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Introduction 

About this report 

The Bachelor of Music programme offered at the Royal Conservatoire in The Hague was 

visited in June 2023 by an independent review team of international peers in the context of 

a quality enhancement review coordinated by MusiQuE - Music Quality Enhancement. In 

this report the review team presents its findings according to the MusiQuE standards for 

programme review. 

Overview of the MusiQuE quality enhancement review procedure 

The review procedure followed a three-stage process: 

 the Royal Conservatoire prepared a self-evaluation report (SER) and supporting 

documents, offering background information and insights about the programme under 

review; 

 an international review team studied the self-evaluation report, supporting documents, 

and a sample of graduation projects, and visited the institution and the programme on 

site; 

 the review team produced the present report. 

The review team consisted of the following members: 

 Don McLean (Chair), Professor Emeritus and former Dean of the Faculty of Music at the 

University of Toronto, Canada; 

 Mist Thorkelsdottir, Head of International Programs in the Performing Arts at the 

University of Southern California, Thornton School of Music; 

 Finn Schumacker, CEO and Artistic Director of Odense Symphony, Denmark; 

 Claus Finderup, Programme Coordinator and Associate Professor at the Rhythmic 

Music Conservatoire, Denmark; 

 Miranda Harmer, Master student in cello performance and composition at Leeds 

College of Music, UK; 

 Mark Delmartino, Secretary (NVAO Certified), Belgium. 

Context of the review procedure 

The review team assessed the Bachelor of Music programme in the context of the Dutch 

external quality assurance system, which is regulated by law and implemented by the 

Accreditation Organisation of The Netherlands and Flanders (NVAO). For the assessment 

of the programme, the review team was asked to make use of the NVAO assessment 

framework for the ‘Experiment Institutional Accreditation with a Lighter Programme 

Accreditation’.1 The review team presented its findings resulting from the assessment 

 
1 The University of the Arts The Hague passed an Institutional Audit in 2020. Institutions that have 

successfully completed the Institutional Audit have the opportunity to apply for participation in the 
‘Experiment Institutional Accreditation with a Lighter Programme Accreditation’. The experiment was 

set up by the Dutch Ministry of Education, Culture and Science and is implemented by NVAO. The 
University of the Arts applied, and was permitted, to take part in the experiment. Existing 

programmes offered by institutions which have passed an Institutional Audit are normally assessed 

with a limited framework featuring four NVAO standards. In the context of the ‘Experiment 
Institutional Accreditation with a Lighter Programme Accreditation’, however, these programmes are 

being reviewed with a lighter framework: only the assessment in relation to standard 1 (Intended 
learning outcomes) and standard 4 (Achieved learning outcomes) is presented to NVAO as part of 
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based on this framework in a separate report.2 When in the text on the following pages 

reference is made to this separate report, the title ‘Assessment report’ will be used 

distinguishing it from the present ‘Advisory report’. 

However, because of its international profile, the Royal Conservatoire expressed the wish 

to not only have the Bachelor of Music programme assessed on the basis of the relevant 

national framework, but also to receive feedback on the programme based on the 

internationally recognised assessment framework of MusiQuE – Music Quality 

Enhancement. In its self-evaluation report, the institution explains this choice as follows: 

“This is consistent with the opinion of the Royal Conservatoire that an institution can only 

call itself truly international if it is also willing to use internationally based methods for 

assessment and tools for external review. Therefore it is only the MusiQuE framework that 

can assist in a qualified comparison of programmes and institutions at an international level 

and confirm an international profile of a programme or institution.” (SER, p. 6) For this 

reason, the review team also assessed the programme against the MusiQuE standards for 

programme review. The review team’s findings in relation to the MusiQuE standards are 

presented in this report. 

The Royal Conservatoire 

Founded in 1826, the Royal Conservatoire in The Hague is the oldest music academy in 

The Netherlands. Together with the Royal Academy of Art, it currently forms the University 

of the Arts The Hague. As the Faculty for Music and Dance of the University of the Arts The 

Hague, the conservatoire is a centre for education, research, and production. It presents 

itself as an institute that has been dedicated to excellence for decades, with internationally 

renowned musicians as teaching staff and where tradition and craft are inseparably linked 

to experimentation and innovation. The principal objective of the Royal Conservatoire is to 

train talented young musicians and dancers to the highest artistic and professional 

standards and provide them with the versatility they need to function in today’s demanding, 

constantly changing and increasingly international professional environment.  

The Bachelor of Music Programme 

The Bachelor of Music programme at the Royal Conservatoire in The Hague is a four-year 

full-time programme that amounts to 240 ECTS and leads to a bachelor’s qualification as a 

musician. In line with the conservatoire’s ambition to reflect the variety of artistic and 

professional contexts, the degree programme embraces ten profiles (e.g. Theory of Music, 

Sonology, etc.) and several disciplines (e.g. Jazz drums, Classical guitar, etc.). The full set 

of profiles is provided in the administrative data section in Annex 1. All Bachelor of Music 

students are trained to achieve a very similar set of end-level qualifications, in line with the 

AEC Learning Outcomes for first cycle studies, which were drawn up by the Association of 

European of Conservatoires in 2017.  

The departments in the conservatoire are responsible for organising and delivering the 

profiles and disciplines. Each discipline has its own curriculum and consists of five 

 
the application for accreditation of the programmes. The institution is responsible for organising the 

assessment of standards 2 and 3 independently, without involvement from NVAO in the review 

process. 
2 The Assessment report will be made publicly available through the online database of NVAO 

(https://www.nvao.net/en) and through the DEQAR Database of Quality Assurance Results on the 
website of the European Quality Assurance Register (EQAR) (https://www.eqar.eu/).  

https://www.nvao.net/en
https://www.eqar.eu/
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components: (i) artistic development; (ii) musicianship skills; (iii) academic skills, (iv) 

professional preparation, and (v) electives and minors. All curricula are divided in a 

propaedeutic (year one) and a post-propaedeutic (years two-to-four) phase. Each 

curriculum is designed in such a way that it encourages students to develop their 

craftsmanship, musicianship, and artistic vision. 

The previous external assessment was held in 2016. The current Review Team noted that 

the Bachelor of Music programme considered the observations and recommendations of 

the previous panel. Moreover, the Royal Conservatoire has fine-tuned and continues to 

enhance its policies and practices that affect the bachelor programme under review. These 

developments are described in the main section of this report.  

Structure and scope of this report 

In order to bring the national and international frameworks together, the relevant NVAO 

and MusiQuE standards for programme review were mapped against each other. The 

conservatoire used this mapping to structure the self-evaluation report on its Bachelor of 

Music programme. As a result, the self-evaluation consisted of several thematic chapters 

according to the relevant NVAO standards and sub-chapters addressing the 

corresponding MusiQuE standards. The review team has adopted the same structure with 

thematic chapters and corresponding MusiQuE standards to give shape to the present 

report.  

The full set of the MusiQuE standards for programme review are addressed, except for 

standard 5.2 on financial resources.3 Where relevant for the discussion of the MusiQuE 

standards, parts of the analysis presented in the Assessment report under NVAO 

standards 1 and 4 have been included. Each time this is the case, this is indicated in the 

text. Since the MusiQuE standards exceed the scope of NVAO standards relevant to the 

‘Experiment Institutional Accreditation with a Lighter Programme Accreditation’, this report 

also addresses topics relating to NVAO standards 2 and 3 which were omitted in the 

Assessment report. 

The review team is grateful to the Royal Conservatoire and its staff and students who 

contributed to the development of the self-evaluation report, for the warm welcome to the 

review team, and for engaging in sincere and open discussions. The review team 

encourages the institution to make the present advisory report available to all stakeholders 

by circulating it among its staff members and students and by publishing it in an 

appropriate place on its website. 

  

 
3  The decision to omit MusiQuE standard 5.2 was made in agreement between the institution and 

MusiQuE at the request of the institution, as the topic addressed in this standard is fully covered in 
the Institutional Audit. 
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0. Quality culture, critical friends and accreditation 

MusiQuE standard 7 – Internal Quality Culture 

The programme has in place effective quality assurance and enhancement procedures. 

Factual information 

Since 2016, the Royal Conservatoire has been developing a new approach to quality, 

adopting a concept of quality culture which addresses both artistic standards (linked to a 

particular artistic discipline) and educational quality (including generic issues such as 

curriculum management, communication and student involvement). According to the Self-

Evaluation Report (SER)4, the main principles of this quality culture approach include: (i) 

linking educational quality to artistic standards, (ii) connecting and balancing the internal 

and external quality cycles, and (iii) developing new forms of evaluation that facilitate 

discussion of the quality and continuous improvement of the curriculum and increase 

teachers’ and students’ engagement with quality assurance.  

In 2020, the conservatoire took stock of the initial developments and fine-tuned its quality 

assurance and enhancement plans for the future in the paper Quality Culture at the Royal 

Conservatoire: 2020 and beyond5. The concept of quality culture is visualised in the form 

of a ‘Lemniscate of continuous improvement’, connecting internal quality enhancement 

initiatives with input from external stakeholders in a continuous process of evolution. The 

lemniscate represents the intentional transition from an earlier system of quality assurance 

towards a new approach to quality culture in the programmes and the institution as a whole.  

The review team was informed that the institution makes use of a wide range of instruments 

to put the concept of quality culture into practice. Internal stakeholders of the study 

programmes are consulted, for example, through student satisfaction surveys and student 

panels, subject and project evaluations, and staff satisfaction surveys. External 

stakeholders are involved by participating in professional stakeholders meetings, alumni 

surveys, and so on. In addition to balancing artistic standards with educational quality, the 

quality culture concept also brings together informal (short lines of communication) and 

formal (systematic opportunities for consultation) approaches to quality assurance. 

Moreover, the internal and external phases of the lemniscate are governed by a dedicated 

and systematic Plan-Do-Check-Act cycle, which fuels and activates a quality culture 

focused on continuous improvement. The review team understood, from the materials 

received and the discussions with programme representatives, that this quality assurance 

and enhancement system was developed institution-wide, and finds it effectively 

implemented in the Bachelor of Music programme under review.  

During the site visit, the review team looked in particular at two instruments which are new 

to the system in comparison to the previous accreditation visit and constitute particular 

strongholds of the conservatoire’s ‘lemniscate approach’. In addition to a number of legally 

required internal quality assurance instruments, each department also uses input from a 

‘student panel’6 which usually meets twice a year. Subjects for discussion include student 

satisfaction surveys, annual (improvement) plans, and social safety, as well as topics 

brought forward by the students themselves. As it is the department – not the entire 

 
4 Royal Conservatoire The Hague, Self-Evaluation Report Bachelor of Music, pp.8-9. 
5 SER Appendix A. 
6 SER p.30. 
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Bachelor of Music programme – that forms the unit of operation, the student panels allow 

for in-depth discussion and specific student feedback that will find its way in the plan-do-

check-act cycles of the department, programme and institution. The review team gathered 

from the discussion with students who are on such panels that the system is implemented 

and effectively contributes to enhancing the educational quality of the 

programme/discipline. The students commented on several examples of department-level 

action on matters of curriculum design (professional development, performance 

opportunities) and improved assessment feedback. Students who weren’t members of 

these governance mechanisms also noted their efficacy as platforms for concrete change.    

In order to strengthen the external dimension of the quality culture approach, the 

conservatoire works with ‘Critical Friends’7, who provide the departments - and thus the 

programmes, including the Bachelor of Music disciplines - with input for further quality 

enhancement from an external perspective. Critical friends are respected professional 

peers with knowledge of higher education and an authoritative standing in the discipline. 

Each department is visited by a critical friend every three years. After the visit, the critical 

friend produces a report with reflections from an international perspective. Just as it is the 

case with the student panels, the Critical Friends’ focus on a specific department, and not 

on the entire programme, which leads to a report that contains more in-depth comments 

and specific recommendations. The input from the critical friend is incorporated into the 

improvement plans of the respective departments, and the implementation of the 

recommendations is presented to the same critical friend in a follow-up visit after three 

years. The review team gathered from the Critical Friends reports8 and from its online 

discussion with three Critical Friends that the system is implemented and effectively 

contributes to enhancing the quality of the programme / disciplines. The Critical Friends 

with whom the panel had the opportunity to discuss this process noted that 

recommendations and suggestions for programme improvements at the departmental level 

were carefully considered with evidence of revision and implementation of change 

between visits. 

Although the critical friends instrument was developed long before the pilot of the Dutch 

Ministry of Education on the lighter programme accreditation was initiated, the Royal 

Conservatoire is now using the reports of the Critical Friends on an ongoing basis to 

monitor the quality of its programmes regarding the teaching-learning environment and 

assessment9. Moreover, the reports provided additional context for the external review 

team to assess programme quality according to both national (NVAO) and international 

(MusiQuE) evaluation frameworks10. 

 

Reflection by the review team 

The review team is impressed by the efforts of the Royal Conservatoire regarding quality 

enhancement. The institution has developed a clear and well-elaborated vision of quality 

culture, and translated this vision in sound quality assurance and enhancement 

 
7 SER pp 9-11 and Appendix C.  
8 SER Appendix I. 
9 SER p.27 and Appendix I.  
10 The SER contains Critical Friends Feedback sections on the respective MusiQuE and NVAO 
standards.   
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procedures and tools. These instruments are well implemented and effectively used in 

the Bachelor of Music programme. According to the review team, these quality 

assurance/enhancement efforts have led to a quality culture that is shared at all levels 

(conservatoire, programmes and departments) and by all stakeholders (management, 

lecturers, support staff, and students) in the institution.  

The review team thinks highly of the self-critical approach of the institution and its desire 

to move forward and search for ways to strengthen the Bachelor of Music programme 

still further. This attention to enhancement was not only apparent in the various meetings 

on site, but also in the materials which the review team studied beforehand. Moreover, 

the self-evaluation documentation that the panel received, and the discussions carried 

out with programme representatives, demonstrated that the departments and support 

teams are not only self-critical, but also willing to share these self-critical observations 

with each other.  

Furthermore, the review team was impressed by both the student panels and the Critical 

Friends as relevant instruments of internal and external quality assurance, respectively. 

It is clear that they contribute, each in their own way, to gathering discipline-specific 

information that helps the departments and the programme to improve their educational 

quality as well as improving the wider, more holistic, student experience. The 

introduction of the student panels has given the students agency and an opportunity to 

more accurately influence and make positive change. Although there is no formal 

Student Council, students as a group are formally represented in all bodies of the 

university and the conservatoire, and feel individually represented throughout the 

feedback ecosystem. One student even said that the institution was “active in changing 

itself”.  

In sum, the review team would like to commend the Royal Conservatoire for the way it 

has designed the quality assurance and enhancement system, and to extend this 

appreciation to the departments involved in the Bachelor of Music programme for their 

implementation of the system and the ways in which they embrace the quality culture 

paradigm.  

As a point for attention in the future – and in their continuous ambition for enhancement 

– the institution and the programme may want to organise the visits of the critical friend 

slightly differently. In fact, the review team gathered from the very interesting discussion 

with the Critical Friends that their visits and ensuing reports could become even more 

effective if they would have the opportunity to share their findings post-visit with each 

other. Moreover, it would be good if Critical Friends were invited around the time of the 

final presentations. Having attended a few graduation performances, the review team 

considers some form of this scheduling alignment would definitely add value to the 

observations of the Critical Friends, and thus to the relevance of their findings and 

recommendations.   
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The review team scores the programme as follows in relation to MusiQuE standard 7. 

Standard 7 Bachelor of Music 

The programme has in place effective 

quality assurance and enhancement 

procedures. 

Fully compliant 
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1. Intended learning outcomes 

Please note that part of the information and analysis included under this section can also 

be found in the Assessment report under NVAO standard 1 and in the introduction.   

MusiQuE standard 1 – Programme’s Goals and Context 

The programme goals are clearly stated and reflect the institutional mission. 

Factual information 

The University of Arts The Hague consists of two faculties, the Royal Academy of Art and 

the Royal Conservatoire. According to the mission of the university, “Art is of incalculable 

value, both intrinsically and in terms of the quality of life. The University of the Arts The 

Hague plays its part by educating artists who can play a prominent and inspiring role in 

the creation, development, performance and innovation in the arts in a global context.” 11 

As the Faculty for Music and Dance, the Royal Conservatoire is a centre for education, 

research, and production that has been dedicated to excellence for decades, with 

internationally renowned musicians as teaching staff, and where tradition and craft are 

inseparably linked to experimentation and innovation. The university and the conservatoire 

believe that musicians have the best prospect of success when they display a high level of 

instrumental / vocal skills and artistic quality, possess a reflective and inquisitive attitude, 

and have the ability to function in a diverse artistic environment in which the boundaries 

between genres and disciplines are blurring. Hence, the principal objective of the Royal 

Conservatoire is to train talented young musicians and dancers to the highest artistic and 

professional standards and provide them with the versatility they need to function in today’s 

demanding, constantly changing and increasingly international professional environment.12  

Furthermore, two things stand out in the profile of the conservatoire, which will be covered 

in depth in relation to the Bachelor of Music programme in other standards: first, the 

distinctly international dimension of the institution and the programme13, and, second, the 

focus on creating dynamic and active partnerships with organisations in the music 

profession and society at large14.  

The Bachelor of Music at the Royal Conservatoire is a four-year full-time programme15 that 

leads to a bachelor’s qualification as a musician. In line with the institutional goals, the 

programme aims at laying a foundation for entry into the music profession by providing a 

well-rounded education, as well as encouraging the maximum development of individual 

students in various areas of music study that reflect the breadth of the musical world of 

today. In line with the conservatoire’s ambition to reflect the variety of artistic and 

professional contexts, the Bachelor of Music programme embraces ten disciplines with a 

variety of sub-disciplines: 

• Classical Music + instrument   

• Jazz + instrument / vocals  

 
11 SER p. 14. 
12 SER p. 4. 
13 SER Appendix F 
14 SER p. 17. 
15 SER pp. 14-15. 
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• Early Music + instrument   

• Organ  

• Vocal Studies: Classical Music and Early Music   

• Conducting: Choral Conducting, Wind Band / Fanfare / Brass Band Conducting 

• Theory of Music   

• Composition 

• Sonology   

• Art of Sound: Producing, Recording, and Sound Reinforcement 

The departments in the conservatoire are responsible for organising and delivering the 

respective disciplines of the programme. Each discipline has its own set of learning 

outcomes and its own curriculum. Nonetheless, each curriculum is designed in such a way 

that it encourages students to develop their craftsmanship, musicianship, and artistic 

vision, while also developing competencies in preparation for professional life in an ever-

changing sector. Moreover, all Bachelor of Music students are trained to achieve a very 

similar set of end-level qualifications, in line with the AEC learning outcomes set by the 

Association of European of Conservatoires. Each department has adapted the learning 

outcomes framework to articulate the specific objectives of their own disciplines and 

curricula. The review team acknowledges the choice of the conservatoire to adopt this 

international framework, which befits not only the international aspiration of the institution 

and the Bachelor of Music programme but also the character of the respective disciplines.16  

The Critical Friends of the conservatoire mentioned in their reports17 that the aim of the 

programme is clearly expressed and that its goals are aligned with the Royal 

Conservatoire’s positioning. Both the institution and the departments are influential centres 

in shaping the next generation of professional musical life in the Netherlands and 

internationally. The review team acknowledges this finding, as well as the statement by the 

Critical Friends that the variety in the curricula is viewed as an important contribution to 

the overall quality of the programme. 

 

Reflection by the review team 

The review team noted that there is clear alignment between the mission of the 

university, the ambitions of the conservatoire, and the objectives of the Bachelor of 

Music programme. In today’s multifaceted musical landscape music students need to 

acquire a breadth of knowledge and skills, and this is exactly what the Bachelor of Music 

programme in The Hague is providing: an artistic and technically sound music education 

of a high standard that prepares students for their professional lives in the world of art 

and culture, while leaving as much room as possible for the personal artistic 

development of individual students. Hence, the review team subscribes to the goal 

choices made by the conservatoire, and thinks highly of the way in which these 

distinctive features find their way into the programme.  

 
16 SER pp. 15-17 and Appendix K. 
17 SER Appendix I. 
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In this regard, the review team considers that the choice of the conservatoire to adopt 

an international framework of learning outcomes is not only valuable as such but also 

confirms the international ambitions of the institution, its departments, and the bachelor 

programme. Similarly, the Bachelor of Music programme meets the institutional ambition 

of having their students profit from the dynamic and active partnerships with 

organisations in the music profession and society at large. Moreover, the programme 

allows students to take ownership of their personalised learning experiences and, in this 

way, not only to display a high level of instrumental/vocal skill but also to demonstrate 

individual artistic personality, be reflective and inquisitive, and function in a diverse 

artistic environment.  

The review team gathered from its documented study that the learning outcomes of the 

Bachelor of Music programme are formulated adequately in terms of content (discipline), 

level (bachelor), and orientation (professional). The review team thinks highly of the way 

in which the programme and the departments have translated the AEC Learning 

Outcomes in programme objectives to ensure that there is both consistency across 

disciplines and room for individual discipline-specific accents.  

In sum, the review team wants to commend the university, the conservatoire, and the 

programme for the way its mission, vision, ambitions, and objectives are aligned not only 

on paper but also in the day-to-day reality of the Bachelor of Music programme. The 

written materials received by the review team and the discussions carried out during the 

site visit have convinced the review team that the conservatoire manages, through the 

Bachelor of Music programme, to prepare artists-musicians for the current and 

constantly developing professional world.  

With regard to the goals and mission of the conservatoire and the bachelor programme, 

the review team sees two opportunities for enhancement in the future. Firstly, the 

integration of the conservatoire into the university and the move to the new Amare 

building that houses several artistic organisations is the opportune moment for the 

conservatoire to reaffirm its position nationally and internationally, and to reformulate a 

vision and mission that encompasses the new internal and external situation. Secondly, 

the Bachelor of Music programme may want to consider simplifying its learning 

outcomes while still adhering to the relevant international framework. This suggestion 

would become all the more feasible when the AEC Learning Outcomes are revised in 

the near future and will incorporate current issues such as diversity and sustainability. 

 

The review team scores the programmes as follows in relation to MusiQuE standard 1. 

Standard 1 Bachelor of Music 

The programme goals are clearly stated and 

reflect the institutional mission. 
Fully compliant 
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MusiQuE standard 2.2 – Curriculum and methods of delivery 

The programme offers a range of opportunities for students to gain an international 
perspective. 

Factual information 

Internationalisation is a key feature and policy priority of both the university and the 

conservatoire. It is mentioned as a priority in the overall Institutional Plan of the University18 

while the Royal Conservatoire connects to the overarching institutional policy on 

internationalisation in its own Status Report and Policy Objectives.19 Both documents put 

forward the same three focus areas in terms of internationalisation (policy): (i) international 

qualification frameworks; (ii) international learning environment; and (iii) international 

benchmarking through comparison and review.  

The review team gathered from the self-evaluation documentation20 and the discussions 

with the programme representatives that these three policy priorities are also part and 

parcel of the Bachelor of Music programme. Firstly, the programme objectives refer to the 

AEC Learning Outcomes framework containing internationally agreed descriptors for the 

bachelor level. In this way, the formulation of the intended learning outcomes is placed in 

an international context. Secondly, the learning environment in the bachelor programme is 

truly international given that more than half of the students and a fair range of teachers are 

international, that students and teaching/support staff participate in ERASMUS+ mobilities 

and international networks, that professionalisation of the support staff also often has an 

international orientation, that the language of instruction is English, and that all written 

information is in English. Thirdly, external examiners, Critical Friends, and assessment 

panels are all international in order to ensure international benchmarking of the 

programme’s performance. Hence also the conservatoire’s wish to have the programme 

quality assessed through an internationally recognised evaluation framework, MusiQuE 

Quality Enhancement. Finally, students indicated in their meeting with the review team that 

the international characteristics of the Bachelor of Music programme are what attracted 

some of the students to the Royal Conservatoire.  

In addition to their international outlook and profile, the Conservatoire and the Bachelor of 

Music programme also have a distinctly local dimension21. The management indicated 

during the site visit that with the transfer to the new Amare building, the conservatoire has 

developed a ‘glocal’ dimension: both the institution and the bachelor programme combine 

their global outlook with a local embeddedness. This local orientation was already present 

when (Bachelor of Music) students were – and still are – practicing and performing in 

socially disadvantaged districts of The Hague. Further, with the conservatoire’s move to 

Amare, the long standing culture of collaboration with local cultural-artistic organisations, 

including those who reside in the same building, has become much stronger. 

 

 

 

 
18 SER Appendix D. 
19 SER Appendix F. 
20 SER pp. 18-19. 
21 SER pp. 20-21. 
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Reflection by the review team 

Having analysed all evidence presented, the review team acknowledges that 

internationalisation is an integral component of the University of the Arts’ strategy and 

focuses on improving the quality of teaching and research and on enriching the 

educational community. Similarly, the review team found that the Royal Conservatoire 

has a strong international orientation that goes beyond the traditional understanding of 

internationalisation in higher education.  

Furthermore, the review team thinks highly of the focus areas of internationalisation and 

considers that these policy elements are very well embedded in every component of the 

Bachelor of Music programme. In this regard, the review team appreciates the choice of 

the conservatoire to adopt an international framework of learning outcomes and to rely 

on international peers and assessment frameworks to benchmark the institution, the 

departments, and the programme internationally.  

The international orientation is visible in each and every aspect of the Bachelor of Music 

curriculum: the programme not only teaches in English and attracts international 

teachers and students, but, more fundamentally, it provides an internationally informed 

curriculum. The review team considers that the entire Bachelor of Music programme 

constitutes a comprehensive international experience that goes well beyond the terms 

of this standard about offering opportunities for students to gain an international 

perspective.  

In sum, the review team wants to commend the conservatoire and the programme for its 

outstanding level of internationalisation. It subscribes to the statement in the self-

evaluation report that the international dimension of the conservatoire is mainstreamed 

in all its actions. As a result, the mission of the university and the conservatoire to be 

international is deeply reflected in the Bachelor of Music programme. Affecting all 

stakeholders, internationalisation has become part of the quality culture in the institution 

and in the programme. 

 

The review team scores the programme as follows in relation to MusiQuE standard 2.2. 

Standard 2.2 Bachelor of Music 

The programme offers a range of 

opportunities for students to gain an 

international perspective. 

Fully compliant 
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MusiQuE standard 8.1 – Cultural, artistic and educational contexts 

The programme engages within wider cultural, artistic and educational contexts.   

Factual information 

The Royal Conservatoire in general, and its Bachelor of Music programme in particular, 

have various ways of engagement with the external world of culture, art, and education. 

They cooperate proactively with the music profession and the programme curriculum 

includes various elements of professional preparation and integration. In the self-evaluation 

report, the conservatoire distinguishes five ways of public interaction and connection to 

the music profession22:  

• the impact of the conservatoire on Dutch and international musical life;  

• the role of the conservatoire as a cultural centre in the city of The Hague;  

• the opportunities for Bachelor of Music students to engage in a wider cultural context 

as performers, community musicians and educationalists;  

• the cooperation of the conservatoire with organisations in the profession to provide its 

students with professional opportunities already during their studies; 

• the monitoring of the ongoing needs of the profession in order to inform and maintain 

the relevance of the conservatoire’s educational offering.  

The review team gathered from the self-evaluation documentation23 and the discussions 

with programme representatives that external engagement is an important feature of the 

conservatoire. This engagement, moreover, was confirmed explicitly in the discussion with 

representatives of the profession. The Royal Conservatoire has a long tradition of being a 

leading force in Dutch musical life. This is due not only to its influence on the music 

profession through the training of student-musicians in the country, but also because it has 

established several new ensembles that have gained an international reputation.  

On a local level, the Royal Conservatoire holds an important function as a regional cultural 

centre in the city of The Hague and its surroundings.24 The conservatoire produces many 

events, both in-house and outside of the institution, and therefore is one of the largest 

cultural organisations and one of the most important producers of musical activities in the 

city of The Hague. This situation is likely to intensify now that the conservatoire is housed 

in the state-of-the-art performance venue Amare in the city centre. 

The self-evaluation report furthermore provides several concrete examples of 

opportunities (concerts, festivals) for bachelor students in all disciplines of the degree 

programme to train and test their knowledge and skills, to present their work and to engage 

with professional practice as well as various societal entities in the city and region of The 

Hague.25 The conservatoire has various intensive cooperation schemes with different 

professional ensembles and professional venues. Although many projects focus mainly on 

master students, bachelor students also have access to these professional opportunities 

on a regular basis.  

 
22 SER p. 20. 
23 SER pp. 20-23. 
24 SER pp. 20-21. 
25 SER pp. 21-22. 
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During the visit, the review team inquired in several sessions about the curricular aspect 

of these professional opportunities, i.e. to what extent Bachelor of Music students can get 

involved in external engagement projects as part of a credited course in their curriculum. 

Students, tutors and support staff indicated that there are different curricular opportunities 

for students to engage in a wider cultural and societal context. For instance, second-year 

students from the performance departments take the compulsory Entrepreneurial 

Bootcamp course in which they realise short joint musical productions in a culturally 

diverse neighbourhood of The Hague. Moreover, the Career Development Office 

encourages second, third and fourth-year students to engage in activities outside the 

conservatoire and receive recognition with credit points for these activities through a 

formalised procedure. In the Education Minor, students organise an educational project 

with children or elderly people outside the conservatoire. As part of the elective space in 

the programme, students can participate in the ‘Neighbourhood Musicians’ project 

performing (mainly classical) music activities in various contexts (schools, local theatres, 

homes for the elderly, hospitals), and at various occasions (funerals, commemorative 

events) in a neighbourhood of The Hague. 

 

Reflection by the review team 

The review team collected sufficient evidence to conclude that external engagement is 

an important pillar of the Royal Conservatoire. In fact, creating dynamic and active 

partnerships with organisations in the music profession and society at large is a 

distinguishing feature of the conservatoire’s profile. This external engagement takes on 

different forms, which, in turn, ensure that Bachelor of Music students also benefit from 

these opportunities.  

In addition to its long-standing position in the Dutch higher music education field, the 

Conservatoire is becoming increasingly connected to the social, cultural and artistic 

context in the city and surroundings of The Hague. The review team noted that the 

conservatoire’s recent move to the Amare building has opened additional opportunities 

for the institution – and the Bachelor of Music programme – to reach out to other arts 

disciplines, and to devise with the co-residents of the building new ventures for 

collaboration.  

The review team welcomes the different curricular opportunities for Bachelor of Music 

students to practice as musicians in society as an integral – credited – part of their study. 

In this regard, the review team considers ‘curricular projects’ such as the 

entrepreneurial bootcamp, the neighbourhood musicians, the external educational 

activities, and the career development projects as examples of good practice; these 

formalised components of the curriculum allow students to both practice their skills and 

take an active role as musicians in society. 
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The review team scores the programme as follows in relation to MusiQuE standard 8.1. 

Standard 8.1 Bachelor of Music 

The programme engages within wider 

cultural, artistic and educational contexts. 
Fully compliant 
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MusiQuE standard 8.2 – Interaction with the artistic professions 

The programme actively promotes links with various sectors of the music and other 
artistic professions.   

Factual information 

In addition to offering students professional opportunities as part of their curriculum, the 

conservatoire and its departments also maintain links with the music and arts sector to 

monitor the relevance of their programme objectives and curriculum contents. The review 

team gathered from the evidence collected throughout the review26 that this goal is 

accomplished in different ways.  

Firstly, the teachers in the departments and on the programme are professionals in the 

world of music, which creates a natural and permanent dialogue with the requirements of 

the profession. Almost all teachers have part-time contracts27 and are also active both 

nationally and internationally as performers, composers, sound artists, and researchers.  

Secondly, the Critical Friends regularly visit the conservatoire and its programmes to 

provide an external perspective and advise on the performance of the institution and the 

quality of its educational offerings.  

Thirdly, external examiners attend final presentations and offer feedback on the level that 

students demonstrate during their graduation performance. In addition to examining 

individual students, they also monitor and report back to the programme and the institution 

as to whether the students/graduates at the Royal Conservatoire perform at a level that is 

expected internationally of a bachelor graduate in their respective musical discipline.   

Fourthly, several departments hold regular professional stakeholder meetings with 

representatives of the professional community to discuss the latest trends and ongoing 

needs in professional practice and the relevance of the curricula. While it is an explicit 

ambition of the conservatoire to organise such meetings in all disciplines, the COVID-19 

pandemic somewhat reduced these activities. Nonetheless, the Classical and Early Music, 

Sonology, Vocal, and Music Education departments managed to organise such meetings 

in recent years. One of the purposes of these meetings is to collect feedback on the 

relevance of the intended learning outcomes of the various disciplines. 

Following its study of the self-evaluation report, the review team asked for an overview of 

the external partners per specialisation. The extensive document it received lists per 

department a number of alumni with relevant (i.e. discipline-specific) careers, a range of 

conservatoires/music academies, and universities featuring conservatoire graduates, as 

well as the individuals who participate in the department’s professional stakeholder 

meetings. With regard to the latter, the session on site with representatives of the 

professional field confirmed that these individuals and the institutions they represent are 

not only offering professional opportunities for students, but also think actively with the 

conservatoire and its departments about the relevance of the Bachelor of Music 

programme, offering advice and exchanging ideas. 

 

 
26 SER pp. 22-23. 
27 Overview FTE teaching staff Bachelor of Music 2022-2023. 
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Reflection by the review team 

The review team welcomes the proactive approach adopted by the Royal Conservatoire 

to reach out to members of the profession. Across the departments/specialisations that 

together form the Bachelor of Music programme there are established links with the 

profession, and these connections become increasingly stronger. Overall, the review 

team is impressed by the number of high quality professional relationships which the 

programme has.  

Regular meetings with a wide variety of professional stakeholders constitute a platform 

for discussing the expectations and needs of – and recent developments in – the sector, 

which, in turn, are accommodated in the objectives (learning outcomes) and content of 

the programme / disciplinary curricula. In this regard, the review team welcomes the 

specific attention that is paid by staff, critical friend, external examiners, and 

professional stakeholder groups to monitor and discuss the relevance of the programme 

curricula. According to the review team, including these various perspectives instils 

confidence that the Bachelor of Music programme is carefully monitoring its relevance 

and will make the necessary adjustments when needed.  

In sum, the review team wants to commend the conservatoire and the Bachelor of Music 

for the breadth and depth with which it involves the professional field in developing the 

programme and keeping it futureproof. 

 

The review team scores the programme as follows in relation to MusiQuE standard 8.2. 

Standard 8.2 Bachelor of Music 

The programme actively promotes links with 

various sectors of the music and other 

artistic professions. 

Fully compliant 
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MusiQuE standard 8.3 – Information provided to the public 

Information provided to the public about the programme is clear, consistent and 
accurate.   

Factual information 

The self-evaluation report28 lists a variety of tools which the Royal Conservatoire uses to 

inform students and other stakeholders about the Bachelor of Music programme:  

• The Royal Conservatoire hosts a comprehensive bilingual website, which provides 

detailed information about the institutions, its programmes, departments, concert 

activities and teaching faculty: www.koncon.nl. Information about the bachelor 

programme can be found under the relevant department, and contains details about 

curricula, structure, application and admission. New website sections have been added 

recently on specific subjects such as Professional Preparation, Research, Practice, 

Health & Wellbeing, Internationalisation, and Quality Culture, to inform current and 

future students, as well as the general public, about the conservatoire’s approach to 

these topics.  

• A Study Guide for all programmes of the Royal Conservatoire is published in English 

on an annual basis29. It contains information on practical issues, the content of the 

programmes and the Education and Examination Regulations.  

• The course descriptions follow the standard format of the ECTS Users’ Guide to 

enhance comparability and transparency, and are published in the Curriculum 

Handbooks30. In order to inform not only current and prospective students but also 

potential future ERASMUS students, all curriculum overviews and course descriptions 

have been posted on the conservatoire’s website. Information about (contents, 

application, deadlines and assessment of) the many elective courses on offer can also 

be found on the website www.koncon.nl/en/electives. 

• In 2022, the Task Force on International Students revised all the texts for applicants on 

the website and also reviewed the administrative communication sent to candidates 

and admitted students.  

• Since the last accreditation procedure, an extensive internal online KC Portal has been 

established for students, teachers and non-teaching staff. All information is placed in 

four overarching sections: About the university, About the Conservatoire, Study at the 

Conservatoire, and Work at the Conservatoire. This portal is still under development 

but has already shown itself to be an important improvement with regards to internal 

communication.  

• During the COVID-19 pandemic, all information for students regarding the impact of the 

pandemic on their studies, as well as about the online audition and admission process 

for applicants, was made available in English and Dutch via www.koncon.nl/corona. 

 

 

 

 
28 SER pp.23-24. 
29 SER Appendix J. 
30 SER Appendix L. 

http://www.koncon.nl/
http://www.koncon.nl/en/electives
http://www.koncon.nl/corona
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Reflection by the review team 

In its preparation for the site visit, the review team made extensive use of almost all 

above-mentioned information tools. It found that the information about the Bachelor of 

Music programme provided to the public is comprehensive, clear and reflecting the 

reality of the programme. The institution’s website is user-friendly, easy to navigate and 

written in good-quality English. The curriculum handbooks constitute an important 

source of detailed, transparent, and accurate information about the content of the 

programme disciplines.  

During the site visit, the review team had some specific questions on the Bachelor of 

Music curriculum and the way announced developments in assessment would find their 

way to the students in the respective disciplines. Not only did the panel receive an 

immediate answer, but it was also positively surprised to already see the written 

confirmation in the curriculum handbooks for the next academic year 2023-2024.  

The review team commends the programme and the conservatoire for the attention and 

care invested in the design and development of all these information tools, and 

encourages the faculty and staff to maintain the high level of service in this department. 

 

The review team scores the programmes as follows in relation to MusiQuE standard 8.3. 

Standard 8.3 Bachelor of Music 

Information provided to the public about the 

programme is clear, consistent and 

accurate. 

Fully compliant 
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2. Teaching and learning environment 

MusiQuE standard 2.1 – Curriculum and methods of delivery 

The goals of the programme are achieved through the content and structure of the 
curriculum and its methods of delivery. 

Factual information 

As noted in the Introduction section, the Bachelor of Music is a four-year full-time 

programme culminating in a bachelor’s qualification as a musician. It consists of a 

propaedeutic (first year) and a post-propaedeutic (years two-to-four) phase. Within the 

overall structure of the programme, every discipline has its own curriculum. Since the last 

accreditation, the structure of the programme has changed and now consists of five 

domains: artistic development, musicianship skills, academic skills, professional 

preparation, and electives and minors. The new structure allows for more alignment, 

comparability, and convergence between the curricula. Moreover, each curriculum has the 

same elective space as of the second year in order to facilitate cross-departmental 

cooperation and exchange.31  

During the visit, the review team learned that the conservatoire can offer a wide variety of 

electives because these courses are compulsory for certain students and optional for 

others. Students also have access to the elective courses at Leiden University, for which 

special application and recognition procedures have been developed.32 Students indicated 

during the visit that they appreciate the new structure as it goes beyond mere 

specialisation in one “instrument”, and encourages them to develop additional skills and to 

explore new areas. In fact, some students reported that they enrolled in the Bachelor of 

Music programme in a particular discipline but realized through the opportunities for 

engagement in electives and cross-departmental initiatives that their passion and eventual 

professional path lay in a different direction.    

Furthermore, several changes were made in the individual curricula, often bringing 

together sets of existing courses in structured components.33 For instance, courses in the 

domain of professional preparation have been grouped in a career skills trajectory. 

Similarly, the career development office component has been enhanced making it easier 

for students to get external activities validated and credited. The educational skills 

component, which all Bachelor of Music students have to follow in the second and third 

year, has also been enhanced, while the musicianship skills part of the curricula have been 

further refined.  

During the visit, both students and staff spoke in very positive terms about the changes in 

the curricula and the new opportunities this offers to students. In a dedicated session, the 

review team was informed about the career skills trajectory, and about how projects can 

get validated so that their outcomes become credited work.  

One of the elements defining the Royal Conservatoire’s profile is its focus on student-

centred learning. According to the self-evaluation report34, the features of the 

conservatoire’s education comply with the definition of student-centred learning in the 

 
31 SER pp. 28-31 and Appendix J. 
32 SER pp. 28-29 and Appendix M. 
33 SER pp. 30-31. 
34 SER p. 17 and www.ehea.info/page-standards-and-guidelines-for-quality-assurance 

http://www.ehea.info/page-standards-and-guidelines-for-quality-assurance
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European Standards and Guidelines for Quality Assurance in the European Higher 

Education Area (ESG): addressing the diversity of student needs through an elective 

space, offering opportunities, using a variety of pedagogical methods, adopting a 

consistent and robust approach to the evaluation of education, and underlining the role of 

feedback and student involvement. The review team gathered from the self-evaluation 

documentation and the discussions with programme representatives that these 

characteristics are indeed present in the Bachelor of Music programme. Once students 

have passed the propaedeutic exam, they can determine the content of the curriculum 

depending on their own interests and potential for personal development, and can make 

full use of the breadth of the educational provision offered by the conservatoire.  

The review team understood from the materials received and the discussions carried out 

that, in recent years, the conservatoire and the Bachelor of Music programme have put a 

lot of effort into aligning the course goals of the respective curricula with the learning 

outcomes at programme level. This results in more robust curricula with students and staff 

being aware of the exact position of each course in the overall programme. The results of 

these changes and the alignment between the course (goals) and the programme 

(objectives) are inscribed in the curriculum handbooks, which are updated every academic 

year.  

In the online discussion, the Critical Friends confirmed the statements in their reports that 

the content and structure of the study programmes are generally consistent and balanced, 

and well adapted to the general and specific needs of the students. Moreover, each 

curriculum features a good balance between main subject lessons, theory subjects, 

general courses and electives.  

Alongside education and production, research35 is one of the three pillars of the Royal 

Conservatoire. This research is practical by nature and focuses on the practice of music 

or on the practice of education in music. The three pillars are closely related to each other 

and collectively contribute to the development of young talents into reflective music 

makers, performers and teachers. The educational programmes at the Royal Conservatoire 

– including the Bachelor of Music – are directed towards the artistic-musical development 

of the students, hence the research element is also aimed at this development. In the 

curricula, research is about research training – the learning of research skills by future 

musicians, which they can later apply to innovate and enrich their musicianship and 

professional profiles. In the Bachelor of Music, research training focuses on four 

fundamental academic skills that are prerequisites for doing research: argumentation, 

formulating questions and ideas, working with information, and presentation. These skills 

are addressed in a range of subjects and courses throughout the curricula. 

In terms of academic and personal guidance36, bachelor students are assigned a tutor 

during the first three years of their studies. The tutor’s role is to help students reflect on 

their studies and to monitor their progress. Consultations with the tutor are confidential. In 

the tutoring course, the tutor and student work with a Tutoring Toolbox to enhance the 

students’ overall practice. This toolbox covers four stages of the learning process 

(foundation, intention, attention, and reflection) and helps students to develop their study 

 
35 SER pp. 31-33. 
36 SER pp. 34-35. 

https://www.enqa.eu/wp-content/uploads/2015/11/ESG_2015.pdf
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skills. The student and the tutor jointly choose suitable projects or activities that fit the 

individual student. 

 

The Royal Conservatoire seeks to provide a safe environment for study and work by 

creating a climate that prevents transgressive behaviour and attempts to tackle any signs 

of such behaviour swiftly. These objectives have been written down in the conservatoire’s 

Social Safety Action Plan, which also contain a revised and updated set of complaint 

procedures. Moreover, the university and the conservatoire have formulated a new Code 

of Conduct and a new Integrity Code.37 Several staff can provide students with assistance 

in cases of complaints or (personal) concerns: in addition to their tutors, students can visit 

the student counsellor at the conservatoire (for practical matters and personal problems) 

or a confidential counsellor (for undesirable behaviour, integrity, discrimination or social 

safety) inside or outside the university.  

During the visit, students and staff indicated that social safety is a topic that is taken 

seriously at the conservatoire: it is a standard part of surveys and a returning agenda item 

at programme committee meetings. Moreover, students and staff know whom to contact in 

case of problems and where they can lodge complaints. Students, moreover, indicated that 

they feel safe to discuss their problems with tutors, student peers, and confidential 

counsellors. 

 

Reflection by the review team 

Based on the evidence presented above, the review team considers that the Bachelor 

of Music programme reflects the priorities and the key features of the conservatoire. It 

is impressed by the substantial changes to the programme structure and curriculum 

components, and considers that these are for the better. Hence, at the time of the site 

visit, the structure of the Bachelor of Music programme in general and the disciplinary 

curricula in particular were coherent. The review team also welcomes the recent efforts 

of the conservatoire and the programme to strengthen the alignment between the 

learning outcomes at programme level, the programme objectives per discipline, and 

the goals of the respective curriculum courses.  

Moreover, the substantial reform in content and structure of the curricula reflects the 

student-centred nature of the programme. The many innovations in the programme and 

course offerings allow students to personalise the study programme to their own 

interests that go beyond the strict domain of their discipline and specialisation. In this 

regard, the review team thinks highly of the structural opportunities built into the 

programme curricula for cross-departmental cooperation and education through 

electives, minors, and projects.  

The review team noted with satisfaction that staff and students endorse the ambition of 

the conservatoire for more cross-departmental cooperation and that students are 

enthusiastic about the new opportunities for tailoring the curriculum to their interests. 

The review team, moreover, appreciates the wide variety of electives on offer, as well as 

the range of projects that can be undertaken as part of the curriculum.  

 
37 SER pp. 35-36 and Appendix G. 
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The review team subscribes to the way in which the institution is embracing reflection 

and research as a third component next to education and production. Students in the 

Bachelor of Music receive appropriate research training which prepares them for more 

advanced forms of (artistic) research in the master programme. Similarly, the 

programme contains sufficient and interesting courses/components to prepare 

Bachelor of Music students for their professional life beyond the conservatoire.  

The discussions with students and support staff convinced the review team that student 

guidance in the Bachelor of Music programme is well organised and effective. Moreover, 

the issue of social safety is not only addressed on paper but constitutes an integral part 

of the conservatoire’s endeavour to create a ‘safe haven’ for its students and staff. 

 

The review team scores the programme as follows in relation to MusiQuE standard 2.1. 

Standard 2.1 Bachelor of Music 

The goals of the programme are achieved 

through the content and structure of the 

curriculum and its methods of delivery. 

Fully compliant 
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MusiQuE standard 4.1 – Staff qualifications and professional activity 

Members of the teaching staff are qualified for their role and are active as 
artists/pedagogues/ researchers.   

Factual information 

The Royal Conservatoire has an international teaching faculty whose members include 

leading names in the various disciplines.38 Almost all members of the teaching faculty are 

(or have been) active in the music profession at an international level as performers, 

composers, and researchers. According to the review team, the CVs of the teaching staff 

on the Bachelor of Music programme confirm their expertise within the creative and cultural 

sector. During the visit, bachelor students indicated that they are satisfied with the quality 

of their teachers in terms of both disciplinary expertise and didactical skills.  

The conservatoire adopts a proactive approach to the continuous professional 

development of its teachers, which is based on the view that it is vital for a higher education 

institution to continuously invest in the expertise of its teaching and support staff.  

Among the many initiatives, two in particular caught the attention of the review team: firstly, 

‘the Artist as a Teacher’ is a staff development programme that sharpens the didactical 

skills of teaching faculty39: various issues such as one-to-one teaching, group teaching, 

assessment, entrepreneurship and social safety issues are being discussed in eight to ten 

sessions during one academic year. The course is tailor-made for conservatoire teachers 

and strongly based on methodologies developed by Innovative Conservatoire – ICON. Until 

now, more than 150 teachers have participated in this course, which leads to two 

certificates: the basic certificate in didactic capacity (Basiskwalificatie Didactische 

Bekwaamheid, BDB) and the basic certificate in assessment (Basiskwalificatie 

Examinering, BKE), which are recognised by all higher education institutions in the 

Netherlands.40 Secondly, conservatoire teachers are given opportunities to upgrade their 

pre-Bologna second cycle diploma to an officially recognised master’s degree41. On the 

basis of previously acquired competencies gained in their professional practice and 

diplomas, they can execute a research project and obtain the degree. To date, 57 teachers 

have earned their master’s degree in this way or are in the process of doing so. 

 

Reflection by the review team 

According to the review team, the members of the teaching staff responsible for the 

Bachelor of Music have the appropriate qualifications to do so. They are expert in their 

artistic-musical field and have good didactic skills. Moreover, the review team noted – 

also through the feedback from students – that the staff are enthusiastic and very 

supportive. Hence, the review team endorses the statement of the Critical Friends that 

the teaching staff is of high quality with solid (international) credentials in the music 

profession. The level of teaching is high, and the communication with students engaging 

and encouraging.  

 
38 SER pp. 37-38. 
39 SER Appendix N. 
40 SER p. 38. 
41 SER p. 38. 
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Furthermore, the review team commends the conservatoire for its staff 

professionalisation policy and activities, which has allowed many teachers to enhance 

their pedagogical and assessment skills, and where necessary top-up their initial 

second cycle credentials with a master’s degree. In this regard, the Artist as a Teacher 

programme is definitely an example of excellent practice. 

 

The review team scores the programme as follows in relation to MusiQuE standard 4.1. 

Standard 4.1 Bachelor of Music 

Members of the teaching staff are qualified 

for their role and are active as artists / 

pedagogues / researchers. 

Fully compliant 
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MusiQuE standard 4.2 – Size and composition of the teaching staff body 

There are sufficient qualified teaching staff to effectively deliver the programme.   

Factual information 

Following its study of the self-evaluation report, which contained comprehensive 

information on the staff quality, the review team asked the conservatoire for more details 

on the number of teaching staff. According to the overview provided, the Bachelor of Music 

programme has a total teaching load of just over 48 full-time equivalents (FTE), which is 

spread over more than 200 individuals: most staff are on permanent contracts, while 

freelancers represent about 5.5 FTE. The size of the teaching load is in line with the size of 

the department/specialisation: the Classical Music department has 13.5 FTE, while 0.175 

FTE is allocated to Choir Conducting. Several staff involved in the Bachelor of Music 

programme top up their small assignments with additional administrative duties and/or 

teaching appointments in other programmes of the conservatoire.  

Because many individual staff have small assignments in the programme, it is important to 

meet regularly to operate as an educational team. The review team noted that the teaching 

staff of the Bachelor of Music programme are increasingly communicating with each other, 

also beyond their own specialism. This, in turn, helps both staff and students to grasp the 

context of a given course and its position in the curriculum.42  

Furthermore, the review team was informed by the management that new staff are recruited 

and selected according to university-wide provisions, the so-called Job Application Code. 

The review team received a copy of the most recent version  of this code (2022), which is 

designed to set a standard for a transparent recruitment and selection procedure and 

applies to procedures for which internal and/or external candidates are recruited. 

Reflection by the review team 

Based on the additional information provided, the review team considers that there is 

sufficient teaching staff to deliver the Bachelor of Music programme effectively. These 

teaching staff members are properly qualified and – notwithstanding their small 

individual assignments – encouraged to communicate and cooperate internally, and 

operate as valued parts of an educational team. The review team noted during the visit 

that the teaching staff they spoke to showed commitment to the students and ownership 

of the programme.   

 

The review team scores the programme as follows in relation to MusiQuE standard 4.2. 

Standard 4.2 Bachelor of Music 

There are sufficient qualified teaching staff 

to effectively deliver the programmes. 
Fully compliant 

  

 
42 SER pp.41-42. 
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MusiQuE standard 5.1 – Facilities 

The institution has appropriate resources to support student learning and delivery of the 
programme.  

Factual information 

Since the previous accreditation, the Royal Conservatoire has moved to new premises, 

called Amare. This house for culture, education, events and meetings opened its doors on 

2 September 2021 and has four large theatres and concert halls, various meeting rooms, a 

good number of public spaces, including two restaurants. The conservatoire occupies the 

three upper floors of Amare and has a total of 177 rooms at its disposal, including one 

concert hall, seven large studios for general use, five dance studios, five music recording 

and production studios and five performance venues with state-of-the-art equipment. Apart 

from the 20 rooms belonging to the School of Young talent, all units can be used for 

teaching and practice. 43 

The cohabitation with professional organisations in a building located in the very centre of 

the city, and with excellent performance and teaching facilities, provides unprecedented 

possibilities for the conservatoire. Since the move, the conservatoire has boosted its 

cooperation with the in-house Nederlands Dans Theater and the Residentie Orkest. 

Moreover, it invested substantially in new musical instruments and recording equipment. 

With regard to the latter, the facilities for Sonology and Art of Sound students have 

improved considerably in comparison with the situation in the previous premises, with 

students and staff remarking on being “above ground”.  

The review team visited the library of the conservatoire, which is located on the ‘music floor’ 

of the Public Library opposite of Amare. It is one of the best-equipped conservatoire 

libraries in the Netherlands, according to conservatoire librarians and taking into account 

records of inter-library loan traffic. An increasing amount of information is available in 

digital form through paid and free subscriptions. The conservatoire was one of the first 

institutions worldwide to establish an institutional subscription for the digital sheet music 

library ‘nkoda’, which provides students and teachers with access to a huge online 

resource of sheet music.44 

  

Reflection by the review team 

The review team considers that the move to Amare not only boosted the quality of the 

facilities, but also impacted positively on the profile of the Royal Conservatoire. Students 

are now offered not only better quality training and performance opportunities but also 

more opportunities for engagement with professional art organisations, and other arts 

disciplines. The review team deduces that the move to the new building facilitates the 

conservatoire’s ambition to reach out even more than before to the wider society in The 

Hague. Furthermore, the review team is impressed by the physical and online resources 

of the library.  

Comparing the layout of the previous building with the current one, the review team 

noted that the offices of department heads, teaching staff and support staff are situated 
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much closer to each other at Amare. This facilitates interaction among staff and across 

departments. The physical proximity along one or two corridors and the common coffee 

corners have boosted not only social networking but also professional and educational 

interactions among staff.  

Students indicated during the visit that they are – understandably – very satisfied with 

the high quality of the new premises. However, the panel noted that the current setup of 

the conservatoire floors in Amare may not have the same boosting effect in terms of 

student interaction: apart from a very big agora, there are no ‘cosy’ places where 

students feel they can hang around, mingle, and foster a community feeling. Moreover, 

the canteens in the building are not part of the conservatoire and charge commercial 

prices. Finally, students complained that the current building regulation does not allow 

them to post materials on the walls, which in turn limits the opportunities for students to 

communicate with each other and to make the building their own. At the end of the site 

visit, the review team shared these student concerns with the institutional management 

and recommended they look for creative ways to accommodate these justified requests.   

 

The review team scores the programme as follows in relation to MusiQuE standard 5.1. 

Standard 5.1 Bachelor of Music 

The institution has appropriate resources to 

support student learning and delivery of the 

programme. 

Fully compliant 
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MusiQuE standard 5.3 – Support staff 

The programme has sufficient qualified support staff.  

Factual information 

The Royal Conservatoire has a number of support departments that play key roles in the 

organisation of teaching in the bachelor programme. Most departments are to be found in 

every higher professional education institution yet often have a remit that is specific to the 

conservatoire: the Alumni Office for instance hosts so-called “Meet the Professional” 

classes preparing students for professional practice; the Logistics Service Centre includes 

an Electronics Workshop providing technical support for the many student concerts and 

presentations and for the production of audio and video recordings. The tasks of the 

different services are described in the annually updated Study Guide and on the internal 

portal of the conservatoire.45  

On request of the review team, a dedicated session with staff belonging to the service units 

was set up during the visit. Hence, the review team spoke with staff from alumni affairs, 

education services, student administration, international office, e-learning service desk, 

finance, IT, library, logistics, marketing and communication, public services, and quality 

assurance. The review team learned from these discussions that the conservatoire features 

many different services that each play a specific role in making the study at the 

conservatoire less cumbersome and more rewarding. 

Reflection by the review team 

The review team thinks highly of the breadth and depth of the support services and of 

the quality and experience that is accumulated by the staff in these units. The discussion 

on site demonstrated the commitment, professionalism, and determination of the support 

staff, who provide a strong backbone for the institution and play a crucial role in the 

delivery of the programme and wider running of the institution.  

Moreover, the review team welcomes the conservatoire’s policy to have a dedicated 

budget for the continuous professional development of support staff. In this regard, it 

commends in particular the opportunity for support staff to engage – just as their 

teaching staff colleagues – in mobility and training schemes. 

 

The review team scores the programme as follows in relation to MusiQuE standard 5.3. 

Standard 5.3 Bachelor of Music 

The programme has sufficient qualified 

support staff. 
Fully compliant 
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MusiQuE standard 6.1 – Internal communication 

Effective mechanisms are in place for internal communication within the programme.   

Factual information 

The Bachelor of Music programme consists of several disciplines and specialisations, 

which are managed by departments. While (internal) communication takes place within the 

frameworks set out by the university and the conservatoire, there is no dedicated unit or 

staff member who represents – or communicates on behalf of – the overarching Bachelor 

of Music programme. Communication either starts at the central conservatoire level or in 

the respective departments.  

The review team gathered from the self-evaluation documentation46 and discussions during 

the site visit that communications concerning the Bachelor of Music programme and its 

disciplines is generally comprehensive and transparent. Information that is crucial for 

applicants and students is to be found on the public website of the conservatoire and its 

dedicated department sections. Furthermore, curriculum related information is available in 

the Study Guide and the respective Curriculum Handbooks. More specific and short term 

communications are shared through the portal of the conservatoire. Students indicated to 

the review team that communication and information provision is generally transparent and 

timely.  

Further to what was mentioned under staff quantity, the programme and departments have 

an important task in rallying the many teaching staff with small assignments around a 

common endeavour: delivering a coherent programme with relevant specialisations. The 

review team understood from the programme management and the teaching and support 

staff that the programme manages to do so increasingly well. The above-mentioned 

innovations to the overall programme structure and the new lay-out of the conservatoire 

building contribute to both formal and informal meetings and help individual staff members 

operate as part of an educational team.  

The conservatoire also involves students in the internal communications structure: as part 

of the internal quality assurance provisions47, students complete course evaluations, join 

student panels and represent the student voice in both study programme committees and 

the faculty board. The review team noted during the site visit meetings that the student 

voice is captured and disseminated multidimensionally: as commonly found among smaller 

institutions, and as was confirmed in one of the student sessions, students also relay 

communications from programme management and the wider institution to their peers. 

Reflection by the review team 

The review team considers that communication is well organised within the 

conservatoire and in the Bachelor of Music programme. There are different ways to 

communicate messages across departments and among all stakeholders, and both the 

content of the communications and the modes of transmission are appropriate.  

The particular structure of the programme (featuring a central position for the 

departments) and the staff (many staff on often very small assignments) brings along 

 
46 SER pp. 41-42. 
47 SER p.8 and Appendix A. 



34 

 

challenges in terms of communication. According to the review team, these challenges 

have been appropriately addressed since the previous accreditation visit and the move 

to Amare.   

Furthermore, the review team thinks highly of the way in which the voice of students is 

taken on board in the internal communications process.   

 

The review team scores the programme as follows in relation to MusiQuE standard 6.1. 

Standard 6.1 Bachelor of Music 

Effective mechanisms are in place for 

internal communication within the 

programme. 

Fully compliant 
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MusiQuE standard 6.2 – Organisational structure and decision-making processes 

The programme is supported by an appropriate organisational structure and clear 
decision-making processes.   

Factual information 

The Bachelor of Music programme consists of several disciplines and specialisations, 

which are managed by departments.48 Most departments consist of a head and a 

coordinator; some coordinators combine tasks in education management and the 

production of projects. There is no dedicated management unit or staff member overseeing 

the entire programme. The department heads discuss programme developments in regular 

Heads of Department meetings.  

Envisaged changes to the programme curriculum are discussed – and eventually decided 

upon – at the level of the departments by the heads and the relevant teaching faculty, often 

in consultation with the Vice-Principal for Education. Each year in November, every 

department, represented by its head and coordinator, have a meeting with the Vice-

Principal of Education and the Education Policy Officer to review the content of the 

curriculum handbooks, the programme objectives, curriculum overviews and course 

descriptions. During these meetings, changes in the curricula are discussed based on 

feedback collected through the various quality assurance tools. The changes are reported 

meticulously and shared with the Study Programme Committee, the Conservatoire Council, 

and the conservatoire’s management.49  

In terms of policy priorities and follow-up, the review team noted that there is clear 

alignment between themes in the five-year Institutional Plan at the level of the university50, 

the three year Faculty Plan at the level of the conservatoire51, and yearly Departmental 

Plans52. According to the Critical Friends, the organisational structure makes efficient 

decision-making possible. The annual plans are a good way to take the departments to a 

higher level in decision-making and help stimulate self-analysis. Heads of departments 

show initiative in generating effective and efficient decision-making mechanisms for 

reflective analysis and for hearing concerns and suggestions from students and staff. The 

views of support staff are also taken on board and valued in departmental meetings. 

 

Reflection by the review team 

Higher music education institutions have traditionally been structured ‘vertically’ around 

individual instruments, disciplines or departments. According to the review team, this 

structure is also predominantly present in the Royal Conservatoire and its Bachelor of 

Music programme.  

Nonetheless, the review team noted with satisfaction that efforts have been made in 

recent years to increase the cooperation among departments, as well as the 

comparability and compatibility across the disciplines in the Bachelor of Music 
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programme. The recent move to the new Amare building has already facilitated a more 

organic collaboration between department heads and coordinators, as well as with 

teaching and support staff, as they are all situated together.  

Furthermore, the review team considers that in terms of policy, the alignment of topics 

between the plans at university, conservatoire and department levels is adequate and 

presents opportunities for further consideration. This appreciation also extends to the 

range of structural meetings across departments and with the conservatoire directorate. 

 

The review team scores the programme as follows in relation to MusiQuE standard 6.2. 

Standard 6.2 Bachelor of Music 

The programme is supported by an 

appropriate organisational structure and 

clear decision-making processes. 

Fully compliant 

  



37 

 

3. Student assessment 

MusiQuE standard 3.1 – Student admission 

There are clear criteria for student admission, based on an assessment of their 
artistic/academic suitability for the programme.   

Factual information 

The rules relating to admission, education, assessment and examination in the Bachelor of 

Music programme are laid down in the Education and Examination Regulations (EER) of 

the Royal Conservatoire. The EER are revised annually in consultation with the Study 

Programme Committee, the Exam Committee and the Council of Representatives. The full 

text of the conservatoire’s EER can be found in in the Conservatoire’s Study Guide53 and 

on the website.  

In order to be admitted into the programme, candidates must have completed secondary 

school (or possess an equivalent certificate) and pass an entrance exam. Given that the 

language of instruction is English, a sufficient command of both written and spoken English 

is also required. According to the EER, the criteria for admission via an entrance 

examination as referred to in Article 7.29 of the Higher Education and Research Act are set 

out in the section ‘Entry Requirements’ on the pages of the individual programmes on the 

Royal Conservatoire’s website. In the case of the Bachelor of Music programme, the entry 

requirements for each discipline can be found on a dedicated page of the conservatoire’s 

website www.koncon.nl/en/apply. The same website section guides students through the 

online application process.  

In so far as enrolment figures are concerned, the review team was informed during the 

session with the institution management that there are agreements among the different 

conservatoires in the Netherlands about the total number of Bachelor of Music students 

they can enrol every year. Provided the Royal Conservatoire remains within its share of 

students, the departments and sub-disciplines are at liberty to accept a few more or less 

students every year, depending on the capacity of the staff.  

The panel gathered from the self-evaluation documents and the discussions during the site 

visit that the Critical Friends judge the selection process to be thorough. Moreover, the 

programme and its respective disciplines tend to attract the right students: the Critical 

Friends perceive the student population enrolled in the programmes at the conservatoire 

to be highly qualified and representing a large variety of nationalities.54  

During the visit, Bachelor of Music students indicated that they had obtained good quality 

information from the website and the programme staff to assist them in the application 

process. They also thought the entrance exam was well explained before and was 

organised in line with the information provided.  

As a consequence of the pandemic all entrance exams took place online in 2020 and 2021. 

This proved a successful method of selection due to the high number of international 

applications and taking into consideration issues with regards to accessibility, equity, and 

ecological sustainability. As a result, it was decided to continue online entrance exams in 
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the post-pandemic years 2022 and 2023.55 The discussion with the institutional and 

programme management revealed that, on the one hand, there has been an undiminished 

interest in coming to study at the Royal Conservatoire, notwithstanding the pandemic. On 

the other hand, the quality of the recordings and the conditions / circumstances of 

auditioning varied considerably per student. Hence, department heads indicated that – in 

hindsight – they might have missed some very good-quality candidates due to poor quality 

recordings and difficult auditioning conditions, while a few others had been accepted who 

– again in hindsight – did not fully live up to expectations during their study.  

Furthermore, the review team was informed by the programme management that there is 

no automatic ‘throughput’ from Bachelor to Master programme: bachelor students who 

envisage continuing their studies upon graduation, prepare in the fourth year of their 

bachelor study a Personal Activity Plan and a Master (Project) Plan. These plans are 

submitted to the committee of examiners before they take the practical entrance 

examination for the Master programme. 

During the visit, the review team inquired about two elements related to admission: 

selection criteria and enrolment data. Firstly, the self-evaluation report contained little 

information on the selection criteria, i.e. on how the programme and its respective 

departments organise the selection of those students who fulfil all admission requirements. 

According to the institution management, the selection of students is governed by the 

respective departments, and is based on their application portfolio and their audition. 

Information on the assessment and selection criteria is available in the discipline-specific 

application form and is shared with students prior to their audition. During the visit, students 

confirmed to the review team that they knew on what aspects they would be judged in their 

audition and how they would be selected.  

Secondly, the review team noted that there was little quantitative information in the 

materials on the number of persons interested in the programme, completing the 

application form, fulfilling all eligibility criteria, passing the audition/selection, and 

eventually enrolling in the programme. According to the institution management, this 

information is available at the level of the departments but not necessarily aggregated in 

detail at the central level. During the visit, the review team received a detailed overview per 

department and sub-discipline of the students who had applied and were accepted for the 

forthcoming academic year 2023-2024. According to this document, 621 students from 62 

countries had applied; 154 students (25%) had been accepted.  

Reflection by the review team 

The review team considers that admission gets adequate attention at the Royal 

Conservatoire in general, and in the Bachelor of Music programme in particular. The 

information on admission requirements and application is comprehensive and 

transparent. While online auditioning has its pros and cons, the review team believes 

that over all the Bachelor or Music programme tends to attract relevant students who 

are artistically and academically suitable. Every cohort, moreover, has a very 

international composition, which aligns well with the profile of the conservatoire and the 

programme.  
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Taking on board the additional information, the review team thinks that admission is well 

organised and contributes to the Bachelor of Music programme selecting overall the 

best possible candidates. Nonetheless, the review team encourages the institution to 

make the selection process used during auditions as transparent as the admission 

requirements and procedures. Such additional clarity would also help from a 

managerial/strategic perspective when discussing the distribution of resources between 

the departments, if needed. As a point for administrative improvement in the future, the 

conservatoire may want to collect more aggregate data on the entire selection process 

and use it as an additional instrument for quality enhancement and performance 

monitoring. 

 

The review team scores the programme as follows in relation to MusiQuE standard 3.1. 

Standard 3.1 Bachelor of Music 

There are clear criteria for student 

admission, based on an assessment of their 

artistic/academic suitability for the 

programme. 

Fully compliant 
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MusiQuE standard 2.3 – Assessment 

The assessment methods are clearly defined and demonstrate achievement of learning 
outcomes.   

Factual information 

The Royal Conservatoire uses different ways to assess whether students fulfil the course 

requirements. While assessment in the Bachelor of Music programme aligns with the overall 

provisions of the conservatoire, each department organises assessment in its discipline-

specific way to ensure that the assessment fits the requirements and objectives of the 

respective courses.56 Many courses adopt the ‘four-eyes principle’, in which two teachers 

are involved in the assessment of written work with the aim to increase objectivity in 

grading. In performance and composition courses, students have to play, sing or present 

during artistic presentations in front of the committee of examiners, an assessment panel 

consisting of teachers of the conservatoire. For the assessment of the final presentations, 

a qualified external examiner is added to the panel of teachers. The Royal Conservatoire is 

increasingly using international external examiners in committees of examiners. These 

international experts not only judge the quality of the individual performance but also relate 

the level of the students to international standards.  

While the Conservatoire has always aspired to be as transparent as possible, there has 

been critical feedback from students about assessment and feedback process in the 

period up to 2021. The students felt there was a disparity among departments and 

individual modules on both the grading system, and the quality of the feedback. Some 

modules are pass/fail from bachelor 1-3, and then graded in bachelor 4. Furthermore, the 

quality of the feedback can be disparate, which impacts a students’ understanding of 

where they lie on the qualification / assessment spectrum.57  

As part of its external review according to NVAO requirements, the review team studied a 

sample of 20 final presentations (from the academic years 2020-2021 and 2021-2022) and 

their evaluations. Although the review team agreed in a qualified majority of cases with the 

overall grade given to the final presentation, the way this grade had been motivated in the 

evaluation form and the way the committees of examiners had connected their evaluation 

to the learning outcomes was in many cases rather limited, by incomplete or unfocussed 

comments on the examination forms. Acknowledging the issue, the institution and 

programme management indicated during the site visit that these flaws are being 

addressed. 

In order to mitigate the concerns and improve the quality, the Royal Conservatoire 

launched an extensive enhancement project on Assessment & Feedback that was still 

running at the time of the review team’s visit.58 Key elements of the project are: (i) reviewing 

and harmonising the course descriptions, with particular attention to the connection 

between course objectives and assessment; (ii) building assessment and feedback 

expertise among teachers; (iii) formulating criteria for performance assessment in artistic 

development; and (iv) strengthening the role of the Exam Committee.  
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During the visit, the review team discussed at length the different components of this 

Assessment & Feedback project with all relevant stakeholders: management, staff, 

students and Exam Committee. While the harmonisation of course descriptions and the 

professionalisation of the staff has been addressed in other sections of this report, the 

review team noted that the position of the Exam Committee has successfully been 

enhanced. Moreover, a pilot exercise was set up to formulate more transparent and 

objective criteria for performance assessment. In three departments new dedicated 

assessment forms were used during the final presentations in spring 2022 where examiners 

were asked to write down their comments during the performance on the basis of the 

assessment criteria. Following the positive outcome of the pilot, the evaluation forms for 

the final presentation were adjusted across all departments and implemented in the 

academic year 2022-2023. During the visit, the review team studied the new template for 

the evaluation of final presentations and found that it indeed constitutes a major 

improvement compared to the previous forms. It was noted though, that students were 

unable yet to assess the impact of this change, as the evaluation forms were only being 

piloted at the time the review took place. 

Reflection by the review team 

The review team gathered from the materials received, but also from Bachelor of Music 

students and staff that the provisions for assessment (assessment methods, content of 

examinations, criteria for assessment) are clearly stipulated in the course descriptions 

in the respective curriculum handbooks. While Bachelor of Music students share a 

similar framework of learning outcomes, the ways in which students are trained to 

demonstrate and assessed to have achieved these outcomes differ per discipline. 

However, the review team noted that there is sufficient awareness among the 

departments about the overall assessment framework, which in turn assures that all 

Bachelor of Music students, irrespective of their discipline, are in a position to 

demonstrate the achieved learning outcomes.     

Following its discussions on the conservatoire’s Assessment & Feedback project, the 

review team considers that good progress has been made in implementing the key 

elements of the project. The discussion with Exam Committee members demonstrated 

that both the individual members and the committee as a whole have good expertise 

and constitute a trusted backbone of the conservatoire and the Bachelor of Music 

programme in assuring the quality of assessment. Furthermore, the review team noted 

during the four final presentations it attended on site that the new assessment forms are 

being used effectively: both the quantitative element (deciding on the final grade) and 

the qualitative part (motivating the grade along the key dimensions of the intended 

learning outcomes) are followed meticulously, which in turn leads to more objectivity, 

consistency, and transparency. Moreover, all members of the respective committees of 

examiners – chair, committee members and external examiner - were knowledgeable 

about the criteria and procedures of this collective inter-subjective method of 

assessment. Going forward, the main task of the Bachelor of Music programme and its 

teachers / examiners will be to ensure that students experience the impact of these 

changes through better quality evaluation forms featuring systematic and informative 

feedback.  
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Taking on board the additional information, the review team thinks that the conservatoire 

and the Bachelor of Music programme currently have an adequate assessment system 

in place. It welcomes the efforts that have been made since the previous accreditation 

visit and acknowledges the results of the enhanced Assessment & Feedback process 

to provide parity across disciplines, and greater transparency and understanding for 

students. 

 

The review team scores the programme as follows in relation to MusiQuE standard 2.3. 

Standard 2.3 Bachelor of Music 

The assessment methods are clearly defined 

and demonstrate achievement of learning 

outcomes. 

Fully compliant 
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4. Achieved learning outcomes 

Please note that part of the information and analysis included under this section can also 

be found in the Assessment report under NVAO standard 4.   

MusiQuE standard 3.2 – Student progression, achievement and employability 

The programme has mechanisms to formally monitor and review the progression, 
achievement and subsequent employability of its students.   

Factual information 

Further to what was mentioned under standards 1, 2.1 and 2.3, the review team 

acknowledges the efforts that have been made since the previous accreditation visit to 

align course contents and programme objectives. In order to demonstrate that all intended 

learning outcomes are covered by the courses in the curriculum, matrices have been 

developed that show the connection between the programme objectives and the courses. 

Equally, in each course description the codes of the programme objectives addressed in 

the course are listed to show this connection. This information is provided to students in 

the respective Curriculum Handbooks.59  

Student progress is recorded in the study tracking system Osiris.60 The aim of Osiris is for 

students, teachers and members of staff to have access to all relevant information on 

programmes, study progress and assessment results via a single portal. The study tracking 

system is fully operational for all programmes: students, teachers, tutors, heads of 

department, and management are able to log in and view the latest details on progress, 

grades, number of credits gained, and the remaining courses still to be completed by 

students. The team of tutors has the responsibility to stay in touch with all Bachelor of Music 

students in the first, second and third years of the programme and assist them with keeping 

track of and reflect on their study progress. It is worth noting that the students positively 

commended the tutoring system, but questioned why it was not included in the fourth year, 

which is arguably the year when students facing graduation would need additional 

guidance and support. Furthermore, the review team noted that the disparity of feedback 

received during examinations (see standard 2.3 above), may lead at times to a certain level 

of uncertainty that the students reported as to whether their progression was on the right 

track. 

Every Bachelor of Music student completes the four-year study with a final presentation. In 

this presentation students do not demonstrate all programme objectives. However, all 51 

learning outcomes of the AEC framework will have been addressed and assessed in the 

run-up to this final graduation test. Once the students have passed all required courses 

and gained all necessary credits, they can obtain the degree. The Exam Committee plays 

a crucial role in this process: the Bachelor of Music diploma will only be handed out to the 

student when the Osiris system shows that a minimum of 240 ECTS is obtained and all 

required courses have been passed. The conferral of the diploma is done by the Exam 

Committee, which gives out the degree following a final check of the information available 

in Osiris 61  
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During the visit, the review team obtained extensive information and clarification from 

management, staff, and the Exam Committee that by successfully passing all courses in 

the four-year programme, students demonstrate that they have achieved all learning 

outcomes / programme objectives. In order to measure progress, students pass a 

comprehensive exam at the end of year one (propaedeutic phase), some (depending on 

the discipline) pass another exam at the end of year two, and all students are assessed 

again at the end of year three to establish that they are on track towards graduation and 

“ready” to enter the fourth year. During the site visit, members of the review team were able 

to attend a final presentation from a fourth-year student who had been advised in year 

three to undertake additional preparation, which was accomplished to achieve an 

adequate grade from the committee of examiners. Although the review team did not have 

data on the exact number (or proportion) of students for whom such additional work is 

recommended, the careful tutorial monitoring and regular learning outcomes assessments 

appears to keep such interventions minimal and their results successful. 

Furthermore, the review team gathered from the materials62 and discussions that the Royal 

Conservatoire uses different quantitative and qualitative instruments to monitor the level of 

achievement of its students. According to the Critical Friends report63, the graduates are 

well prepared for the profession and demonstrate a very high level that aligns with the 

requirements of the discipline and the international professional field. A similar 

appreciation comes from the external examiners who indicated to the review team during 

the site visit that the criteria used for the assessment of the final presentation fully 

correspond with the criteria in their own professional practice.  

As noted under Standard 2.3 above, the review team studied a representative sample (in 

terms of discipline and score) of 20 student final presentations, and attended on site four 

final presentations for which they also observed the internal deliberations on the student 

performance in the examination committee. Overall, the review team found that the quality 

of almost all presentations ranged from good to excellent. Team members emphasised the 

strong musicality and performance presence from most students, the distinctive, innovative 

artistic visions throughout the works, the good ensemble support from fellow students 

and/or collaborative professionals, and the level of quality of these presentations especially 

in terms of craftmanship – technique and sound. As points for attention, the review team 

noticed in several cases that the student was not connecting very well with the audience 

and that several students seem to have opted for in-the-box, middle-of-the-road, school-

like presentations lacking projection and strong ideas.  

Alumni, from their perspective, are increasingly positive (in the national HBO-

Kunstenmonitor, Fine Art Monitor) about the study programme and its professional 

integration opportunities. The HBO-Kunstenmonitor data that were shared in the self-

evaluation report64 also indicate that, compared to their fellow graduates at other 

conservatoires in the Netherlands, alumni from the Royal Conservatoire are more often 

employed at the appropriate level, self-employed as musicians, and working exclusively as 

creative or performance artists.  
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Based on information provided in the self-evaluation report65, around 30% of the 

conservatoire’s Bachelor of Music graduates obtain one of the highly competitive positions 

on the Master of Music programme at the conservatoire, while a number of others do so at 

other institutions. About half of the alumni work as teachers. Apart from the period following 

the pandemic, there has been hardly any unemployment among Bachelor of Music 

graduates.  

Finally, the Royal Conservatoire has enhanced its alumni policy.66 During the visit, the 

alumni officer presented the online platform that enables alumni to virtually find, meet, and 

connect with fellow alumni. On the platform, alumni are invited to build their own profile and 

biography, and they can see and find others by name or geographical location. The data 

gathered through the platform gives the institution and the programme insight into the 

progress, achievements and subsequent employability of the alumni. Since its launch in 

2019, the platform holds nearly 1800 active alumni records and this number is growing 

steadily; however, the full potential for gathering information about the working life of alumni 

has not yet unfolded. 

Reflection by the review team 

The review team considers that students who graduate the Bachelor of Music 

programme have achieved the intended learning outcomes formulated in the AEC 

framework for first cycle studies. Students manage to do so because, irrespective of the 

discipline, the programme is set up in such a way that all programme objectives are 

addressed and assessed in the courses and the intermediate exams that precede the 

final presentation.  

The sample of final presentations which the review team studied at distance and 

experienced on site confirmed this observation: in almost all cases the final 

presentations were of a level that exceeds expectations of a typical bachelor exam. As 

a positive encouragement for the future, the review team thinks the programme may 

further explore possible avenues to stimulate students to strengthen the individual 

artistic dimension of their final presentations and better demonstrate their personal 

vision and creativity.  

The review team concludes based on the evidence collected that students who 

successfully finish the Bachelor of Music programme move on to either relevant (self-) 

employment or follow-up study in their specialisation. This appreciation does not come 

as a surprise given the level of competency and artistry demonstrated in the final 

presentations.   

Based on the written materials and the discussions on site, the review team commends 

the Royal Conservatoire for the number and variety of methods it uses to monitor the 

level of progress and achievement of its students. Similarly, the review team is 

impressed by the recent efforts of the conservatoire to keep track of its graduates 

through the new alumni platform.   

In addition to these positive findings, the review team was somewhat surprised to notice 

that only limited quantitative information seems to be available on the individual 
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graduate profiles in the Bachelor of Music and its respective disciplines. While the self-

evaluation report referred to achievements of individual ‘high-fliers’ per specialisation, 

there was hardly any discipline-specific indication per department/specialisation 

regarding the professional/educational track that students follow post-graduation (e.g. 

how many and where do they continue their studies beyond the Royal Conservatoire, 

how many find employment and in which sectors of the professional field, are they still 

in the music or related artistic domains five or ten years after graduation, etc.). 

According to the institution management, the departments know about the individual 

professional whereabouts of “their” graduates, but do not/have not been asked to 

systematically collect this information. The review team agrees with the management 

that it should be possible for programme departments to collect this information more 

systematically in the future, for both internal use and external review. One way to 

facilitate this collection of information is through the recently created and properly 

resourced alumni portal, which looks impressive and should allow more involvement 

from alumni in the life of the conservatoire. 

 

The review team scores the programme as follows in relation to MusiQuE standard 3.2. 

Standard 3.2 Bachelor of Music 

The programme has mechanisms to formally 

monitor and review the progression, 

achievement and subsequent employability 

of its students. 

Fully compliant 
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Conclusion 

Based on the written self-evaluation documentation and the discussions on site, the review 

team established that the Bachelor of Music programme at the Royal Conservatoire in The 

Hague fully complies with all standards of the MusiQuE assessment framework it was 

expected to assess. As a result, the review team recommends the MusiQuE Board to take 

a positive accreditation decision.  

This positive conclusion is based on the following considerations. Firstly, the review team 

found that the Bachelor of Music programme is embedded in adequate policy frameworks 

and procedures that are common to the University of the Arts and/or the Royal 

Conservatoire. This is notably but not exclusively the case in terms of profile, programme 

objectives, staffing, and quality assurance.  

Secondly, the review team observed that at the time of the site visit there is a strong 

alignment between the profile, learning outcomes, programme curriculum, and assessment 

methods of the Bachelor of Music programme. The distinctive features of the programme 

– and in particular its international scope – reflect the priorities of the conservatoire and 

are effected in the learning outcomes, the curriculum courses, and the assessment system.  

Thirdly, the review team noted that since the previous accreditation visit, the conservatoire 

has put a lot of effort into increasing the quality of the Bachelor of Music programme, among 

others through the Assessment & Feedback Enhancement Project. In this way, the 

programme effectively succeeded in enhancing the alignment between programme 

objectives and course goals, in delivering a student-centred curriculum, in improving the 

quality of its feedback and assessment forms, and in making course components 

compatible across disciplines.  

Fourthly, the review team realised that the conservatoire’s move to the new premises at 

Amare entails not only an enhancement of its teaching and practicing facilities, but also 

allows for more cooperation and communication internally among staff and externally with 

other art organisations.  

Fifthly, the review team is particularly impressed by the quality culture that pervades all 

aspects of the Bachelor of Music programme and is shared among all interviewees it has 

met during the visit. While quality assurance has always been an important element in the 

endeavours of the conservatoire, the quality principles and provisions have been taken to 

a new and model level of excellence in recent years. An additional commendation is noted 

for the enhancement and championing of the student voice within the multidimensional 

quality culture.  

In addition to this overall appreciation and its five commendations, the review team invites 

the conservatoire and the programme to continue the recent initiatives on cross-

disciplinary curriculum innovation and on improvements to feedback and assessment. The 

first results are promising but require further monitoring and implementation.  

The review team has no specific recommendations for improvement, only a few points for 

administrative attention in the future. Firstly, the work preceding the site visit has shown 

that the conservatoire and the Bachelor of Music programme could do more in terms of 

collecting quantitative information on admission and selection, as well as on the 

professional whereabouts of its graduates. Secondly, there is work to do in archiving the 

full set of final presentation materials.  
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Since the previous accreditation visit, the Royal Conservatoire has lived through 

‘interesting times’—the pandemic, the move to Amare, the increased attention to social 

safety, the revised governance situation at the university—and has worked hard to enhance 

the quality of its educational offerings. All these events and developments have had 

significant impact on the institution. According to the review team, the Royal Conservatoire 

could use the forthcoming accreditation period to devise a new strategy that takes stock 

of both the ‘historic' features of the institution and the new opportunities that shape its 

exceptional profile. 
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Annexes 

Annex 1. Administrative data 

Administrative data regarding the programme 

Nomenclature of the 
programme in 

CROHO  

Bachelor of Music / Bachelor Muziek  

Orientation and level 

of the programme 
Professional bachelor 

Number of credits 240 ECTS 

Length of the 

programme 
4 years 

Graduate profiles 
and disciplines 

• Classical Music + instrument  

• Jazz + instrument/vocals  

• Early Music + instruments 

• Organ 

• Vocal Studies: Classical Music and Early Music  

• Conducting: Choral Conducting, Wind Band / Fanfare / Brass 
Band  

• Theory of Music  

• Composition  

• Sonology  

• Art of Sound: Producing, Recording, Sound Reinforcement 

Location(s) Royal Conservatoire The Hague 

Mode(s) of study Full-time 

Language English 

CROHO registration 
number 

34739 

 

Administrative data regarding the institution 

Name of the institution 

Hogeschool der Kunsten Den Haag (University of the Arts The 

Hague), Faculteit Muziek en Dans – Koninklijk Conservatorium 

(Royal Conservatoire) 

Status of the institution Publicly funded institution providing higher education 

Outcome of the 

Institutional Audit 
Positive (2020) 

 

The bachelor programmes and the home institution are set up according to the rules stipulated 

in the Dutch law for higher education and scientific research (WHW – Wet op het Hoger Onderwijs 

en Wetenschappelijk Onderzoek). These rules regulate the funding, structure, admission and 

governance of Dutch higher education. The University of the Arts The Hague is one of the 

institutions that have been specifically mentioned as specialised institutions for higher education 

in an annex of the law. The formal recognition of the institution and its programmes is based on 
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the accreditation system as currently in place in The Netherlands. In 1990, the Royal 

Conservatoire merged with the Royal Academy of Art to form the University of the Arts The Hague. 

The two faculties jointly offer the ArtScience Interfaculty and the Interfaculty School for Young 

Talent. 

Annex 2. Overview of the compliance with the standards and strengths and 

recommendations / suggestions for improvement 

The review team concludes that the programme complies with the MusiQuE Standards 

for Programme Review as follows: 

Quality culture, critical friends and accreditation 

MusiQuE standard 7 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations The Royal Conservatoire has developed a clear and well-

elaborated vision of quality culture and has translated this vision in sound quality 

assurance and enhancement procedures and tools. These efforts have led to an 

exemplary quality culture that is shared at all levels (conservatoire, programmes, and 

departments) and by all stakeholders (management, lecturers, support staff, and 

students) in the institution.  

The review team was impressed by both the student panels and the Critical Friends as 

relevant instruments of internal and external quality assurance through their 

contributions to gathering discipline-specific information that helps departments and the 

programme improve educational quality. The reports of the Critical Friends are used on 

an ongoing basis, in parallel with the Dutch accreditation process, to monitor the 

ongoing quality of the programmes and the teaching-learning environment and 

assessment. 

The review team commends the Royal Conservatoire for the way it has designed the 

quality assurance and enhancement system and extends this appreciation to the 

departments involved in the Bachelor of Music programme for their implementation of 

the system and for the ways in which they embrace the quality culture paradigm.  

Recommendations / suggestions for enhancement The review team suggests that the 

institution may wish to align Critical Friends visits with the final presentation cycle to add 

further value to their programme-level observations. In addition, it is recommended that 

the institution find a way for Critical Friends to share findings with each other post-visit. 

Intended learning outcomes 

MusiQuE standard 1 Bachelor of Music 

Compliance level Fully compliant 



51 

 

Strengths and commendations  The review team noted the clear alignment of the mission 

of the university, the ambitions of the conservatoire, and the objectives of the Bachelor 

of Music programme.  

The choice of the conservatoire to adopt the international framework of AEC learning 

outcomes is not only valuable as such, but also confirms the international ambitions of 

the institution, its departments, and the bachelor programme. The programme allows 

students to take ownership of their personalized learning experiences and gives them 

space to not only display a high level of instrumental/vocal skill but also to demonstrate 

individual artistic personality, be reflective and inquisitive, and function in a diverse 

artistic environment. 

The review team commends the university, the conservatoire, and the programme for 

the way its mission, vision, ambitions, and objectives are aligned not only on paper, but 

also in the day-to-day reality of the Bachelor of Music programme, thus enabling the 

conservatoire to prepare artist-musicians for the current and constantly developing 

professional world. 

Recommendations / suggestions for enhancement  The review team sees two 

opportunities for further enhancement in the future. The integration of the conservatoire 

into the university and the move to the new Amare building that houses several artistic 

organisations provides an opportune moment for the conservatoire to reaffirm its 

position nationally and internationally, and to reformulate a vision and mission that 

encompasses the new internal and external situation.  

The programme may also want to seek ways to consider simplifying its learning 

outcomes while still adhering to the relevant international framework (noting also that 

the AEC learning outcomes are currently being revised). 

MusiQuE standard 2.2 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations  The review team found internationalisation to be an 

integral component of the University of the Arts’ strategy and focused on improving the 

quality of teaching and research, and on enriching the educational community. The 

conservatoire has a strong international orientation that goes beyond the terms of this 

standard. The programme uses the international AEC learning outcomes; the language 

of instruction and of curriculum documentation is  English; students, teachers, and 

support staff take advantage of international mobility opportunities; the programme 

employs international peers as Critical Friends and external examiners; and the current 

parallel review process employs both Dutch NVAO accreditation and MusiQuE quality 

enhancement standards. 

The review team commends the conservatoire for its outstanding level of 

internationalisation. Affecting all stakeholders, internationalisation has become part of 

the quality culture for the institution and the programme.  

Recommendations / suggestions for enhancement None 

MusiQuE standard 8.1 Bachelor of Music 
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Compliance level Fully compliant 

Strengths and commendations  Creating dynamic and active partnerships with 

organisations in the music profession and society at large is a distinguishing feature of 

the conservatoire’s profile which the Bachelor of Music programme managed to mirror 

successfully. The conservatoire and the programme are becoming increasingly 

connected to the social, cultural, and artistic context of the city and surroundings of The 

Hague. The recent move to the Amare building has opened additional opportunities to 

reach out to other arts disciplines, and to devise new ventures for collaboration.  

The review team commends the different curricular opportunities for Bachelor of Music 

students to practice as musicians in society as an integral — credited — part of their 

study. The review team considers ‘curricular projects’ such as entrepreneurial 

bootcamp, neighbourhood musicians, external educational activities, and career 

development projects as examples of good practice. 

Recommendations / suggestions for enhancement  None 

MusiQuE standard 8.2 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations  The conservatoire takes a proactive approach in 

reaching out to members of the profession. Regular meetings with a wide variety of 

professional stakeholders constitute a platform for discussing the expectations and 

needs of the sector, which are then accommodated into the learning outcomes and 

programme content. The review team commends the conservatoire, and the Bachelor of 

Music in particular, for the breadth and depth with which the professional field is involved 

in the ongoing monitoring and development of the programme. 

Recommendations / suggestions for enhancement  None 

 

MusiQuE standard 8.3 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations The review team was very satisfied with the way the 

conservatoire provides information about the Bachelor of Music programme that is 

comprehensive, clear and reflective of the reality of the programme. The bilingual 

website is user-friendly, easy to navigate, and written in good-quality English. The 

curriculum handbooks provide detailed content on the programme disciplines. The 

review team commends the programme and the conservatoire for the attention and care 

invested in the design and development of these information tools and encourages the 

faculty and staff to maintain the high level of service going forward.  

Recommendations / suggestions for enhancement  None 

Teaching and learning environment 

MusiQuE standard 2.1 Bachelor of Music 
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Compliance level Fully compliant 

Strengths and commendations  The review team commends the conservatoire for the 

way it changed the structure of the Bachelor of Music programme since the last 

accreditation. The new structure allows for more alignment, comparability, and 

convergence between the curricula, and offers a wide range of electives. The review 

team was very pleased to note the widespread support for greater opportunities in 

cross-departmental cooperation.  

Student-centred learning is a defining element throughout the programme, and 

research, alongside education and production, is a key pillar for the conservatoire. 

The bachelor level focuses on four academic skills which are addressed throughout 

the curriculum and prepare students for more advanced degrees.  

The checks and balances within the programme structure as well as the systemic 

support from staff and tutors helps ensure student success.  

The conservatoire is to be commended for its recent development and 

implementation of a social safety policy. 

Recommendations / suggestions for enhancement  The review team encourages the 

programme to continue to monitor and adjust its structure in line with recent efforts and 

in ongoing discussion with stakeholder groups. 

MusiQuE standard 4.1 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations  The members of the teaching staff responsible for the 

Bachelor of Music programme have the appropriate qualifications and international 

reputations, along with the requisite expertise (both artistic and academic as well as 

didactic). They are evidently enthusiastic and supportive of their students, programmes, 

and colleagues. 

The review team commends the conservatoire for its staff professionalisation policy and 

activities, which has allowed many teachers to enhance their pedagogical and 

assessment skills and, in many cases, to top-up their second cycle credentials with a 

master’s degree. In this regard, the review team finds the Artist as Teacher programme  

a noteworthy example of good practice.  

Recommendations / suggestions for enhancement None 

MusiQuE standard 4.2 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations  The review team noted that many staff hold composite 

appointments that add various administrative duties or teaching assignments to their 

main roles. Overall, the review team considers that there is sufficient teaching staff to 

deliver the Bachelor of Music programme effectively.  
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The review team commends the conservatoire for its efforts to integrate the range of 

teaching staff in ways that show their commitment to the students and ownership of the 

programme. 

Recommendations / suggestions for enhancement None 

MusiQuE standard 5.1 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations  The review team was impressed by the quality of artistic 

and educational spaces that the Royal Conservatoire now offers, since its move to 

Amare in September 2021. The move to a new building had a boosting effect on the 

profile of the conservatoire: students are offered more opportunities for engagement 

with professional organisations and the community; the design of the new building 

facilitates interaction among staff and across departments; the physical and online 

resources of the library are impressive.  

The review team commends the conservatoire for its substantial investment in new 

musical instruments and recording equipment which brought a significant improvement, 

especially for students and staff in the Sonology and Art of Sound department. 

Recommendations / suggestions for enhancement In discussions with students, the 

review team noted—beyond their understandable satisfaction with the excellent 

performance and teaching facilities of Amare—the desire for more dedicated informal 

student spaces that would foster a community feeling. The wish to have places to post 

notices and the concern for the commercial-level costs of available food services were 

also cited. The review team drew these concerns to the attention of the conservatoire 

management and hopes that appropriate solutions, comparable to those that are so well 

serving teaching and support staff, can be found. 

MusiQuE standard 5.3 Bachelor of Music 

Compliance level 
Fully compliant 

 

Strengths and commendations  The review team thinks highly of the breadth, depth, and 

quality of the support services and the demonstrated commitment, professionalism, and 

determination of the support staff.  

The review team commends the conservatoire’s policy to have a dedicated budget for 

the continuous professional development of support staff, including mobility and training 

schemes, comparable to that available to teaching staff.  

Recommendations / suggestions for enhancement  None 

MusiQuE standard 6.1 Bachelor of Music 

Compliance level 
Fully compliant 
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Strengths and commendations The review team was pleased to note how the 

communication challenges highlighted in the previous accreditation visit were 

addressed.  Both the content of communications and the multiple modes of transmission 

are appropriate. In particular, the review team commends the conservatoire for the way 

in which the voice of students is taken on board in the internal communications process.   

Recommendations / suggestions for enhancement None 

MusiQuE standard 6.2 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations  The review team commends the Royal Conservatoire for 

its initiative to adjust the traditional ‘vertical’ organizational structure of individual 

instruments and disciplines with the aim to enhance cooperation among departments, 

as well as the comparability and compatibility across disciplines in the Bachelor of Music 

programme. The recent move to Amare has also facilitated a more organic collaborative 

environment.  

Recommendations / suggestions for enhancement  In terms of policy, the review team 

finds that the alignment of plans at the university, conservatoire, and department levels 

is currently adequate, yet presents strategic opportunities for further consideration. As 

noted above in standard 1 , the new internal and external structures present an 

opportune moment for the conservatoire to use its evolving internal collaborative and 

communications successes to reaffirm its position nationally and internationally, and to 

reformulate its vision and mission towards that end.  

Student assessment 

MusiQuE standard 3.1 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations  The review team found the admissions criteria to be 

clear, and the requirements and application process comprehensive, transparent, and 

based on an assessment of artistic/academic suitability for the specific discipline of the 

programme. The review team concluded that the admissions process is well-organized 

and contributes to the success of the programme.  

Recommendations / suggestions for enhancement  The review team suggests that the 

selection process used during the auditions be made as transparent as the admission 

requirements and procedures. Further, the conservatoire may wish to consider ways in 

which the complete spectrum of admissions data be collected and aggregated at the 

institutional level so that it can be used as an additional instrument for quality 

enhancement and performance monitoring. 

MusiQuE standard 2.3 Bachelor of Music 

Compliance level Fully compliant 
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Strengths and commendations  Assessment methods, examination content, and 

evaluation criteria are clearly stipulated in course descriptions and curriculum 

handbooks. Although department/discipline-level assessment processes differ, there is 

sufficient awareness of the overall assessment framework to ensure demonstrated 

learning outcomes at the programme level. The review team discussed at length with 

various stakeholder the different components of the evolving Assessment & Feedback 

project and commends the conservatoire on its significant progress to date, including 

the revised examination forms (with the their improved alignment of assessment criteria 

with specific learning outcomes). 

Recommendations / suggestions for enhancement  As part of its parallel external review 

according to NVAO requirements, the review team identified a number of gaps and 

inconsistencies in the evaluation reports and accompanying documentation. The review 

team made several suggestions to the conservatoire management to address these 

issues, many of which are already being addressed through the internal Assessment & 

Feedback project. The conservatoire should continue to follow through on that project 

to complete and implement its key elements: alignment of course description objectives 

and assessment, building teaching assessment expertise, formulating criteria for 

assessment of artistic development, and strengthening the role of the Exam Committee.  

Achieved learning outcomes 

MusiQuE standard 3.2 Bachelor of Music 

Compliance level Fully compliant 

Strengths and commendations  The review team was pleased to note the recent positive 

efforts made by the programme and the conservatoire to detail the alignment of course 

contents, programme objectives, and achieved learning outcomes.  

Student progress is tracked in the Osiris system, which is fully operational and 

accessible for students, teachers, tutors, heads of departments, and management.  

The review team commends the conservatoire for the number and variety of methods it 

uses to monitor the level of progress and achievement of its students. All learning 

outcomes of the AEC framework are addressed and assessed in the lead-up to the final 

presentation.  

Recommendations / suggestions for enhancement  The review team encourages the 

conservatoire to further explore possible avenues to stimulate students to strengthen 

the individual artistic dimension of their final presentations and better demonstrate their 

personal vision and creativity.  

Students reported that disparity of feedback may lead to some uncertainty about their 

state of progress, an issue being partially addressed through the tightening up of 

evaluation criteria and learning outcomes in the current Assessment & Feedback 

project.  

The review team recommends that, while department-level anecdotal reporting on 

graduates is impressive, more quantitative information be gathered and made 

available by aggregating the data for professional/educational tracks that students 
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follow post-graduation, and by surveying them at various intervals several years out. 

The recent development of the alumni portal is impressive and should contribute to 

improving such monitoring. 
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Annex 3. Definitions of compliance levels 

According to MusiQuE’s internal regulations, review teams are asked to make use of the 

following definitions when defining the compliance level in relation to the MusiQuE 

standards: 

 Fully compliant. A standard is fully compliant when the approaches, structures or 

mechanisms relevant to that standard are fully implemented in a coherent and 

consistent way. 

 Substantially compliant. A standard is substantially compliant when the standard is in 

place, while minor gaps have been observed but the manner of implementation is 

mostly effective. In such cases review teams are asked to include a recommendation 

as to how full compliance can be achieved. 

 Partially compliant. A standard is partially compliant when the standard is in place, while 

significant gaps have been observed or the manner of implementation is not sufficiently 

effective. In such cases review teams are asked to include a recommendation as to how 

full compliance can be achieved or a condition67. 

 Not compliant. A standard is not compliant when the approaches, structures or 

mechanisms relevant to that standard are lacking or implemented inadequately. In such 

cases review teams are asked to include a strong recommendation or a condition68. 

  

 
67 Conditions can only be formulated in accreditation reports and not in quality enhancement 
review reports. 
68 Conditions can only be formulated in accreditation reports and not in quality enhancement 
review reports. 



59 

 

Annex 4. Overview of appendices studied by the review team 

The following documents were provided to the review team as appendices to the self-

evaluation report in advance of the site visit: 

 

Appendices to the self-evaluation report 

A Quality Culture at the Royal Conservatoire 2020 and beyond 

B Mapping Critical Friends guidelines with MusiQuE-NVAO Standards 

C MusiQuE Handbook for Critical Friends Review 2022 

D University of the Arts, The Hague Institutional Plan 2019-2024 

E Faculty Plan Royal Conservatoire 2022-2024 

F 
Internationalisation at the Royal Conservatoire Status Report and Policy 
Objectives 2021-2024 

G Social Safety Action Plan KC 

H 

Decision on Accreditation for the Bachelor of Music programme 2016 – 
NVAO 
Decision on Accreditation for the Bachelor of Music programme 2016 - 
MusiQuE 

I Overall analysis of Critical Friends Reports 2016-2022  

J Study Guide Royal Conservatoire 2022-2023 

K AEC learning outcomes 2017 

L Curriculum Handbooks 

M Bachelor Electives and Minors Handbook 2022-2023 

N ‘The Artist as Teacher’ flyer 2022-2023 

O Royal Conservatoire – Alumni Community Explained 

 

Prior to the site visit, the Review Team asked the programme for additional information to 

substantiate its judgement on both NVAO and MusiQuE standards. During the visit, 

moreover, the programme provided materials on specific issues that had been discussed 

during the sessions. Additional information related to: 

• teaching staff deployment of teaching staff 

• staff recruitment policy 

• external partners of the programme and its disciplines 

• artistic projects  

• manual for external examiners 

• procedure and assessment of final presentations 
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• curriculum handbooks 2023-2024 

• number of applicants and admissions  

• career skills assessment 

• alumni portal 

As part of its review of NVAO Standard on Achieved Learning Outcomes, the review team 

selected a representative sample of 20 final works and their evaluation forms from Bachelor 

of Music students who graduated in 2020-2021 and 2021-2022. In line with GDPR-related 

requirements, information about the final projects (including the names of the graduates, 

their student numbers and other contextual information) has not been included in this 

report. 
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Annex 5. Site visit schedule 

 

Venue: Royal Conservatoire, AMARE building, The Hague. 

 

Tuesday 6 June 2023 

08.45 Arrival Review Team 

09.30 Tour through Amare building 

10.30 Meeting with KC Management 

11.45 Meeting with Heads of Department 

12.45 Lunch break and internal meeting 

13.45 Meeting with Students – session 1 

14.35 Meeting with Students – session 2 

15.10 Internal meeting Review Team 

16.20 Final presentation Vocal Classical Music  

18.00 Dinner  

20.30 Final presentation Jazz Drums 

 

Wednesday 7 June 2023 

08.45 Internal meeting Review Team 

09.15 Meeting with teaching staff 

10.30 Meeting with support staff 

11.30 Meeting with Exam Committee 

12.15 Meeting on artistic projects, professional integration and alumni portal 

13.00 Lunch and internal meeting 

13.15 Final presentation Art of Sound Producing 

14.30 Final presentation Vocal Classical Music 

15.45 Visit to the Library 

17.00 Meeting with representatives of the profession 

18.00 Meeting with Critical Friends (online) 

18.45 Internal meeting 

19.30 End of day 2 

 

Thursday 8 June 2023 

08.45 Internal meeting 

09.15 Meeting with Management KC  

10.15 Internal deliberations meeting  

12.00 Presentation of initial findings 

12.30 End of site visit 

In line with GDPR-related requirements, the names of individual participants to the 

meetings with the review team have been omitted in the site visit schedule. Their role in the 

institution or programmes or their affiliation with external organisations, however, has been 

retained. 
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Annex 6. List of abbreviations 

Abbreviation

  
Full description  

AEC 
Association Européenne des Conservatoires, Académies de 

Musique et Musikhochschulen 

CROHO Central Register of Higher Education Programmes 

ECTS European Credit Transfer and Accumulation System 

EQAR European Quality Assurance Register 

ESG 
Standards and Guidelines for Quality Assurance in the 

European Higher Education Area 

GDPR General Data Protection Regulation 

MusiQuE Music Quality Enhancement 

NVAO Nederlands-Vlaamse Accreditatieorganisatie 

SER Self-evaluation report 
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Annex 7. Critical Friend reports 
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Vocal Department 
by Stephen Robertson 

 

Royal Conservatoire  

The Hague, Netherlands 
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Introduction 

This was the second visit to the vocal department, intended as a follow-up to the initial visit and report conducted 

in 2018. The visit was entirely online because of the circumstances arising from the world-wide Covid19  

pandemic. The visit took place from April 13th - 15th inc. Since the visit was entirely online it was somewhat more 

limited in what could be observed than was possible in the earlier in-person visits to the Conservatoire. The 

possibility of ad-hoc discussions beyond the formal timetable was more limited and for this visit only one formal 

assessment could be observed (a Masters Research Presentation).  

Nevertheless, it was possible to witness a good variety of the departmental activity and gain some insight into the 

developments which have been taking place, the level of the work undertaken and the processes/mechanisms 

which the department has in place for monitoring activity and engaging with feedback from students/staff. 

Overall, the impression was very much of a healthy department which is well organized and responding to the 

changing world of the Arts and the challenges which singers now face in carving a career path. The attention paid 

to student opinion is excellent and very well managed in terms of the various levels and mechanisms for 

facilitating student input, as well as the practical, appropriate guidance offered arising from such engagement with 

the student body. In general issues noted were followed up with determined efficiency and realism. 

Online visit content/activities 

One-to-one meetings were conducted with: Monica Damen (Head of Vocal department); Janneke Ravenhorst 

(Head of Quality Culture); Ruth Fraser (Vocal department coordinator) and Martin Prchal (Vice Principal). These 

were very open and honest with a wide range of issues discussed, (not least the difficulties encountered because 

of the pandemic). 

Singing lessons were observed with: Catrin Wyn-Davies (+B4 student); Noa Frenkel (+ Early Music Singing B1 

student); Rita Dams (+M2 student); Frans Fiselier (+M1 student), and a group lesson given by Frans Fiselier 

(both B and M students). Many thanks to these tutors for allowing my silent extra presence online in their 

sessions! 

In addition the following classes were observed: Italian (B2) with Stefano Orlando; Aural Skills and Improvisation 

(B3) with Tim Braithwaite; Musica Practica with Isaac Alonso; Methods of Acting (B1) with Wilfred vd.Peppel.  

(An intended observation of a coaching session was cancelled as Phyllis Ferverda was ill.) 

Also attended: a Masters (2) Research Presentation viva and the marking process of this with the exam panel; a 

discussion about research with a group on the Teachers as Artist course; meeting with Noa Frenkel, Elsina 

Jansen and Carolien Drewes for general discussion of the work of the department; a Student Panel meeting (with 

Bachelor course students present).  

Again, as previously thanks are due to all for their generous agreement to engaging in this way. 

1. Goals, Design and Delivery of the Study Programme 

Masters course 

It is clear that there has been substantial change, especially the thorough re-design of the Masters programme. 

The new design for this seems to have been very well thought through and the clear articulation of the three 

areas of study activity (Artistic Development/Research/ Professional Integration) are easy for students to discern. 

The emphasis on research is a valuable way of articulating that Masters students are expected to show initiative 

and independence in their studies. It is impressive that the research activity is designed so as to be a vehicle for 

the other two main areas. This is generally very clearly laid out in the relevant handbooks and information. A few 

relatively minor points for consideration: 
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• In the Master Study Plan Guidelines document an introduction to the Research component is mentioned, 

but there is a suggestion in the requirement for the initial research proposal (which seems to precede the 

Research introductory course) that the student must identify ‘steps and methods’ for the proposed 

research. This seems perhaps a little previous given that until students undertake the Research 

introductory course they may not know enough about research methods and methodology to 

meaningfully identify ‘steps and methods’. Perhaps this could be expressed slightly differently. 

(Psychologists tell us that once someone has made the initial decision to do something in a particular 

way, they then become somewhat reluctant to revise their approach.) 

• In the handbook for the previous Masters course, there was articulated clearly an emphasis on high level 

performance. In the new handbook, whilst the dedication to research is admirable it seemed to this 

reader that the continuous sense of the importance of performance has been somewhat lost. The word 

‘performance’ is mentioned under Educational Philosophy but in Master Study Plan Guidelines seems to 

be only implicit rather than explicit in much of the material. One of the teachers met during the group 

discussion expressed the view that there was a need for more performance opportunities in general. The 

amount of discussion and emphasis on research is a little dazzling and perhaps slightly obscures the 

importance of high level performance. 

• Would it be possible to combine the two documents which are Master Project Plan and Main Study 

Plan? There is some duplication between the two it seems, and it would be less confusing (potentially 

overwhelming for students) if these two quite lengthy plan guides could be integrated.  

• The Masters Student Panel notes which were made available identified some potentially important areas 

for further reflection which I know are currently being considered. These include: the possibility of having 

‘catch-up’ courses for entrants to the Masters courses who have not previously completed a 

singing/music Bachelors course (eg. at KC); ways of making the course sufficiently challenging; 

improving the quality of post project-audition feedback; whether the Introduction to Project Management 

should come a little later in the course. 

• In the Curriculum Handbook for Vocal Masters, under Theory outcomes 2.B.2 states, ‘Exhibit 

comprehensive knowledge of repertoire within the field of vocal music.’  This seems extremely ambitious 

to the point of being unrealistic, as the field of vocal repertoire is so enormously extensive and varied. 

Perhaps consider replacing ‘comprehensive’ with ‘wide’, (or similar). 

The Research Presentation viva-voce interview which was seen, showed that even a student from a very 

different non-European culture and working in a foreign language had found the research activity 

manageable, inspiring, challenging, rewarding and highly productive in terms of self -development. This was 

very impressive. The discussion between the examiners was thorough and numeric marks were individually 

given preceding the discussion. Perhaps not so good was that immediately following the declaration of 

individual marks by each examiner, one person then stated, ‘So that will be a 9 then.’ This seemed to pre-

empt the discussion intended to arrive at an agreed mark. However, the discussion which ensued did engage 

with clear criteria for the awarding of the final mark and there was plenty of time for each panel member to 

contribute their opinions. There did seem to be some question about whether this particular candidate had 

managed to identify a clear research question in the end, but it was clear that the quality of work done was 

nonetheless of a high quality. 

It seems very encouraging that the feedback and statistics on applications for the Masters courses is strong 

and that there is engagement and genuine depth of interest in this newly designed course. It was 

acknowledged that it will need further time to establish the ongoing success of this reaction from applicants. 

It is impressively justified pedagogically that there is now a clearly identified component of the courses that 

seeks to ensure that the student is engaged with the necessary knowledge of the professional world which 

awaits them (‘Professional Integration’). The practical mechanisms for achieving this have been well devised 
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and are already being effectively used. This will also help in answering the constant thirst from students for 

increased performance opportunities.  

A wide variety of ability levels as performers was witnessed from Masters students. One tenor was 

outstandingly able, but it seemed that some M1 students needed considerable further technical work yet in 

order to rectify vocal faults and develop more of the Masters level finesse. Perhaps students such as these 

might benefit from a separate course that requires Masters-style thought, self-analysis/reflection and 

comprehension of relevant information about vocal technique (could be literature review based) to assist 

them in making the necessary rapid technical progress and to supplement their work with singing tutors. 

Musicality and depth of engagement with repertoire seemed generally good but inhibited by some basic 

technical matters, eg postural alignment. This somewhat extreme mixture of level of technical attainment 

seems a general feature of vocal departments in conservatoires and reflects the mixed backgrounds which 

Masters vocal students come from. 

Bachelors course 

Monica Damen made it clear that the curriculum for the Bachelor courses is now being re-evaluated so as to 

bring some of the thinking which has reshaped the Masters courses to the Bachelor. The Student Panels 

(18th Nov 2020, 2nd Dec 202 and the one attended during the recent visit) suggest that broadly the Bachelor 

courses are working well. The introduction of self assessment forms is clearly positive and it was good to 

hear students thinking reasonably clearly about issues to do with appropriateness of using formative as 

opposed to summative assessments and reporting. It seemed that the students now understand more clearly 

the necessity and desirability of summative assessments in latter years. This was not really the case during 

the visits made in 2018, so clearly some improvement has been engineered in the intervening time.  

There were some minor niggles expressed by students (which one recognises are common to vocal courses 

in other institutions). The tactful, skilled, realism of responses from the Head of Department in Student Panel 

meetings was excellent. This meant that the recurrent sense of a level of dissatisfaction with languages 

tuition was discussed openly and it was made clear that this is a matter of available finite resource as much 

as quality of design/individual personnel. The language class observed (Italian) showed a high level of 

sensitively delivered pedagogy, with students required to think and engage with the material in a very 

productive way.  

Questions posed by the Head of Department during the discussions (such as. ‘Do you learn what you need 

to learn?’, and, ‘Do we offer you what you need in theory in order to become a good singer?’) were extremely 

helpful in guiding student thinking when discussing curriculum and dealing with apparent criticisms of 

courses. There remains a clear student desire for better integration between practice and theory, and sense 

of dissatisfaction that feedback to Theory and Education departments does not result in change. Impressively 

however, it seems that the Bachelor students are mature in being pro-active on their own behalf in guiding 

the detail of their course…working out for themselves what they need to do/learn.  

In re-reading the course literature and handbooks just a few thoughts emerged, as noted previously in 

general this material is clearly expressed and laid-out. 

• The Introduction to the course mentions recent graduates, but perhaps this material could be yet 

stronger and more influential if it was more specific, for example, ‘Graduates from the past five 

years are working in…. etc etc’. 

• It is stated that stage experience is essential and that public presentations are an integral part of the 

course but is not really clear how each/every student can achieve these vital components. As 

projects tend to be auditioned and cannot cater for everyone, is it clear to applicants and students 

how every student gains stage experience and public presentations? 
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• Keeping in mind the developing importance of artistic research could some of the Generic Learning 

Outcomes be re-grouped or re-formulated so as to clearly reflect/include the notion of the world of 

artistic research? 

• The amount of coaching available to students is a conspicuous strength of the course…perhaps 

could be highlighted as such?  

There was some discussion after the report sent in 2018 about whether the detail of course description for the 

Anatomy/Phonetics course would be updated. This seems to have not happened (it is mentioned as an action in 

the response to the last report). It still seems illogical to not have clearly identified the acoustics of the singing 

classical voice and to teach this area specifically, if one is conversely tackling the other two main factual areas 

which are so important to singing technique (ie Anatomy and Phonetics). It may be that all teachers of singing 

believe that they adequately deal with this within the context of singing lessons. Whether that is really true is open 

to question in all conservatoire vocal departments. The course seems to be worth 2 ECTS, whereas the total of 

ECTS for singing lessons is 93 across the four years. Is that the most educationally desirable balance for 

ensuring that students understand their vocal apparatus and how to deal with concepts and practical ideas that 

govern their progress? It can be one of the ways which ensure that not only students, but staff also, continue to 

develop skills which have a sound basis in knowledge.  

2. Teaching and Learning Environment 

The staff who teach singing showed in the lessons which I saw that the work is carried out a highly skilled level, 

which demonstrates technical expertise, professional musicianship and knowledge of the repertoire, artistically 

creative insights, and appropriate empathy with the students. The standard of vocal tuition compares very well 

with other conservatoire departments and there was clear evidence that with suitably talented student intake the 

levels which students can achieve is well up to international standards. Staff are obviously in touch with 

professional standards and in general it was good to see/hear teaching which went well beyond the sometimes-

encountered ‘do-it-as-I-do-it’ style of singing teaching. Staff were encouraging and thoughtful in lessons, whilst 

simultaneously retaining professional targets for students. The sense of enthusiasm on behalf of students was 

palpable. 

The appointment of a tenor as a new permanent vocal tutor seems a very positive step and should help in 

attracting male voices for admission to courses. Future further appointments are apparently looming and this may 

create further opportunities for balancing voice types and career backgrounds/specialisms/pedagogical 

methodologies amongst the vocal staff.  

Class lessons seemed purposeful and productive. The acting class for Year 1 Bachelor students was outstanding 

in using a very clear practical approach to explore methods of acting and the students clearly understood and 

enjoyed the class. It was very well structured and the time available was used maximally without fuss or undue 

pressure. It was very good to see how thoughtful and useful this class was for the students involved.  

Facilities at the conservatoire will certainly be further strengthened by the move to the new building. No doubt, 

partly because of the steep learning curve as regards the usefulness of IT and online working which has been 

imposed by the pandemic, there will good availability of high-quality IT/online facilities in the new building. We will 

all need to go through a thorough process in the near future of rationalising what can be usefully retained and 

exploited in the IT/online area. It was clear that some students were better equipped than others in both hardware 

and understanding of IT/online techniques, as is to be expected at this stage. The role and use of recordings and 

‘distant learning’ will need to be carefully considered to exploit them with maximum effectiveness. It may be worth 

forming a small vocal department sub-group committee of students and staff members to carry out a review of 

this area. 
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The teamwork of Head of Department and Vocal Department Coordinator seems to work very well, with clearly 

defined roles and both members of staff extremely strongly committed and creative in constantly improving the 

student experience. Systems in place for dealing with timetable and administrative issues seem robust and 

effective.  

3. Quality culture 

The engagement of the Conservatoire with MusiQuE as a means of promoting  ongoing review leading to 

enhancement of quality is impressive in and of itself. However, beyond this it is very clear that this process is 

taken seriously at all levels within the institution. The meetings with the Vice Principal and the Head of Quality 

Culture, in addition to meetings with the Head of Vocal Department and Vocal Department Coordinator all 

demonstrated a very high level of serious commitment to the quality culture within the Conservatoire. Meetings 

showed that all members of staff were knowledgeable, willing and enthusiastic about this aspect of activity.  

At student level, the regular meetings with students via the Student Panel meetings showed that there was 

interest and thoughtful, creative reflectiveness being cultivated which in turn was being effective in engineering 

improvements. This effectiveness was not simply a matter of dealing with problems and challenges as they occur, 

but was also generating new thinking about ways of improving the student experience via the curriculum and 

delivery of teaching. This is impressive. One of the clear examples of the success of this within the vocal 

department was this year’s very good response rate from the vocal department (72%) in responding to the 

National Student Survey. It was also good to hear the students at a Student Panel meeting agreeing that the 

difficulties causing a certain amount of chaos which the pandemic had imposed in November of 2020 had been 

very largely overcome.  

 It may also be worth mentioning that, for this visiting reviewer, the response and engagement of staff with the 

review process was very positive and helpful with excellent clear communication. Any problems/requests were 

very promptly dealt with. A good example of this was the arrangement which made it possible to talk with a 

Masters course student at short notice to explore their experience. (This was helpful in confirming the strong 

sense that the new Masters course was proceeding very positively.) 

4. Public interaction 

Alas, because of the obvious limitations imposed by the international pandemic and the virtual cessation of public 

performances, there is not much that can be said about this aspect at this stage. 

 The only point which might be worth mentioning is the desirability of generating new, (perhaps far-distant), 

audiences and public connections through the use of IT/online resources, especially live-streaming. This can of 

course be very demanding on resources because of copy-right and performer-permission issues. At the same 

time, it could become a very valuable public shop-window which is a powerful potential tool for recruitment. No 

doubt this is already under consideration for the future. It may be possible to connect this to another element in 

that some students expressed the view that they would like there to be (more) competitions available within the 

Conservatoire for them to gain experience in that type of performing. Many of these events could be online, either 

live or using recordings, which means that competitions need not be as expensive and greedy on physical 

resources as they sometimes otherwise can be. It seems that there is an obsession with competitions of one kind 

or another in the media in general in this decade and it may be that this is an area where a strong online 

presence can make a department or entire Conservatoire more internationally visible.  
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Postscript 

On a personal note, I would like to conclude by saying how positive I have found this entire process and how 

grateful I am to all who have helped with my involvement with it. Especial thanks go to Blazhe Todorovski, and to 

the indefatigable Monica Damen and her assistant Ruth Fraser. Their support and clear communications were 

invaluable and all achieved with a sense of welcoming warmth that I found very encouraging and which has made 

the process a pleasure. 

 

Professor Stephen Robertson MA(Oxon) PhD FRCO LRAM ARCM 

Head of Vocal Performance: The Royal Conservatoire of Scotland. 

May 16th 2021 
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Introduction 

I visited the Early Music Department of the Koninklijk Conservatorium Den Haag in October 2021, in the 

function of a critical friend. A lot has happened since Jane Booth CF visit in 2017, namely the appointment 

of Teunis van der Zwart as the new Head of department in 2020, and the covid-crisis that has challenged 

so deeply all Higher Music Education Institutions. 

Before the visit, I have been provided with an extensive documentation1 that gave me already a very 

precise insight into the curriculum. It also revealed the missions, visions and values of the Conservatoire 

and of the Early Music department: team-spirit, quality culture, student-centred learning, environment, 

high level of reflection on curriculum, standards, international orientation, etc. The reports of the student 

panel meetings show how the strength of the curriculum and the ‘working together’ culture helped going 

through the covid-crisis without important damages. Sharing the intensity of ‘3 days in the life of the Early 

Music department’2 confirmed this very good impression.  

I want to express my gratitude to Teunis van der Zwart, Brigitte Rebel, Janneke Ravenhorst and Martin 

Prchal for welcoming me so friendly and with such a transparency. They have been open to discussion 

on any subject ‘in real time’, and keen to get my opinion on the spot, even on unexpected and sensitive 

issues. Lots of topics and ideas have been discussed, based on the annual plan of the department and 

the points of attention sent by Teunis van der Zwart. This report aims only to ‘putting on paper’ those 

ideas and some other questions or remarks that came up after the visit. Might those be considered as 

humble suggestions to an institution where the Quality Culture is so deep ‘ingebakken’… 

 
1 Appendix 1 
2 Appendix 2 
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1. Goals, Design and Delivery of the Study Programme(s) 

The Early Music department of the Royal Conservatoire is one of the oldest and largest Early Music departments 

in the world. In the last decades, Early Music (or Historical Informed Performance Practice) have spread in the 

professional field. HIP approach is now widely shared, far beyond the Medieval, Renaissance and Baroque 

repertoires. This has led to the evolution of the profiles of students entering the department, in terms of instruments, 

repertoires (from Renaissance and Early Baroque to classical and romantic periods), backgrounds, needs and 

expectations regarding their professional project. The department welcomes also many students from the classical 

department for a minor or a complementary subject. This diversity makes the department a community of students 

and teachers ‘striving to be(come) excellently trained and inquisitive musicians, always questioning the artistic 

choices they make in order to achieve more thoughtful and personal performances’3. 

The study programme is clearly oriented to preparing students for a portfolio career in ‘Early Music’ in a broad 

understanding of this term. For all Early Music departments, this situation is challenging: How to better embrace 

the diversity of students, instruments, periods? Should one focus more on one period/practice? Is it possible to 

define central elements that can be useful for all periods, with some partial adaptations depending on the 

instrument? 

The programme aims to balance the fixed curriculum and the possibility to make one’s own way through it:  minors, 

elective courses and projects give the students the possibility to shape their curriculum according to their needs 

and professional projects. Several points of attention have already been formulated to respond to those challenges: 

Further development of some instrumental classes (winds, cornetto, harp, harpsichord); connection between the 

classes (e.g.: how to better integrate the organ class in the department, to the benefit of the organists, and also for 

the culture of all students; connection viola da gamba/lute, etc.); implementation of new Master specialisations. 

The study programme of the Early Music department is based on the three main pillars of the Master’s curriculum 

(personal artistic development, preparation for professional practice and research), the progression of those being 

carefully structured from Bachelor I to Master II. ‘This approach feels natural to the department, where research 

and entrepreneurship have always gone hand in hand with artistic development’4. Furthermore, this structure seems 

to be based on a long experience in curriculum design (in the conservatoire as a whole, as well as in the department) 

and on a continuous desire of improvement. Such a clear, balanced and progressive structure is very valuable. 

Many modules of the programme offer the opportunity for the students to shape or influence their learning 

environment. The main subject course puts of course the student in the centre of the learning process (one-to-one 

teaching), but it provides also opportunities for group lessons (peer-to-peer learning) and/or team-teaching, 

encouraging students to improve their instrumental and artistic skills as well as their critical mindset.  

The tutoring and the career skills modules lead the student to progressively develop autonomy before entering the 

Master program. Practical and relevant tools5 are offered to all students in those modules, about which a student 

gave me a very positive feedback: they provide concrete tools and opportunities to enhance practice and 

performance, to develop organisational and entrepreneurial skills, etc.  

However, the ‘guidance, counselling’ question in the students survey does not score as high as some other 

questions. The annual plan 2021-2022 also points on the need for ‘more and better guidance for students’6, and 

proposes several ideas and tools. Maybe this might be further investigated: Does this answer relate only to the 

tutoring module or more generally? How do students use this opportunity offered to them? Do they have 

suggestions for improvement? What do students expect in ‘guidance and counselling’?  

 
3 Annual Plan 2021-2022 
4 Annual Plan 2021-2022 
5 ‘Quality practice - a musician’s guide’ and the ‘Musician’s log’ developed by Susan Williams 
6 This difficulty had already been noticed by Jane Booth in her report. 
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The Master programme as a whole has been built ‘around’ the student. From the entrance exam (Master project 

plan) to the final presentation at the Master symposium, the student is the main actor of the programme:  The 

Master project Network links all the teachers (main subject teacher, research supervisor, Master circle leader, 

professional integration coach). The Master circle gives the opportunity for students in Master I and II to share and 

improve their individual research in a constructive peer-to-peer learning process.  

The ‘Master project guidelines for teachers’ is helpful for all the teachers, especially for the main subject teachers 

whose commitment in the process is crucial and very valuable, although it might be more difficult for some of them 

for several reasons (distance, research qualification and/or experience, etc.). Unfortunately, I did not have the 

opportunity to discuss this point with main subject teachers.  

The department provides the students many performance opportunities in diverse forms, scales and contexts, 

inside and outside the Conservatoire. The collaboration with many external partners offer the students real 

professional conditions for their performances.  

The annual ‘Side by Side’ project with the Orchestra of the 18th century is an excellent educational concept for 

developing orchestral playing skills and preparing for the profession. The relevance of this collaboration has been 

extensively discussed by Jane Booth in previous critical friend report: it is very inspiring for the students as well as 

for the musicians of the orchestra. The continuation of this collaboration is a strength of the Early Music department 

for all orchestral instruments students. 

The projects organised by the department are an important part of the program, leading to concerts (e.g. Italian 

Early Baroque programmes in Musica Antica concert series) and excellent opportunities for connection with the 

vocal studies department. 

Modifications have been made recently in order to better link the projects to the curriculum (e.g. adding an Early 

Music seminar to each project). This reflection is ongoing, discussed in the panel meetings, and is currently an 

important point of attention for the staff. 

The implementation of ‘Student initiated projects’ is very stimulating for the students. It will give the students the 

possibility to design a project in all its aspects (artistic, organisational) and to include teachers in a Master-

Apprentice relationship. Taking the decision collectively in the students’ and teachers’ panels is a good opportunity 

to further enhance the ‘learning together’ culture within the department. I am very much looking forward to hearing 

about the first project selected this year. 

Some issues arose in the panel meetings as well as in other discussions: late allocation of students, planning 

consequences on regular courses, equal opportunities for all students to participate in projects, number of projects, 

responsibility of the projects, work-load for the students, for the coordinator, etc. 

Many of these issues might seem only ‘practical’ but they also question more deeply the place of the projects in the 

educational process and their connection with the curriculum (credits, commitment of main subject teachers, etc.). 

The ‘Curriculum initiated projects’ proposed by Teunis van der Zwart seem to be a very relevant response. One of 

the examples discussed in the panel meetings is to link a project to the course ‘Edition of unpublished work’. This 

project could be a spread on 1 or 2 semesters, involving several teachers/classes and leading to a production 

(Opera or smaller format). In case of an opera, I encourage the department to take this opportunity for a 

collaboration with the Dance department or a Dance company outside the Conservatoire, as dance is in the heart 

of Baroque repertoire. The elective course in Baroque dance for musicians is very valuable, but a collaboration with 

‘specialists’ might bring even more. 

Smaller scale projects, led by one main subject and one theory/research teacher, give the possibility to deepen one 

specific repertoire, topic, performance practice questions, etc. All don’t need to lead to a concert production. 

Questions around chamber music also came up in the students panel meeting: How to better include ‘mixed 

ensembles’ in the curriculum? Mixed ensembles in diverse settings are at the core of EM repertoires and practices. 

They are indeed not embedded in the curriculum as formally as string quartet, wind ensembles, consorts, etc. The 
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staff is aware that some students might feel ‘left behind’ in projects or chamber music; finding the balance between 

autonomy, students’ proposals and place in the curriculum is an ongoing reflection. A more formal place in the 

Artistic development module might be considered (e.g.: include a piece in mixed ensemble in the assessment 

requirements in the Bachelor program?). 

On a longer term and for some instruments (e.g. Early winds), the importance (‘weight’ in ECTS) of the main subject 

towards other subjects might be questioned, even if this is a sensitive issue, also linked to the coherence at a global 

level in the Conservatoire. 

International orientation 

The EM department is an international community in itself, which provides an ‘internationalisation at home’ 

environment for all the students. This might explain the small number of outgoing mobilities (students and teachers) 

as everyone is feeling ‘international’ all the time. Surprisingly enough, the question about international aspects in 

the national students survey doesn’t score very high… The (probably) generic formulation of the question should 

prevent from analysing this result in a too simplistic way, as several measures and partnerships are in fact in place 

and stimulate the international activities of the students. 

The collaboration with Juilliard Early Music give the students opportunities to travel abroad and meet students and 

teachers for an intensive week and 3 concerts in May 2022 (CPE Bach’s Israeliten in der Wüste). Students I met 

are very much looking forward to this project. Even if such a project is heavy in terms of organisation and finances, 

it is a unique opportunity for students and it might also be an important communication tool to attract new students. 

The European Early Music Master with the Janáček Academy of Performing Arts In Brno is starting this year with  

one student from The Hague studying currently in Brno. The insecurity due to the covid-crisis might have hold back 

more students from considering a two semesters mobility. Nevertheless, this longer term mobility should be 

encouraged, as it offers time to make benefit of the new learning environment, while keeping close contact with the 

home institution. 

The ‘Violanet’ project, ending soon, has been very much appreciated by the viola da gamba class; it could serve 

as a model for other relative small scale international collaborations.  

Other partnerships are being discussed (Paris, Genève). I did not understand to which extent they are connected 

to the Ton Koopman Academy Stile Nuovo. The Blended Intensive Program offered by the new Erasmus+ program 

could also be considered.  

In general, the teachers could use more the possibility for Erasmus+ outgoing mobilities. Those mobilities are not 

‘heavy’ to plan, even for main subject teachers who already travel a lot. They provide a real enrichment for the 

teachers themselves as well as for the students of both institutions; they might also motivate students to travel 

abroad and attract new students to The Hague. 

The Learning outcomes of the programmes (Bachelor and Master) correspond to the needs of a ‘portfolio career’ 

in Early Music.  

At Bachelor level, several modules prepare the students to the diverse activities that they might develop in their 

professional path (e.g. educational skills, career skills). This seems to me very important, as not every student will 

go on for a Master. 

The current evolution of Early Music and the growing interest for HIP in the professional field lead to a growing 

connection with the classical department, and to the evolution of students’ profiles entering the Master programme 

or taking a complementary subject. For orchestral instruments, the development of high level in instrumental 

performance and the ‘Side by Side’ project with the Orchestra of the 18th century contribute to an excellent 

preparation for the profession as they lead the students to realize and experience the high standard requirements 

of their discipline. 
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For other instruments (e.g. keyboards, early winds, Renaissance instruments), other skills are nowadays more and 

more valued and needed: e.g. multi-instrumentalism, improvisation, accompaniment, etc. The new Master 

specialisations that are considered (Basso Continuo, Early woodwinds, Early Brass, Early keyboards) are meant 

to answer this demand. On a longer term, those new specialisations might also question the existing programmes 

as well as the definition and ‘weight’ of the ‘main subject’: How to develop such skills already during the Bachelor? 

Would it be possible  to divide the main subject of a ‘normal’ Master or Bachelor programme in 2 (or 3?) different 

instruments? What is the ‘main subject’ when studying Renaissance or Early Baroque repertoire?  

From the beginning of the Early Music movement, academic and practice-based research have always been 

intimately linked to performance practice and artistic development.  

At Master level, artistic research is structured transversally for all departments of the Conservatoire; the Master 

Project process leads EM students to deepen the relationship research/practice. The commitment of main subject 

teachers in the Master network is crucial to reinforce this link and the quality of the HIP approach.  

Already in the EM Bachelor Curriculum, many components invite the students to link musicianship skills and 

academic skills: Musica Practica, Practicum Polyphoniae, Historical Development, Critical Music Studies, Edition 

unpublished work and Early Music seminars are cornerstones of the curriculum.  

Adding an Early Music seminar to each project is an excellent way of gathering students from all study years to 

share knowledge and performing practice questions, linked to a practical realisation. It was not clear to me if there 

are other opportunities for Master students to share their research with Bachelor students: Do Bachelor students 

attend the Master presentation? Could Master students present their project during EM seminars? 

An intensive course on HIP has been recently implemented for students entering the Master programme without a 

solid Early Music background. Although this is an obvious improvement, I wonder if this is sufficient as this course 

is very challenging for the teachers:  it is of course impossible to develop in one semester skills that Bachelor 

students have built in 4 years. Would it be possible to let those Master students follow some of the Bachelor courses 

during the 2 years of the programme?  

The Bachelor- and Master- curriculum handbooks give a very precise description of requirements, objectives, 

contents, assessment procedures and criteria for each course. Progression is designed throughout the curriculum 

(including intermediate Learning Outcomes); the assessment methods are clearly stated and consistent. The 

diverse assessment procedures and grading systems are adapted to the nature of the subject and the moment of 

the evaluation. Even if they don’t refer regularly to the handbooks, students I talked to are aware that the information 

is available and where to find it when needed. 

I did not have the opportunity to discuss with students or teachers on how they use those tools in daily life; this 

might be very different depending on the classes, and even on teachers and students. The AEC list of Learning 

outcomes at the beginning of both handbooks and included in each course description (1.A.1, 1.A.2, etc.) is 

comprehensive and structured, but it might seem ‘theoretical’ or ‘formal’ to students. There is no single doubt about 

the relevance of this list of LO’s for a global understanding of the programme and of the skills and knowledges 

needed in the professional life. However, it might be useful to investigate if, and how, the students and the teachers 

appropriate those objectives concretely in the learning and teaching process. This might help/encourage them to 

use this tool for several purposes: intermediate unformal evaluations, self-assessment, peer-to-peer or student-

teacher assessment, contents and structure of the lessons, etc. 

The programme of my visit didn’t give me the opportunity to gain insight in the selection process of the students. 

However, my feeling is that the entrance exam for Bachelor is very open and not only based on the instrumental 

level. The flexibility of the programme allows to define a study path depending on the student’s profile, background, 

diplomas, needs and professional project. 
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The requirements for entering the Master programme are demanding (high level in performance, Master Project 

Plan); applicants have access to very clear guidelines to help them preparing the Master Project Plan. 

The monitoring of the progression is clearly structured (see above), the assessment criteria correspond with the 

demand of a professional practice in EM. 
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2. Teaching & Learning Environment 

All the teachers of the EM department have a high artistic level and an international profile. They are active 

performing artists and/or researchers and contribute greatly to the attractiveness of the Royal Conservatoire in their 

particular fields. 

The challenges of such a broad community are very well identified by Teunis van der Zwart7: How to 

reinforce the connections between the instrumental teachers and the more ‘permanent’ teachers? 

Between some of the instrumental classes? How to anticipate the rejuvenation of the team (upcoming 

retirements)? How to improve the quality of the education? 

Several measures have been implemented and will surely impact positively the learning and teaching process. 

The teachers are encouraged to participate in the continuous professional development programme ‘Artist 

as teacher’. The teachers having followed the program are very positive about this opportunity to share 

practices and reflections with teachers from other departments and to develop a reflective attitude towards 

their own teaching. The (partly) online version will surely facilitate the participation of more EM teachers. 

Furthermore, the Teachers’ panel, the EM Study day and the EM Conference Series provide diverse 

opportunities and formats to reinforce the connections within the EM Department.  

I visited the Royal Conservatoire at a ‘historic’ moment, just before the move to a new building, expected for a long 

time. Everyone is hoping that this amazing building will facilitate the planning/scheduling process and improve 

substantially the learning and teaching environment: larger rooms, more practice rooms, storage for instruments, 

etc. 

The list of instruments needed for each class (basse de violon, viola da spalla, bows, new harpsichords, harp?, 

etc.), and the necessary maintenance process of those is clearly stated in the points of attention. The quality of the 

instruments being a cornerstone of the educational process, these investments should be considered with great 

attention. Students have the possibility to borrow instruments (lutes, theorbos, etc.) from the conservatoire, but the 

need for improvement of the borrowing system and of the storage possibilities have been expressed by the 

students. 

I want to praise the exceptional quality of support staff: Teunis van der Zwart demonstrates a great ‘hauteur de vue’ 

and a clear analysis of the state of the art of Early Music today. His experience as a player, teacher, head of 

department and his knowledge of the European and international professional field are extremely valuable. The 

commitment of Brigitte Rebel, her efficiency and her reactivity are very impressive, praised by the students and the 

teachers.  

Furthermore, the human skills of Teunis and Brigitte, the way they reflect and act as a team, how they listen to the 

students and the teachers, are a great asset for the community of teachers and students and contribute to giving a 

new impulse to the department. 

The responsibility and coordination of projects has been discussed during the teachers’ panel meeting and has to 

be further investigated, maybe with a broader group of teachers, in order to better balance the work load of all and 

to avoid exhaustion of the support staff. 

 

  

 
7 KC Early Music Department: Overview, observations, teachers 
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3. Quality Culture 

In 2017, Jane Booth reports on the efficient ‘top down’ command structure;  this has clearly evolved into a more 

collaborative system in which students’ and teachers’ panels are in place and effective, working together with the 

staff of the EM Department, contributing concretely to the quality enhancement process. 

The teachers’ panel consists of 5 teachers from different ‘families’ (winds, string, keyboard, theory); 15 students 

from different instruments and study levels participate to the students’ panel. The agenda of the meetings include 

practical questions, short- and mid-term decisions (e.g. projects), as well as more global or strategic issues (e.g.: 

social safety, curriculum development, recruitment, etc.).  

The teachers’ panel meeting I attended was a very fruitful and effective discussion. Being the first meeting 

of a new team, many topics were opened and will be discussed further, some of them being linked to the 

evolution of curriculum in term of contents and priorities (e.g. curriculum initiated projects, intended 

changes in the curriculum, multi-instrumentalism, responsibility of the projects, etc.).  

The two panels will gather for some of the decisions (e.g. choice of projects), which will bring even more 

transparency and sense of collaboration in the department. This could also encourage more teachers or 

students to participate in those panels and in the life of the department. 

The proposition to involve students in the committee for the recruitment of the new harpsichord teacher 

is another example of the fruitful and transparent collaboration within the department. 

The ‘Annual plan Annual plan Early Music 2021-2022’ and ‘KC Early Music Department: Overview, 

observations, teachers’ show the obvious link between the analysis made by Teunis van der Zwart, the 

panel meetings and the strategic decisions that take place at a higher level in the institution. 

Furthermore, the attendance of Janneke Ravenhorst (Head of Quality Culture ) at the students’ panel meeting and 

her valuable commitment in the discussion contribute to a very good and efficient communication between the 

department and the direction of the institution. 

As an ‘occasional visitor’ on several occasions (Early Music Platform, VOXEarlyMUS, etc.) I had already had the 

opportunity to notice the importance of the Quality Enhancement in the Royal Conservatoire. Getting the chance to 

better understand the process from inside, I am really impressed to see how deeply the Quality Culture seems to 

be rooted in the DNA of the institution. The Lemniscate of Continuous Improvement represents how internal and 

external stakeholders are involved in the process, through the articulation of many tools (semester evaluation, 

national survey, annual plans, panel meetings, critical friend visits, etc.) into an efficient and virtuous circle.  

I appreciated very much the transparency and the atmosphere of trust during the students’ panel meeting. Those 

meetings are real opportunities for hearing the students’ voice, a safe place to express wishes and complaints, 

even on difficult or sensitive issues. Teunis, Brigitte and Janneke made this meeting a fruitful dialogue on several 

topics. The demands of the students about electives and minors, expressed and discussed in previous meeting, 

have been taken in consideration and this will lead to curriculum changes. However, this discussion gave also the 

opportunity to explain the necessity of balancing the students’ expectations and the responsibility of the institution. 

Teunis came back to the atmosphere of previous meeting with the Vice-Principal and he peacefully reminded the 

students about the necessary respect when expressing complaints (‘the Vice-principal is not your enemy’), in order 

to protect and improve mutual understanding. 

The team listened with great benevolence to the complaints of one student. Her obvious exhaustion and the 

difficulties she faces have immediately led to organise an individual meeting with her in order to help her. 
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4. Public Interaction 

At a local level, several long term collaborations with concert series (e.g. Musica Antica) have been established. 

They give the students regular opportunities to play for an audience of music-lovers interested in Early Music 

repertoires. The professionalisation modules (entrepreneurial bootcamp, Professional Integration Activities) and 

the Career Development Office encourage the students to conceive outreach activities for a broader and more 

diverse audience.  

The Ton Koopman Academy Stile Nuovo is an example of the engagement of the Early Music Department with 

other Conservatoires mainly outside of the Netherlands  , as it brings together Bachelor IV students from different 

schools to deepen the link between research and practice. 

The newly launched Royal Early Music Conference series gives an opportunity for a broader dissemination at an 

international level, especially if it will continue in an online or hybrid format. 

 

I did not have the opportunity to discuss this point specifically during the visit. However, the implementation of new 

Master specialities reflects the ongoing analysis of (new) needs. The importance given to orchestral instruments 

and late repertoires, the link with the Orchestra of the 18th century are other examples of the awareness of the 

needs linked to the current evolution of Early Music. 

 

The information on the Website is clear and very complete. Whatever information you are looking for, you 

can find it directly on the Website or in one of the many documents to be downloaded: Student guide, 

Curriculum handbook for each program and department, Master project plan, Electives, etc., each of those 

being extremely precise and detailed.  

Those very complete documents are very valuable, but they might feel too complete or detailed for 

applicants, many of them choosing a conservatoire mainly for the main subject teacher in their particular 

field. A shorter document (± 10 pages of abstracts of the Curriculum handbooks) including a general 

description of the EM curriculum, focusing on its main aspects, components, values, etc., might be useful 

to improve their global perception of the programme. This document should of course encourage 

applicants to look for more detailed information in the very complete and needed Bachelor- and Master- 

Curriculum Handbooks. 
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Appendix 1: documentation 

Material provided by the Royal Conservatoire The Hague (Early Music Department) before the visit. 

- Annual plan Early Music 2021-2022 

- KC Early Music Department: Overview, observations, teachers 

- Study guide 

- Curriculum handbooks (Bachelor and Master), including the Master project guidelines 

- Results of the National Student Survey 

- Reports of the Student Panels in 2020-2021 

- Reports of a student panel and a teacher panel meeting in July (social safety) 

- Overview of the Early Music seminars 2021-2022 

- Report of former Critical Friend Jane Booth and the response to this report by Teunis van der Zwart 

- Guidelines Critical Friend KC 

- Quality Culture KC, 2020 and beyond 

 

Other material (found on the website or provided upon my request) 

- Tutoring toolbox: index, overview 

- Bachelor Electives and Minors Handbook 

- ‘Quality practice, A musician’s guide’ and ‘A musician’s reflective journal’ by Susan Williams 

- The artist as teacher, Royal Conservatoire teacher development programme 2021-2022 

- Preparation for professional practice: guidelines for writing a Personal Activities Plan (PAP) 

- Master project plan guidelines (for applicants) 

- Master project guidelines (for main subject teachers, research supervisors, professional integration 

coaches and master circle leaders) 

 

Appendix 2: programme of the visit 

Meetings and talks with  

- Teunis van der Zwart, head of EM department 

- Brigitte Rebel, coordinator of the EM department 

- Janneke Ravenhorst, Head of Quality Culture 

- Martin Prchal, Vice-Principal 

- Informal talks with several teachers and students 

 

Attendance 

- Teachers panel meeting: Wouter Verschuren, Bart van Ort, Isaac Alonso de Molina 

- Students panel meeting (15 students attending) 

- Early Music Seminar and concert led by Edoardo Valorz 

 

Lessons visited 

- Critical Music Studies: Joao Ferreira Miranda de Santos 

- Musica Pratica: Isaac Alonso de Molina 

- Viola da gamba consort: Mieneke van der Velden 

- Natural trumpet : Susan Williams 

- Traverso consort : Kate Clark 

- Recorder : Daniël Brüggen 
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1. Visit schedule 

After various postponements due to the corona pandemic, plus my own scheduling issues, I finally visited the 

conservatoire in Den Haag from February 23rd to 25th 2022. I had a very informative and pleasant time and 

would like to thank my hosts for their openness, generosity, and insights; above all for helping me with my work 

as a Critical Friend. 

Forgive me if I err on the side of verbosity in my description below of the events that took place during my visit, 

but I wish to give a fairly detailed picture of the content of my discussions and all that I witnessed. Some 

comments which would or could quite rightly be expected to be found in the list of recommendations may also be 

found here—they are placed in context for the sake of narrative clarity and repeated if necessary in the 

recommendations listed at the end. 

February 23rd 2022 

I first of all met with Kees Tazelaar and discussed the programme of the visit. I also took the opportunity to ask 

many questions which had arisen during my examination of the materials both sent to me in advance and 

available online. After a short break we proceeded to the research seminar. 

The quality and specific themes of the presentation given are of course not relevant to this report, rather the 

procedures set in place and undertaken are germane. I found the presentation environment very adequate in 

terms of both the setting and supporting technology. I also found the atmosphere to be a good mix of a formal 

academic presentation and a more relaxed, informal discussion round. Most important was to observe the 

teachers’ discussion which took place after the presentation. It was very clear that all teaching staff took the 

student and her work very seriously; were aware of the merits and limitations of the presentation; and wished to 

prepare formal written feedback which would help the student progress in the various aspects of their artistic and 

academic work. They are to be commended for their diligence in this matter, as this is not always to be assumed, 

in my experience of various institutions across several countries. 

February 24th 2022 

My first meeting of the day was with Janneke Ravenhorst, Head of the Quality Culture department. We 

discussed aspects of Quality Culture and assessment in general but also issues surrounding the move to the new 

building, most of which were minor or, indeed, very positive. It was good to learn that most people are happy with 

the new facilities, even given the niggles that are to be expected in such an undertaking as moving a whole 

conservatoire to a new part of town. 

I was pleased to learn that the focus of the Quality Culture office was not upon generating metrics for formal 

assessment so much as upon actively creating a culture within the institution which intrinsically leads to a high 

quality education. This is admirable and, again, not always the case in higher education, in my experience. 

My meeting with Martin Prchal, Vice-Principal of the conservatoire, lasted considerably more than one hour. I am 

grateful to him for taking so much time to talk to me. We had a very wide-ranging discussion about the 

conservatoire, comparable institutions in Germany, where I work, and Sonology in particular, of course. I raised 

with him my surprise that the majority of teachers appear to be paid by the hour and we discussed the pros and 

cons of this. In particular I voiced my concern that hourly-paid teachers cannot reasonably be expected to be as 

invested in the institution as those paid a full-time salary. However, it must be pointed out that, to my surprise in 

fact, everyone with whom I spoke was quite satisfied with this arrangement. 

We also discussed the contentious issue of artistic research (more of this below). I was concerned that a rather 

prevailing view that artistic practice is by its very nature research might be encountered here as elsewhere, 
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especially in the English-speaking world, but was reassured that this is not the case in Den Haag. The local view 

is more that artistic practice can benefit enormously from the kind of contextualisation that more formal research 

can provide. On this point we certainly agreed. Martin underlined that the conservatoire’s main function was not to 

create researchers so much as artists and musicians. We then went on to discuss the role of quality assurance. I 

was pleased also in this discussion to learn that methods to ensure quality in higher education are now no longer 

merely quantitative rather they are also qualitative. I was also happy to learn that anonymous feedback is still 

possible within the current system. 

Class visits 

Before and after lunch I was able to visit the following courses mid-class: 

• Programming and Music 1 (Bjarni Gunnarsson plus 6 students: 3 male, 3 female) 

– This was a very interactive class, comprising self-directed work interspersed with examples 

from the teacher. The students had a very specific sound structure assignment. This appeared 

to be highly relevant and at the right level for talented first-year students. The teacher wrote 

code on-the-fly, in answer student questions or requests. This I found to be very brave and 

particularly helpful, indeed potentially inspirational to the students. 

• Music Cognition (Rebecca Schaefer plus 16 students, mainly male) 

– After class Rebecca and I spoke about this course, in particular about the attendance and 

participation segment of the overall mark. It is difficult to measure such assessment 

components but I agree with Rebecca that assigning a percentage of the overall grade to such 

activities acts as an encouragement to attend all classes and engage fully with the materials. 

We also discussed the design assignment, which could in fact be a composition proposal. I 

found the breadth of submission potential here to be very exciting. Student composers should 

definitely take advantage of the opportunity to apply—and gain insights and understanding of—

psychology and psychoacoustics in the compositional/musical situation. Above all, in the area 

of electronic music, psychoacoustical approaches to musical structure and synthesis can be 

very rewarding for both audiences and composers alike. 

• Composing with Algorithms (Bjarni Gunnarsson plus 8 students, two of which female) 

– As a specialist in this area myself I was glad to see that this course was being offered, and in 

particular by someone expert in both music composition and computer programming. I offer the 

following by no means as a criticism, rather as an opportunity: this could be an area where the 

choice of language moves away from specific music, indeed real-time languages, towards a 

more general programming language such as Python or Scheme. See my recommendations 

below for more on this topic. 

• Introduction to Electronics (BMus1) (Lex van den Broek plus 5 students, two of which female) 

– Here it was gratifying to see that the students were not (only) confronted with circuit diagrams 

and theory but were directly connecting circuits and listening to the results of their experiments 

in analogue electronics. 

Later in the afternoon I attended the extensive Student Panel meeting. This was the second of the academic 

year. Usually two take place annually but this year there will be three. There were approximately 22 students in 

attendance, of mixed gender. There was a wide-ranging discussion about day-to-day student issues such as food 
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prices in the new canteen and minor problems with the new building. There was also a lengthy discussion about 

the manner in which post-concert discussions can most reasonably and usefully be structured. It was underlined, 

I am pleased to note, that concerts of student works should be forums in which students can take risks. This is an 

issue across all higher education institutes with music departments. The perception can be that, as these 

concerts are public-facing, they should be as slick and professional as possible. Of course each student 

composer should do their best to present their work in the best possible light, but these concerts should also be 

opportunities to try out new things and even fail. This is an essential part of the learning experience. 

Another issue, which is common to all music departments that I know of, was also discussed at length, namely 

that of how to survive as an artist after finishing a course of study. There was a clear and very understandable 

desire on the part of the students to have formal input on this topic, perhaps going as far as Sonology offering 

music business classes. Despite the complex issues surrounding this, I was happy to note that the staff present 

were very much supportive of the students in their concerns, offered immediate solutions to the issues raised, but 

at the same time they stressed the importance of each individual’s very particular circumstances and the 

differences in needs these give rise to. There is no easy solution to this problem and no educational institute can 

guarantee artistic success for each of its students. Nevertheless, it was gratifying to note that further work will be 

undertaken in this area, in particular the invitation of even more professional artists to give lectures on their career 

paths. 

February 25th 2022 

Friday morning started with a lively—but not nearly lengthy enough, for my taste—online discussion with 

Richard Barrett. I thank Richard particularly here as he was far from well on this day but nevertheless took more 

time than was allotted to talk with me. Richard described in considerable detail aspects of research undertaken by 

himself and others at the conservatoire. He also clarified links between Leiden University and the Conservatoire, 

in particular his role in documenting teaching and performance in the areas of improvisation and composition. He 

was careful to point out that this does not take the form of mere auto-ethnography. 

We also discussed aspects of the formal mentoring of students. Richard highlighted Sonology’s excellent 

approach of encouraging students to speak to as many mentors as is feasible or desirable. A mentor can thus 

have the role of a teacher/supervisor as well as providing more pastoral functions, for instance in making sure 

that students are properly engaged with their programme. 

The issue of PhD funding was also discussed. Richard pointed out that this is a particularly difficult topic for non-

EU residents at the conservatoire. It seems clear that some talented international students studying at Sonology 

will be lost to well-funded doctoral programmes in the United States, amongst others. This is obviously not an 

issue for the conservatoire alone, but rather for Europe as a whole. Perhaps, however, some work could be done 

within the institution to make clear the links to existing funding and future potential sources, specifically in 

connection with Leiden, and/or using bequests and similar accounts available to the conservatoire. 

Finally we spoke about the relationship between the Composition department and Sonology. Clearly both 

departments have separate histories and to an extent separate presents, but I was glad to discover that there are 

indeed good cooperation and collaboration routes between the two departments. For instance, Richard is 

available and indeed does teach Composition students, and there are, apparently, students that move between 

the two departments. Of course the links can always be strengthened and this is usually, in my experience, 

something that needs regularly recurring attention. 

I then met (physically) with Johan van Kreij who spoke to me about his work teaching MaxMSP, in particular with 

sensors and Arduinos. Johann focuses on performance and live interaction. He also offers Pure Data as a 

programming environment, which I found to be very encouraging. Not only is this software very similar to 

MaxMSP, it is also open source and cost-free. As such, its use in the educational environment should be 
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encouraged. Johan also spoke to me about the twice-yearly two-week workshops which take place in Sonology. 

These are focused upon techniques such as field recording, MIDI-controller building, or sound for film. These 

courses are not assessed but credit is given for participation and public presentation. It was great to hear of the 

incorporation of such different models and modes of teaching into the regular curriculum of weekly lessons. I 

firmly believe that students will gain enormous insights from such activities, particularly because of their 

concentrated nature. We also discussed the work of the exam. committee, in which Johan is a member. I was 

concerned that such a duty might be unpaid, as is typical in certain English-speaking countries for non full-time 

members of staff. I was very pleased to hear that this is not the case in Den Haag. 

Research Associate Yannis Patoukas then engaged me about his work in Sonology. Although in this role he is 

not paid for his activities within the Institute, he expressed clear satisfaction with the quid pro quo approach 

offered through this relationship. Of course, keeping ties with alumni is very important and what could be better 

than this strategy taken by Sonology to keep alumni engaged as well as in contact with current students? Yannis 

also raised the issue of funding for PhD work. He intends to work with Richard Barrett in Leiden. I very much 

hope that funding for Yannis and similar students can be found in order to keep talent which has been fostered in 

Holland engaged there. 

Cathy Van Eck (Konrad Boehmer Visiting Professor) came next. She talked to me first of all about the excellent 

external examiner process which she has enjoyed at the conservatoire. She also spoke of the strict rules 

surrounding discussion amongst teachers prior to exams, along with the regulation of questions posed to the 

students. Cathy then pointed to the uniqueness of the one-year Sonology course. She is passionate about it 

being supported well into the future. 

My last meeting before lunch was with six international students, an equal mix of male and female 

representatives from the Bachelor, Master, One Year Course, and Erasmus programmes. Interestingly, not one of 

the students was from Holland. Overall it is clear that the students are not only enjoying but benefiting greatly 

from their courses. This is evidenced not least of which by the enthusiasm of one of the Erasmus students as he 

spoke of his desire to transfer to Den Haag. Another student mentioned that the presence of curricula online and 

the Sonology website in particular was a main contributor to him choosing to study in Den Haag. The clear 

Sonology website links to alumni also appeared to be an excellent recruitment tool. 

We then spoke at length about the issue of gender parity amongst the student body. One student mentioned that, 

when she arrived in Sonology in 2016, she noted only three females amongst c. 25 males in the Bachelor 

programme. This appears to have been turned around. The improvement is clear and seems to have been 

achieved by a combination of staff and student engagement. The student spoke of simple but effective means to 

attack the problem of gender parity in music composition in general by, for instance, making females clearly 

visible on concert and recruitment posters. She also mentioned the presence of many young females at the last 

open day. I countered that perhaps the next problem to be solved is one of racial and class parity. These are of 

course linked, as my discussion with Richard Barrett also touched upon. I mentioned that, although the gender 

parity seems to be much better than in many comparable institutions, the student body remains solidly 

white/Asian. 

2. Goals, Design, and Delivery of the Study Programme(s) 

The goals of the Sonology programmes are crystal clear, as evinced by the mission statement on the Sonology 

website and elsewhere. It is apparent that considerable thought has been given to designing programmes that 

cover essential topics one would expect in the area of electronic composition and performance in many 

comparable institutions around the world, but also to specialisations that Sonology is uniquely qualified to provide. 

The curricula are wide-ranging and of the utmost relevance to artists approaching this area from a variety of 
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different entry paths. More to the point, students will almost certainly be exposed to much more than those areas 

of interest with which they entered the programme, and this is particularly desirable in an institute of higher 

education—I believe it is the function of such institutions to reveal to students modes of thought and practice 

which they may not have encountered or even known the existence of before taking up their studies. 

Furthermore, the curricula are being refined and improved upon on a regular basis, in reaction to the demands of 

the students as well as to technological developments and the special areas of expertise which the teaching staff 

offer. This is of course only to be commended. 

3. Teaching & Learning Environment 

Facilities in Sonology are excellent, especially given the new building. Teaching staff are supportive and available 

to students. In particular, the mentoring approach seems to be functioning very well at encouraging students to 

engage with various teaching staff, each with different areas of expertise. 

e-learning 

Kees and I discussed the issue of e-learning. Considerable experience has of course been garnered in our 

engagement with e-learning techniques during the last two years of the Corona pandemic. Both Kees and I have 

prepared quite extensive online videos. We are both generally content with the incorporation of these into the so-

called flipped classroom situation, whereby students watch class content that they would normally receive during 

formal lectures, thus freeing up class time for more hands-on experience with the techniques and technologies 

presented in the online materials. My view is that such approaches should continue to be used and developed in 

Sonology but not that teaching should move more formally to an online format. My reason for this is that online 

teaching during the pandemic has also shown us that it is no substitute for in-person exchanges. In particular, 

many of the technologies that Sonology offers can only really be investigated in the required depth through 

conversation and hands-on interaction. 

Final concert exams 

I was particularly impressed with the formal approach taken for the evaluation of the final concert exams. 

Teachers will have read each student’s thesis in advance of their concert. A session with the students takes place 

the day after the concert. This allows for a little cooling-off period, where any discomfort caused by perhaps 

technical issues can be digested and reflected upon in preparation for the upcoming question session. After the 

discussion, the student leaves and the teachers note their suggested grade individually, on paper, and an 

average is arrived at. Teachers then offer support statements for the grades they have indicated and 

subsequently have the possibility to revise their grade in light of colleagues’ comments. After a potentially new 

average is arrived at, the student is invited back to be informed of the final grade. I consider this to be a robust 

and fair procedure, one that is by no means reflected in all comparable institutions. 

4. Quality Culture 

To the extent that I witnessed or learned of the Quality Culture office’s approach, I found this aspect of the 

conservatoire to be very satisfactory. Procedures are in place to ensure regular review and both formal and 

informal evaluation of the educational opportunities afforded the conservatoire’s lucky students. My experience of 

the Student Panel was positive, above all in that students’ concerns were taken very seriously. This sometimes 

means offering an opposing view or contextualising the issues raised. In other words, not every suggestion is or 

can be implemented just for the sake of the exercise. As such the students can be assured that when new 
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developments are agreed upon, then they are actually put into motion. Some of the comments made on previous 

meetings and action points that arose from these made this abundantly clear. 

For more discussion of Quality Culture see my description of the meetings with Janneke Ravenhorst and Martin 

Prchal above. 

5. Public Interaction 

Sonology has an excellent history of significant public events, especially concerts of works by Sonology students, 

amongst others, including classics of the genre. I am pleased to see that this continues and is being furthered by 

multi-day events most recently during the three-day symposium on sound and listening in the arts entitled 

Transformations of the Audible, held in May 2019. Further back I also noted the series of concerts around the 

topic of historically informed performance practice of electroacoustic music held over four days in December 

2016. Perhaps even more important is the very existence of the one year course, something unparalleled in my 

experience, at least at this level, in the world of electronic music. What could be more fantastic in the sphere of 

public interaction and engagement than offering a course open to practitioners of various and different levels of 

prior experience, and then programming the results of the students’ work on this course in public concerts? 

6. Specific Recommendations 

Caveat 

Let me say immediately that my job as Critical Friend was made simultaneously very difficult and very simple by 

the excellent programmes, facilities, and overall general satisfaction of both teaching staff and students alike. 

What can be recommended in this case then? I could of course just say all is well but that would not be helpful at 

all. Taking this into account, in my suggestions below I could be accused of nit-picking a little, something for 

which I apologise in advance. 

The formal approach of commissioning Critical Friend reports is, in my opinion, an excellent one. To have a 

person external to the conservatoire scrutinise a particular department or programme as deeply as is possible in 

the time available—and then with their (hopefully) dispassionate and detached view, give their expert opinion on 

any and all aspects of the educational endeavours of the institution in question—is no doubt extremely useful in 

gaining insight into the strengths and flaws of a particular approach and then being able to extrapolate paths of 

quality improvement from the suggestions made. 

The approach is, however, not without its potential pitfalls. First of all, the Critical Friend may misunderstand even 

fundamental aspects of the institution or its programmes. If I have made any mistakes herein, I would like to 

apologise in advance and lay the blame firmly at my feet and not at those of my interlocutors, all of whom were 

very forthcoming and detailed in their answers to my often difficult questions. Another problem is that the Critical 

Friend is only rarely able, in such a short time, to gain the insights necessary to fully understand why a 

programme has developed in a particular way and which impetus may have led to a course or programme taking 

on any of its particular approaches. It would be simply wrong of a Critical Friend to demand that fundamental 

course or programme changes be made on the basis of their observations collated during a short visit. I thus offer 

all of my comments and suggestions below—in no particular hierarchical order—with the requisite humility and 

merely as points to consider rather than as strictures with which to bind the institution, the programmes, or its 

teachers. 
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General points 

1. The workshop model or short intensive courses, as already organised in some areas of the 

programmes, could be extended into other areas. In particular, more concentrated short courses might 

make it even easier for part-time teachers and students engaged in the professional world outside of the 

conservatoire to invest even more fully than they already do. More of such courses might also make it 

possible to further invite teachers from further afield, geographically speaking. 

2. It would of course not be easy but some thought might be given to establishing a framework in which 

hourly-paid teachers are able to respond to student requests for additional teaching or other services. 

This is something that full-time salaried teachers usually find more easy to fit into their activities and 

schedules. 

3. Some course descriptions could be clarified in a little more detail in the handbooks. I noticed, for 

instance, that some courses had significant entries in the literature block whereas others had no 

reference texts listed at all. To be honest, this makes a slightly bad impression as, if I were a student 

preparing to enter the first year of a programme, I might want to prepare by reading some of these texts 

in advance. If a course listed none, then I might take it less seriously and, clearly, prepare less via 

reading in advance. I would suggest that if the literature block is to be retained then all courses should 

include at least two or three entries. However, I would also have nothing against removing the literature 

block for all courses, in order to obviate the potential bad impression made by some being empty. 

4. Perhaps assessment criteria could also, in some instances, be tightened up. Students do, of course, 

need to know how to get a good grade, but on the other hand we of course want to avoid promoting a 

box-ticking educational culture. Transparency cannot always be guaranteed but it can be worked 

towards. Clear assessment criteria can help here. 

5. Similarly, I would encourage discussion around the topic of applying penalties for work submitted late. 

It is already clear from current practice that some students do not continue with their studies because 

they haven’t submitted required pieces of work. Correspondingly, some have to stay longer and pay for 

the privilege. Also, students must have passed 50 out of 60 credits in order to continue from year one 

into year two and the final presentation is only possible if all coursework has been submitted. All of these 

are good practices. Nevertheless, I am concerned that, if a deadline exists, students who fail to meet 

that deadline without good reason suffer no penalties for submitting perhaps several days late. This is 

simply not fair to the students who have worked hard in order to submit on time. 

6. Perhaps some discussion could take place among teaching staff about expanding the range of 

electives in the Bachelors degree. At the moment I believe only six out of sixty credits in years 2 to 4 

can be selected from a number of options. Maybe this is an area in which more options from the 

Composition department could play a role in the Sonology degrees (though I note that there is already 

an existing pool of electives with ArtScience and Composition). 

7. Issues surrounding PhD Research arose more than once in my discussions. The work of Richard 

Barrett at the conservatoire and at Leiden University constitutes a model link between artistic and more 

academically-focused research proper. Especially given the success of Sonology graduates in attracting 

doctoral funding outside of Holland, i.e. Holland losing potential doctoral candidates to countries with 

more well-established funding structures, it would be worth giving some more thought to establishing or 

highlighting existing research funding sources to strengthen the link between the conservatory and 

Leiden or other Dutch research universities. This would be one more solution to the issue of post-
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Sonology career paths as raised at the Student Panel. It would also provide the research associates with 

a clear if by no means guaranteed path to funded work after their time in Sonology. 

8. I must admit that I read with some amusement the comments of my predecessor, as well as the 

reactions to these, surrounding the teaching of what are referred to in that report as low-level 

programming languages but which were, in fact, at the time of their development, considered to be 

high-level languages. I do not wish at all to make suggestions which result in a ping-pong effect, 

whereby courses are retracted and reintroduced merely on the whim of the Critical Friend. However, I do 

in fact think that learning general programming languages is something extremely useful to artists of a 

technical persuasion. And, again with regards to the students’ concerns about their post-graduation 

careers, one approach to surviving as an artist is having several income streams rather than being 

dependent on only one. Many composers have learned, as part of their electronic music studies, to 

programme computers. Some of these have then gone on to have quite lucrative careers in the software 

industry. This is, of course, not our aim in a music programme, but if a by-product of the training is the 

ability to earn three times minimum wage (at least!) by programming computers for a variety of clients, 

then the student body would be very well served by it. I also noted that the programming environments 

currently offered, at least in the courses I witnessed, were bespoke environments for electronic music, 

i.e. SuperCollider or MaxMSP/Pure Data. Though not impossible it is usually quite difficult to get work 

programming in those environments, so it might be worth reconsidering whether a language such as 

Python could be used for teaching in, for example, algorithmic composition. Experience with such a 

programming Language would definitely offer more transferable skills to the student body. 

9. There are, of course, strong and different opinions on the matter of whether artistic practice 

constitutes research. It is not merely a matter of considering whether one’s practice falls under the 

rubric of practice-led or practice-based research, rather it is a matter of opinion as to whether artistic 

work constitutes research at all. I will be upfront here and state that I definitely fall into what could be 

called the John Croft camp (e.g. see his Tempo article Composition is not Research). I do not see music 

composition as research per se. I very much believe that we should be in a position to highlight the 

intellectual rigour involved in musical composition without falling into the trap of defending what we do as 

research merely because we teach in a higher education establishment. To paraphrase John, to do so 

would be a category error, as artists add artefacts to the world rather than describe and document them. 

As such our artistic methods and resulting works require neither elucidation (by us) nor the replication or 

proof strategies common to most research fields. I hold this to be true even if and when such texts may 

be offered by a number of highly creative artists and indeed well appreciated upon their appearance. 

What I think we should avoid at all costs is glibly delineating, in written or spoken language, common 

rubrics such as research methodologies or research questions. Where these are truly applicable and 

intellectually defensible then of course there is nothing to object to. However, when research questions 

lean towards such generalities as to reasonably require complex methodologies and insights from other 

fields (in which the artist rarely has the requisite academic experience) or merely tip the hat at a passing 

topic without going beyond the extremely banal in response, then I think they are best left alone. My 

preference would be to inculcate a culture of artistic discipline in which the focus is upon high-quality 

results solely within the chosen medium of expression. Language need play no role in this. On the other 

hand, where documentation includes excellent contextualisation and process description, as in the texts 

of Richard Barrett for instance, then it is most welcome. This is, though, a different art from that of 

making music and the students need to be made very aware of this, if they aren’t already. 
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Minor points of organisation 

1. When I first saw the title of the Overview Own Projects module I wondered what it might be. Now that I 

am better informed, I wonder if Project Communication/Promotion might be a better name. Given the 

discussions during the Student Panel around issues of self-promotion, this might not only help in that 

area but actually go some way to address what some students have highlighted as wider problems in 

the establishing of their careers. 

2. On one or two occasions, the questions I had regarding courses were answered by subsequently 

forwarded PDFs. These are sent to students at the beginning of the academic year, by default. This is 

absolutely fine of course but perhaps those courses which do have further documentation could have a 

link in the handbook course descriptions to the (most excellent) Sonology website. This could be to a 

single page where all of these PDFs are to be found—that is perhaps preferable to a dedicated PDF link 

which may easily become outdated. 

3. The Sonology website, as a separate entity to the conservatoire webpage, is a fantastic resource. Both 

current students and potential applicants clearly use this, as was evidenced by my discussion with 

current students during my visit. In particular the FAQ is very useful and especially while such 

functionality is not yet offered by the conservatoire website it should be retained and expanded as 

necessary, as is current practice. 

4. I noted that this was the first year in which work placement is a required module for Bachelors students. 

This is a really excellent endeavour but it might need constant promotion to the student body. If 

highlighted in the right manner this would also address, again but from a different and wholly valid angle, 

issues raised in the Student Panel regarding career development and post-graduation career paths. 

5. Documentation of the Sonology Research Seminar Presentation could be a little clearer in the 

handbook, though I note that supplementary PDF documentation clarifies certain matters, as described 

above. I would suggest that the target duration of 45 minutes could be in the handbook text and also that 

the distinction between this and the colloquium be made even clearer. 

6. A very small matter of choosing the right English word: when I first saw the course listing Tutoring I 

assumed (wrongly) that the students would be doing the tutoring rather than taking part in what we 

usually call a Tutorial. I would therefore recommend the name be changed to Tutorial. 

7. The Creative Departments booklet sent to me in advance of my visit is very beautiful, both in terms of 

design and content. However, given that this was published in 2014 and that a significant amount of 

work has been done in Sonology over the past several years to recruit more female students and put in 

place female teaching staff, I feel it most definitely needs updating to reflect a better gender balance 

among the latter. 

8. The studio facilities are excellent. I noted the existence not only of great rehearsal and recording spaces 

but terrific equipment too. There are, of course, varying opinions as to the significance of good 

analogue-to-digital and digital-to-analogue conversion devices, but I personally was disappointed to 

see Avid convertors in place. These are considered by many to be industry standard, but perhaps by just 

as many others they are considered to be of middling quality. I would recommend, when time and 

enthusiasm permits, a shootout between different products, perhaps comparing Avid with (in my opinion, 

much better) convertors from companies such as Prism Sound, Weiss, Lavry, and Lynx (even Mytek, if 

they can still be found). 
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9. I was astounded by the range of original master tapes and historical copies of significant works of the 

electronic music repertoire. Similarly, some of the equipment which Sonology houses is irreplaceable. I 

noted that Kees maintains some of this analogue equipment himself. It is, in my opinion, of paramount 

importance that this knowledge is passed on to the younger generation so that these resources of 

enormous historical import may be maintained and available for the coming generations. No doubt this is 

already taking place to an extent but if this has not yet been formalised, then it might be worth taking in 

hand sooner rather than later. 

10. I was happy to view the Mr. Sonology YouTube videos. Kees and I discussed these at length, 

especially in the context of e-learning. As mentioned above, we are both very much of the opinion that e-

learning strategies are no substitute for teaching in the classroom, with all the advantages that hands-on 

experimentation in the presence of an expert affords. Keep up the good work here, is all I want to 

suggest. And that is a fitting note on which to end this report. 
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Preface 

I was welcomed to the Royal Conservatoire The Hague, on April 12-14, 2023, to examine the 

Classical Music Department at both the Bachelor and Masters’ levels. At the start of my visit, I 

was welcomed by the Head of the Classical Music Department and the Head of Quality Culture, 

both of whom were involved and supportive of me throughout my visit at the Conservatoire. 

During my visit, it was arranged for me to visit a wide array of private lessons, rehearsals, a 

performance exam, and group lessons. Further, I had a session with faculty, another with 

students, and several meetings with administrators, staff, and faculty from many different areas 

of the Conservatoire. Lastly, I attended an orchestra concert, a joint performance of classical 

music students performing with dancers, and a performance by the Sonology Department. In 

addition to these prearranged visits, I was encouraged to “explore” the entire Conservatoire, an 

invitation I took advantage of, and was welcomed into any and every class or lesson I chose to 

visit unannounced.  

It is important to note that my visit coincided with a major celebration of the outgoing Principal, 

on April 13th. These festivities involved performances, lectures, and social events. The 

extensiveness of these productions may have influenced the concurrent instruction I was 

observing in ways I would not be able to assess, but I want to acknowledge that these were not 

“normal” days in the Conservatoire. I also want to note that the festivities were magnificent and 

reflected the vibrancy of the Conservatoire.  

Finally, it should also be noted that my visit corresponded approximately with the one-year 

anniversary of the Conservatoire moving into their outstanding new facilities. In literally every 

meeting I had at least one comment made about how inspiring it was to be working, teaching, or 

learning in such a well-designed, comfortable, and galvanizing building.  As one staff member 

put it “I still have to pinch myself every day to be sure I am not dreaming that I actually get to 

come to this beautiful space to work.”  Many seemed to still be on an adrenaline “high” from the 

move.  

It is from this vantage point that this report is written.  

1. Goals, Design and Delivery of the Study Programs 

General context 

 
Prior to arriving on-site, I was provided with materials that outline the Goals, Design, and Delivery 

of the study programmes in classical music. I found all of these, especially those designed for 

prospective students, to be clear, concise, and attractively presented. The student handbooks 

are especially well-designed.  

Upon arrival, I was impressed with how consistently faculty, staff, and students were able to 

articulate the goals and design of the instructional programmes. Many individuals referred to the 

“Triangle” or “Pyramid” which is the graphical representation of the programs, with the three 

goals of the program being Artistic Development, Research, and Professional Integration. While 

this design is only articulated, formally, for the Masters’ Degree, it was usually spoken of as 

referring to the philosophy of all instruction, including the Bachelor programmes.  

While all articulated this design well, not all agreed with it. It was pointed out in several meetings 
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throughout my visit that “artistic development” is represented at the top of the triangle and that 

must remain the primary reason for students to attend the Conservatoire. Some felt the attempted 

equal emphasis on the other areas sometimes interfered with the students’ artistic development. 

When pressed for clarification, it became clear that many “main teachers” (those providing 

individual instrument instruction), were not aware of what was in the curriculum outside of 

lessons and ensembles, but simply said the other courses made the students too busy. I do 

believe this was a minority viewpoint with most embracing the philosophical structure.  

It was noted by several teachers that the workshops in The Artist as Teacher were helpful in their 

understanding, and embracing, the goals of the Conservatoire. Therefore, Recommendation #1 

is to continue and expand your work to increase internal communication between administration, 

staff, and students. The Focus Sessions and workshops such as “The Artist as Teacher”, are 

good models to expand. The goal should be to ensure that all teachers, especially the one-on-

one teachers, understand how their instruction fits into the larger curriculum and how the 

curriculum at large ultimately supports their goals as well. 

Content, structure and student-centred learning 

 
The structure of the Bachelor degree was very appropriate for achieving the programme goals. 

The musicianship classes which include lessons, ensembles, chamber music, choir, and piano, 

seem to be in a proper balance and work toward the goal of developing musicianship, not just 

playing ability.  

In the academic area, I want to especially highlight the four career skills classes required of all 

students: Start-up!, Entrepreneurial Bootcamp, Meet the Professionals, and Preparation for 

Professional Practice. These four classes cover a wide array of subjects that prepare students 

for the music profession such as musician wellness, avoiding burn-out, publicity, finances, and 

being entrepreneurial as a musician. In tandem, this sequence is both unique and exemplar in a 

Bachelor curriculum.  

One disappointment was that, once again, several of the main teachers were not aware of this 

four-semester sequence of career skill classes. When I would bring it up as what I thought was 

a gem within their school, most did not seem to understand to what I was referring. This would 

be another opportunity to ensure these teachers, who are on the front lines of recruiting students, 

can articulate the strength of these courses within the curriculum. 

Students were generally quite positive about the Music History sequence and felt it was taught 

in such a way that it enhanced them as musicians. There was some feeling that these courses 

worked as well, or better, in an on-line, remote situation and hoped that would be explored as an 

option going forward. 

The same could not be said for Music Theory. Students and faculty, even the theory faculty 

themselves, were not pleased with this sequence of classes. The two department leaders for 

theory met with me and explained the progress they had made in recent years in standardizing 

the content of the classes which are taught by multiple faculty members. While it was a positive 

step forward to agree upon a common final examination, leaving the method and materials of 

teaching to the individual teachers, this uniformity created a new problem. What was intended to 

be the “norm” for content became the ultimate standard to meet. The result is that some students 

are underchallenged, others over challenged, and the rest of the students in a comfort zone.  
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There seems to be no vehicle to help those in need or challenge those who deserve to do more 

in-depth work. 

The students echoed this concern, from their vantage point, quite enthusiastically. They felt that 

the “one size fits all” approach to music theory resulted in not meeting the needs of any.  They 

particularly noted that the differences between the “workload” between different teachers was 

extreme and that these factors affected student attendance in classes which is erratic and 

interferes with learning for all students. While they acknowledged that was “their problem”, they 

also noted it seemed to be a problem unique to Music Theory. I heard formally and informally 

that there were two other issues with the sequence. There was the perception that Music Theory 

was not taught or approached showing the direct connection to their development as musicians 

(like Music History seems to be), but instead as a subject in itself. There was also the feeling that 

there was too much Music Theory in the curriculum. 

Since this issue was brought up in so many different contexts, I suggest that Recommendation 

#2, to evaluate the Music Theory sequence to assure it is as cohesive and working toward the 

larger goals of the Conservatoire, should be a priority. Some question that might be asked is 

whether students could be arranged in sections by ability level to allow some to work more in-

depth and provide additional help to those who might need it, whether a common text book could 

be employed for all sections of theory, whether the content is being taught in a way that enhances 

the ultimate goal of creating excellent musicians, and how to engage students more. Additionally, 

the question of the amount of Music Theory in the curriculum should be considered.   

Another major issue within the Bachelor Curriculum was the issue of the “Projects”.  This is not 

to be confused with the Masters’ Projects, but instead are the orchestral, or instrumental projects 

in which students participate. There were many strong opinions on this topic, but they fell along 

a spectrum with two extremes. 

On one end, there was a feeling among some that there are too many projects, serving too many 

different demands resulting in the students being too busy to devote time to their other studies 

and classes. It was felt that these excessive projects were also disruptive to other classes as 

students had to be absent to participate in the given project. It was also hard to administer a 

large variety of projects because students would agree to participate but then drop out at the 

last moment.    

On the other end of the continuum there was the feeling that there were not enough projects for 

the students to participate in. This sentiment was expressed by some of the students also. They 

found the projects exciting and one of the unique aspects of being a student in the Conservatoire 

that they valued. 

This conundrum was easily sorted out with a bit of probing. It appears that the instrument a 

student plays is the primary determinant of where a person is situated on this continuum. Violinist, 

and strings in general, felt overworked and overinvolved while the other instruments felt there 

were not enough opportunities. 

This is not an unusual problem within a conservatory. Even if there was only one student 

orchestra, one would hear the same complaint as there are so many more strings needed in any 

programmed work and they tend to play for more of the time. Still, the issue needs to be 

addressed. While the factors leading to this problem may be numerous and various - e.g. the 

school having to provide opportunities for a large number of majors in one specific brass 
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instrument, or faculty having to teach students with varying skills levels, the bigger question that 

the classical department needs to address is whether it is worth exploring some sort of 

enrollment management system (as many conservatoires do) that will assure a balance of 

students who play particular instruments to assure all have robust opportunities for performance. 

Regardless of the reasons, Recommendation #3 is to examine the project program to assure its 

educational goals are clear and appropriate and that it is providing fairly equal educational 

opportunities to all students. This program is too important to the students’ education and, thus, 

worth the effort to sort this out. Recommendation #4 is to examine the balance of instrumentation 

within the school as well as the admission procedures that produce that balance to see if it is 

best aligned with the educational goals of the Conservatoire.   

  
International orientation of the Conservatoire  

 
I note that the objectives and goals of the curriculum are well aligned with international 

standards. I noted instruction switching between Dutch and English with great ease (often when 

I walked into the room) and the international students I met expressed feeling welcomed and 

included in both the social and educational aspects of the Conservatoire.  

I did encounter some frustration with the fact that a policy is to allow only one non-EU student 

per instrument into the program. In speaking with the administration, I understand that this comes 

from what appears to be a sound policy standpoint. Once again, it would be helpful if teachers 

were able to hear from administrators to better understand the purpose of this policy.  

Still, it was stated that 60% of the student population is non-Dutch, and thus international. The 

international students I met with were extremely complimentary about the quality of the 

instruction they are being offered, the high quality of the faculty members with whom they work, 

and the support they receive as foreign students. The Conservatoire appears to be serving these 

students well and preparing them, as they do all their students, to an international musical level.  

Lastly, students brought up an issue that was both a compliment and complaint about the 

structure of the curriculum. It is a trademark of current students that they are not in the “boxes” 

they came to us just a few years ago. This is a worldwide phenomenon. Students now easily 

cross musical genres (they think it natural), have interests aligned with their performance skills 

be they composition, arranging, technology, education, social justice, sustainability, or an almost 

endless array of possible combinations. The Conservatory students complimented, even praised, 

the openness and willingness of teachers across the Conservatory to open their doors to work 

with students outside the curriculum on interesting projects. The complaint was that this work 

had to be done outside the curriculum and they received no credit or even recognition of their 

efforts and learning. They feel it important for their future ambitions that this needs to be 

acknowledged in some fashion.   

I personally believe this is a new reality for all conservatories. This is a drastically new and 

exciting type of musician. The Conservatoire and its students benefit from teachers who 

seemingly enthusiastically embrace this new outlook. Recommendation #5 is for the 

Conservatory to explore ways to make this “cross breeding” engrained in the curriculum or at 

the very least to assure there are not barriers to this type of learning that seems to be happening 

organically.      
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The link between learning outcomes and requirements of the discipline and of the profession 

 
The goals of the curriculum at both the Bachelor and Masters’ level prepare students for the 

international professional field. I had little opportunity to know the level of the students 

graduating but the performances, classes, rehearsals, and lessons I heard give me every 

indication that the academic and performance levels are very high. The curriculum, with aspects 

such as the 4-course sequence on career at the Bachelor level and the Master’s Project and 

overall structure at the Masters’ level make me confident that they are exceeding in this area and 

are perhaps leading the field. 

Still, even with all this effort, I was struck by the number of times teachers expressed sincere 

concern that they were preparing students for the “real profession”. Their concerns were based 

in the reality that the classical music profession is changing so fast that it is impossible to 

accurately know what will be needed and desired even in the near future. 

In an environment such as this, which will probably only escalate, focusing on the basics, in this 

case musicianship, while embracing and encouraging exploration into new areas, as the 

Conservatoire seems to be doing, seems to me to be the best avenue to success. There is no 

recommendation from me on this point except to acknowledge that being aware of the changing 

landscape around us is the fundamental first step in continually addressing it.  

The role of (artistic) research in the programme 

 
This is the question I could not wait to answer! Bravo on every aspect of this! At the Bachelor 

level, the students were aware of artistic research and how it impacts them as musicians. This is 

seemingly demonstrated by the Music History classes and how research is applied to their 

performance.   

But it goes further. In the career classes, in the repertoire chosen in ensembles, in many of the 

projects, the students are involved in, they are seemingly exposed to, and benefit from, research 

that is vibrant, relevant, and current. 

In the Masters’ Degree, the fact that research is one of the three pillars of the program and is 

foundational to every student’s final project, likewise, makes scholarly research alive and 

relevant to the students personally and professionally. I found this Masters’ Program to be 

exemplar and exciting.  

I read the abstracts of every project of the 44 current students in the classical department. The 

range of topics and the research methodologies utilized to address those topics were varied, 

including qualitative and quantitative formats, case studies, theoretical and historical research. 

The studies related to the interests and abilities of the students, and were living documents with 

relevant answers. 

The teachers were open to the fact that not all students embrace this. Some simply want to learn 

to play their instruments better and find some of this additional work to be a burden. I was 

impressed with the attitude of the teachers: “we take them where they are and work with them 

no matter what their attitude.”  How exciting. 

As I mentioned earlier, we are seeing a new generation of musicians. They are dominating the 

Bachelor programs now. I think this Master’s degree is perfectly constructed to welcome these 

new students. I believe they will see less and less of the more traditional types of students in the 
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coming years. Recommendation #6 is to support and possibly expand the enrolment of the 

Master’s degree to serve the profession and future students as this is a future looking program 

that successfully incorporates the three basic pillars of what is needed to prepare students for 

a changing and unpredictable profession. 

Assessment methods  

The assessment rubric is clear and accessible in the student handbooks. It appears that most 

assessment is conducted in very traditional manners with a fair degree of subjectivity involved. 

Indeed, we work in an artform that is based in subjectivity, but assessment, to support the 

students’ education, needs to be based on the goals of the curriculum and the students’ success 

in achieving those goals. 

It was reported by various interlocutors that experiments and attempts at new ways to assess 

student progress during the pandemic, which seemed to have great promise, have all but 

dissipated with the return to the pre-pandemic teaching and learning. These new methods 

included the use of recordings, expanded range of skills being assessed, and more personalized 

constructive feedback.  Recommendation #7 takes this into account but goes further and is 

based on random comments made in my meetings about some of the positive to learning during 

the pandemic. Explore whether there were teaching and assessment techniques used during the 

pandemic that might be utilized or expanded now that you have returned to pre-pandemic 

pedagogy.  

  
Student intake, progression, achievement, and employability  

 
I already addressed a concern regarding selection of suitable students earlier and made a 

recommendation and will not repeat that here (p. 3). I would, however, like to acknowledge a 

topic I heard about during my visit which is very important to the teachers and administrators in 

the Classical Department.  

During the pandemic, auditions for new students were done remotely on-line. I understand the 

Conservatoire is debating the pros and cons of continuing this practice. The classical music 

faculty I spoke with feel strongly that they need to hear the students live to make final decisions. 

I will not take a side here but will support that with acoustic instruments playing at the level of 

the students I heard in the Conservatoire, subtle variations in tone or the ability to examine a 

students’ technique become very important in the selection process. This topic is outside the 

jurisdiction of my visit as it concerns Conservatoire policy, but I would hope that the 

administration of the Conservatoire will take the desires and concerns of the classical 

department under consideration.  

I would also like to address the monitoring and review of the student progression through the 

program. There was student disquiet in this area that were quite concerning. It was reported that 

students encounter certain challenges in signing up for classes that are being offered - I was not 

able to grasp, during my visit, the actual nature of the problem but there was general awareness 

of the issue. This involves elective courses. Of concern, some students went to the individual 

professors of those classes and they agreed to let the student take the class but sign up for it 

during a subsequent semester and get the grade. While this is noble on the part of the faculty, 

the students who never thought of this or didn’t know it was possible were noticeably upset 
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because they were now behind on their path to graduation or had taken classes they were not 

interested in taking to stay on track.  

There is clearly a problem here and it is resulting in an unfair advantage to students who figure 

out how to “work the system”.  I was not able to assess how widespread the problem is, but 

among the students I met, there was clearly angst that shouldn’t exist.  Recommendation #8 is to 

examine how students are allowed to register for elective classes to assure it is fair and equitable 

(and understood) by all students.  

 

2. Teaching & Learning Environment 

Size and quality of the teaching body 
  

The educational “atmosphere” within the school was notable for its warmth and congeniality. 

While almost all the instruction I observed would be considered traditional teacher directed 

instruction, there was always an atmosphere of respect, ease, and trust. Even in the individual 

performance exam I observed, the panel, comprised of four teachers, worked to make the 

student performer at ease with encouraging and supportive comments, laughter, and welcoming 

gestures. Students were enthusiastic in their support of the teachers remarking that they are 

always accessible and ready to help them, even if they are not students in a class they are 

teaching. Indeed, the students felt this was perhaps the strongest asset of the Conservatoire, the 

openness and support of the teachers. 

There was one area of concern that was brought up forcefully by several teachers. One called it 

“The elephant in the room”. They feel they are underpaid for the quality of work they do and the 

experience they bring to the task. They understand that salaries are set at the national level and 

it is not the Conservatoire that has the power to fix this. Still, they point to the workings of the 

former principal who was able to make changes that brought more salary to the teachers. Faculty 

reported that they are not compensated for time consuming tasks such as listening to auditions 

and the like. Recommendation #9 is to both examine the current salary scale for teachers to 

assure they are fairly compensated for the hours they work and continue to advocate at the 

national level for increases.   

Facilities, resources, support staff  

 
The new building that is home to the Conservatoire is truly impressive, not only in design but in 

function. I was impressed with how the building was being utilized for instruction. One might 

think a new, enlarged building, would leave some spaces underutilized until programs grew or 

learned to utilize the space. This was not the case. As I wandered the building, I saw, literally, 

every teaching space being used at just about every hour of the day. Practice rooms were in 

use, as were the labs, studios, and classrooms from morning through late afternoon. 

When talking with support staff, there was a sense that more help was needed in every 

department. However, that always seems to be the case when you have dedicated and 

competent people who, by nature, see the potential of how much more could be accomplished 

if they had more time or support. I don’t have enough information to offer advice on whether the 

staffing is sufficient. I decided to not make a recommendation on this topic but instead to make 

the senior administration aware of this sentiment.  
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There was concern expressed that the Conservatoire recently had a budget deficit which was 

unexpected. It is not known how this will affect the future, if at all. This needs to be watched and 

if there are ramifications, I would hope there would be strategic decisions made to protect the 

quality of instruction. This can only be done in an open and inclusive environment.  Therefore, 

Recommendation #10 is if there are future or on-going budget issues that arise from the recent 

budget deficit, upper management should include department heads and other critical staff in 

discussions and decision making regarding these issues. 

Lastly in this section, I want to acknowledge that there were many positive comments made about 

the leadership of the Classical Department. It was especially appreciated that he was, himself, a 

musician. My interactions with him also support that he is a dedicated, effective, and visionary 

leader for the department.      

 

3. Quality Culture 

Decision making and internal communication  
 
There were many comments made about the difficulty of communication within the conservatory. 

These comments were made from all levels of the school from senior staff, support staff, faculty, 

and students. When I questioned how this communication should be conducted, all admitted 

they did not know what the best way would be to assure everyone knew what was going on within 

the Conservatoire.   

There have been many excellent efforts, such as the Focus Panels, that help but are clearly not 

yet engaging everyone. I also feel the efforts have been more successful that people give them 

credit for as my impression was that the people I spoke with did know what was going on within 

the school. Still, it was mentioned so often in my meetings that my Recommendation #11 is to 

continue and expand efforts to improve communication within the Conservatoire.  

Quality enhancement  

 
I am convinced that the Conservatoire is committed to quality assurance and has the proper 

procedures in place. The fact that they were enthusiastic about the Critical Friend Report for the 

classical program and were looking forward to a more comprehensive programme accreditation 

review later in the spring speaks to the commitment. Further, the general attitude among all was 

not one of defensiveness but instead that they wanted to know how they could be even better at 

what they do. 

 
 

4. Public Interaction 

Engagement with society, interaction with the profession, and public information  

 
The classical music program seems to be well engaged with society. Faculty and students often 

relayed within their comments the importance, and success of the Conservatoire in being a part 

of the larger society of The Hague, the Netherlands, and the world.    



      12 

 

The Classical Music department maintains impressive professional interactions with the music 

profession. This is achieved by hiring many faculty who are actively involved in the profession. It 

is also imbedded within the curriculum. At the undergraduate level there are multiple semesters 

of classes devoted to preparing the students for the profession. At the graduate level, the 

Graduate Project is specifically aimed at activating students to use their talents and knowledge 

to impact the profession and the world. These programs are exemplar. 

At the Master’s level there is the Ensemble Academy which connects to the profession. This is a 

unique and educationally sound program that was designed to allow select students to interact 

with professional ensembles as performers. Recently the program was brought more “in house” 

because of the logistics of students playing with outside ensembles. Now the Academy serves a 

very small number of students, and the name does not capture the essence of the program. It 

wasn’t until day two of my visit, and hearing repeatedly about the Academy that I finally 

understood what it was and what it did. Recommendation #12 is to examine the Academy under 

its new format and see if it could (or should) service more students and devise a new name that 

better captures the substance of the program.  

One observation I have is that the Conservatoire runs the risk of becoming more isolated in the 

new building. Having three major artistic institutions under one roof provides the opportunity for 

much collaboration.  At the same time, this physical arrangement could foster the building 

becoming an artistic island removed from society. The many community concerts that were 

presented daily in the lobby would argue that the goal is to make the building the centre of all 

artistic life in the city. Still, without this sustained effort, I fear the forces that act upon the daily 

life of any institution will lead to more isolation, not less. Thus, Recommendation #13 is to continue 

the Conservatoire’s dedication to being a part of society when there are forces working to make 

place you apart from society.   

I found the information provided to the public to be clear, accurate, and detailed. There was 

concern expressed by some that the publicity being generated for the Conservatoire, especially 

on the international level, was not as effective of those one by other peer institutions both within 

the Netherlands and internationally. While it was acknowledged that the information provided by 

the website and other materials was attractive and accurate there was a feeling that these modes 

were also passive.  Several felt that other peer conservatories were being more aggressive and 

forceful in their projection of image. Therefore, Recommendation #14 is to examine peer 

institutions assertive image to explore if these same techniques would work for The 

Conservatoire.  

 

5. Summary 

I spent three days enjoying being a part of one of the world’s outstanding conservatories. I truly 

didn’t want to leave. The atmosphere among students and staff was stimulating, the manipulating 

of the musical artform through performance and artistic research was inspiring, and the facilities 

would make anyone envious. 

The format and purpose of my report, to be a critical friend, naturally results in what can be 

interpreted as a “negative” report. Nothing could be further from the reality. My recommendations 

are intended to suggest some things a well running school can do to be better.  
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Even the best need to strive to be better. In fact, the best need to always strive to be better as a 

model to the profession. That is the spirit in which I wrote this report. I hope the narrative and 

the corresponding recommendations are seen as coming from a friend who was truly impressed 

with what he experienced, but, when asked to be critical, took the task seriously to try to be 

honest and helpful to the Conservatoire as it continues its on-going growth and improvement. 

Based on the observations presented in sections 1 through 4, I offer the following specific 

suggestions for your consideration:  

Continue and expand your work to increase internal communication between administration, 

staff, and students. The Focus Sessions and workshops such as “The Artist as Teacher”, are 

good models to expand. The goal should be to ensure that all teachers, especially the one-on-

one teachers, understand how their instruction fits into the larger curriculum and how the 

curriculum at large ultimately supports their goals as well. 

Evaluate the Music Theory sequence to assure it is as cohesive and working toward the larger 

goals of the Conservatoire. Additionally, the question of the amount of Music Theory in the 

curriculum should be considered. This recommendation needs to be a priority.  

Study the project format.  Explore questions such as: Does it have a clear educational mandate?  

Does it meet this mandate equally for all students? Does it serve too many “masters” thus diluting 

the experience for some?  What is the optimal number of projects per year to achieve our goals?  

If it is serving too many needs within the school, is there another pathway to meet those needs? 

Examine the balance of instrumentation within the Classical Music Department as well as the 

admission procedures that produce that balance to see if it is best aligned with the educational 

goals of the Conservatoire.  

Explore ways to make “cross breeding” between areas within and without the Conservatory 

engrained in the curriculum or at the very least to assure there are not barriers to this type of 

learning that seems to be happening organically.    

Support and possibly expand the enrolment of the masters’ degree to serve the profession and 

future students. This is a future looking program that successfully incorporates the three basic 

pillars of what is needed to prepare students for a changing and unpredictable profession. 

Explore whether there were teaching, and assessment techniques used during the pandemic 

that might be utilized or expanded now that you have returned to pre-pandemic pedagogy. 

Examine how students are allowed to register for elective classes to assure it is fair and equitable 

(and understood) by all students. 

Examine the current salary scale for teachers to assure they are fairly compensated for the hours 

they work and continue to advocate at the national level for increases.   

If there are future or on-going budget issues that arise from the recent budget deficit, upper 

management should include department heads and other critical staff in discussions and 

decision making regarding these issues. 

Continue and expand efforts to improve communication within the Conservatoire.  

Examine the Academy under its new format and see if it could (or should) service more students 

and devise a new name that better captures the substance of the program.     
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Continue your dedication to being a part of society when there are forces working to make place 

you apart from society.  

Examine peer institutions assertive image to explore if these same techniques would work for 

The Conservatoire.  

  

 

 I look forward to hearing your responses to my recommendations and concerns.   

 

Submitted with the utmost respect,  

 

 

 

Rob Cutietta 
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