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Summary
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From 12 to 14 November 2024 an assessment panel of AeQui visited the School of Business and Eco-

nomics (SBE) at VU Amsterdam to perform a quality assessment of eight degree programmes in Business

Administration. This external assessment is part of a broader cluster evaluation of wo-bedrijfskunde pro-

grammes in the Netherlands. The underlying document reports on the panel assessment of the Master

of Science (MSc) in Business Administration (BA) according to the NVAO framework for limited pro-

gramme assessment. The panel’s overall judgement of the programme is positive.

Intended learning outcomes

The master BA is a one-year full-time 60 EC pro-
gramme offered in English. It is open to bache-
lor graduates with a wide range of disciplinary,
cultural and geographical backgrounds, who
enrol in one of five specialisations: Strategic Hu-
man Resource Management, International Man-
agement, Leadership and Change Management,
Management Consulting, and Strategy and Or-
ganisation. The fulltime master BA has a clear
and distinctive profile, features proper learning
outcomes, and is well connected to the profes-
sional field. Its profile and learning goals are
very much in line with the mission and educa-
tional vision of the university and the school.
Since the previous accreditation, the pro-
gramme emphasised its specific set-up combin-
ing five similarly structured niche specialisations
with an underlying business administration
core, and communicated this effectively to (pro-
spective) students. The formulation of the in-
tended learning outcomes is adequate and does
justice to the level, orientation and domain of
the programme specialisations. The MSc BA in-
volves the professional field in different ways,
thereby enhancing the learning experience of its
students and maintaining the relevance of its
profile and (learning) objectives. Moreover, the
contacts with the dedicated alumni network and
the Advisory Board ensure a structural connec-
tion to the world of work. The panel concludes
that the programme meets this standard.

Teaching-learning environment

The fulltime master BA has a strong teaching-
learning environment featuring a coherent cur-
riculum, a befitting didactic concept, and well-
qualified teaching staff. The panel endorses the
decision of the school to offer the programme
in English, and approves of its English-language
title. The geographical, cultural, and disciplinary
diversity of the cohorts constitutes a distinctive
feature of the programme as well as a value
added for both students and staff. The panel
thinks highly of the organisational structure of
the programme and the opportunities for stu-
dents to carve their own pathway. The MSc BA
course objectives in the curriculum are clearly
aligned with the learning outcomes at the level
of both programme and specialisations. About
one third of the students and more than 40% of
the staff is international. Since the previous ac-
creditation, the intake has been fluctuating be-
tween 450 and 700 students; in September
2024, 507 students enrolled in the MSc BA. The
mixture of didactic approaches is suitable for
the programme and the diverse student body,
while the teaching staff is well qualified to apply
these educational principles to the substance of
their courses, the different teaching formats and
the student groups. The admission criteria are
inclusive to attract the envisaged audience. Stu-
dents are satisfied with a programme that meets
their expectations and complete the study in a
reasonable timeframe. The MSc BA programme
has a positive vibe: the programme manage-



ment functions as a real team, while five heter-
ogeneous student communities are taught and
supported by an equally diverse, competent and
enthusiastic staff team. The panel concludes
that the programme meets this standard.

Student assessment

The fulltime master BA can rely on a robust sys-
tem of assessment. Both course and thesis as-
sessments are embedded in well-established
policies and frameworks at the level of the uni-
versity and the school, while the MSc BA assess-
ment plan safeguards that course learning goals
are assessed adequately and cover the pro-
gramme objectives. Course and thesis assess-
ments have changed since the previous accred-
itation, and these adjustments are for the better.
The Examination Board has the capacity and
competency to assume a variety of assessment
tasks and safeguards the assessment quality of
the master BA. The thesis review demonstrated
that the newly designed evaluation form is rele-
vant, the scoring is appropriate and the written
feedback insightful. The panel concludes that
the programme meets this standard.

Achieved learning outcomes
Students who graduate from the fulltime master
BA have effectively acquired all intended
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learning outcomes. The selected and reviewed
BA theses are of good quality and meet the ex-
pectations for a final project of academic orien-
tation at master level. Moreover, the pro-
gramme, its different specialisations and the ca-
reer services prepare the master students well
for the labour market. Hence, BA graduates
quickly find suitable employment in a wide vari-
ety of positions that are in line with the level and
domain of their studies. The panel concludes
that the programme meets this standard.

Recommendations

With an eye on the future, the panel offers the

following points for development:

e embed the portfolio stronger in the curric-
ulum, and turn it into a credit-bearing activ-
ity;

e describe the deliverables and their respec-
tive assessment formats for the Research in
Business Administration course and the
Thesis;

e archive both the individual grading sheets
and the consolidated thesis evaluation
form;

e tighten the cooperation with the study as-
sociation.

All standards of the NVAO framework have been positively assessed. On this basis, the panel provides a

positive recommendation regarding the accreditation of the MSc Business Administration.

On behalf of the entire site visit panel,

Utrecht, April 2025

Eric Dooms
Chair

Mark Delmartino
Secretary



Introduction

Institution

Vrije Universiteit (VU) Amsterdam is a university
with nine faculties. Since its foundation in 1880,
VU Amsterdam has stood for scientific and
value-driven education, research, and know-
ledge transfer. Its education and research are
closely linked and have a strong social orienta-
tion. All education is provided on one campus
in the heart of the Zuidas Knowledge District.

The School of Business and Economics (SBE) is
one of VU's faculties and offers five BSc, ten
MSc, and 15 postgraduate programmes in eco-
nomics and business administration. Since its
establishment in 1948, SBE has evolved into a
school with over 9,000 students and over 500
academic and non-academic staff members.

The school is governed by the SBE faculty board
under the leadership of the dean. The academic
staff is divided in departments; each head of de-
partment assigns the teaching, research, and
administrative tasks. SBE has a well-established
system of quality assurance of teaching and as-
sessment, which is based on the VU Manual for
Quality Assurance of Teaching and Learning and
to which all programmes adhere. SBE has three
examination boards: one governing all govern-
ment-funded programmes, one for accredited
postgraduate programmes, and one joint board
with the University of Amsterdam for the master
Entrepreneurship. Since the last accreditation in
2018-2019, the school obtained both AACSB
and EQUIS accreditation, which has further im-
proved the quality assurance process.

Each degree programme has a dedicated pro-
gramme director who is responsible for content,
organisation and quality assurance. The director
ensures that the curriculum is adjusted to the
intended learning outcomes and that the
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learning environment meets the quality require-
ments of SBE. In the MSc BA programme, five
programme coordinators, one per track, assist
the director. Each degree programme has a pro-
gramme committee comprising of an equal
number of students and lecturers, appointed by
the SBE faculty board.

Programme

The Master of Science (MSc) in Business Admin-
istration (BA) is a one-year full-time 60 EC pro-
gramme taught in English. It offers a multidisci-
plinary and contemporary perspective on busi-
ness management and aims to build bridges be-
tween research and practice. In this way the MSc
BA trains future professionals to have solid the-
oretical knowledge and state-of-the-art re-
search skills and to apply these competencies
analytically and critically to solve actual business
challenges. The programme is open to bachelor
students with a wide range of disciplinary, cul-
tural and geographical backgrounds, who enrol
in one of five specialisations: Strategic Human
Resource Management, International Manage-
ment, Leadership and Change Management,
Management Consulting, and Strategy and Or-
ganisation. About one third of the students and
more than 40% of the staff is international. Since
the previous accreditation, the intake has been
fluctuating between 450 and 700 students. This
fluctuation is largely due to the fact that three
specialisations are no longer part of the pro-
gramme. In September 2024, 507 students en-
rolled in the MSc BA.

Assessment

The external assessment of this programme is
part of a wider wo-Bedrijfskunde cluster visit in-
volving 20 degree programmes at eight higher
education institutions in the Netherlands. VU
Amsterdam has commissioned AeQui to carry



out the assessment. At VU, the cluster assess-
ment features eight bachelor, master and post-
experience (executive) master programmes.

In the run-up to the visit, a preparatory meeting
was held with representatives of SBE to ex-
change information and plan the dates and pro-
gramme of the site visit. In collaboration with
the programme, AeQui assembled an inde-
pendent and knowledgeable panel (see Attach-
ment 1). The panel explicitly oriented itself to
the cluster in which the programme is placed.
The visit was carried out from 12 until 14 No-
vember 2024 according to the programme pre-
sented in Attachment 2.

The assessment was conducted based on the
Accreditation Framework for Higher Education
in the Netherlands. VU Amsterdam has a posi-
tive institutional audit decision, and therefore
the panel assessed four standards of the frame-
work. During the previous accreditation round,
the then panel made recommendations for fur-
ther development. The actions taken in re-
sponse by the programme are listed in Attach-
ment 3. The panel has integrated this follow-up
into its considerations for the current assess-
ment.

The MSc BA programme put at disposition
many relevant materials, which served as
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background information before and during the
visit. An overview of these materials is listed in
Attachment 4. In the run-up to the site visit, the
panel studied the programme’s self-evaluation
report and reviewed a sample of 15 theses. Their
first impressions on the report and the thesis
(evaluations) formed the basis for discussion
during an online preparatory meeting on 7 No-
vember 2024, and guided the panel’s questions
during the visit.

An Open Consultation Hour for students, teach-
ing and support staff was organised in connec-
tion with the preparatory meeting; eventually,
nobody used the opportunity to speak individ-
ually and confidentially with the panel. At the in-
itiative of VU Amsterdam, a Development Dia-
logue will take place in Spring 2025. The results
of this meeting will not affect the assessment
presented in this report.

The panel conducted the assessment inde-
pendently. At the end of the visit, the chair in-
formed the programme and institutional repre-
sentatives about the panel findings, considera-
tions and conclusions. A draft version of the un-
derlying report was sent to the programme,
whose response was incorporated into this final
version of the report.



Intended learning outcomes
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Standard 1: The intended learning outcomes tie in with the level and orientation of the programme; they

are geared to the expectations of the professional field, the discipline, and international requirements.

Findings

Profile

The MSc Business Administration offers a multi-
disciplinary and contemporary perspective on
business management and aims to build
bridges between research and practice. Future
professionals  acquire  solid  theoretical
knowledge and state-of-the-art research skills
and learn to apply these competencies analyti-
cally and critically to solve business challenges.
Because successful managers need a thorough
and holistic understanding of the dynamic mar-
ket environment, the impact of globalisation,
sustainability issues, and complex change pro-
cesses is studied in project teams. Moreover, the
programme offers multiple research philoso-
phies, combining quantitative and qualitative
methods, using scientific literature, practical
cases, and empirical data to learn about manag-
ing today’s businesses.

The panel gathered from the written materials
that the aspirations of the MSc BA programme
are directly derived from the educational vision
of both VU and SBE. This vision is formulated
along two axes: the (1) behavioural component
is firmly embedded in the core values Responsi-
ble, Personal and Open of the VU; and (2) the
content component consists of the roles Aca-
demic, Professional, and Citizen. During the dis-
cussions on site, the panel noticed that these
components are not mere theoretical constructs
on paper, but are effectively underpinning the
profile, design and implementation of the MSc
BA programme. Hence, the panel endorses that
integrating the academic, professional and citi-
zen roles with the behavioural components

responsible, personal and open creates a unique
profile for both SBE and for the master students
that graduate from the BA programme.

The panel noticed that the MSc BA team has
worked on the recommendations of the previ-
ous accreditation team: it strengthened the pro-
gramme articulation emphasising the connec-
tion between business and science, as well as
the shared focus in each of the five specialisa-
tions on bridging science and practice. Moreo-
ver, it clarified the multidisciplinary nature of the
programme and linked this to the freedom stu-
dents have to craft their own study programme:
while all specialisations cover multidisciplinary
insights, students can decide through their
choice of elective courses, including an interdis-
ciplinary elective, to what extent they engage
with multi-disciplinarity. Furthermore, the pro-
gramme communicated clearly about this ap-
proach to current and prospective students and
rewrote the information on the website and in
programme flyers on the specialisations, the
freedom to carve a personal (multi/inter) disci-
plinary path, and the admission criteria.

Regarding the latter point, the panel was in-
formed that in line with the focus of the univer-
sity and the school on diversity and inclusion,
the MSc BA programme has deliberately chosen
to open the programme to as many different
perspectives and backgrounds as possible. Pro-
spective students are therefore encouraged to
apply if they meet a certain set of standard cri-
teria, such as having a predefined amount of EC
in content-related matters, research methods
and statistics.



Furthermore, the panel gathered from the
benchmark section in the report that several
Dutch universities offer an MSc BA programme
but their range of specialisations is either much
smaller than at VU, or very different. This also
applies to benchmark universities in Europe,
whose MSc BA programmes do not tend to have
specialisations. While most Dutch and interna-
tional MSc BA programmes have a similar focus,
the programme at VU stands out for its special-
isation opportunities.

The panel acknowledges the efforts of the MSc
BA programme team with regard to programme
articulation and communication, which have
been quite effective. In fact, the panel noticed in
the written materials and during the discussions
on site that the profile of the MSc BA pro-
gramme is well known to students. In their ded-
icated section of the report, students mentioned
that they chose for the programme at VU be-
cause of its reputation, comprehensive campus,
welcoming atmosphere and accessibility. Con-
tent-wise, students appreciate the clear admis-
sion requirements, the correct information on
the website and in the course manuals, the bal-
anced and often combined attention to aca-
demic skills and practical application in the
courses, and the opportunity to tailor the study
programme to their own interest.

During the visit, the panel discussed in several
sessions (the rationale for) the outlook of this
MSc BA programme because it wondered to
what extent the programme is a genuine MSc
BA programme or rather five different specialist
MSc programmes under one administrative
roof. The programme management informed
the panel that several options were considered
at the time of the programme revision, and it
was eventually decided to go for a business ad-
ministration degree with specific niche speciali-
sations. This was a conscious decision taken at
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faculty level and providing the team with the
room and the flexibility to design five speciali-
sations with a common character. The common
character is an important criterion, and explains
for instance why the master programmes in Dig-
ital and Business Innovation and in Transport
and Supply Chain Management are stand-alone
degrees that went/go through separate (initial)
accreditations. The revision resulted in a MSc BA
programme with a common core and five spe-
cialisations with a similar structure. Each special-
isation has its own coordinator, as well as a ded-
icated thesis coordinator, but there is a common
understanding among these coordinators that
underneath their specialisations there is a busi-
ness administration core. Given the size of the
programme, it is possible to differentiate and
offer several stand-alone specialisations that are
in themselves big enough to split further in
small-scale teaching units. The panel under-
stood from the discussions that this small-scale
character of the specialisations within a big de-
gree programme works nicely for both students
and staff.

Intended learning outcomes

The panel gathered from the written materials
and the discussions on site that SBE has devel-
oped a single — and according to the panel rel-
evant — framework to guide the formulation of
the learning outcomes of its degree pro-
grammes. The intended learning outcomes of
the master BA consist of learning goals and
learning objectives: the goals refer to what
graduates are or have and are set SBE-wide; the
objectives refer to what graduates can do or
make and are specific to the BA programme.
The panel observed that there is a direct link be-
tween the respective goals and objectives, and
that both goals and objectives are clustered
around five dimensions: academic and research
skills, bridging theory and practice, social and



professional skills, broadening your horizon,
and self-awareness.

The MSc BA programme features five learning
goals and six learning objectives. While their
formulation essentially remained the same, the
intended learning outcomes have been reor-
ganised in view of the initial AACSB accredita-
tion: the Association to Advance Collegiate
Schools of Business is a highly reputed accredi-
tation body whose international quality stand-
ard SBE managed to obtain in 2022. The panel
has studied the intended learning outcomes
and found that they are aligned with the Dublin
Descriptors, formulated at the appropriate mas-
ter level and reflect the academic orientation of
the programme. Moreover, the panel noticed
that the formulation of the learning objectives
starts from a common BA core and is then linked
to the specific domain of specialisation in so far
as the academic and research skills, and the
bridging theory and practice dimensions are
concerned. It results in five different yet very
similar sets of learning outcomes, which accord-
ing to the panel makes sense in view of the
above-mentioned programme profile and set-

up.

Professional Field

The panel noticed that all degree programmes
under review adopt a similar yet programme-
specific approach in their structural connections
to the professional world. These contacts invar-
iably serve to improve the learning experience
of students, to understand the needs of corpo-
rations and organisations, and to enhance the
quality and relevance of the respective pro-
grammes. The contacts of the MSc BA pro-
gramme with the professional field have led to
the involvement of companies and organisa-
tions in several courses through guest lectures,
assignments and projects.
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Furthermore, the programme has a dedicated
Advisory Board, which provides a direct and ac-
tive connection to the professional world. It
consists of six internal members — the pro-
gramme director and the five specialisation co-
ordinators — and six external members: five re-
cent alumni representing all specialisations and
the chair of the board, who holds a senior lead-
ership position in a large firm. Alumni serve on
the board for maximum two three-year terms.
The Advisory Board functions in two ways: each
specialisation coordinator meets with their
alumni counterparts at least twice per year to
discuss ongoing questions and issues in their
specialisation, while the entire board meets
once or twice per year to exchange specialist
topics and discuss programme-wide issues to-
gether. Recent examples of their contributions
include the advice to offer more quantitative
and analytical skills, as well as more activities to
use Al effectively in some of the specialisations.
Moreover, the board is currently supporting the
redesign of the Management Consulting spe-
cialisation. The panel welcomes this active and
differentiated use of the Advisory Board as a
structural tool to monitor and ensure the con-
tinued relevance of the MSc BA programme and
its specialisations.

Finally, the panel noticed that the school is con-
ducting systematic research among its alumni,
while programme management also keeps track
of the professional whereabouts of its gradu-
ates. The programme also has a dedicated
alumni network, which is invited every year to an
event where students connect to alumni and
find out how they experienced the transition
into the professional world, while staff and co-
ordinators learn from alumni about the latest
practical and professional insights and trends.
These efforts ensure that there is ample contact
between the programme and its alumni, who in



turn provide MSc BA students with a glimpse of
their professional future.

Considerations

Based on the above-mentioned findings, the
panel thinks highly of the overarching way in
which the mission and educational vision of the
university and the school are underpinning the
profile and the learning goals of all degree pro-
grammes under review. This common approach,
which is also visible in the contacts with the pro-
fessional world, ensures consistency and recog-
nition across programmes.

In this regard, the panel considers that the MSc
BA programme has a clear and distinctive pro-
file, features proper learning outcomes, and is
well connected to the professional field. The
panel welcomes the efforts of the programme
team to better articulate the profile of the pro-
gramme and to communicate this in a profes-
sional way to prospective and current students.
These efforts have been effective as students
know very well what the unique selling proposi-
tions of the MSc BA programme at VU are and
often decided to come to VU because of these
features. Furthermore, the panel acknowledges
the rationale of the school and the programme
management to offer a master degree with an
underlying business administration core and
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five similarly structured niche specialisations
with a common character.

The panel endorses the way the intended learn-
ing outcomes have been adjusted since the pre-
vious visit. Their formulation in both learning
goals and learning objectives is adequate and
reflects the domain (business administration),
the level (master) and orientation (academic) of
the programme. Moreover, the panel endorses
the programme approach to formulate individ-
ual yet very similar sets of learning outcomes
per specialisation.

The panel appreciates the different ways in
which the MSc BA programme is involving the
professional field. By doing so, it enhances the
learning experience of its students and main-
tains the relevance of its profile and (learning)
objectives. According to the panel, the long-
standing Advisory Board and the contacts with
the alumni network are important building
blocks for the programme to ensure a structural
connection to the professional world.

Taking these considerations into account, the

panel assesses that the programme meets this
standard.
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Teaching-learning environment
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Standard 2: The curriculum, the teaching-learning environment and the quality of the teaching staff enable

the incoming students to achieve the intended learning outcomes.

Findings

Programme

The MSc Business Administration is a one-year
full-time programme. The curriculum of 60 EC is
spread equally over the six periods of the aca-
demic year at VU. All specialisations follow the
same curriculum structure: two specialist
courses (12 EC), four restricted and/or interdis-
ciplinary elective courses (24 EC), two common
core courses with a specialist angle (9 EC), and a
master thesis (15 EC). In the first three periods,
students gain state-of-the-art theoretical
knowledge and application of that knowledge,
while the last three periods focus on research
skills, ethical insights, the master thesis and pos-
sibly an internship. There is close cooperation
between the specialisations as they share the
same thesis, internship and portfolio policy, in-
cluding identical guidelines and assessment for-
mats.

At their enrolment, students choose one of the
following specialisations, each with their own
narrative and key pillars:

e International Management - “Preparing stu-
dents for launching a successful interna-
tional career by combining the theoretical
foundation for understanding business in
today's global environment with the practi-
cal experience and skills necessary to work
in multinational organisations.” The pillars
underlying the programme are: 1) academic
knowledge about IM and 2) gaining practi-
cal skills related to IM.

e leadership and Change Management - "Or-
ganisational transformations are adven-
tures where leadership, rather than plans

and standard operating procedures, is key
to success. The focus on leadership of
change will help you discover your compass
and social responsivity to navigate yourself
and others through uncertainty.” Central
pillars are 1) Theories of organisational
change, 2) Change implementation skills,
and 3) Leadership.

Management Consulting - "The MC pro-
gramme gives students the consultant ex-
periences, skills, and theories that prepare
them for a head start in their consulting ca-
reer.” The key pillars are 1) gaining consult-
ing knowledge and 2) training consulting
skills.

Strategic Human Resource Management -
“The purpose is to mobilise people. To ac-
count for critical organisational challenges
such as employee development, staffing,
performance and diversity, the programme
helps students develop skills and compe-
tencies to mobilise employees in contem-
porary organisations.” The pillars are: 1) a
core HRM content pillar, 2) Staffing, 3) Per-
formance, 4) Development, and 5) Diversity.
Strategy and Organisation - "The pro-
gramme trains you to become a profes-
sional expert in managing strategic and or-
ganisational challenges based on profound
skills in analytics, critical thinking and reflex-
ivity and the ability to act responsibly and
foresightedly in complex and dynamic mar-
ket environments.” The underlying pillars
are: 1) a core Strategy pillar, and two con-
tent pillars on 2) rethinking and managing
firm boundaries and 3) managing increased
stakeholder demand for CSR.
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The panel gathered from the written materials
and the on-site discussions that students can
get support from the programme to choose a
specialisation, as well as the elective courses.
They can tailor their study programme by either
specialising (i.e. focus on the chosen discipline)
or generalising (i.e. broaden their perspective
with other disciplines) within their specialisa-
tion. In addition to two restricted electives which
students have to choose within the specialisa-
tion, they can go for a third elective from an-
other specialisation and take a fourth interdisci-
plinary elective or perform a work, applied re-
search or thesis internship.

During the discussions on site the panel focused
mainly on three aspects: programme coherence,
the portfolio, and the thesis trajectory. With re-
gard to the first point, the panel wondered after
reading the programme materials how the pro-
gramme allows for so many individual ap-
proaches yet manages to remain coherent. The
discussions with students, staff and above all
the programme management showed that the
fundamental structure of the programme is very
strong. At the time of the revision, the curricu-
lum set-up was discussed extensively. This has
led to a common structure, where the learning
goals of the disciplinary courses and the master
thesis together cover the learning objectives of
the programme (specialisation). Furthermore,
the panel noticed that there is a common un-
derstanding among the specialisation coordina-
tors and the programme director about the
above-mentioned underlying business admin-
istration core. Both this common core and the
specialist narratives are discussed regularly
among the programme management and
within each specialisation between the coordi-
nator and the course leaders and teachers. Fol-
lowing the discussions, the panel was impressed
by the organisational structure of the pro-
gramme and even more so by the common
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understanding among, and active engagement
of, the programme director and specialisation
coordinators.

In so far as the portfolio is concerned, the panel
inquired about its format and status as it was
presented as a compulsory but non-credited
deliverable across all specialisations. The panel
was informed that the portfolio serves to bind
all learning activities and experiences together
in a comprehensive document that enhances
self-reflection and broadens the student hori-
zon. There are coaching sessions with students
about the portfolio to activate their critical re-
flection on the learning process. It is also an em-
ployability tool involving the SBE career centre
to support students in developing their profes-
sional identity and prepare for their transition to
the labour market. The portfolio is not credited
separately but constitutes a complementary and
compulsory product in addition to the master
thesis; together both deliverables prove the stu-
dent’'s academic and professional development.
The discussions on site convinced the panel that
the portfolio is a potentially strong and relevant
tool that certainly befits the profile of the uni-
versity, the school and the programme. How-
ever, the panel found that it requires more in-
vestment and a stronger embedding in the cur-
riculum, possibly as a specific learning line that
is interwoven in a combination of courses
throughout the entire academic year. In this way
students will be reminded regularly to add their
most recent developments/successes to the
portfolio. Moreover, the portfolio should be-
come a credited activity if it wants to have real
significance, with proper assessment standards.
In this regard, the portfolio could culminate in a
reflection chapter/annex in the master thesis.

With respect to the master thesis trajectory, the

panel discussed the link between the Research
in Business Administration course and the
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Thesis, as well as the deliverables that students
are expected to produce in both components.
In the research course, students learn among
others about research methods and prepare for
the thesis by practising with a research question,
a research design, a literature review, and data
analysis. In the Thesis students among others
formulate a research problem, study it, and re-
port on the outcomes of the study. Given that
both courses seem to address very similar
points, the panel wondered what the exact divi-
sion of work was between the Research course
and the Thesis, and to what extent students pro-
duce deliverables (research question, literature
review) on which they are tested — and receive
study credits — twice. The programme team de-
nied that the latter was the case and informed
the panel that students learn and practice in the
research methods course those skills they need
to properly perform the master thesis research
afterwards, thereby practising on materials and
data they might be using later on in the thesis.
In order to avoid any possible misunderstand-
ing, the panel suggests the management to de-
scribe very clearly the deliverables and their re-
spective assessment formats for both the Re-
search in Business Administration course and
for the Thesis.

Since the previous accreditation, the pro-
gramme team has also worked hard on the con-
structive alignment between programme learn-
ing outcomes, course learning goals and assess-
ments. The preparations for the initial AACSB
accreditation brought along a reorganisation of
the intended learning outcomes at programme
level, while adjustments to the curriculum en-
tailed changes in the course learning objectives.
The curriculum map shows which learning ob-
jectives are addressed per course. The curricu-
lum assessment connects the respective courses
to the types of assessment. The MSc BA assess-
ment plan brings together all programme,
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course and assessment elements, which in turn
allows to monitor and evaluate the level of con-
structive alignment in the programme. Students
are informed about this connection / alignment
in the course descriptions of their study guides.
The materials and discussions demonstrated
convincingly, according to the panel, that there
is a clear connection between the MSc BA pro-
gramme learning outcomes and the course ob-
jectives at the level of both programme and
specialisations. The panel is aware that this is
not a straightforward exercise given the partic-
ular set-up of the MSc BA programme and
wants to commend the programme team for
the successful alignment across specialisations.

The panel gathered from the student chapter
and the discussion with MSc BA students on site
that they are overall satisfied with the curricu-
lum. They felt well informed prior to their enrol-
ment and indicated that the programme/spe-
cialisations is/are meeting their expectations.
Students are aware that they focus on a partic-
ular discipline within the broader domain of
business administration, and are happy with
this. One of the alumni the panel spoke to had
followed the ‘old’ curriculum and mentioned
that overall the course contents are not neces-
sarily different but that the positioning is differ-
ent now with courses focusing more on the spe-
cialisation. Current students also appreciated
the opportunities to tailor the study to their in-
terest, including the option of an internship.

When they were asked what could be improved,
students indicated that the study association is
very active but could operate with more support
and in closer connection with the programme,
the school and the university. Moreover, stu-
dents found that some courses uphold very
tight schedules, certainly if they require stu-
dents to find interview subjects for their assign-
ments. Students tend to be satisfied with most
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teachers, who are enthusiastic, share their prac-
tical experience, adopt innovative teaching
methods and are available for questions. Fur-
thermore, students pointed to the need for
more recent articles in courses as some materi-
als tend to be outdated. In so far as the portfolio
is concerned, students see its (potential) value
added but indicated that after the first work-
shops it hardly gets further attention and is
treated by the students as a must-do. Finally,
students indicated that they feel heard when
they raise concerns, notably in and through the
Programme Committee, and noticed that there
is willingness among the management and the
staff to change/improve.

Language of instruction

The title of the MSc BA programme and its spe-
cialisations are in English, and so is the pro-
gramme's language of instruction. The panel
gathered from the written materials and the dis-
cussions on site that this is an explicit and obvi-
ous choice in view of the international orienta-
tion of the programme and the future profes-
sional careers of the graduates. Content-wise,
the MSc BA focuses on international markets,
companies and institutions, while it essentially
prepares students to operate in a global busi-
ness community, in which English is the leading
language in both academia and the business
world. Moreover, many graduates will after-
wards join an employer with an international
workforce, be it an internationally oriented
Dutch firm or an international firm operating in
the Netherlands. It is therefore very likely that
MSc BA graduates will be working in an environ-
ment where English is the default language.

The panel also learned that the programme at-
tracts a considerable number of international
students (33%) because it is offered in English.
This diversity in turn is critical to deliver on one
of the key MSc BA programme objectives as
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students encounter people from diverse back-
grounds and learn to operate in an international
context. Working and learning in diverse teams,
moreover, is in line with the university-wide ed-
ucational model of the ‘Mixed Classroom’ that
builds upon differences to enrich the learning
experience for all students. This, in turn, requires
a sufficient number of staff with appropriate in-
ternational and intercultural expertise, as well as
good quality language skills. The panel was in-
formed that about 42% of the lecturers on the
MSc BA programme is non-Dutch, while it is
university-wide policy that lecturers (can follow
training to) display English language skills at
level C1.

Based on the written materials and the discus-
sions on site, the panel endorses the English title
of the programme, as well as the extensive mo-
tivation that underpins the decision to offer the
MSc BA in English.

Didactics

The learning environment of the MSc BA is or-

ganised in such a way that it aligns with the pro-

gramme profile and the student target group.

Its didactic concept features several hallmarks:

e All courses provide a clear link between re-
search and practice through various means.
Some courses start at a company and inte-
grate their main assignment with that com-
pany, whereas other courses have guest lec-
turers, use real-life practical cases, or apply
a project-based programme that contrib-
utes to solving a business dilemma.

e A portfolio serves to bind all learning activ-
ities and experiences together in a docu-
ment that enhances self-reflection and
broadens the student horizons.

e Students are provided with a core structure
of the programme, yet have control in craft-
ing their own pathway, thereby directing
their own learning process.
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e There is a variety of assessment methods
across courses to ensure that overall the
programme caters to different learning
styles.

e The MSc BA programme is attracting a di-
verse student population and therefore fos-
ters a sense of community in which interna-
tional students feel at home. The VU con-
cept ‘Mixed Classroom’ stimulates a diverse
atmosphere in class and provides an inclu-
sive learning environment for all students.

e Active blended learning reflects the vision
of the university to develop online teaching
tools with the ambition to combine on-
campus teaching with technological oppor-
tunities that enhance teaching effective-
ness. The Centre for Teaching and Learning
has supported several MSc BA course coor-
dinators in implementing teaching tools. In
the Strategic Corporate Social Responsibil-
ity course for instance, knowledge clips are
combined with podcasts and in-class lec-
tures and discussions to create a good
blend of offline and online learning activi-
ties. The Contemporary Careers and Organ-
isations course includes a "quest blog” com-
ponent where students write an evidence-
based answer to a question that is central to
the learning activities, while other student
teams reply to the initial post, thereby cre-
ating a lively online discussion.

The panel gathered from the discussions on site
that the didactic concept is far more than a the-
oretical construct: in fact, each of its features
stands for several concrete initiatives and
(good) practices that are implemented in the
day-to-day delivery of the MSc BA programme.

Student admission, intake and success rate

The panel read in the self-evaluation report and
the detailed appendix on student data that since
the previous accreditation, the yearly intake has
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fluctuated between 429 (in 2022-2023) and 715
students (in 2019-2020). The drop in student
numbers was largely caused by the separation
of three specialisations. In the last two years, the
intake seems rather stable at just over 500 stu-
dents.

The student population of the MSc BA is quite
diverse in terms of educational and geograph-
ical background. The programme explicitly con-
siders applications from students with a differ-
ent educational background than Business Ad-
ministration. In order to avoid too much differ-
entiation in prior knowledge and skills levels,
students with an academic bachelor degree may
be required to follow an online course on meth-
ods and statistics, a content-relevant discipline
for which they need to provide a certificate, or a
premaster if the gap is too large. Each applicant
is appraised on their own merits and inde-
pendently from other candidates, while all po-
tential students need to go through the exact
same selection procedure, including those stu-
dents who obtained their bachelor degree at
SBE. Every year between 5%-10% of the appli-
cants are students with a hbo-bachelor degree.
These applicants are selected before they start
a half-year pre-master programme and are au-
tomatically allowed if they pass the pre-master.
During the programme, the Research in Busi-
ness Administration course offers various videos
and reading materials to update and upgrade
student knowledge and skills prior to starting
the course.

According to the student data, the share of stu-
dents dropping out has been fluctuating be-
tween 8% (in 2022) and 16% (in 2019). The lower
share is certainly acceptable, according to the
panel, and some of the higher rates are likely in-
fluenced by the COVID-19 pandemic. However,
if similarly high drop-out rates would occur in
the future, then the programme may want to
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investigate this, and take appropriate preven-
tion measures accordingly.

In terms of success rate, the average study du-
ration is 14 months: students complete their
one-year study with an average delay of 2
months. About two thirds of the MSc BA stu-
dents finish within the nominal duration of one
year, while more than 80% do so in two years.
According to the panel, these are very positive
results, which confirm the student indications
during the visit that the courses are feasible and
the study load is well divided across the entire
year and monitored at the level of the speciali-
sations.

The panel gathered from the written materials
that some students did not feel very connected
with VU or SBE, for instance because of their in-
ternational background or because they do not
live in Amsterdam and only travel to the univer-
sity for educational activities. The MSc BA pro-
gramme is trying to optimise the learning ef-
fects of diversity, and organises/supports sev-
eral initiatives to enhance community building
throughout the study. During the site visit, the
panel learned that most students feel fine within
the programme and are mostly committed to
their specialisation. While the size of these spe-
cialisations differs, and also their num-
bers/shares of international students, the MSc
BA seems to consist of five genuine communi-
ties.

Staff

The panel gathered from the self-evaluation re-
port that almost all teaching is performed by ac-
ademic staff belonging to one of the SBE de-
partments. According to the staff overview, the
MSc BA programme features 59 teaching staff,
ranging from 11 full over 15 associate and 21
assistant professors to 7 lecturers. Around 40%
of the staff is female, and 42% has an interna-
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tional background. The faculty members are ac-
tive in research, hence they can guide students
to the current academic research frontiers, help
shape their conceptual skills, and prepare them
to engage in research. In addition, there are sev-
eral lecturers who hold positions at SBE and in
industry, and are thus well placed to support
students in building bridges between science
and practice. During the visit the panel estab-
lished that staff dedicated to the MSc BA pro-
gramme has good research credentials.

Furthermore, the panel noticed that staff devel-
opment is well organised at the MSc BA as it is
embedded in policies and documents including
'SBE HRM educational policy’, ‘'SBE BKO policy’,
and 'SBE Tenure Track procedure’. All academic
staff are expected to have English language pro-
ficiency at level C1. Permanent staff members
can pursue continuing education in specific
fields such as active blended learning, mixed
classrooms, activating work formats, examina-
tions and assessments. Currently, 83% of the ac-
ademic staff involved in the MSc BA holds a uni-
versity teaching qualification (BKO) and 19% ob-
tained also the senior qualification (SKO/LOL).
The latter group is particularly active in course
innovation, such as the above-mentioned port-
folio. During the visit, MSc BA staff gave some
very concrete examples of how they are adjust-
ing their teaching practice to serve both large
and small groups of students. Students from
their side emphasised the expertise, didactic
skills and commitment of the staff. Taking all
these elements together, the panel is convinced
that the MSc BA staff is properly qualified to
teach a diverse student audience.

Based on the written materials and the discus-
sions on site, the panel established that the pro-
gramme is well managed and coordinated. The
discussions on site have shown that both the ac-
ademic director and the specialisation coordi-
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nators are experienced and co-operate as a very
effective team. The MSc BA staff indicated to the
panel that their management is very supportive
and of crucial importance to help teaching staff
to navigate across the different educational ap-
proaches when designing, preparing and deliv-
ering the respective courses. Moreover, pro-
gramme management goes at lengths to create
a team spirit among staff who belong to differ-
ent departments through meetings, regular
programme updates, and by improving the
onboarding process of new staff. According to
the panel, the MSc BA programme is doing well
because the management is good at facilitating
the teaching staff to operate as a team. This
team approach, at the level of the specialisa-
tions, is also mentioned as a strength by some
of the students.

Considerations

Based on the above-mentioned findings, the
panel considers that the MSc BA programme
has a strong teaching-learning environment
featuring a coherent curriculum, a befitting di-
dactic concept and well-qualified teaching staff.

The panel moreover endorses the decision of
the school to offer the programme in English,
and approves of its English-language title. Ac-
cording to the panel, the geographical and dis-
ciplinary diversity of the student cohorts consti-
tutes a distinctive feature of the programme, as
well as a value added for both students and
staff.

The panel thinks highly of the organisational
structure of the programme with its underlying
common business administration core, five dis-
ciplinary specialisations and opportunities for
students to carve their own pathway. To suc-
cessfully deliver such programme for 500+ stu-
dents is quite an achievement, according to the
panel, which commends the programme team
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for its management and coordination skills. Fur-
thermore, the panel considers that the MSc BA
course objectives in the curriculum are clearly
aligned with the learning outcomes at the level
of both programme and specialisations.

The panel is impressed by the didactic concept
that underlies the programme. Together the dif-
ferent components reflect the educational vi-
sion of both VU and SBE and befit the specific
profile and objectives of the MSc BA pro-
gramme. In addition, the teaching staff is well
qualified to apply these educational principles
to the substance of their courses, the different
teaching formats and the diverse group of stu-
dents.

Furthermore, the panel is positive about the
specific admission policy that invites candidates
with different backgrounds and appraises each
applicant on their own merits. This approach
seems to work as students welcome the diverse
intake and do well in terms of success rate and
time to completion.

During the site visit, the panel felt a positive vibe
among all stakeholders it spoke to. The panel
commends the management for creating in the
different programme specialisations a commu-
nity of students with different backgrounds and
interests who are taught and supported by an
equally competent and enthusiastic staff team.

In addition to these positive considerations, the
panel welcomes the efforts of the programme
team to implement the portfolio as a relevant
curriculum component across all specialisations.
The panel encourages the MSc BA programme
to invest more in this portfolio, embed it
stronger in the curriculum, and turn it into a
credit-bearing activity. In view of future audits,
the panel also advises the programme to de-
scribe explicitly the respective deliverables and
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their assessment formats for both the Research Taking these considerations into account, the
in Business Administration course and the The- panel assesses that the programme meets this
sis. Finally, the panel invites the MSc BA pro- standard.

gramme to tighten the cooperation with the
study association.
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Student assessment

AeQuui

Standard 3: The programme has an adequate system of student assessment in place.

Findings

Assessment system

The panel gathers from the extensive written
materials and the discussions on site that the
MSc BA programme operates an assessment
system that complies with the assessment policy
and procedures of SBE, which in turn are based
on a university-wide policy on assessment qual-
ity. The programme has put at disposition both
policy documents, the Manual for Quality Assur-
ance of Teaching and Learning — VU Assessment
Framework and the SBE Policy Plan — Assess-
ment Policy. Moreover, every degree pro-
gramme has a dedicated Assessment Plan,
which is updated every year and describes the
assessment vision, the programme and course
objectives, the curriculum map and curriculum
assessment, and the forms of testing. The pro-
gramme director, specialisation coordinators
and examination board use the assessment plan
to control the relationship between the pro-
gramme’s intended learning outcomes, the
course-level objectives and their assessment.

The panel has looked into the most recent As-
sessment Plan for the MSc BA and established
that the elaborate document does justice to
both central policies and the specificity of the
degree programme, ensuring constructive
alignment between goals, objectives and as-
sessment. It is programme-wide policy that
every course includes different forms of assess-
ment and that a substantial part of the grade is
based on an individual exam component. In this
regard, the panel was informed that several
course assessments feature a group component
and that such assignments include safeguards
against free-riding and/or individual reflections.

During the visit, the panel discussed on several
occasions and with different stakeholders the
developments in the field of Artificial Intelli-
gence (Al) and its impact on course delivery and
assessment. The Examination Board included
regulations on the use of (Generative) Al in its
Rules and Regulations, which have been further
specified by the respective programme direc-
tors. Across the school/programmes, these reg-
ulations follow the principle that they should in-
stigate awareness and action rather than pun-
ishment, and that they should foster autono-
mous and critical thinking while recognising
that Al can also be a support for learning.
Hence, all course coordinators address Al in
their manuals and choose from a menu of Al us-
age options for assignments. These options
range from Al not being allowed at all to Al be-
ing mandatory. Students from their side must
sign an Own Work Declaration affirming the au-
thenticity of their deliverables. Both staff and
students indicated to the panel that the rules
are clear at the level of the individual assess-
ment/course. In addition, programme and SBE
management mentioned that the university and
the school are working on comprehensive poli-
cies, which are likely to affect the contents of the
courses, the delivery of education, the organisa-
tion of assessment, and eventually the intended
learning outcomes of the respective pro-
grammes. Currently, there is a focus on the ac-
quisition of Al skills, which differs at bachelor
and master level. This specific area of attention
is very new, and its implementation differs per
programme. In sum, the panel found that the
MSc BA programme is addressing issues of
(Generative) Al in a mature and appropriate
way. Nonetheless, it is clear to the panel — and
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the programme - that the developments re-
garding (Generative) Al require ongoing atten-
tion not only in terms of thesis writing and as-
sessment, but also in didactics.

Course assessment

At the level of individual courses, course coordi-
nators select the most appropriate assessment
methods for testing the learning goals. They do
so in close collaboration with the programme
director/specialisation coordinator who ensure
that across the programme/specialisation a va-
riety of assessment methods is used. Each
course has its assessment file. This file contains
a test blueprint, the exam, resit exam and/or as-
signments, a model answer plus scoring guide,
a test and item analysis, the results of the course
evaluation, and a short reflection report by the
examiner. Course coordinators are free to tailor
the different exam components to the require-
ments of their course, provided they inform the
management accordingly.

The teaching staff is encouraged to experiment
with innovative forms of teaching and testing; in
every course, however, the individual student
performance should be the decisive factor in the
assessment. The MSc BA programme specialisa-
tions ensure that there is a variety of assessment
methods across courses, with courses typically
either adhering to an assessment based on an
individual exam and a group assignment, or an
assessment based on an individual assignment
and a group assignment. In all cases, the indi-
vidual assessment weighs at least equally in the
overall course grade to allow students to thrive
based on their own qualities and motivation.
Moreover, MSc BA exams are not allowed to be
fully multiple-choice-based: at least 50% of the
exam should be open-ended in order to ensure
that different types of knowledge recollection
and reproduction are achieved and tested. The
panel agrees to the emphasis on individual
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exam components and the promotion of diver-
sity and innovation in assessment formats. It
welcomes the elaboration of assessment files,
which constitutes a good basis for the Examina-
tion Board to monitor the quality of assessment
per course and disseminate the good practice
examples they come across in their reviews.

Furthermore, the panel noticed both in the writ-
ten materials and during the discussions on site
that MSc BA students appreciate the pro-
gramme’s approach to assessment. In their ded-
icated section of the report, students mentioned
that the variety of assessment types, including
open-book exams and assignments, is valued
because it caters to different learning styles. If
anything, students would like to receive more
individual feedback, also when they submit writ-
ten assignments at mid-term stage, in order to
prevent the final grade from being a black box.
The panel discussed the feedback point with the
programme management, who indicated that it
is aware of the issue and is certainly willing to
accommodate this request if resources allow.

Assessment of graduation works

The master thesis is the culmination of the MSc
BA programme. The thesis process is governed
by clear rules and procedures, which are ex-
plained in an information session to students
and in the thesis manual, and follow exactly the
same provisions across the five specialisations.
The master thesis is conceived as a course with
learning goals and a detailed assessment grid.
Every MSc BA specialisation has a dedicated
thesis coordinator who oversees the entire pro-
cess and is working closely together with the
other thesis coordinators and the specialisa-
tion/programme management. Master theses at
SBE are mostly supervised and assessed by aca-
demic staff members with a PhD. The thesis co-
ordinators appoint both the supervisor and the
second reader. The panel acknowledges that the
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entire thesis process is well structured and in-
cludes a proper manual for students and an in-
struction for supervisors. MSc BA students from
their side indicated that the thesis manual is
comprehensive and the thesis process clear and
well communicated.

The panel noticed that the programme team ad-
dressed the recommendations of the previous
accreditation team regarding the thesis assess-
ment process and thesis evaluation. In fact, two
separate thesis reviews revealed that both the
quality of assessment and the consistency in
grading was good. Moreover, the thesis coordi-
nation team redesigned the thesis evaluation
form in 2023-2024 improving the scale anchors
and rubric contents, introducing a weighting of
thesis elements and putting this an Excel file
that automatically calculates the final thesis
grade. In addition, the thesis coordination team
collectively monitors and improves the thesis
policies and practices as part of its regular tasks,
and organises calibration sessions for supervi-
sors per specialisation at least once per year.
The panel understands from the discussions
that these sessions proved highly valuable.

The panel noticed on the basis of its own thesis
review that the above-mentioned activities and
interventions proved very effective. As part of its
external assessment, the panel reviewed a rep-
resentative sample of 15 MSc BA master theses,
as well as the corresponding completed evalua-
tion forms. The selected theses were submitted
in the academic year 2023-2024. The quality of
the MSc BA theses will be addressed under the
next standard. In so far as thesis assessment is
concerned, the panel noticed that the new the-
sis evaluation form is useful as a consolidated
and detailed grading overview that allows for
specific written feedback per criterion by the su-
pervisor and the second reader. Moreover, the
final grade was calculated on the basis of
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weighted criteria. The thesis evaluation form
was correctly used with both assessors provid-
ing relevant and sometimes extensive feedback
on (almost) all criteria. The final scores, moreo-
ver, were very much in line with the respective
appreciations of the panel members. As a point
for attention, the panel wondered if it had re-
ceived the entire evaluation form, as a more de-
tailed breakdown and assessment per criterion
was missing, and so was the independent
judgement by the two assessors. Hence, the
panel was not in a position to establish whether
the assessment had been done independently
by both assessors, and how the assessors had
settled their possible differences in grading. The
panel therefore recommends close monitoring
by the thesis coordinator / Examination Board
of the evaluation procedure to safeguard the in-
dependent assessment of theses by both asses-
sors.

Quality assurance

The panel gathered from the written materials
that different stakeholders are involved in assur-
ing the quality of assessment: there is first and
foremost the Examination Board, but also the
programme director, the specialisations coordi-
nators and the individual examiners play a role.
The Examination Board supervises the examina-
tion process and carries final responsibility for
safeguarding the quality control of assessment
and examinations. It investigates systematically
whether the process of assessment within SBE is
carried out according to predefined criteria.
These criteria are well established and include
the reliability and validity of the tests. In the
event that tests are not up to standard, the Ex-
amination Board reports to the programme di-
rector and the examiner and issues interven-
tions for improvement.

During the site visit, the panel met with repre-
sentatives of all three Examination Boards. It
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gathered from the written materials and the dis-
cussion that these Boards — there is one for all
publicly funded degrees, one for privately
funded programmes, and one joint Board for
the joint programme with the University of Am-
sterdam — fulfil their legal tasks adequately and
have relevant expertise regarding assessment,
fraud and legal issues. The external member has
extensive assessment expertise. It is a conscious
decision of SBE to have several programmes su-
pervised by one Examination Board as this leads
to greater uniformity, clarity and authority.
Because the entire assessment process is a com-
plex chain of processes, products, procedures,
and agreements, the Examination Boards at SBE
not only guard the quality of assessment, but
also look into assessment policy, assessment
plans, assessment construction, and organisa-
tion. The panel was informed that in 2022-2023,
the Examination Board paid extra attention to
the reliability and consistency of the thesis as-
sessments. The reason for this was the previ-
ously observed inconsistency between thesis
forms and the increasing doubts around the au-
thenticity of some theses through the use of
outside assistance or Al tools in writing the the-
sis. This endeavour resulted in recommenda-
tions for adjustment of the thesis process and
thesis manuals. The discussion with representa-
tives from all three Examination Boards demon-
strated according to the panel that the board
members are knowledgeable about the differ-
ent degree programmes they monitor and com-
mitted to their quality assurance tasks. Moreo-
ver, the panel noticed with satisfaction that the
external members are highly valued members of
the respective boards because of their assess-
ment expertise.

The Examination Board for publicly funded de-
gree programmes is in charge of assuring the
assessment in the MSc BA programme. The
panel noticed from the materials and
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discussions that the Examination Board follows-
up attentively on any issue that may pop up in
the programme. On average the board selects
two MSc BA courses per year for further exami-
nation. Programme management is informed
about this decision, supports course coordina-
tors in submitting the dossier, and includes the
received feedback in course coordinator con-
versations. According to the panel, the quality
assurance of the MSc BA assessment is in com-
petent hands with the Examination Board.

Considerations

Based on the written materials and the discus-
sions on-site, the panel considers that the MSc
BA can rely on a robust system of assessment.
This appreciation is based first and foremost on
the fact that both course and thesis assessments
are embedded in well-established policies and
frameworks at the level of the university and the
school. The MSc BA assessment plan, moreover,
demonstrates that course learning goals are as-
sessed adequately. This, in turn, ensures that the
learning outcomes at programme level are cov-
ered.

Course and thesis assessments have undergone
several changes since the previous accreditation
round, and these adjustments are for the better,
according to the panel. The panel is also positive
about the capacity and competency of the Ex-
amination Boards, as is demonstrated by the va-
riety of assessment tasks it is assuming. The
panel is convinced that the Examination Board
for publicly funded degree programmes is very
capable of assuring the assessment quality of
the MSc BA programme.

The panel's review of the MSc BA theses
demonstrated that in terms of assessment, the
evaluation form is relevant. Moreover, the panel
agreed in all cases to the thesis scores and
found that almost all thesis evaluation forms
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were completed in a comprehensive and in-
sightful way. The panel wants to commend the
thesis coordination team for its efforts to set
and maintain consistency across thesis assess-
ment in five specialisations and for developing
a new and relevant thesis evaluation form.

In so far as thesis assessment is concerned, the
panel probably did not see the entire thesis
evaluation form. It would have been more trans-
parent if the independent assessments of both
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assessors would have been provided, together
with a separate note on the consolidation
phase. Hence the panel recommends the pro-
gramme to archive — for audit purposes — not
only the consolidated thesis evaluation but also
the grading sheets of the individual assessors.

Taking these considerations into account, the

panel assesses that the programme meets this
standard.
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Achieved learning outcomes
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Standard 4: The programme demonstrates that the intended learning outcomes are achieved.

Findings

There are two ways to establish whether the in-
tended learning outcomes have been achieved:
by reviewing the quality of the graduation pro-
jects and by looking at the professional where-
abouts of the alumni after their graduation. The
panel has looked at both elements when as-
sessing the quality of the programme.

Quality of graduation projects

The achievement of the intended learning out-
comes is assessed by the cumulative results of
the exams and the thesis. The BA master thesis
is the culmination of the programme and as
such assesses most of the learning objectives.
As part of its external review, the panel looked
at a selection of 15 master theses, which were
representative in terms of final scores and spe-
cialisations.

The panel found that the MSc BA theses were
generally of a high standard. The research ques-
tions were actual and relevant. Across the sam-
ple the panel saw a variety of research designs,
both qualitative and quantitative, which befitted
the research question and were implemented
correctly. It was clear from the sample that stu-
dents 'knew their methods'. As a point for atten-
tion, the panel noticed that students who pro-
duce a qualitative study only need a limited
number of interviews to pass the thesis.

In sum, the panel is positive on the overall level
of the BA master theses as it reviewed several
good research projects and only a few that were
merely sufficient but still clearly beyond the
pass/fail threshold. It is fair to conclude that
through the master thesis, BA students across

all specialisations demonstrate that they have
reached the (intended) learning goals and ob-
jectives.

Performance of graduates

The panel gathered from the written materials
and the discussions on site that MSc BA gradu-
ates are prepared for professional life after the
master programme. As part of the student
chapter, recent graduates indicated that they
felt well prepared for their careers: first of all be-
cause of the balance between academic and
practical elements in the curriculum, and sec-
ondly because of the comprehensive support
provided by the Career Services, including man-
datory workshops and numerous opportunities
for proactive students. Moreover, graduates
mentioned to the panel that they had appreci-
ated the international focus of the programme,
both in content and student population.

The panel welcomes the efforts of the MSc BA
programme to keep track of its graduates, and
fully supports the current initiatives to enhance
community building in the programme special-
isations by strengthening ties with alumni. Ac-
cording to several internal and external surveys,
the recently graduated alumni find their way to
a range of jobs in different sectors at the level
of academic professionals, and they do so rela-
tively quickly: different survey data reported
that 54% of graduates find a job within two
months after graduation, 66% after three
months, and 86% within half a year.

Considerations

Based on the above-mentioned findings, the
panel considers that students who graduate the
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master BA have effectively acquired all intended
learning outcomes. According to the panel, the
selected and reviewed MSc BA theses are of
good quality and meet the expectations for a fi-
nal project of academic orientation at master
level.

The panel thinks highly of the employability of
MSc BA graduates. The fact that they manage to
find a position quickly and in a wide variety of
relevant positions and sectors demonstrates
that the programme delivers high-quality stu-
dents.

AeQuui

Graduate success impacts positively on the pro-
gramme. The panel therefore supports the initi-
ative of the programme team to enhance com-
munity building across the programme and
within the specialisations by strengthening the
ties with its alumni network.

Taking these considerations into account, the

panel assesses that the programme meets this
standard.
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Attachment 1: Assessment panel

dr. Eric Dooms, chair
Associate Professor of Strategy-TIAS

dr. Johanna Vanderstraeten, expert
Associate professor Entrepreneurship at University of Antwerp, Belgium

em.prof.dr. Hans van Ees, expert
Professor of Corporate governance and institutions, Faculty of Economics & Business, University of

Groningen.

Karen Taselaar, student-member
Student BSc International Business Administration, University of Twente

The panel was supported by Mark Delmartino MA, certified secretary.

All panel members and the secretary have completed and signed a statement of independence and
impartiality, and these have been submitted to NVAO.

26



AeQuui

Attachment 2: Site visit programme

Location: NU Building, VU campus, De Boelelaan 1111, Amsterdam

Tuesday 12 November 2024

09.00
10.00
10.45
11.45
12.45
13.30
14.30
15.00
15.35
16.10
16.40
17.45
18.15

Arrival panel and internal meeting

Faculty Board

Programme Management BSc Bedrijfskunde & BSc International Business Administration
Students/Alumni BSc Bedrijfskunde & BSc International Business Administration
Lunch and internal meeting

Lecturers BSc Bedrijfskunde & BSc International Business Administration

Break

Programme Management MSc Digital Business and Innovation
Students/Alumni MSc Digital Business and Innovation

Lecturers MSc Digital Business and Innovation

Internal deliberations

Preliminary feedback programmes day 1

End of day 1

Wednesday 13 November 2024

09.00
09.30
10.05
10.40
11.10
11.30
12.30
13.15
13.50
14.25
15.00
15.30
15.40
16.15
16.45
17.45
19.00

Arrival panel and internal meeting

Programme Management MSc Verandermanagement
Students/Alumni MSc Verandermanagement

Lecturers MSc Verandermanagement

Break

Examination Boards all programmes

Lunch and internal meeting

Programme Management MSc Business Administration fulltime
Programme Management MSc Business Administration parttime
Students/Alumni MSc Business Administration parttime
Lecturers MSc Business Administration parttime

Break

Students/Alumni MSc Business Administration fulltime
Lecturers MSc Business Administration fulltime

Internal deliberations

Preliminary feedback programmes day 2

End of day 2

Thursday 14 November 2024

09.00
09.30
10.30
11.05

Arrival panel and internal meeting

Programme Management MSc Transport Supply Chain Management & MSc Entrepreneurship
Students/Alumni MSc Entrepreneurship

Lecturers MSc Entrepreneurship
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11.35
11.55
12.30
13.00
14.30
15.00
16.30
16.30

The names of the participants are available with evaluation agency AeQui.

Break

Students/Alumni MSc Transport & Supply Chain Management
Lecturers MSc Transport & Supply Chain Management

Lunch and internal meeting

Preliminary feedback programmes day 3

Internal deliberations

Plenary feedback all programmes

End of site visit

AeQui
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Attachment 3: Recommendations from previous assessment

The MSc Business Administration programme was last assessed in 2018-2019. The overall assessment of
this accreditation for the master programme was satisfactory. The feedback coming from the previous
accreditation round was:

1. To improve the articulation of the justification of the programme. The societal orientation of the
programme is useful in this regard but does not become clear from the presented general vision on
the iii programme. Therefore the panel recommends to formulate the societal orientation of the
programme more explicitly, and with that also to strengthen this societal orientation;
to clearly define its (international) target audience;

3. to establish the margins on the extent to which students have to get acquainted with several disci-
plines (multidisciplinarity) and are confronted with the professional practice (relation theory prac-
tice);

4. to define a coherent didactical approach especially taking into account the multidisciplinarity of the
programme and the theory — practice relation;

5. to look for possibilities to strengthen the student community;
to start periodical reviews of samples of theses in order to evaluate if the process of assessing thesis
results in a reliable and valid assessment;

7. to start calibration sessions with staff members involved in thesis grading;

8. the further development of the portfolio as a (self-) assessment instrument;

9. to improve the extent to which graduates apply research-based knowledge acquired in their re-
search to the professional practice in their thesis.

Since the previous panel visit, a series of smaller and larger changes have been implemented to enhance
the programme’s quality. The most important changes are as follows:

1. We have made progress on clarifying and strengthening the articulation of the justification of the
programme (point #1). Specifically, the emphasis on connecting business and science and preparing our
students for their roles in society after graduation have all been articulated more clearly in the pro-
gramme. For example, each specialisation features course activities that involve partners from businesses
(and public organisations). Such activities include guest lectures, assignments, internships, company vis-
its, and projects together with businesses. The information for current and prospective students has also
been clarified, for example, through a careful rewriting of the website and programme flyers by profes-
sional communication experts. Finally, the programme has become more focused now that it consists of
five specialisations, i.e., Strategic HRM, International Management, Leadership & Change Management,
Management Consulting, and Strategy & Organisation. These tracks have a shared focus on bridging
science and practice and preparing students to adopt an evidence-based approach to solving the big
challenges that organisations face.

2. The target audience (point #2) for our Business Administration programme is broad. This broad focus
is a deliberate choice as we want to be open to as many different perspectives and backgrounds as
possible. The previous years have shown that students from a wide range of disciplinary and cultural
backgrounds can thrive in our programme, which has reinforced our belief that — in line with the Uni-
versity's and School’s focus on diversity and inclusion — we do not want to make the target group too
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narrow. Concretely, this implies that we communicate to prospective students (e.g., through information
sessions and flyers) that we encourage them to apply if they meet a certain set of standard criteria, which
include having a predefined amount of EC in content-related matters and research methods and statis-
tics. Overall, this means we did not make significant changes to the intended target groups of the pro-
gramme but we did ensure more clear communication about our approach.

3. The multidisciplinary nature (point #3) of the programme offers students the opportunity to craft
part of their learning pathway, which implies that students, to a certain extent, can decide for themselves
to what extent they want to engage with multidisciplinarity. To illustrate, students can do five dedicated
courses in their core content domain (e.g., students of the Management Consulting specialisation can
do five consulting courses across Periods 1, 2, and 3), but they can also exchange one of those courses
with one from another specialisation (e.g., two iv consulting courses and one International Management
course across Periods 2 and 3). Furthermore, students can choose a so-called “interdisciplinary elective”
course in Period 5, which offers them potentially more insights from other disciplines (e.g., a Strategy &
Organisation student can do a course on Diversity in Organisations). This freedom to craft their own
programme has been greatly appreciated by students over the past years. The programme philosophy
is that society needs a diverse array of students — those with a strong disciplinary foundation but also
those with interdisciplinary skills and knowledge — and hence, we have clarified in our communication
to students that they can influence their own paths in this regard. That said, all students will leave our
programme with some multidisciplinary insights, as specialisations and courses also cover multidiscipli-
nary perspectives. For example, the Performance Management course features insights from Manage-
ment, Psychology, and Accounting. Similarly, we have just redesigned a course (which will start in the
academic year 2024-2025) titled Global Innovation and Entrepreneurship, which bridges insights from
International Business, Innovation Sciences, and Entrepreneurship.

4. Strengthening the theory-practice relationship (points #3-4) is a central aim of this programme. After
the previous accreditation, we have continued to strengthen these connections further. For example,
collaborations with organisations — e.g., through guest lectures, assignments, company visits, and joint
projects — are even more frequent than they were before. One of the specialisation coordinators is doing
her SKO (senior teaching qualification) project dedicated to redesigning the specialisation to further
strengthen the theory-practice link with a specific focus on Al. In addition, we now organise, in collabo-
ration with the faculty’s Career Services team, an alumni event for the MSc BA students each year, during
which current students can connect with alumni to learn about their career paths and experiences in
practice (which also helps strengthen the student community, point #5). One of the specialisations
pilots an alumni mentoring programme students can join to receive professional guidance from alumni
working in practice; the other specialisations plan to follow up on this initiative in the near future. Fol-
lowing the advice from the previous accreditation committee, we have also retained the professional
portfolio in the programme (point #8). We are currently redesigning this aspect of the programme to
integrate it even more strongly and make it more valuable to students. One of the specialisation coor-
dinators is doing her SKO (senior teaching qualification) project dedicated to the portfolio redesign. The
strong connections with practice are also shown in several concrete outcomes. For example, the NSE
scores for preparing students for the labour market have gone up over the last few years and ranks
among the highest of all Dutch universities. Moreover, the MSc BA programme scored well in a recent
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Magnet.me survey that lists the programmes that Dutch employers hire from often. In particular, the
Strategy & Organisation specialisation was at number 3 in that ranking.

5. The thesis assessment process and evaluation (points #6-7) have continued to evolve since the pre-
vious accreditation. Although the programme did not have a formal mid-term evaluation due to the
successful completion of the AACSB accreditation in early 2022, we did conduct a formal review of thesis
samples with an external panel in 2023. The external panel did not mention any significant problems
with the thesis sample. Furthermore, in 2023, a Full Professor from SBE conducted a detailed study on
the thesis grading within the MSc BA as part of her senior qualification assessment (SKE). Her project
confirmed that the thesis assessment is of good quality and shows consistency across the specialisations.
The programme also has a dedicated thesis coordination team, which collectively monitors and improves
the programme’s thesis policies and practices. These coordinators organise thesis calibration sessions
for supervisors in their respective specialisations at least once per year. These sessions have proved
highly valuable in uncovering some differences in perspectives and reconciling such differences to create
more consistency. Finally, we have redesigned the thesis grading form this year (2023-2024) to update
and improve it further. Specifically, we have improved the scale anchors and rubric content to ensure an
even more precise and clear explanation of the criteria. Moreover, we have introduced a weighting of
thesis elements (e.g., introduction, theory, methods, etc.) and an Excel file that automatically calculates
the final thesis grade. This approach is expected to further increase transparency and objectivity.

6. The programme values and emphasizes the connections between research and practice (see also the
explanations under 1 and 4). This means that the application of research-based knowledge (point #9)
happens throughout the programme and in virtually every course. These activities also include applying
research insights to practical problems. For example, the Strategic Corporate Social Responsibility course
includes several assignments in which students directly connect with practical problems around CSR, for
instance, through making podcasts about these topics. Similarly, students in the Recruitment & Selection
course use scientific insights to record knowledge clips for HR professionals about effective and inclusive
hiring practices. Because of this increasingly strong emphasis on applying research insights to practice
throughout the programme, we decided not to make any major changes to the thesis process in this
regard. That said, all students write a section on practical implications, and some students choose to
conduct a more problem-focused approach in their thesis (e.g., conducting their research at an organi-
sation to help solve a current problem).
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Attachment 4: Reviewed documents

Self-evaluation report

MSc Digital Business and Innovation, Self-evaluation report NVAO accreditation cluster Business Admin-
istration, VU Amsterdam 2024.

- General information

- Intended learning outcomes

- Teaching-learning environment

- Assessment

- Achieved learning outcomes

- Strengths and weaknesses analysis

- Student's paragraph

Appendices

- Intended Learning Outcomes

- Programme 2023-2024

- Course descriptions 2023-2024

- Assessment plan 2023-2024

- Thesis Manual and thesis assessment form 2023-2024

- SBE Assessment policy

- VU Assessment policy

- Teaching and Examination regulations 2023-2024

- Regulations and Guidelines regarding examinations SBE 2023-2024
- Annual report Examination Board funded programmes SBE 2022-2023
- Overview of academic staff including quality

- List of all graduates in academic years 2022-2023 and 2023-2024

- Intake, drop out and success rates

- AACSB Memorandum

Additional materials

- Cluster bedrijfskunde — curriculumwijzigingen 2024-2025
- Cluster bedrijfskunde — instroom 2024-2025

- Cluster bedrijfskunde — Raden van Advies

Thesis review

A representative sample of 15 graduation works and their assessment forms, selected among students
graduating the MSc Business Administration full-time in 2023-2024. Names and student numbers are
available with evaluation agency Aequi.
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