has been adopted. 

 

 

 
3 https://kaskdrama.be/avondland/ 

https://kaskdrama.be/avondland/

